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EXECUTIVE SUMMARY

 
1.  Executive Summary  

Aspire is proud to participate in the historically significant Public School 
Choice (PSC) process in Los Angeles public education reform.  Aspire Public 
Schools was successful in round 1.0 and is now applying for South Region ES 
#6 in the second round of PSC to replicate the successful model at South 
Region #4 in South Gate.  Aspire takes this work very seriously and hopes to 
enrich all students’ opportunities to pursue rigorous educational opportunities 
and to enter and finish

 

 college.  As Aspire believes that strategic and well 
planned expansion and growth maintains the excellence of its program for 
students, Aspire is excited to add schools in Los Angeles.  In addition Aspire is 
incentivized generously by local and national endowments and grants to 
expand.  In 2008, Aspire received $5 million from The Eli and Edythe Broad 
Foundation to grow in Los Angeles, and this fall it won $14 million from the 
United States Department of Education to grow 12 – 15 additional schools in 
Aspire over the next five years.  Aspire is the only Charter Management 
Organization (CMO) in California to receive this federal grant. 

Aspire is excited to move into another section of  South Los Angeles which is 3 
miles from the schools in Huntington Park (HP) and close enough to meet our 
criteria for good growth.   Aspire’s criteria for “good growth” are based on the 
belief that the expansion of an organization needs to be handled 
responsibly.  The criteria include that new schools (1) will cause no additional 
financial burden to existing schools; (2) will be located within 15 minutes of an 
Aspire secondary school to which they have the possibility of matriculating; (3) 
will only grow in currently existing locales or clusters: (4) will continue to allow 
access and ease to grants that are tied to growth and (5) and will continue to be 
able to receive the same support from Aspire home office. 
 
Aspire Public Schools CMO was founded in 1998 by experienced educators and 
entrepreneurs with the mission to enrich students’ lives and reshape local 
public school systems. Aspire is the first K-12 CMO started in California.  
Aspire has always been a fiscally solvent organization and has successfully 
opened and renewed 30 charter schools across California.  No Aspire charter 
has ever been revoked and all have experienced positive audits.  Aspire’s four-
part mission is:     
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� To increase the academic performance of California’s diverse students 
� To develop effective educators 
� To catalyze change in public schools 
� To share successful practices with other forward-thinking educators   

Aspire has a twelve year history of starting and running high performing 
charter schools in California.  Based on the 2010 Academic Performance Index, 
the average Aspire school grew 14 times its state target, and now is the 
highest performing district in California that has 10 or more schools that 
serve at least 50% low income students.    Currently the Aspire organization 
operates 30 schools statewide and serves 10,000 students across California.  
Aspire clusters elementary and secondary schools within a close geographic 
area in order to provide students a kindergarten through 12th grade education.  
Because of this, Aspire students are exposed to the College for Certain mantra 
early and can maintain it throughout their K-12 education.  Aspire sends class 
after class to college, accomplishing the goal of College for Certain for students.  
Aspire consistently receives high praise and was awarded four Title I 
Academic Achievement Awards and four California Distinguished Schools 
last school year. This year Aspire has a Blue Ribbon Award for an Aspire 
school in Sacramento. 
 
Aspire opened its first school in Los Angeles in 2005 in Huntington Park and 
has added four additional schools to the Huntington Park Cluster with a 
Middle School and High School.  Aspire HP now consists of a continuous 
K-12 College for Certain program. Having completed the HP cluster in 2009, 
Aspire was ready and willing to grow a new cluster close by.  Aspire applied 
and was successful in Round 1.0 of PSC and moved into South Region ES #4 
in South Gate. Aspire now operates eight schools in the Los Angeles area. Since 
Aspire successfully completed the Public School Choice 1.0 process, there are 
many elements that Aspire is now familiar with during the second round of 
PSC and the opening of South Region ES #6.   

Aspire will proudly open South Region ES #6 and relieve the over-crowded 
neighboring schools.  Aspire is committed to serving students from 61st, 66th 
and 68th Street schools. Aspire is proud that ALL of its schools serve students 
from the immediate, surrounding communities. 
 
Since Aspire has been extremely successful with similar student bodies at four 
elementary schools in Huntington Park, Aspire is confident it will experience 
similar student outcomes in nearby South Los Angeles.   Aspire demonstrates a  
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proven track record in Los Angeles:  APIs at Aspire’s five HP schools 
outperformed all the neighboring schools in Huntington Park, as well as 
the feeder schools to South Region ES #6.  Note the four year growth.  
Currently, the 2010 APIs for the Aspire schools in Los Angeles are shown 
below: 
 

Aspire 
Huntington Park Cluster 2006-07 2007-08 2008-09 2009-10 4-Yr 

API Growth

Antonio Maria Lugo 690 785 825 846 156

Centennial College Prep 670 761 784 794 124
Huntington Park Charter 679 778 818 833 154
Jr Collegiate Academy 768 795 844 NA
Titan 824 NA

 

Aspire’s elementary schools scored in the top 15 out of 240 elementary 
schools that are 92%+ Free and Reduced Lunch in LAUSD.  Aspire also has a 
historical track record of success with similar populations to South Region ES 
#6 that include 87% Latino and 13 % African American.   
 
Aspire schools in Oakland and in the central valley also show tremendous 
growth over the last five years in contrast to the three feeder schools to South 
Region ES #6.  See the chart below: 
 
 

5-YEAR API GROWTH OF FEEDER SCHOOLS TO SRES #6
AND ASPIRE SCHOOLS WITH SIMILAR DEMOGRAPHICS

 
2006 2007 2008 2009 2010 %

Black
%

Latino
API 

Growth

LAUSD FEEDER SCHOOLS
61st. St. 686 730 713 718 737 20 80 51
66th St. 680 687 728 735 746 9 91 66
68th St. 671 675 704 712 730 17 83 59
ASPIRE SCHOOLS IN OAKLAND, STOCKTON & SACRAMENTO
Monarch, Oakland 710 795 776 773 825 10 90 115
Berkley, Oakland 643 730 767 817 825 69 31 182
Rosa Parks, Stockton 647 725 737 775 873 30 70 226
Capitol Heights, Sac. 673 757 788 825 825 66 34 152

 

Aspire’s vision is based on a philosophy of Five Core Values.  These values 
follow and match the elements that are the foundation for the vision of South 
Region Elementary School #6. 
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Collaboration:   
Working collectively to accomplish more than what is possible alone 
Aspire strongly believes in the power of collaboration

 

. Aspire educators 
collaborate daily on planning instruction and reviewing data.  Teachers work 
together to make changes in the pacing of lessons when needed to move 
students to proficiency.  Teacher teams are comprised of Lead Teachers 
(successful experienced Aspire teachers) teachers at the same grade level. 
Aspire truly believes in working together for all the students in the school. 

Aspire is eager  to continue collaborating with Los Angeles Unified School 
District (LAUSD) for special education by adhering to the Modified Consent 
Decree and with facility services to perform major deferred maintenance  on the 
site itself. 
 

Ownership:   
Individual and group accountability for results, actions and decisions 
Aspire utilizes data to drive all decisions and instruction.  Multiple forms of 
data are available to schools to diagnose and plan effective instruction and 
intervention.   Aspire administers quarterly benchmark exams, as well as, 
individual tests (Cycles of Inquiry) for each state standard.  Results are 
disseminated rapidly by state standard, content strand and/or proficiency level 
by the Aspire Data Team. A sample of a portion of a typical correspondence to a 
principal: “Based on the winter benchmark projections, we will create a list of 
AYP target students who are on the cusp of proficiency for additional academic 
supports.” From this list, the Principal will immediately organize intervention 
groups within the classroom and afterschool and accelerate student 
achievement. 
 

Aspire practices accountability in a variety of ways.  Each school is held 
accountable for its results, as is each Teacher and Principal, student and the 
Aspire Superintendent.   Students are regularly tested on each California 
State Standard. The Aspire staff routinely analyzes data to improve 
instruction.  Data is utilized to guide remediation and re-teaching.  Aspire 
shares all data with students and parents

 

.  Pre and post test results, as well as 
Aspire Benchmark data, are posted in every classroom so students and families 
can track and celebrate their growth. Aspire staff and teachers work together to 
ensure that each student progresses academically. 

Purposefulness:   
Deliberate action focused on the organization’s goals and priorities 
Aspire is focused on student outcomes.  The Home Office in Oakland generates 
regular, timely data reports that provide schools with useful information on a  



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

7

 
student by student basis, as well as by each content strand.  Each educator 
continually receives sufficient data to remediate, modify and/or accelerate 
instruction

 

.  Aspire is also focused on College readiness.  Each classroom is 
named for a college and uses the regalia and language of the university or 
college to instill the College for Certain mantra to all students.  Every 
morning all pupils gather alongside their parents and community to chant their 
own college cheers. 

To further ensure positive student outcomes, Aspire has lengthened the school 
day and the school year. The Aspire school calendar provides a longer 

 

instructional day (25 minutes longer than other local elementary schools) and a 
longer school year (186 days). In addition to the increased instructional day 
minutes, the “Extended Day” for intervention students is an additional two 
hours following dismissal. 

Quality:  
Commitment to excellence and the discipline to continually improve 
Aspire is committed to providing exemplary instruction and a college ready 
curriculum for each student. The quality of curriculum, professional 
development and classroom instruction is monitored regularly by peers, 
Principals and the Superintendent.  Due to the small size of Aspire schools, 
(elementary schools are never larger than 380 students) no teacher or student 
is overlooked or lost.  When teachers cannot meet the needs of the students, 
they are provided additional support by Lead Teachers, content coaches and 
administration.  After a reasonable length of time and support, teachers who 
cannot improve, leave Aspire.  The commitment and expectation level is very 
high for all teachers, staff and students.  
 

Aspire’s curriculum has a proven track record across California, as well as 
in a close by local community. The model is so successful that no Aspire 
school has been in Program Improvement.  Aspire’s commitment to 
excellence is modeled by the entire educational staff.  Aspire’s Los Angeles 
Superintendent worked for 38 years in LAUSD and was a principal and project 
manager in schools in South Los Angeles. 

 

Aspire will recruit and select only the finest principals and teachers for South 
Region ES #6.  The recruitment and selection process for staff is very 
comprehensive and rigorous because Aspire recognizes that the teachers and 
the Principal are the keys to success. The Home Office does the general 
recruitment for teachers and principals.  For the Principal, the selection 
committee will interview final candidates who have been screened by the Home 
Office and the Los Angeles Superintendent.  The committee will include two  
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local community representatives, parents, as well as Aspire staff members.  
Once the Principal(s) are selected they will begin to recruit and select staff. 
 

Aspire traditionally opens schools by seeding them with experienced and 
successful Aspire teachers.  These teachers provide the foundation for the 
newer staff and assist in supporting and training new staff

 

.  The selection 
process for teachers is detailed and thorough and includes a demonstration 
lesson.  Following the demo, the entire staff will interview the candidate again. 

Customer Service:          
Responsiveness to the needs of external and internal customers 
 

Aspire searches and nurtures community and business partners.  In 
Huntington Park, Aspire partnered with Disney Studios, Home Depot and 
Kaboom to build two playgrounds at two HP elementary schools.   

 

In the community of South Region ES #6  Aspire has forged partnerships with:  
 

� University of Southern California (USC) Rossier School of 
Education. It will provide student teachers, as well as social work 
interns 

� California State University at Los Angeles (CSULA). It will provide 
counseling interns to each school, supervised by a College professor 

� Hubert H. Humphrey County Health Center. It will provide assistance 
with health and social services 

Other partners include:  
 

1. The Eli and Edythe Broad Foundation assists with facilities costs for 
new Aspire schools in Los Angeles. 

2. Susan Dell Foundation funds the Area Superintendent position and 
resources and supplies. 

3. Bill and Melinda Gates Foundation funded a $60 million grant for “The 
College Ready Promise” to improve the college entrance rate and 
teacher effectiveness across 5 CMOs in Los Angeles. 

4. Teach for America utilizes Aspire schools as a training site and provides 
candidates for teaching jobs at Aspire. 

5. Oprah Winfrey Angel Network donated $1 million to Aspire for 
additional teacher compensation and supplies for students. 

In early September, Aspire reached out to LAUSD with the Applicant Team 
Community Outreach Form to set up the first community meeting on 
Thursday, October 7, 2010 with the South Region ES #6 community.   
Following this initial meeting including an orientation about the public school 
choice process, Aspire hosted three additional meetings to explain the Aspire  
 



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

9

Charter school model, answer questions, and, most importantly, solicit 
community output about desires for South Region ES #6.  
 
Aspire worked with “Families that Can” (a parent outreach organization in 
South Los Angeles) to train select Aspire families to assist with community 
outreach in the newer community. Aspire wanted to orient the community to 
charter schools and Aspire successes.  In October, a screening of Waiting for 
Superman was extended to community leaders and parents to learn more about 
the charter school movement.  

 

On November 3, 2010 the second community meeting with the feeder schools 
and other applicant teams was held at 66th St. School.   Aspire offered parents 
bus transportation to tour Aspire’s Huntington Park elementary schools three 
miles away on December 9, 16 and two dates in January, 2011. 
 

Aspire’s Attributes for Success: 
 

a. Small schools.  All elementary school populations are less than 350 
students so each teacher, and student, is held accountable for high 
performance.  No one falls through the cracks. South Region ES #6 will 
be divided into three autonomous Academies with approximately 
310 students.   Each Academy will have its own principal, office staff 
and teachers. 

b. Looping.  Elementary students stay with the same teacher for two years.  
This accelerates the level of instruction and maximizes learning time.   

c. College for Certain Culture. Aspire focuses all students on going to and 
graduating college from kindergarten through high school.  Each 
classroom has a college identity. 

d. Quality of teachers and principals.  Aspire recruits and selects only the 
highest quality teachers and principals through a rigorous process.  
Each teacher and leader is held accountable for results. 

e. Stable teaching staff.  Aspire boasts an 85% retention rate at the 
schools in Los Angeles. 

f. Teacher training and support.  Training for all teachers is based on 
needs of the students they serve.  Aspire does Aspire-wide, region-wide 
and local site professional development on a regular basis.   

g. Data driven instruction and decision making.  Aspire utilizes data to 
drive all decisions and instruction.  Multiple forms of data are available 
to schools to diagnose and plan effective instruction and remediation. 
Aspire administers quarterly benchmark exams, as well as, individual 
tests (Cycles of Inquiry) for each standard. Results, shown by standard, 
content strand and/or proficiency level, are quickly disseminated. 
Teacher data teams and administrators analyze, diagnose and remediate 
constantly. 
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h. Additional instruction time, longer school day and longer school 
year All Aspire students receive instruction for additional time each day, 
as well as for additional days each year. Extended Day, for students in 
Intervention programs extends the school day another two hours. 

Aspire has managed to continue to increase student achievement over 
the last 12 years as evidenced in the chart below: 

 

On Monday, November 29, 2010, McKinsey & Company conducted a webcast 
and on-line launch on “How the world’s most improved school systems keep 
getting better.”  Aspire was named as one of the twenty school systems in 
the world. 
 
Mc Kinsey and Company (Attachment 22) state: 
 

This research compiles what we believe is the most 
comprehensive analysis of global school system reform ever 
assembled—it identifies the reform elements that are 
replicable for school systems everywhere, those elements that 
are context-specific, and what it really takes to achieve 
significant, sustained and widespread gains in student 
outcomes from varying starting points.  
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INSTRUCTIONAL PROGRAM
 

 
2.  Curriculum and Instruction 

 

a.  Instructional Philosophy:  Provide a thorough description of the proposed Instructional Program 
and the underlying theory that drives it.  How does the proposed Instructional Program align with 
the critical educational needs of the population of students you propose to serve?  Include an 
explanation of what students should know and be able to do as well as the rigorous intellectual 
habits of mind, essential skills, knowledge and attributes they will posses upon matriculation that 
will prepare them to be successful adults in the 21st Century.

Aspire’s program is designed to meet the needs of students in historically 
underrepresented populations.  Students are minority children from working 
class families, where at least one parent failed to complete high school, and 
English is not the first language.  Aspire’s students come from overcrowded 
schools in urban environments.  College for Certain is not something that all 
the families have experienced – until now!  Aspire can and does get these 
children into college.  There are many reasons that explain Aspire’s success 
in California.  Inspirational leadership of Aspire’s founders and the deeply held 
philosophy that all children can learn, and all Aspire children will learn is the 
major one.   

Aspire’s Home Office oversees all thirty Aspire campuses; assuring teachers are 
prepared and have what they need to provide student success.  Elise Darwish 
is the Chief Academic Officer for Aspire.  She has been an executive with Aspire 
Public Schools since its founding.  In this role she supports principals, 
oversees research and development pertaining to curriculum, instruction, and 
assessment, and manages internal professional development programs. With 
over 21 years of experience in charter schools, traditional public schools and 
private schools, Ms. Darwish designs the Aspire education model and oversees 
its implementation.  

Emphasis on instructional methodologies with ongoing data collection and 
analysis is as important as the materials.  Without intelligent, enthusiastic, 
and caring teachers, textbooks and instructional materials do little to 
address students’ needs, achievement and empower them to be college 
graduates and twenty-first century citizens. McKinsey & Company’s 
(Attachment 22) comprehensive worldwide study of successful schools found: 
 
 …The public debate, however, often centers on structure and  

resources due to their stakeholder implications.  However, we  
find that the vast majority of interventions made by improving  
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systems in our sample are “process” in nature; and, within this  
area, improving systems generally spend more of their activity on 
improving how instruction is delivered than on changing the  
content of what is delivered. 

State adopted core texts, used side-by-side with guided reading methods, and 
pacing plans are important to assure educators are using grade level state 
standards for instruction.   
 
Aspire recognizes that there is no single pedagogical strategy that is best for all 
students.  Therefore, SRES #6 will employ a range of pedagogies based on “best 
practices” in the field and the most current educational research.  The following 
instructional methods provide the best opportunities for all students to learn at 
high levels: 
 

�  Project-based instruction  –  Projects create opportunities to apply 
learning to complex problems as well as to develop products that require 
written and oral expression, extended research, analysis and synthesis of 
information, planning, perseverance, and organization – all skills that are 
needed for success in college and the world beyond.  Projects will also link 
the curriculum content with students’ real world experiences, making 
learning relevant and valuable to their lives outside of school.  Research 
on authentic instruction indicates the importance of connections between 
classroom curriculum and the world beyond the classroom to enrich the 
depth and breadth of learning and student motivation.  
 

�  Integrated curriculum – To facilitate deep learning and connections 
across subjects (e.g., social studies and language arts) teachers 
collaborate to integrate themes and concepts in designing lessons. 

 
�  Culturally appropriate curriculum and instruction – A multicultural 

curriculum, and culturally sensitive pedagogy, enables students to 
appreciate and respect their own and other cultures and develop 
understanding and empathy for other perspectives. 

 
�  Flexible supports – Many supports are provided within the classroom, 

the school and community.  For example, pedagogical support might 
include literacy support, tutoring across subject areas, and second 
language learning. 
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�  Diagnostic assessments – Aspire requires teachers to administer a wide 
range of diagnostic assessments to evaluate both how and what students 
are learning. Assessments inform decisions about the curriculum and 
teaching strategies to provide support for individual students. One 
important assessment component is the Aspire Benchmark System

 
.   

� Aspire administers standards-based assessments three times a 
year in reading, writing and mathematics – Results guide classroom 
instruction, individual student support and professional development. 

 
� Cycles of Inquiry (COI) – Every two or three weeks teachers assess 

students on a designated state standard.  Aspire does this for each 
standard. Data showing students’ mastery is shared, analyzed and 
discussed at grade level meetings and with parents.  These meetings allow 
teachers to identify and share successful instructional practices. 
Teachers pre-and post-test all students on each standard. Current 
COIs are posted in classrooms and changed as each new standard is 
studied. COIs are a process for collecting data before, during and after a 
standard or concept has been taught.  For example, before teaching a 
specific standard, or set of standards, teachers administer a pre-
assessment to diagnose how well students perform on that standard.  
Based on the pacing plan, teachers will then teach the standard for a 
period of time ranging from one to four weeks.  During that time, teachers 
consistently check assessment data (known as exit tickets), to gauge 
how well the students are performing on the standards and use the data 
to refine their instruction

 

.  At the end of the time period, the teachers 
administer a post-assessment to determine how well the standard was 
taught and if students mastered the standard. If the majority of students 
did not master the standard, the teacher is expected to re-teach the 
standard, either through whole-group mini-lessons, or by pulling guided 
groups.  After re-teaching the standard, teachers again administer a post-
post assessment and use the data to gauge students’ understanding of 
the standard.  If a group of students still does not master the standard, 
teachers must continue targeting those students and teaching the 
standards. Attachment 1 shows Aspire’s continuous cycle of inquiry.  
Class mastery of standards is a class average of 85%.  

� Integrated Arts – Visual and Performing Arts are woven throughout the 
curriculum as a way to illuminate knowledge in the core subjects.  Aspire 
teachers bring the community’s cultural resources into the classroom. 
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� Integrated technology – Technology is a tool throughout students’ 

courses to provide them access to information and multiple methods of 
expressing their understanding.  

 
� Authentic experiences – Students apply the scientific method to hands-

on experiments and interact with peers on community issues.  
 
� Direct instruction and inquiry-based instruction – Teachers use both 

direct instruction and inquiry-based instruction.  Direct instruction 
strategies include lectures, explanations and demonstrations through 
which students are expected to acquire concepts, vocabulary, 
instructions and information, learn to take notes, ask questions and 
clarify ideas in a whole class, small group or one-on-one format.  Inquiry 
based instructional strategies have students identify problems, pursue 
information, pose and test hypotheses and draw inferences. 

 
� Research – Aspire knows that learning occurs when teachers apply the 

appropriate instructional strategy.  The Aspire organization has done 
extensive research in a variety of areas and is constantly updating the 
work with current proven trends.  Widespread research shows the 
importance of differentiating learning based on the subject, concept and 
student.  Aspire’s Instructional Guidelines are based on research 
about each strategy. Differentiated reading instruction is supported by 
research.1  Research done by Adam and Engelmann in 1996 supports 
direct instruction.2  Project based learning, integrating all subjects 
including technology and cultural differences, is supported through a 
summary of research collected by the Autodesk Foundation.3

 

 Aspire also 
uses researchers Fountas and Pinnell on guided reading. 

 In the last three years, Aspire has used “keystone texts” to drive the work 
of the organization. These texts include:  Good to Great by Jim Collins; 
Seven Dysfunctions of a Team by Patrick Lencioni and Teach Like a 
Champion

1Janice A. Dole, Gerald G. Duffy, Laura R. Roehler, P. David Pearson.   Moving from the Old to the New: 
Research on Reading Comprehension Instruction,  Review of Educational Research, Vol. 61, No. 2 
(Summer, 1991), pp. 239-264 

 by Doug Lemov.  Ideas from these three books have 

2 Adams, G.L., and Engelmann, S. (1996).  Research on Direct Instruction. Seattle, WA:  Educational 
Achievement Systems.   
3 Thomas, J. (2000).  A Review of Research on Project Based Learning.  San Rafael, CA:  The Autodesk 
Foundation.
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undergirded much of the work around teams, leadership, instructional 
strategies and student accountability at Aspire. 

 Teachers are trained in Teach Like a Champion (Doug Lemov) strategies 
of “100%” compliance.  This means that teachers may not “over look” a 
child withdrawing from instruction, looking downward to avoid being 
called upon to answer; or a child disturbing the class.  Lemov’s 
techniques empower teachers with strategies to immediately address 
issues that prevent students, and others, from staying focused on 
“College for Certain.  Lemov’s belief is that nothing gets accomplished 
without 100%:  100% compliance, 100% of the time, 100% of the way 
should be the expectation. Teachers may not allow students to “opt out.” 

Each of the three Academies (Juanita Tate, Slauson and Inskeep) will have 
identical discipline plans, largely based around Lee Canter’s Assertive 
Discipline.  All teachers will be trained during the summer in Canter’s Assertive 
Discipline and are expected to spend the first two weeks of school reviewing 
classroom expectations and procedures.  Teachers will be expected to follow the 
three-step management system that includes: 
 

a) Explicitly give directions,  
b) Utilize behavior narration, and  
c) Take corrective action.   
 

Special Education Educators receive Professional Development from the 
Program Specialist in Diana Browning Wright’s Positive Behavior Support, 
writing Behavior Goals and supporting behaviors in the general education 
environment. 
 
b. Core Academic Curriculum 

Describe the core academic curriculum that your proposed school will use.  Provide evidence that 
the proposed curriculum is research-based, culturally relevant, connects with the lives of, has been 
effective for and meets the diverse learning needs of the student population you plan to serve and 
addresses the California State Standards.  

 
Support Systems for All Students – The key elements of the educational 
program (small schools, small class sizes, looping, longer school day, 
longer school year, data driven instruction, and extended day for 
increased intervention) meets the needs of all Aspire’s students.  Aspire 
provides a variety of systems to ensure that every student receives the support 
needed to be successful.   
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Evidence that instructional materials are meeting the diverse learning needs of 
Aspire’s students is seen in the data – statewide API growth at Aspire schools 
surpasses the districts where the schools are located. After twelve years, and 
thirty schools, not one Aspire school is in Program Improvement.  
Throughout the state, Aspire schools are ranking 9 and 10 while similar 
schools are ranking 8 and below.   
 
Standards based lessons from core texts are taught side-by-side with guided 
reading. While instructional materials are crucial, and must reflect 
relevancy, diversity and equity; it is the teacher that has the greatest 
impact on student achievement.  The major texts used in the elementary 
grades include:  
 
� Reading – Imagine It! (SRA/McGraw Hill) 2009  
� Social studies are built in thematic units for CA Imagine It!  
� Reading – Scholastic Guided Reading Library, 2010 
� Math – HSP California (Houghton Mifflin Harcourt School Publisher)2009  
� Science – FOSS (CA Delta Education) 2007  

 
Aspire’s instructional strategies includes the following: 
 

� Guided Reading – Teachers employ guided reading along with the core 
texts.  The guided reading structure, along with independent workshop 
time is the cornerstone of the elementary language arts and mathematics 
program.  Teachers do mini lessons on standards in both curriculum 
areas.  Guided Reading and guided math provide time for instructors to 
individually work with small groups and reinforce all the learning.  The 
workshop stations are designed to reinforce both the standards taught in 
the mini lessons and the strategies reviewed in the guided groups.  

 
� Strategies for English Learner Instruction and Intervention – Most 

Aspire students in Los Angeles are English learners.  To meet the needs 
of English Learners, Aspire has added a number of language acquisition 
teaching strategies to its core program, including: building on students’ 
culture, language and experience; using dual-language strategies; 
teaching the second language through content; using graphic organizers; 
practicing English in cooperative problem-solving groups; and using 
computers and peer tutors to enhance language development.  These 
classroom instructional interventions assist students to acquire grade 
level curricular content while learning English.  Additionally, all teachers 
use the English Language Development standards to guide their second 
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language students. Finally, any student not reaching grade level 
standards qualifies for afterschool interventions (two hours of extended 
school day).   

 
� Personalized Learning Plans – Every student has a Personalized 

Learning Plan (PLP).  The PLP provides the teacher, parents and student  
with a common understanding of the student’s learning style and 
objectives.   

 
� Student-Led Conferences, once each semester during student led 

conferences, the teacher, parent and student discuss the student’s 
learning strengths and weaknesses, update the PLP, and set goals for the 
next semester.  By working closely with each student and family to 
develop an appropriate PLP, the school is able to respond to the 
needs of each student, including those who are achieving above or 
below expected levels.  This allows all students to receive appropriate 
interventions (e.g. extended school-day intervention or specialized 
classroom instruction). The PLP allows the school to help address the 
general education needs of students with disabilities (Individualized 
Education Programs “IEPs”) or 504 Plans, English language learners, 
students achieving substantially above or below grade level expectations, 
and other special student populations).  

 
� CSULA’s “family therapy” interns provide a collaborative system that 

draws on relationships with professional colleagues and students’ families 
for guidance and support.  Parents, school personnel, and behavioral 
experts provide insight and support to teachers for managing disruptive 
behavior in the classroom. Teachers draw on these relationships when 
seeking ways to address individual students' behavior problems, peer 
relationships, and emotional concerns. Research shows that drawing on 
relationships with colleagues and behavior experts is an effective way for 
teachers to gain insights and advice about managing classroom behavior 
and caring for students’ emotional and social growth.  Parents are also 
important partners in this process. Teachers and the psych interns 
inform parents about concerns and intervention strategies used in the 
school.   Parents are taught how they can reinforce and remediate 
behavioral strategies to improve student behavior and academic 
achievement.  Psych interns serve at all Aspire’s Los Angeles schools. 

 
i. Autonomy: Describe how you will use curriculum and instruction autonomy to maximize student 

learning. 
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The autonomy of charter status allows Aspire to utilize the following 
components to maximize learning: 
 
The plethora of assessment opportunities at Aspire allows teachers to 
observe individual student progress, the Principal to determine the efficacy of 
individual teachers, and the Superintendent to evaluate the success of the 
program as a whole.  Multiple assessments are used because no single 
assessment provides sufficient information on students’ learning in the three 
outcomes (basic skills, thinking skills, life skills).  Students are assessed 
through state and nationally recognized tests (e.g. California Subject Matter 
Tests), Aspire-designed benchmarks and interim assessments.  Aspire also uses 
day-to-day teacher-designed assessments (e.g. quizzes, unit tests), qualitative 
observations of the process of learning (e.g. teachers’ anecdotal notes, student 
reflection logs, internship mentor reports), and examination of final products 
including an exhibition called Rite of Passage Exhibitions (ROPES).    The 
instructor and the teacher teams consistently reevaluate and modify lessons 
based on assessments to assure individual students get an accelerated learning 
plan. 

Intervention Programs  
(During and After School Response to Intervention) (RtI)       
In lieu of after school play and sports programs, Aspire’s elementary schools 
have an “Extended Day” (intervention program) monitored by an Intervention 
Coordinator.  Extended Day Intervention extends the school day two hours and 
is not considered optional for students identified; parents are expected to have 
their child attend.   The following describes one Aspire school’s procedures and 
program that will be the model for SRES #6. 
 
Model of Intervention Program for SRES #6 
Aspire implements an RtI system that is a comprehensive and proactive 
approach to assessing, supporting, and monitoring academic and behavioral 
interventions for all students in the school.  The RtI process catches most 
students before individual SSTs need to take place.  The Literacy Specialist and 
Education Specialist are responsible for collecting universal and diagnostic 
assessments in order to pinpoint specific students’ needs.  Reading 
intervention students are targeted by all teachers administering the 
Developmental Reading Assessment.  This data is collected and analyzed 
through the Reading Recorder, an Excel file that documents the students’ oral 
reading fluency and comprehension along with each student’s reading level.  In 
addition, Aspire’s Director of Data and Assessment provides each school with a 
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list of eligible intervention students and includes their assessment scores on 
multiple measures.  Taken together, the RtI team, consisting of the Principal,  
 
Specialists and Data Driver (a teacher trained in data analysis and collection) 
meet monthly to identify students that meet specific tier criteria).  Tiers help 
the RtI team identify the interventions that will support the students who meet 
the criteria for supplemental services along with duration and intensity 
(smaller groups, number of small group lessons per week) of its 
implementation. Tier 1 services provide core program, Tier 2 services consists 
of supplemental small group instruction, after school program, and/or 
counseling for behavioral, social or emotional issues, and Tier 3 services 
provide Special Education services and additional time for individual students. 
The chart below shows the progress of third, fourth and fifth grade Aspire 
students from the Fall Benchmark to the final Spring CST outcomes.  Each 
grade of intervention students progressed: 

2009-10 Fall and Winter Benchmarks and Spring CST Results:
3rd, 4th & 5th Graders in Extended Day Intervention Program

 
 
RtI Program Objectives:  
 
1) Provide appropriate supports for all students based on diagnostic and 

universal assessments (CST, CELDT, and Aspire Benchmarks) in order to 
increase students’ achievement in literacy by administering the 
Developmental Reading Assessments (DRA) and Fountas and Pinnell 
Benchmark Assessment Systems that are monitored every six to eight weeks 
in order for 70% of the students to read on grade level by the end of the 
school year.   

37%
32%

44%

61%

50%
57%

75%

62% 64%

Third Grade (n=22) Fourth Grade (n=23) Fifth Grade (n=32)

Fall

Winter

Spring-CST



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

20

2) Engage families with children in Tier 2 and Tier 3, of the RtI system, to use 
the Parent Resource Center. Meet with the Parent Coordinator, and attend  

3) Three informational sessions with the Principal and Specialists as measured 
by parent surveys and volunteer hours.  

4) Collaborate with general education teachers during weekly and monthly 
data talks about students’ achievements in Guided Reading and classroom-
based Cycles of Inquiry by establishing a clear line of communication 
between the RtI team, Special Education staff, After School Program staff, 
and Counselors.  

The Learning Center is available for up to six students at a time for testing 
and small group lessons throughout the day. Resource Rooms hold school-wide 
teacher materials for curriculum and lesson planning.  The Parent Resource 
Center is used for planning and preparing school-wide events such as 
Saturday School sessions focused on literacy and students’ growth. 

Curriculum and Instruction used for intervention are: 
 

� READ 180 (grades 4-5) 
� Read Well (grades K-3) 
� Seeing Stars  
� Leveled Literacy Intervention materials and Guided Reading Practices 
� Recommended lessons from DRA Word Analysis assessments and 

Fountas and Pinnell 
� Other instructional methods as needed: Words Their Way, Thinking 

Maps, Guided Language Acquisition Design – GLAD strategies 
 
ii. Curriculum Development:  If applicable, submit a timeline that outlines plans to develop curricula for 

the proposed school prior to school opening.

All curricula have been designed to meet the needs of each student.  Opening 
procedures will replicate Aspire’s two PSC 1.0 South Gate schools that opened 
in 2009-10.  

c. Addressing the Needs of All Students:  Articulate how the proposed Instructional Program will reinforce 
a commitment to different methods of instruction to meet the needs of all students, including students 
of poverty, students with special needs, students with disabilities, gifted students, English Learner (EL) 
students and Standard English Learner (SEL) students, young children ages 0-5 (elementary schools 
only). 

 
On September 29, 2010, U.S. Education Secretary Arne Duncan named Aspire 
as one of 12 charter management organizations, in the United States, to receive  
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a $50 million dollar grant.  The award is for charter schools with 
demonstrated success to replicate and expand (Attachment 2). 

Aspire supports special education students. No student is denied admission 
to Aspire because s/he needs special education services.  Assurances affirm 
Aspire’s commitment for Special Education safe guards and test results attest to 
the enrollment of special education students. Appendix D details Aspire 
services for students with special needs.  
 
Aspire is particularly proud of its program to support students with 
special needs.  Aspire is one of the only charter schools to have a full day 
self contained moderate to severe autistic class at its PSC 1.0 site.  
Aspire and the school District moved a class from one of the feeder 
schools and placed it at Aspire’s Firestone Academy. This class is 
already demonstrating success and will be the model for future full day 
special education classes.  
 
Extended Day (2 Hours after School) 
The Extended Day Program is staffed by certificated teachers, college students, 
and the CSULA psychology interns.  The staff is supervised by the Intervention 
Coordinator and begins 15 minutes after dismissal and runs for 2 hours, 
Monday-Friday lasting until 5:00 or 5:15 p.m.  The primary purposes for 
students identified for extended day are: 
 

1. Support English Learners: The after school intervention program is 
used to accelerate EL students from Beginning to Early Intermediate or 
Intermediate. 

2. Intervention Support - Accelerate CST Performance:  Aimed at 
students not performing at grade level.  Instructional planning is driven 
by Aspire Reading and Writing Benchmarks along with Developmental 
Reading Assessments.  This beyond the school day intervention support 
provides more intervention support for students.   

3. Improve Students’ Behavior: The program will improve students’ 
behavior through program-wide culture building activities, behavior and 
classroom management training, and tiered responses to behavior 
concerns that levy Aspire-Los Angeles and Aspire Home Office 
resources. 
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d. Instructional Strategies:  Describe the instructional strategies that will be implemented at your 
proposed school to support the Instructional Program.  Explain why these strategies are well suited to 
address the needs of the student population you plan to serve.  

When presenting Aspire a $14 million dollar grant, U.S. Secretary of 
Education Arne Duncan stated, 

“Several high-quality charter schools across the country are 
making an amazing difference in our children’s lives, 
especially when charters in inner-city communities are 
performing as well, if not better, than their counterparts in 
much wealthier suburbs…Every one of our grantees serves a 
student population that is at least 70% low-income and 
virtually all exceed the average academic performance for all 
students in their state.”  

 
Aspire’s success is because teachers provide a rigorous standards based 
program; all children are expected to be successful learners and attend 
college.  Therefore, ALL Teachers, and Support Staff, are expected to teach 
accordingly.  The multifaceted approach consists of: 
 

� Support Systems for All Students – The key elements of our education 
program (small schools, small class sizes, “looping,” longer school day and 
year, and data driven instruction) meet the needs of all Aspire’s students.  
Aspire provides a variety of systems to ensure that every student receives 
the support s/he needs to be successful.   

 
� Personalized Learning Plans – Every student has a Personalized 

Learning Plan (PLP).  The PLP provides the teacher, parent and student 
with a common understanding of the student’s learning style and 
objectives.  During first semester Student-Led Conferences, the teacher, 
parent and student discuss the student’s learning strengths and 
weaknesses, update the PLP, and set goals for the second semester.  By 
working closely with each student and family to develop an appropriate 
PLP, the school is able to respond to the needs of each student, including 
those who are achieving above or below expected levels.  This allows all 
students to receive appropriate interventions (e.g. after-school 
intervention or specialized classroom instruction). The PLP allows the 
school to help meet the general education needs of students with 
disabilities (Individualized Education Programs [IEPs] or 504 Plans,  
English language learners, students achieving substantially above or 
below grade level expectations and other special student populations).    
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� Strategies for English Learner Instruction and Intervention – To 

meet the needs of English Learners, Aspire has added a number of 
language acquisition teaching strategies to its core program, including: 
building on students’ culture, language and experience; using dual-
language strategies; teaching the second language through content; 
using graphic organizers; practicing English in cooperative problem-
solving groups; and using computers and peer tutors to enhance 
language development.  These classroom instructional interventions 
assist students to acquire grade level curricular content while learning 
English.  Additionally, all teachers use the English Language 
Development standards to guide their second language students. Finally, 
any student not reaching grade level standards qualifies for afterschool 
interventions.   

 
For Elementary Schools and High Schools Offering Services to Teen Parents and their Young Children Only
Early Care and Education:  Discuss how you will reach out to and address the needs of young children, 
ages 0-5, and their families.   Please refer to the Options for Including Early Care and Education (ECE) in 
the Operations of an Elementary School located on the Public School Choice website to view a 
comprehensive list of possible strategies used by school operators to integrate child development 
services in their program(s).
 

Not applicable  
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3.  School Culture and Climate  
 

a. Description of School Culture:  Describe the culture and climate envisioned for the proposed school, particularly 
as it relates to academic achievement, student motivation to succeed, personalization and safety.  Identify 
specific rituals, routines, activities, structures, etc. that will support the achievement of the culture and climate 
envisioned.  Discuss how you plan to introduce and implement the rituals, routines, activities and structures with 
students, teachers, parents and other staff.

The variety of methodologies and instructional techniques employed by 
educators all contribute to creating a nurturing and comfortable learning 
environment where teachers teach and students explore and learn.   

Classroom looping – Aspire “loops” grades one and two, grades three and 
four, and five and six.  This means that the teacher keeps the same students 
for two years. Looping accelerates learning and allows teachers, students and 
parents to have deep and continuous relationships.  Looping provides stability 
for the growing number of students with less stable home environments. 
Looping classes develop a family-like environment, providing teachers with the 
opportunity to build strong, meaningful relationships with students. Students 
also have the additional time to develop positive relationships with classmates.  
More instructional time is another benefit of looping. Teachers and students 
“hit the ground running” at the beginning of the school year instead of starting 
from scratch each year.  

Culture of College for Certain ¡Universidad con Seguridad! – Upon entry to 
an Aspire school one immediately observes college awareness.  Teachers use 
their own college experience for the class identity.  College banners, flags, 
maps, and other regalia are evidenced everywhere.  Class identity is displayed 
on each classroom’s door and accompanying bulletin board outside each room. 
College for Certain is affirmed each morning when students recite their college 
cheer. College for Certain is further cultivated through artifacts, rituals, 
language and stories.  Friday is college day and staff and students wear their 
classroom’s college attire.  Town Hall programs and rituals vividly remind 
students that college is an expectation. Since 2005, 95% of Aspire graduates 
have been accepted to at least one 4-year college or university 
(Attachment 3).   Aspire graduates have received over $2.1 million in financial 
aid and scholarships   

Data analysis is drilled down to specific student needs at each school by 
the Data Director.  Communication is sent to each Principal at least two or 
three times annually.  Since data analysis is pivotal to Aspire’s success all 
teachers are taught how to interpret data and then teach specifically to the 
diagnosed issue.   Aspire Superintendents coach their principals using data 
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based inquiries.  Any teacher struggling with outcomes will be looked at jointly 
by the Superintendent and the Principal. 

 

b. Student Support and Success: Describe exactly what student success means at your proposed school. How will 
your school motivate kids to come to school and stay in school?

 

 

Success at Aspire means that each student will be prepared and 
empowered to be a college graduate and successful 21st century citizen. 
Small personalized environments, close relationships with school staff and 
college oriented classrooms inspire Aspire students daily. 
 

Student attendance is essential to the goal of raising achievement and College 
for Certain. Aspire employs a graduate of the CSULA SBFC program as a Pupils 
Service Attendance counselor in Los Angeles, working directly with Principals 
to support student attendance.  The Aspire Los Angeles schools averaged over 
95% ADA in the 2009-2010 school year and most averaged between 96%-97%.  
Each Principal coordinates attendance incentive programs to keep ADA high, 
while School Attendance Review Board procedures are coordinated weekly at all 
schools to provide appropriate counseling and case management support for 
students who struggle to stay in school.  Psych interns from CSULA work with 
families struggling with getting their children to school and related issues of 
student behavior. 

 

c. Social and Emotional Needs:  Describe the programs, resources and services (internal and external) that your 
proposed school will provide in order to meet the social and emotional needs of the students you serve.  Explain 
how individual students will be identified and monitored on an ongoing basis at the school.  Describe how the 
effectiveness of these programs will be measured.

 

Aspire’s collaboration with CSULA provides family counselors. Counselors 
assist teachers with classroom management, they conduct parent classes on 
discipline and college readiness, and they met individually with students and 
families.  Through RtI, staff works with Tier 2 and Tier 3 students to screen for 
social and emotional needs and provide counseling support.  School based 
family counselors utilize family, Teacher and Principal evaluations to measure 
interventions facilitated by the team, as well as, analyze student data. 
 
 

d. College and Career Readiness:  Describe the specific programs that your proposed school will provide to 
expose students to college and career opportunities as well as support them to be successful in whichever 
pathway they choose. 

 

 

Culture of College for Certain ¡Universidad con Seguridad! –  In addition to 
the daily rituals and expectation that all children will attend college, Aspire 
Public Schools is a recipient of the “College Ready Promise” (a cohort of 
Intensive Partnership sites) a $60,000,000 seven year grant, from the Bill 
and Melinda Gates Foundation to improve the rate of college preparedness for 
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low-income, minority students. This grant was awarded to a coalition of five 
public Los Angeles charter school management organizations. 
 
 

e. Parental Involvement:  Discuss strategies to authentically and meaningfully engage parents and guardians in 
their children’s education.  Describe in detail the programs or resources that the proposed school will provide for
parents and guardians.

 

 
 

 Aspire values the involvement and support of our student families, a Parent 
Coordinator is employed at each Academy. The Parent Coordinator is 
responsible for assuring parent concerns are brought to the Principal.  The 
Parent Institute for Quality Education (PIQE) provides Aspire’s parent 
education classes. Additionally, counselors provide family counseling and 
family case management services. Each site counselor provides a five-week 
parenting class available to all Aspire parents, covering child developmental 
needs, positive discipline, and bullying. 
 
 

f. School Calendar/Schedule:  Provide a copy of and describe the proposed school calendar and daily schedule 
for both faculty and students.  In your response, please discuss how students and faculty will be grouped for 
instruction; the target class sizes and teacher-student loads; and how the proposed schedule promotes student 
achievement. 

 
 

In keeping with Aspire’s belief in small schools, SRES #6 will be divided into 
three autonomous K-6 Academies (Juanita Tate, Slauson and Inskeep) each 
with a Principal, Assistant Principal, thirteen teachers, state identification code 
and office staff.   
 

Students (siblings will remain together) will be randomly assigned to one of the 
three academies: Juanita Tate, Slauson and Inskeep.  SRES #6 students will 
have 186 school days and 2 Saturday school days for a total of 188 
instructional days.  Attachment 4 shows the 2011-12 school calendar.  The 
school day is 7 hours.  Friday is one hour shorter to provide teachers 
professional development.  Attachment 5 is a sample of what a typical 
school day looks like.  Attachment 6 shows the bell schedule for each 
Academy and the enrollment planned for each Academy. Numbers will 
change if the school is able to provide any full day “Learning Centers” for 
special education students. 

 

 
 

 

i.    Autonomy: Describe how the school will use scheduling autonomy to maximize learning time for students and
collaborative planning and professional development for the faculty and staff

 

As an independent charter, Aspire elementary students attend 186 
instructional days, six more days than single LAUSD schools provide, and 
ten more than the legally required days for independent charter schools.  
Aspire’s instructional day is twenty-five minutes longer than the 
surrounding schools. Attendance at two hour Friday PD is mandatory. Students 
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learn more when they are given more time to learn each day.  With more time, 
teachers cover topics with greater depth and breadth. Aspire has two Saturday 
school days where parents attend specially-designed academic programs with 
their children.   

 
Fully credentialed Specialists are hired for each Academy to provide 35 minutes 
of instruction in science, technology, art, music, dance or physical education 
each day. While Specialists teach students, the teacher/s meet in grade level 
meetings, observe other teachers or prepare instruction. 
 
 

g. Policies:  For Independent Charter Schools Only    Describe and/or attach the proposed school’s policies as 
they relate to promotion, graduation and student discipline.

 

The Behavior Guidelines are for all Aspire students regardless of school 
location or grade.  Attachment 7 is Aspire’s Behavior Policy.  Teachers 
augment the statewide policy with local requirements regarding homework, 
classroom routines and rituals.  Attachment 8 is an example of a grade two 
teacher’s introductory letter to parents regarding his expectations and 
rules.  
 

The three schools will have identical discipline plans, largely based around Lee 
Canter’s Assertive Discipline and Doug Lemov’s Teach Like a Champion. All 
teachers will be trained during the summer in Canter’s Assertive Discipline 
and are expected to spend the first two weeks of school reviewing classroom 
expectations and procedures.  Teachers will be expected to follow the three-
step management system that includes a) explicitly give directions, b) 
utilization of behavior narration, and c) take corrective action.   
 

The OnCourse Discipline Management System is a web-based system that 
Aspire uses to document, track, and report disciplinary incidents.  Teachers 
access the system from their classroom computer. Multiple stakeholders 
(Psychologists, Principal, and Literacy Coaches) can be notified simultaneously 
about discipline infractions.  Through a series of alerts and other automated 
features, the system streamlines disciplinary processes and enables teachers 
and administrators to: 
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4.  Assessments and School-wide Data  

a. Assessment Philosophy: Explain the proposed school’s philosophy on student assessments.  
Provide evidence that proposed school’s assessment philosophy is research-based and is aligned 
with the school’s proposed Instructional Program. 

Throughout the state, Aspire schools have increased API scores since opening.  
Three LAUSD schools, with four years of API data, began with almost identical 
API scores as the three feeder schools for SRES #6.  The progress in the 
schools’ four year growth cannot be overlooked.  As shown in the table below, 
Aspire’s API scores more than doubled the feeder schools in the same time 
period: 

 
 
b. Autonomy:  Describe how the school will use assessment autonomy to maximize student      

learning.

The autonomy of charter status allows Aspire to utilize assessment to 
maximize student learning. Aspire’s many assessment opportunities allow 
Teachers to observe individual student progress, the Principal to determine the 
efficacy of individual teachers, and the Superintendent to evaluate the success 
of the program as a whole.  Multiple assessments are used because no single 
assessment provides sufficient information on students’ learning in the three 
outcomes (basic skills, thinking skills, life skills).   Students are assessed 
through state and nationally recognized tests (e.g. California Subject Matter 
Tests),   Data informs instruction.  Aspire’s charter autonomy enables the 
organization to mandate when and what assessments Teachers will 
administer. Teachers must accept this as a given part of Aspire’s culture 
when they join the Aspire family.  

Antonio 
Maria Lugo Centennial Huntington 

Park 61st. St. 66th St. 68th St.

2007 690 670 679 730 687 675
2008 785 761 778 713 728 704
2009 825 784 818 718 735 712
2010 846 794 833 737 746 730
Growth 156 124 154 51 66 59
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c. Student Assessment Plan: Describe the school-wide assessment plan for the proposed school.  
What formative and summative measures will you use to determine student progress and success?  
Include a table that details specific authentic formative and summative assessments (benchmark 
assessments, developmental screenings, unit exams, state-required exams, portfolios, etc.) that will 
be used for each grade level, the timing of their administration, the rationale for their selection and 
their intended purpose.  

 

Assessment allows teachers to observe individual student progress, the 
Principal to determine the efficacy of individual teachers, and the Area 
Superintendent to evaluate the success of the program as a whole.  Aspire also 
uses day-to-day teacher-designed assessments (e.g. quizzes, unit tests), 
qualitative observations of the process of learning (e.g. teachers’ anecdotal 
notes, student reflection logs, internship mentor reports), and examination of 
final products including an exhibition called Rite of Passage Exhibitions 
(ROPES).  Principals assure assessments are administered during each testing 
window.  Attachment 9 is the 2010-11 “Tools for Measuring Student 
Outcomes” which will be revised for SRES #6 to include grade 6 assessments. 
 
d. Assessment Development: If applicable, submit a timeline that outlines plans to develop curricula 

for the proposed school prior to school opening.
 

Not applicable because curriculum and assessment are already developed. 
 

e. Data Collection and Monitoring:  Describe the school-wide data collection and monitoring plan.  What 
data, including ISIS, will the school collect to measure student progress?  How will the school use this 
data to inform programmatic and instructional decisions, assess student needs, intervene with students 
who need additional help, improve instruction, make adjustments to curricula and other school 
components and inform professional development? 

 
Aspire uses Edusoft to collect and monitor data.  At the classroom level, 
teachers scan assessments such as COIs into Edusoft for monitoring and 
analyzing student progress.  At the organizational level, all universal 
assessments such as benchmarks are scanned into Edusoft.  Benchmark data 
is transferred into the data portal and available to all teachers, support staff 
and Principals. Teachers receive benchmark results within a two week window. 
  

Aspire participates in research and evaluation projects that collect and 
disseminate best practices. The Bill and Melinda Gates $60 million grant is a 
research oriented grant on effective teaching methods.  Arrangements are 
underway with Loyola Marymount’s doctoral degree in Charter Education for 
doctoral students to conduct research on Aspire schools. Other data will be 
analyzed and studied by interns from the USC Rossier School of Education. Also, 
CSULA supervising professors will assist psychology interns to analyze 
successful practices with student absenteeism, behavior referrals and family 
therapy sessions.  
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School-wide Outcomes and Methods of Measurement – In addition,  measures 
of individual student progress towards outcomes, each School has school-wide 
goals for its Academic Performance Index (API), set by the Home Office and 
designed to move each school to at least an 8 Similar Schools Ranking.  All 
Aspire Huntington Park schools are currently ranked 10. Aspire-defined API 
goals are typically higher than the state’s goal for the school.  Additionally, every 
Aspire school is expected to meet or exceed federal Adequate Yearly Progress 
goals.  In the long-run, every Aspire school aims to have every student score 
Proficient or Advanced Proficient on the California State Test in every subject. 
Local Aspire schools met ALL 2010 criteria for Adequate Yearly Progress as 
the table below shows: 
 

School English -
LA Math API 

Score
Met API for

All Subgroups
Program 

Improvement
FEEDER SCHOOLS
61st St. No Yes 737 No
66th St. No No 746 No Year 2
68th St. No No 730 No Year 5
ASPIRE SCHOOLS
Antonio Maria Lugo Yes Yes 846 Yes
Centennial Yes Yes 794 Yes
Huntington Park Yes Yes 833 Yes
Jr. Collegiate Yes Yes 844 Yes
 
Use and Reporting of Data – Data is collected, analyzed, reported and used 
regularly, at every level and in every subject area.  Students are informed about 
their assessment results by the teacher, progress reports and report cards.  
Individually, and by class, students are engaged in the process of looking at their 
own performance data, setting goals, examining outcomes, and developing action 
plans in response to the data.   
 
Teachers, students and parents discuss individual student achievement, 
progress towards graduation, and performance on state assessments during 
Student Led Conferences twice each year.  Parents also receive tri-annual 
standards-based report cards. Teachers, parents, and students, can conference 
more frequently if needed, or requested, by the Teacher, parents, or student. 
Parents of English Learners also receive mandated communications on 
reclassification per Title III through annual CELDT testing results.  Parents of 
students with IEPs receive reports according to the plan specified in each IEP.  
The School will comply with state and federal law regarding reporting 
requirements, including parents’ rights to be updated on their child’s IEP at least 



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

31

as frequently as the parents of nondisabled students receive updates on their 
children’s academic progress.  A few students take the California Modified 
Assessment (CMA).   
 
Educators examine student performance data formally through a process called 
the Cycle of Inquiry (COI) where each standard is pre and post tested. 
Student outcome data also informs professional development plans for individual 
teachers, who may receive personalized coaching or outside training as 
appropriate.  Staff members also receive and analyze school-wide data on 
student achievement during staff meetings, and use this data to help monitor 
and improve the school’s education program. 
 
The Principal, collaborating with Teacher, Instructional Coaches and the 
Superintendent uses STAR assessment results to create annual and targeted 
plans for increased achievement.  The entire school has responsibility, and is 
accountable, for implementing the plan, measuring progress and ultimately 
improving student learning.  Action plans in response to data often include 
school-wide professional development.  In addition, results from benchmark 
tests for ELA and Math are analyzed by the staff and used to adjust pacing 
guides, direct re-teaching, and provide intervention services for students. 
 
Assessment Modifications and Accommodations – Aspire assures that 
students with disabilities under the Individuals with Disabilities Act (IDEA) or 
Section 504 are included in State standardized assessment programs with 
appropriate accommodations and modifications.  These assessments include, 
but are not limited to the California Standards in accordance with their IEP or 
Section 504 plan (Appendix 4 and Assurances).  
 

f. Graduation Requirements:  For all middle and high schools, describe the proposed graduation 
requirements, including how student progress will be measured to determine readiness to graduate.

 
Does not apply to elementary SRES#6. 
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5.  Professional Development  

a. Professional Culture: Describe the professional culture you envision at the proposed school. Explain 
how the professional culture you envision reinforces the Instructional Program outlined above.  Identify 
activities and structures that will support the achievement of the professional culture envisioned.  
Discuss how you plan to introduce the activities and structures to teachers.

 
 Aspire not only envisions and designs professional development, but has proven 

its professional development as replicable at more than thirty sites in California. 
Aspire believes in collaboration as an integral component of the 
professional learning community culture. The formal and informal 
structures of professional development at Aspire contribute to the 
collaborative culture.  Aspire’s professional development targets state 
standards and rigidly focuses on increasing instructional rigor in all academic 
areas. School site professional development is based on the needs of the 
students at each school.  Whenever a student exhibits weakness in a language 
arts strand or mathematical concept, the Coaches and Lead Teachers 
immediately provide additional support.  Also, Principals continuously review 
data and plan weekly training to close the gaps in student outcomes. Principals 
meet frequently with teachers to review and discuss student data. Stakeholders 
regularly evaluate PD by completing hardcopy and on-line surveys. 
 
Collaboration is one of Aspire’s five core values and is defined as working 
collectively to accomplish more than what is possible alone.  Teachers at 
an Aspire school do most of their work together.  Lead Teachers direct a grade 
level (more than one class per grade level) or a teacher cluster (if there is one 
class per grade level) in cooperative planning and data analysis at least weekly.  
Lead Teachers meet weekly with the Principal to plan and discuss grade level 
needs. Decisions are made at Lead Teacher meetings and approved or modified 
by the entire staff.  Aspire’s small size schools, or Academies (within larger 
complexes) with approximately 300 students, enable staff to work together as a 
cohesive community. 
 

b. Professional Development: Describe what effective Professional Development (PD) will look like 
at your proposed school. Identify the school’s goals and strategy for ongoing PD.  Explain how the PD 
plan will be driven by data to build coherence and support the instructional program as well as build 
capacity to improve teaching and learning, school performance and student achievement.  How will 
the PD program be differentiated to support teachers at various stages?

 
Aspire provides three levels of professional development:  School, Region 
and Home Office. Each school has 2-3 hours of school level professional 
development each week.  Each school “banks” time for early Friday dismissal 
for professional development.  At the site level, banked time provides Principals 
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the opportunity for professional development each week.  Individual student 
work is the primary area for data analysis and progress toward meeting state 
standards.  
 
Aspire’s Home Office provides extensive data analysis around the 
California Standards Tests and CELDT.  Ongoing data analysis informs the 
instruction with suggested students to target, strand weaknesses and 
strengths, classroom growth, progress on the goals of No Child Left Behind and 
school-wide challenges.  Student data informs professional development.    
 
The Home Office Data Team, run by Aspire’s Director of Evaluation and 
Assessment, meets each month with each Principal, School Data Team, and 
Teacher.  The Team provides in depth analysis of the weakest strands on the 
California Standards Test, each grade level, the school and the whole 
organization. Pacing plans are updated and instruction aligned with the 
findings. The Director of Evaluation and Assessment sends Principals class data 
drilled down to the individual student level throughout the year.  Data analysis 
is again presented at a minimum of two Pupil-Free Regional Professional 
Development sessions and is augmented by the Literacy and Math Coaches 
continuing data analysis with teachers on a weekly basis. Aspire attributes its 
statewide API progress directly to ongoing data analysis throughout the 
year.  Teachers become proficient in data analysis and developing 
appropriate instruction based on the findings.   
 
Regional professional development includes additional collaboration across 
schools for data analysis training, observation of model teachers across sites, 
sharing of best practices and some new teacher and staff orientation. Each 
region has two to three days Pupil Free Days annually where teachers share 
practices, participate in training and/or observe best practices in classrooms in 
other Aspire schools. In addition to the Pupil Free Days, all teachers are 
expected to observe other teachers, at least twice during a school year.  
Substitute teachers are provided so that teachers can observe, debrief and plan 
accordingly. 
 
Home Office plans the professional development for groups like new teachers.  
Twice a year, there is Aspire-wide training for Lead Teachers and Principals.  
These trainings are strategically planned to introduce new concepts to the 
leadership teams to be disseminated across the Aspire organization. The work is 
primarily based on improving rigor in all classrooms. The Director of Data 
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Analysis and Assessment Team meet individually with every Teacher and 
Principal to review student data throughout the year. 
 
Other site team members are provided periodic formal and topical training 
sessions as well as real-time day-to-day coaching by functional experts in a 
variety of standards.  In addition, all team members are encouraged to pursue 
external professional development opportunities in the form of workshops or 
additional certification.  Aspire may cover the cost of this professional 
development, or may provide financial assistance as part of the benefits 
package.   
 
Aspire Teacher Induction: 
In accordance with Education Code Section 44259.1, which requires that 
teachers in the state of California earn their Professional Clear Credential 
through on the job mentoring and training, Aspire established its own 
California Commission on Teacher Credentialing (“CCTC”) approved 
Induction Program to help beginning teachers with a Preliminary 
Credential to earn their Clear Credential.  The School’s teachers will be 
eligible to participate in this two-year program, which provides weekly or bi-
monthly one-on-one instructional coaching.  By completion of the program, 
educators will have completed a portfolio showing evidence of their professional 
learning in each of the six Induction Standards in the California Standards for 
the Teaching Profession (“CSTP”) framework.   

 
c. Teacher Orientation:  Describe the induction program for new and existing teachers. Discuss how this 

program will prepare teachers to deliver the proposed curriculum, utilize the instructional strategies 
and differentiate instruction.  

Heather Kirkpatrick is the Vice President of Education at Aspire Public 
Schools.  In this role she supports educators from recruitment as Residents or 
as first year teachers into Aspire's Induction program through promotion into 
roles such as Lead Teacher, Model Teacher, Mentor Teacher, Principal and 
Instructional Coach at Aspire.   
 
Because Aspire’s education program focuses on creating powerful, personalized 
learning experiences for each child, Aspire’s teachers need to be highly skilled, 
creative, and dedicated. Aspire’s human resource systems are designed to 
attract, select, develop, inspire, and reward these educators.  Once teachers are 
hired, Aspire invests in individuals that support their continued professional 
development. Aspire’s multi-pronged support system includes: 
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� 2 weeks of summer training for all teachers new to Aspire 
� 1:1 sessions with instructional coaches 
� New Teacher Support Group 
� Opportunity to observe demonstration lessons by grade-level Lead 

Teachers and Model Teachers 
� Regular classroom observations and formal performance feedback from 

the principal 
� Guidance in applying for Certification from the National Board for 

Professional Teaching Standards 
� 2 days during October break for follow-up training 

ASPIRE TEACHER ORIENTATION  HOURS 
DAYS TRAINER/S 

Aspire’s Instructional Program 3 Chief Academic Officer and  
Aspire’s Area Superintendent 

Classroom Management 8 Lee Canter and Instructional 
Coaches 

Standards-Based Instruction ELA 20 Instructional Coaches and Lead 
Teachers 

Standards-Based Instruction Math 16 Instructional Coaches and Lead 
Teachers 

Teaching for English Language 
Learners 8 Instructional Coaches  

Differentiated Instruction        
(Includes special needs) 8 Instructional Coaches 

Cycle of Inquiry (COI) – Data Driven 
Instruction 8 

 Director of Data Analysis and 
Assessment  
and Instructional Coaches  

Classroom observations at other 
LAUSD Aspire schools. 3 days 

Site Principals, SRES #6 Principals, 
Lead Teachers, Literacy Coaches, 
Specialists 

October Break Follow-Up 2 days Home Office, Principals. Coaches 

d. (If applicable).  The calendar should include the areas of focus in support of the instructional 
program and the format of the PD.  Additionally, discuss how the school calendar, daily schedule, 
interim assessment process, and staffing plans align with this calendar.

Due to the longer school year and longer school day, teachers have two hours 
of Professional Development every Friday with early dismissal.  In addition to 
Fridays, teachers have 35 minutes of individual planning, or conversations 
with itinerant support staff and administrators every day when an 
Instructional Specialist teaches their class.  Four Pupil Free Days are 
scheduled during the year: two for each Academy’s PD and two for Region PD. 
(Regional PD could consist of the three Academies or combining with the HP 
and/or South Gate clusters.) 
 
e. Program Evaluation: Describe how the PD program will be evaluated to assess its success and

effectiveness on an ongoing basis.  Discuss how the program will be modified to address areas of 
need that are identified.
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All staff development is evaluated by the participants. Based on evaluations, 
modifications are always made to the next sessions.  However, the most 
important evaluation is the year-end analysis of API growth and individual 
student progress.   

One way to evaluate the effectiveness of Aspire’s professional development is 
shown in the table below.  Aspire does very well on outcomes in English 
Language arts and mathematics because teachers are consistently engaged in 
professional development and data conversations. Aspire scores much higher 
than the feeder schools to South Region ES #6. 

Percent of All Elementary Feeder and Aspire Students 
Scoring At or Above Proficient in English-Language Arts and Mathematics

School English-
LA Math

FEEDER SCHOOLS
61st St. 36.2 54.0
66th St. 40.5 49.9
68th St. 37.0 53.2
ASPIRE SCHOOLS
Antonio Maria Lugo 59.7 77.9
Huntington Park 59.0 70.5
Jr. Collegiate 58.0 75.6

 

Principals, as instructional leaders, are on-site coaches.  Academy Teachers are 
organized in collaborative teams, led by an experienced Lead Teacher who has 
skills to mentor others.  Teachers collaborate and support each other to reach 
individual students’ learning goals.  Aspire’s Instructional Coaches provide 
additional support, provide one-on-one consultation, conduct experience-based 
group sessions (e.g. New Teacher Support Program), and guide educators in 
their application for certification from the National Board for Professional 
Teaching Standards. 

Coaching is an integral part of professional development at Aspire. 
Teachers are also coached in the following topics by a Lead Teacher, 
Instructional Coach or Principal throughout the year: (1) Classroom 
management, (2) Standards-based instruction – ELA and Math, Guided 
Language Acquisition Design (GLAD) – strategies for teaching content to English 
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Language Learners, (3) Rigorous instruction, Differentiated instruction, and (4) 
Cycles of Inquiry – Data Driven Instruction. 

Feedback from observations is also a part of professional development at Aspire.  
Performance expectations and reviews are discussed periodically during the 
year. Performance reviews are formal, informal, verbal and written.  Examples of 
ongoing reviews can include classroom walkthroughs, peer review, lesson 
observations and 360 degree feedback.  The educator evaluation is based on 
planned and unexpected classroom observations, student growth data, and self-
evaluation, and peer evaluation, parent and student feedback via a survey.   

Principals evaluate Teachers at least twice a year according to criteria based on 
National Board Certification.  The Principal’s evaluation is completed by the 
Superintendent three times each year and is based on the school’s academic 
growth, self-evaluation, and survey results from parents, students and staff.    

f.   Autonomy: Describe how the school will use professional development autonomy to create a 
professional learning communities in which faculty have time to collaborate to improve instructional 
practice and student learning.

 
 

Aspire as a charter school arranges its schedule to enhance teacher 
collaboration and planning.  School on Mondays thru Thursdays is seven 
hours in length.  On Fridays, school is six hours.  Teachers have professional 
development every Friday for approximately two hours.  Friday’s mandatory 
professional development is in addition to 35 minutes teachers have every 
day for planning when a certificated Specialist teaches their students.  
Teachers also have four days of professional development during the school 
year.  Four Pupil Free Professional Development days are tentatively scheduled 
for 2011-2012 are:   

 
� October 14 – Academy Professional Development 
� January 9 – Regional Professional Development 
� March 5 – Academy Day Professional Development 
� March 30 – Regional Professional Development 
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6.  Serving Specialized Populations   

a.   Special Education: Explain how the proposed school will implement and monitor the special 
education compliance processes as well as instruction including assessment, Individualized 
Education Plans (IEP’s) and the provision of special education supports and services utilizing    
the District’s Special Education Policies and Procedures Manual as required by the Modified 
Consent Decree. Please complete the plan in Appendices C, D and E.  

 
No student is denied admission to Aspire because s/he needs special 
education services. As evidenced at the thirty Aspire schools in California, all 
provisions of federal law for students with disabilities including, but not limited 
to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with 
Disabilities Act of 1990 and the Individuals with Disabilities in Education Act of 
2004, are fully implemented.  
 
Aspire is particularly proud of its program to support students with 
special needs. Collaborating with LAUSD, Aspire volunteered to hold a 
moderate to severe autistic class at its PSC 1.0 site.  Aspire and the 
District moved a class from one of the feeder schools and placed it at 
Aspire’s Firestone Academy. This class is already demonstrating success 
and will be a model for replication at South Region ES #6. 
 
Children with disabilities have for too long been left from the “table of rigor” in 
education. The challenge lies in retooling both general and special education. 
Access to the standards, the core curricula, and powerful and proven ways used 
across this nation for providing that access are our goals at Aspire. Through 
understanding accommodations, modifications, and differentiation, and by 
working together as a collaborative team, teachers see that goal achieved. 
Collaborative teams mean that we co-teach, we support each other’s work, we 
share ideas across disciplines, we make sure all of us understand how each 
other works and how we can be enriched by the strategies and concepts of 
multiple disciplines.  
 
API scores show that Aspire’s LAUSD elementary schools met all API 
SUBGROUPS. The following table shows Aspire’s success working with students 
with learning disabilities: 
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Percent of All Elementary Feeder and Aspire Special Education Students 
Scoring At or Above Proficient in English-Language Arts and Mathematics

Aspire has high expectations for all students and is committed to working 
with students who are not meeting outcomes to help them achieve at expected 
levels.  Students performing below the school-determined acceptable levels are 
expected to attend before, during, or after-school Aspire programs.  In addition, 
the key elements of the education program (small schools, small classes, longer 
school day and longer school year) are designed to meet the needs of under-
performing students. Aspire supports special education students in 
compliance with state and federal laws. Appendix D details Aspire’s Special 
Education procedures and the signed Special Education Assurances verifies 
our commitment to serve all students.   
 
Aspire believes in an education that seamlessly weaves the services and 
strategies of general education and special education to create an “every 
education” for all students that is achievable, and of the highest value.   

Aspire implements “push-in/pull-out” special education services. Push in 
means that the Learning Specialist is inside the regular classroom with the 
student.  Pull out means the student is pulled into a separate classroom for 
individual or small group work. All students, with IEPs, are included within the 
Aspire family.  Aspire provides speech therapy, physical and occupational 
therapy, Title/LAP and special education academic programs to children five 
years and older as identified.  Developmental screening and/or comprehensive 
assessments for children who are suspected of having a disability, which could 
adversely affect their educational development, are also available.  

 
 

School English-
LA Math

FEEDER SCHOOLS
61st St. 17.4 20.3
66th St. 10.5 19.3
68th St. 12.0 28.0
ASPIRE SCHOOLS
Antonio Maria Lugo No score 58.3
Huntington Park 21.4 57.1
Jr. Collegiate 30.8 69.2
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Information provided by the LAUSD Division of Special Education indicates that 
the three feeder schools to South Region ES #6 currently have the following 
classes and/or teachers: 
 

� 3.5 Resource Specialist Teachers 
� 2    Early Education Classes  
� 5    Severe Learning Disability Classes 
� 1    Autism Class 
� 1    Preschool Intensive Class  

Section 504 Plan 
Section 504 of the Rehabilitation Act of 1973 states that no otherwise qualified 
handicapped individual in the United States...shall, solely by reason of his 
handicap, be excluded from the participation in, be denied the benefits of, or be 
subjected to discrimination under any program or activity receiving federal 
financial assistance. (29 USC 794) 
 

�� Compliance monitored by the Office of Civil Rights. 
�� Applies to all institutions receiving federal financial assistance, such as 

public schools. 
�� Schools are obligated to provide a "free appropriate public education" 

(FAPE) to children with a disability.  
 

Section 504 prohibits discrimination while assuring that disabled students 
have educational opportunities and benefits equal to those provided to non-
disabled students.  

Special Education 

Determination for eligibility for special education and services may come from 
teachers, parents, agencies, appropriate professional persons, and from other 
members of the public. Special Education referrals will be coordinated with 
school site procedures for referral of pupils with needs that cannot be met with 
modifications of the regular instructional program, including referrals from 
student intervention teams, such as the Student Study Team (SST). A pupil 
shall be referred for special education and services after the resources of the 
regular education program have been considered and, where appropriate, 
utilized. 

Student Study Team (SST) 
The Student Study Team is an efficient and effective way to bring together all 
resources, human and programmatic, to support students having difficulties in 
regular classes.  This is a concentrated solution-seeking meeting where all the 
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needed persons, including the student and parent, are present at the same 
time.   
 
The SST is an expression of the school’s concern for students and provides a 
supportive atmosphere for students to become actively involved in determining 
their own needs and in implementing strategies designed to help them.  
 
The goals of the SST are to: 
 
� Work with the student and parent to identify causes of poor academic 

performance, disruptive behavior, and potential developmental problems 
� Work with the student and parent to identify viable interventions that could 

occur before a student’s poor academic performance results in severe 
underperformance or behavior results in a referral  

� Discuss a variety of academic interventions and/or positive behavioral 
reinforcements and develop strategies that have a high likelihood of positive 
academic and behavior performance 

� Inform parent and student of the referral process, where the student is in 
the process and the consequences of further poor academic performance 
and/or disruptive behavior 

� Student study teams are also established to fulfill requirements of current 
federal and state legislation.  These laws require that: 

 
� Regular classroom intervention attempts must be documented 

before a student can be referred for special education services. 
� Section 504 accommodation plans must be available for those 

children not eligible for special education services, but who quality 
under Section 504.  The SST is a multi-disciplinary team with this 
capacity. 
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7.  Performance Management  
a.  Performance Goals and Metrics: Each applicant team is required to set clearly measurable student performance goals and 

mission-specific goals that will measure the success of your innovative school program. Schools will use the Performance 
Management Matrix, which will be available on the Public School Choice website in the coming month to provide this 
information.  

Aspire will set the performance management matrix goals to surpass the 
current APIs at the feeder schools.  Aspire believes it will meet the higher 
goals because of its proven track record and the constant and unrelenting 
focus on data driven assessment. 
 
Assessment enables teachers to observe individual student progress, the 
principal to determine the efficacy of individual teachers, and evaluate the 
success of the program as a whole.  Multiple assessments (Attachment 9, are 
used because no single assessment provides sufficient information on students’ 
learning in the three outcomes (basic skills, thinking skills, life skills).   
Students are assessed through state and nationally recognized tests (e.g. 
California Subject Matter Tests), Aspire-designed benchmark and/or interim 
assessments.  Aspire also uses day-to-day teacher-designed assessments (e.g. 
quizzes, unit tests), qualitative observations of the process of learning (e.g. 
teachers’ anecdotal notes, student reflection logs, internship mentor reports), 
and examination of final products including an exhibition called Rite of 
Passage Exhibitions (ROPES).  Aspire also uses Student Led Conferences.   
 
b. Rationale: Discuss why the proposed school will track the mission-specific indicators selected.
 
As continuously evidenced by API data, Aspire is committed to increasing 
student’s academic performance while developing effective educators.  The Data 
Director regularly confers with Principals and Superintendents regarding 
teacher utilization of data. The Data Director and team examine trends and 
provide Data Analysis Products and Services (Attachment 10) to 
continually improve instruction.  Aspire practices related to performance 
management are a combination and balance of accountability and support.  
 
Aspire’s Home Office provides extensive data analysis around the 
California Standards Tests and CELDT.  Ongoing data analysis informs the 
instruction by determining which students to target, strand weaknesses and 
strengths, classroom growth, progress on the goals of No Child Left Behind 
and school-wide challenges.  Student data also informs professional 
development.  The Home Office Data Team is run by Aspire’s Director of 
Evaluation and Assessment who meets with each Principal, School Data  
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Team, and Teacher.  In depth analysis of the weakest strands on the California 
Standards Test, each grade level, the school and the whole organization are 
analyzed, pacing plans are updated and instruction aligned with the findings. 
Attachment 1 shows the continuing cycle of data analysis, Attachment 9 Tools 
for Measuring Student Outcomes and Attachment 10 Data Analysis Products 
and Services that combined all guide first teaching, and assist re-teaching, and 
intervention, until mastery is achieved. 
 
Cycles of Inquiry (COIs) are a systematic way for teachers and other educators 
to analyze data and work together to ensure that instruction meets the needs 
for all students.  Data is collected and discussed through Data Talks, where 
teachers and other educators analyze the data together and make instructional 
decisions.   

Consistent and Persistent Assessment is a critical tool for observing 
individual student progress, understanding the development of individual 
teachers, and evaluating the success of the program as a whole. Multiple 
assessments are used to provide more comprehensive information on students’ 
learning: 

� All standardized tests required for traditional public schools that are 
mandated in the California Education Code (including SAT-9; PSAT, SAT, 
High School Exit Exam) 

� Any local district assessments required of other public schools in the 
chartering district 

� Specialized assessments developed by Aspire Public Schools for all areas 
of the academic core (e.g. project rubrics) 

� Day-to-day assessments related to specific content or skills (running 
record for language arts; math computation quizzes, unit tests) Qualitative 
observations of the process of learning (teachers' anecdotal notes, a 
child's reflection log, internship mentor reports) 

� Examination of final products (a final version of a paper, an 
interdisciplinary final project, Rites of Passage (ROPES) project) based on 
criteria and standards clearly communicated at the beginning of the 
project 

 

  



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

44

8.  Community Analysis and Context  
 

a.   Description: Describe the community you seek to serve. Include an analysis of the strengths, 
assets, values and critical needs of the community.  Discuss your rationale for selecting this 
community and why the proposed school aligns with community needs and expectations. 

b.   Background/Support: Describe your team’s history and experience serving this or a similar 
community.  Demonstrate any existing connections or partnerships that your team has 
established within the community.  Provide a list of community leaders, groups, organizations, 
Institutions or individuals that have pledged support for the proposed school.  

 
Aspire has always been interested in developing another K-12 cluster in South 
Los Angeles.  SRES #6 is less than three miles from the Huntington Park 
cluster that is now complete with 4 elementary schools, one middle school and 
one high school. The values of the community center on continued acceleration 
in student improvement and college readiness. 
 
Aspire is certain that the replication of its successful models in 
Huntington Park and PSC 1.0 in South Gate will bring a rigorous 
education to the students attending South Region ES #6.   The model 
provides a focused college readiness education, as well as, an exemplary 
intervention program and class for students with special needs to match 
community needs. 
 
With Aspire’s proven success in Huntington Park (which includes a California 
Distinguished School), the Board of Directors expressed desire to begin another 
cluster in Los Angeles. Aspire’s 30 schools are strategically placed in areas with 
high drop-out rates and where college has not been a part of students’ future.  
Aspire has changed this situation at every Aspire school.   
 
Aspire’s educational program is designed for students who have historically 
faced barriers accessing a college education.  Typical Aspire students are from 
low-income families, English is not the home language, and they live in 
communities with low-performing schools and high dropout rates.  Aspire’s 
work in Los Angeles has been with very similar communities. 
 
In addition, Aspire will work closely with the Hubert H. Humphrey 
Comprehensive Health Center across the street to provide additional services to 
students and families.  Aspire is very interested in partnering with agencies to 
extend health and human services beyond the educational walls.   
 
One Academy will be named Juanita Tate.  The LAUSD Board of Education 
named the site for Juanita Tate when it took the land from Concerned  
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Citizens of South Central.  Ms. Tate was a community activist who advocated 
green space and athletic areas for the people of South Los Angeles.  Another 
Academy will be named Aspire Slauson for the street bordering on the north.  
Directly across the street on the east side is the Hubert H. Humphrey 
Comprehensive Health Center. One block east of the Health Center is the 
Brotherhood Crusade; another community agency Aspire will collaborate with. 
 

� In October Families That Can a community-based network of parents 
and community groups introduced Aspire’s Leadership Team to 
community leaders: Assemblyman of the 52nd District, Isadore Hall, III, 
Blair Taylor from the Los Angeles Urban League and Gene Fisher from 
the Watts Learning Center.  This collaboration (Attachment 11) will 
continue as they are determined to secure high-quality public education 
choices in inner city neighborhoods. They have written,  

“Currently, we are working to engage parents in the second 
  round of Public School Choice so that local families have a 
  say about the schools in their neighborhoods.”  

 
Aspire’s current partnerships include: 
 

� California State University at Los Angeles (CSULA) will provide 
counseling interns to each Academy 

 
� The Bill and Melinda Gates Foundation – $60 million College Ready 

Promise grant to improve college entrance rates and teacher 
effectiveness. 

 
� Teach for America (TFA) supports the recruitment of a highly effective 

teaching force that demonstrates a diversity of skill sets, strong content 
knowledge, background and experiences, trained in culturally relevant 
and responsive pedagogy, and the use of data in a collaborative manner 
to target student support (Attachment 12).    

  
� The Michael and Susan Dell Foundation – provided a four year $2.5 

million grant to prepare urban children for college.  Dell also funds the 
Aspire Area Superintendent position and resources and supplies.  

 
� The Eli and Edythe Broad Foundation – assists with facility costs for 

new Aspire schools in Los Angeles 
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� Oprah Winfrey’s Angel Network donated $1 million to Aspire that 
was used for additional teacher compensation and instructional 
supplies (Attachment 13).   

 
� United States Department of Education awarded $14 million to 

Aspire to develop 15 more independent charter schools 
(Attachment 2).  

 
In the latter part of November parents passed out fliers during an Annual 
Turkey Dinner Give-Away along with Mayor Villaraigosa to the communities of 
South Region #6.  
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9.  Community Engagement Strategy 

a. Engagement Plan:  Explain the team’s vision for engaging the community and the underlying theory that 
supports it.  

b. Key Community Partnerships:  Discuss the specific ways in which community members will be included in the 
ongoing success of the proposed school.  Describe the role of key community partnerships throughout the first 
five years of the school and explain 1) how such partnerships will further the mission and vision of the school, 
and 2) who will be responsible for managing the cultivation of these partnerships.  For elementary school 
applicants and applicants serving teen parents and their infants and toddlers, briefly describe how you will 
develop and cultivate community partnerships with early education programs and stakeholders.

 
Aspire recognizes how complex community engagement can be and has learned 
that “real community involvement” occurs both before and after the school 
opens.  Parents wait to see how friendly the new neighbors are and more 
importantly how rigorous the educational program is.  Aspire knows from 
experience opening 30 schools in California that when the school doors open 
students and parents are there!  
 
Community engagement began with an October Families that Can parent 
training). 
 
October 27 – Following a showing of “Waiting for Superman” Aspire met with 
elected and community leaders to invite their participation. Invited guests 
included elected officials such as:   Jan Perry, Bernard Parks, Isadore Hall, III, 
and Mark Ridley Thomas.  Community Leaders included:  Danny Bakewell, 
Charise Bremmond, Robin Canon, Blair Taylor, and Leon Jenkins. 
 
November 4 – A parent meeting was held at 66th St. School. Parents were 
invited to visit the Aspire schools at any time.  Desires for the new school 
were shared.  Aspire addresses parent desires as follows: 

 

PARENT DESIRES 
FOR THE NEW SCHOOL WHAT ASPIRE DOES… 
Good leadership � Strenuous procedures to select principals are detailed in 

this application 
Improved respect towards 
parents 

� A pre-opening celebration with the neighbors will be held 
to familiarize students, parents, and neighbors, with the 
school 

� Respect for people is expected by everyone at Aspire 
� Respect to/for/with parents is so important that it is an 

evaluation criterion for both teachers and principals 
Interventions for students � Intervention is held during school   

� Intervention is the purpose of Extended Day (2 hours 
after school) 

� API Scores attest to success supporting students’ needs 
Smaller class sizes � K-3 is 22:1 and 4-6 is 30:1 

� Classes are smaller  than the LAUSD 
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Improved communication 
school to home 

� Teachers are required to send home information  
� Every student  and parent has their teachers’ phone 

number and has been asked to contact them whenever 
there are questions) 

Improved adult supervision on 
the site 

� Playworks conducts structured play during recess and 
lunch  

� Only one Academy is on the yard at one time; reducing 
the number of students interacting and providing more 
space and play areas 

Parent education classes � Parent Institute for Quality Education (PIQE) – as at    
 other Aspire schools, will provide parent education   
� CSULA provides parent education and family groups 
� Parent education is conducted by the Intervention 

Specialist 
� Coordinator/s, Teachers provide class sessions  
� 2 Saturdays are Parent Student Education Days 
� Any topics brought to the Parent Liaison, or Advisory 

Council, will be provided 
 
Aspire hosted Open Houses Thursday, December 9th and Thursday, 
December 16th for community leaders and parents from the feeder schools to 
tour the Aspire schools in Huntington Park. Aspire parents will distribute 
flyers for these events in the surrounding neighborhoods of South Region ES 
#6.  Two more Open Houses will occur in mid January to introduce the Aspire 
model to parents and community.  
 
Aspire’s existing partnerships are identified on pages 45-46. New partnerships 
include: 
  
� USC Rossier School of Education – This partnership will provide 

student teachers (future Aspire teachers) and opportunities to further 
research of charter school (Attachment 14). 

� United States Department of Education awarded $14 million to 
Aspire in October 2010 for school expansion.  Any school Aspire opens 
will receive additional funding for normal start up costs, as well as the 
organization utilizing the funding for designing scalable systems for an 
expanding CMO.  These would include, but not limited to, completing the 
shift towards a matrix organization that includes regional offices and 
central support functions, streamlining centralized support functions to 
ensure maximum efficiency and refining internal talent management and 
talent development programs (Attachment 2).     

� Brotherhood Crusade will help with College Readiness and serve on ASC   
� Hubert H. Humphrey Comprehensive Health Center will provide 

needed health and human services to SRES #6 families and serve on ASC.
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GOVERNANCE, OVERSIGHT and LEADERSHIP

10.  School Governance and Oversight 
 

a.  School Type: Briefly explain the rationale for applying to operate your school as an Independent 
Charter school?

 

Aspire has successful elementary school models with proven track records in 
communities just like the one that feeds South Region ES #6.  (See  
5- Year API Growth chart on page 5).  Aspire has proven success in 
Huntington Park and now at PSC 1.0 in South Gate, and is capable of 
replicating the Aspire model at South Region ES #6.  Aspire knows that by 
operating as an independent charter, flexibility and innovation in 
curriculum, hiring and assessment has produced astounding success. 
 
Aspire is a 501(c)(3) Charter Management Organization (CMO) that has been 
established to open and operate independent charters in California.  Aspire’s 
Board of Directors is responsible for establishing broad policies that affect all 
Aspire charter public schools, advocating Aspirer’s mission, and providing 
strategic guidance to the organization. The Aspire Board of Directors consists 
of 8 active members; Attachment 15 identifies members of the Governing 
Board. The governing structure of Aspire is: 
 

 
 

 
 
 
 
 
 

 
 
 
 
 

 

 
b. Applicant Team Capacity: List the members of applicant team filing this proposal.  Please be sure 

to include each person’s affiliation with the school (e.g., principal, teacher, parent, community 
member, etc.). Include a brief biography of those persons who will take a significant leadership role 
in the proposed   school.  Provide evidence to show why the team has the collective capacity to 
successfully lead/transform a school.  

 

CEO, Home Office

Area Superintendent Aspire School Council
Parent Coordinator
Fundraising 
Ad Hoc Committees

Lead Teachers 
Literacy Coach
Math Coach    
Special Education 
Staff Data Team              
Office Manager               
Partners – TFA, USC,     
                  CSULA
Intervention Coord.
Technology Coord.

Board of Directors

Principal
Assistant Principal

Teachers Room Parents
Field Trip Assistants
Classroom Volunteers
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Aspire’s team is comprised of personnel representing one of the most successful 
Charter CMOs in California.  Over Aspire’s twelve year history, Aspire has  
grown to 30 schools serving 10,000 students; making Aspire larger than 92% 
of the school districts in California.  API scores keep increasing and 
college entrance is a reality for Aspire’s graduates.  Aspire now operates 
schools in six metropolitan areas:  Oakland, East Palo Alto, Los Angeles, 
Stockton, Modesto and Sacramento.   
 
Aspire will only open schools in areas with low income students and where 
it can properly “seed” the schools.  Aspire is conscious of overreaching the 
capacity to provide the quality expected from the teachers. Aspire is a K-12 
system of public schools that is free and open to all.   
 
As a public charter school organization with a clearly defined focus, Aspire 
attracts educators interested in working in more accountable, innovative, 
collaborative environments.  Varied, accelerated career tracks create further 
opportunities for professional growth.  As a rapidly growing organization, Aspire 
can provide a fast career path for individuals with aspirations for professional 
advancement.  Expanded leadership responsibilities for educators can be either 
in or outside the classroom, including lead teacher, model teacher, coach/ 
trainer, curriculum specialist, and dean of students. Aspire also has a principal 
residency program starting in 2011. Instructional coaches guide experienced 
educators in their application for certification from the National Board for 
Professional Teaching Standards.  
 
Dr. Roberta Benjamin, Area Superintendent 
Aspire’s Area Superintendent is a 38 year veteran of LAUSD.  She was a 
“charter principal” of the Ten Schools Program when assigned to 112th St. 
School.  Dr. Benjamin also was a Director of Schools in two Area/Region Offices 
and prior to retirement from LAUSD was the Director of the Charter Schools 
Office.    
 
James Willcox, Chief Executive Officer      
In 2009, James Willcox was named Aspire’s second Chief Executive Officer.  
Prior to his appointment as CEO, Mr. Willcox was Aspire’s Chief Operating 
Officer.  Before joining Aspire, Mr. Willcox was the founding Chief Operating 
Officer for Education for Change, a nonprofit charter management organization 
founded to restart underperforming district schools within the Oakland Unified 
School District.  Mr. Willcox has also served as a Principal at New Schools 
Venture Fund, a philanthropic organization focused on starting organizations 
and supporting entrepreneurs focused on improving public schools nation-
wide.  Prior to New Schools Mr. Willcox was a nonprofit consultant with the 
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Bridgespan Group, and served as a U.S. Army officer for over seven years. He 
holds a B.S. from the United States Military Academy at West Point, and a M. 
Ed. and M.B.A from Stanford University.  
 
Jonathan Faustine, Chief Operating Officer                                                  
Jonathan Faustine is responsible for all growth, operations, technology, 
facilities, marketing, strategic information systems and human resources 
functions as well as the overall functioning of the Home Office.  In his career 
Mr. Faustine has managed and led strategy, business improvement and 
technology projects in many industries including High Tech, Retail and 
Government.  He is an expert in project management and delivery.   
 
The Team also includes Aspire Teachers and Principals who have experienced 
success in classrooms and schools in the LAUSD and across California. 
 
c.  School Governance and Oversight  
 

Aspire Public Schools encourage all stakeholders to participate in and take 
responsibility for the educational process and educational results. Each school 
has an Advisory School Council (ASC) which holds the school accountable 
for the performance of its students. The Council also conducts a lottery if 
enrollment exceeds capacity, addresses school safety issues, reviews parental 
concerns and sets policies that are unique to the school.  
 
ASCs meet regularly and comply with the Brown Act (Open Meeting 
Requirement). Each school has a Parent Coordinator, a respected community 
leader from each school’s local community. The Parent Coordinator helps 
identify and ameliorate parent concerns.  The Parent Coordinator is a liaison 
between the parents and Principal.  

i.   Autonomy:  How will you use governance autonomy to create a culture of shared leadership and 
decision-making focused on high student performance? 

Although Aspire is organized as a single 501(c)(3) with a single Board of 
Directors, each individual Aspire school has an Advisory School Council (ASC) 
with decision-making authority over site-based decisions. The ASC:  

� Acts as an initial discipline review board; 
� Addresses school safety issues; 
� Reviews parental concerns; 
� Determines budget priorities; and 
� Sets policies that are unique to the school. 
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Aspire knows that children learn best when parents are engaged in their 
education. Aspire helps parents and guardians become coaches for their 
children, and to invites parent participation in all aspects of Aspire’s school 
life. 

   ii. School Level Committees: Describe the decision-making bodies and general areas of decision-     
making responsibility for each body that will exist in the school.  Detail how your school 
governance structure allows for a real and meaningful impact on school decision-making, and 
how they will interact with each other?  Describe the process for gaining input from all stakeholders 
groups into decisions.

 
Parent Involvement 
Aspire Public Schools recognizes that children learn best when parents are 
actively engaged in their education. To help parents and guardians become 
great support for their children, and to invite parent participation in all aspects 
of school life, Aspire features: 
 
� Participation in School Decision Making: In addition to roles in the 

school’s parent organization, Aspire includes two parent representatives on 
the Site Advisory Council and parent participation on the school’s Principal 
Interview Committee and the Teacher Hiring Committee. 

� Committees:  Each Academy has a Fundraising Committee.  Sometimes 
Committees arise from a classroom’s social studies or science projects; this 
could be anything from a neighborhood clean-up; recycling drive; food 
drives.  

� School-Family Student Compact:  To underscore that a mutual 
commitment is needed to promote academic success, the teacher, parent(s), 
and student all sign a compact during a three-way conference at the 
beginning of the school year. This compact outlines the rights and 
responsibilities of each stakeholder, and affirms the three parties’ mutual 
accountability for the success of all students, staff development, and parent 
satisfaction. Parents, students and teachers meet at least twice during the 
year to plan and assess the student’s learning progress and determine goals 

� Guidance about At-home Support:  Aspire offers coaching to parents on 
reading at home (20+mins per day K-6); providing the right level of help with 
homework, participating in projects, and playing games that reinforce 
learning. Literacy workshops for parents are scheduled monthly. 

� Regular Parent Workshops throughout the school year:  workshops cover 
a variety of topics, such as nutrition, diabetes, self-esteem, bullying, better 
parenting, underage drinking, and domestic violence. 

 
Aspire’s commitment to parents is demonstrated in the formal Guarantee to 
Parents.  At every Aspire campus parents can expect: 
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� An open invitation to attend their child’s classes 
� An invitation to sit on Exhibition panels: parents may sit on panels to judge 

student work 
� Easy, open communication with their child’s Teacher and Principal 
� A demonstrated improvement in their child’s academic performance 
� The opportunity to annually rate performance of teachers and the school  
� Eligibility to serve on the school’s governing body, the Advisory School 

Council 
� Ample volunteer opportunities.  Thirty volunteer hours per year are strongly 

encouraged, in which parents may help out in classrooms, lead extra-
curricular activities, assist in event planning, accompany students on field 
trips and serve on parent committees 

� Invitations to aid in fundraising. Parents and community members may 
work with the school to raise additional resources to support students and 
the school programs 

� Opportunities for advocacy: parents and community members communicate 
the school program and outcomes to the public, educators and policy 
makers, and advocate for necessary policies and resources

The Community is considered so vital to students’ success that it is part 
of the Principal’s evaluation.  Principals are expected to: 

� Use a variety of media to communicate with parents about events and 
opportunities for involvement; create a school that provides engagement of 
all parents; use the ASC to solve issues within the school community 

� Proactively reach out to local community groups and leaders; take a 
leadership role in the neighboring community 
 

 

iii. Governing Council: Describe the composition of the Governing Council and the process for 
membership selection. 

 
Each Aspire Academy has an ASC consisting of the principal, two teachers, 
two parents, two representatives from community partners. Parents elect the 
parent representatives to the ASC at an Academy meeting.  
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11.   School Leadership  

a.  Principal Selection: Describe the criteria for selecting a leader for the proposed school, and explain how these 
characteristics align with your school’s unique mission and vision.  Additionally, describe the process that will be 
used to select the school leader.  Please attach a job description for the Principal. If a candidate has already 
been identified, explain why this person is well qualified to lead the proposed school.

 

 
Selecting principals is a very important activity for the Aspire 
organization.  Aspire knows how significant the leader role is to the success of 
the school.  Aspire recruits leaders from other school districts, organizations, 
as well as from talented educators within Aspire.  The process of selection is 
comprehensive and rigorous. The Home Office screens all written applications. 
The Area Superintendents then rescreen and select potential applicants to 
interview. After these preliminary interviews, the Area Superintendent selects a 
final group to proceed to the next step.  Finalists are interviewed by a panel of 
stakeholders at the school site who send their recommendation to the Chief 
Executive Officer for final selection. 
 
Since each Academy Principal is vital to the success of the program, 
(Principals Job Description is Attachment 16) the Superintendent has 
already begun recruiting experienced educators from within Aspire and the 
District.  The plan is to have at least two of the administrators have Aspire 
experience to accelerate success.  Principals, as instructional leaders are so 
important that the organization is developing a Principal’s Residency that will 
begin in the 2011-2012 school year.  
  
 

b. Leadership Team: Identify any leadership positions beyond the principal position.  Discuss the role the leadership 
team will play in the development, implementation and evaluation of the Instructional Program.  Discuss how the 
leadership team will collaborate with the faculty and staff to set goals, develop and implement the curriculum, 
assess progress in meeting goals and hold each other accountable for meeting such goals.

 
Aspire’s Los Angeles Superintendent, Dr. Roberta Benjamin, is each 
Principal’s coach and support system.  Along with teacher and parent 
evaluations, Dr. Benjamin is the principal’s evaluator.  Dr. Roberta Benjamin is 
a public school educator who served 38 years in the Los Angeles Unified School 
District as a Teacher, Principal, and District Administrator and as Director of 
the District’s Charter Schools Division. Dr. Benjamin has worked extensively 
with school reform throughout Los Angeles, including programs at 112th St. 
School (Ten Schools Program), Elizabeth Street and Foshay Learning Centers. 
She also served as liaison between the Annenberg Foundation and the Los 
Angeles Unified School District. Dr. Benjamin is also an Associate Professor at 
Loyola Marymount University. 
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c.   Principal Evaluation:  Describe the annual process by which the principal will be evaluated.  Please be
sure to include the governing body or persons responsible for evaluation.

 

Principal evaluation is extensive.  The Superintendent conducts 
unannounced walkthroughs at least weekly at each school.  The Principal, and 
Assistant Principal, receive extensive support and guidance.  Openness and 
transparency to problems is critical to their success.  Aspire’s Home Office and 
Superintendent expect that problems are addressed immediately. Problems not 
addressed hinder effectiveness in supporting teachers and being a highly 
effective instructional leader.   
 
The Superintendent uses Teacher and parent evaluations, conversations and 
observations by the Home Office as a component of evaluation.  A detailed 
evaluation rubric is also used (Attachment 17).  “Distinguished” Principals 
display skills, qualities, and adeptness in six dimensions:  
 

1. Instructional Leadership 
2. People Management
3. Resource Management 
4. Problem Solving 
5. Aspire Values 
6. Community Leadership 

 
At the year-end conference, the Superintendent provides each Principal a 
written evaluation based on the six dimensions. 
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12.  Staffing 
a.  Staffing Model: Discuss the academic and non-academic staffing needs of the school from start-up through year 

five.  Include all personnel along with the number and type of positions.  Explain how the proposed staffing model 
aligns with the mission, vision and Instructional Program of the proposed school.  Additionally, discuss how your 
staffing model ensures adequate instruction and services to special education and EL students.  

 
Aspire’s K-6 Academies create learning communities where each student and 
family is known personally.  South Region ES #6 will be divided into three 
schools.  Research shows that small schools allow students and teachers to 
develop intensive, long-term relationships that enable better conditions for 
teaching and learning.4

 

  The chart below shows how each Academy will be 
organized with 22:1 student-to-teacher ratio in grades kindergarten through 
third, and up to 30:1 ratio in grades four, five and six. 

Class organization for the Juanita Tate, Slauson and Inskeep Academies is 
planned as follows: 

 

Grade Juanita 
Tate Slauson Inskeep Totals Classrooms Class 

Size
K 66 66 66 198 9 22
1 66 66 66 198 9 22
2 44 44 44 132 6 22
3 44 44 44 132 6 22
4 30 30 30 90 3 30
5 30 30 30 90 3 30
6 30 30 30 90 3 30

Students 310 310 310 930 39
Teachers 13 13 13 39

 
Each Academy has its own Principal and Assistant Principal, Office staff, 
Intervention Coordinator and Extended Day staff.  The Home Office provides 
Specialists, Coaches and Instructional Technology equipment, training and 
support.   

4 A number of large-scale studies have demonstrated that small schools are more productive and effective 
than large ones.  Findings from these studies show that students in small schools learn more and better, 
make greater progress toward graduation, persist in larger numbers, and behave better. This is all 
particularly true for disadvantaged students (Raywid, Mary Anne.  1999. “Current Literature on Small 
Schools,” West Virginia:  ERIC/CRESS.) . In addition, compared with students in large schools, students 
in small schools experience a greater sense of belonging, and their academic and personal self-concepts 
are more positive (Cotton, Kathleen.  1996. “Affective and Social Benefits of Small-Scale Schooling,” West 
Virginia:  ERIC.).   
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The Principal selects Lead Teachers who must have been successful Aspire 
teachers.  Success is measured by how effective they have been using data to 
raise achievement.  This is also a way for teachers interested in promoting 
within Aspire to gain leadership experience and visibility within the Aspire 
organization.  
 
b. Recruitment and Selection of Teachers: Describe the criteria the proposed school will use to select 

Teachers, and explain how the criteria align with your school’s unique mission and vision.  Discuss the 
schools planned mix of experienced and new teachers as well as any unique considerations needed to 
support the school design. 

 

Aspire is the oldest public state charter management organization (CMO) 
with a clearly defined focus.  Aspire attracts educators interested in working in 
accountable, innovative, collaborative environments — teachers and 
principals who are themselves educational entrepreneurs.  
 

The first area of recruitment is from within the Aspire family.  The goal is to 
“seed” at least two experienced Aspire teachers in each Academy. These 
teachers provide leadership, and transmit the Aspire culture to the new staff.  
This past year a teacher from northern California wanted the opportunity to 
live in Southern California and transferred to a Los Angeles Aspire school.  This 
movement will be encouraged more and more as these are wonderful 
opportunities for young staff.  They are meeting and mixing across the state 
and find themselves members of a growing organization that is continuing to be 
recognized in the state and across the nation.  
 

Aspire hires teachers from its Teacher Residency program and will hire student 
teachers from the USC Rossier School of Education (2012-13). These teachers 
will already know the “Aspire” way and family structure.  In addition to the pool 
that has been trained at Aspire the organization actively seeks educators 
interested in working in accountable, innovative and collaborative 
environments.  
 
Aspire’s strong criteria for hiring are included in the four parts of the hiring 
process: resume screening, demonstrations, interviews and references 
Traditional recruitment will include: classified advertisements, Internet 
postings, and job announcements through local credentialing programs, word-
of-mouth among teachers.  These are all viable methods of finding appropriate 
educators.   Teachers from 61st, 66th and 68th St. schools will be invited to 
apply and be considered with all other applications.  LAUSD teachers and 
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itinerant staff from feeder schools and other District offices work at every 
LAUSD Aspire school. 
 
Aspire teachers must be fully credentialed and meet all requirements set forth 
in applicable provisions of law, including Education Code Section 47605(l) and 
the applicable highly qualified requirements of NCLB. 

Aspire has a multiple-stage hiring approach that includes:  

1. A resume screen 
2. Interview with a site hiring committee (comprised of Aspire Principal, 

Teachers, and Parents) 
3. Writing sample 
4. Demonstration lesson with students 
5. Reference checks 

Although this is a lengthier process than that used by most education 
organizations, Aspire believes that finding the right match for both organization 
and individual will decrease turnover that is disruptive for student learning 
and school culture. 

Aspire Teacher Residency Program 

The Aspire Teacher Residency Program (ATR) is a teacher training program in 
partnership with the University of the Pacific.  The Aspire Teacher Residency 
Program offers: 

� A comprehensive four year program that integrates exceptional academic 
preparation and practical teaching experience 

� A tuition-reimbursed Master's in Education from the University of the 
Pacific 

� A tuition-reimbursed California Preliminary Credential, in either Multiple 
Subject (K-8) or Single Subject (6-12) 

� A job at an Aspire school the following school year, at a beginning 
teacher's salary with medical benefits for residents who successfully 
complete the first year program  

Residents have the opportunity to work in three learning environments including:  

� The opportunity to work alongside an Aspire Mentor Teacher, four days 
per week, preparing to gradually take over the classroom teaching  

� An all day seminar, one day per week, with their Regional Cohort, 
discussing the coursework theories and classroom practices at Aspire 
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� Online courses in education theory during the summer and school year 
for residents  

Year 1: Residency Year 

� Residents work with an Aspire mentor teacher and take coursework for 
their California Preliminary Credential and Master's in Education 
through the University of the Pacific 

Year 2-3: Induction Years 

� Residents work in their own classroom at Aspire  
� At the successful completion of Year 3, Residents receive their California 

Professional Clear Credential 

Year 4: Final Year of Residency Program 

� Residents continue teaching in their own classroom 
� Complete their final required year of service 
� May pursue other career avenues within Aspire Public Schools i.e. Lead 

Teacher, Model Teacher, Administrator 

c. Autonomy: How will you use staffing autonomy to create optimal learning-centered cultures for 
students?  

 
Aspire Principals do daily walkthroughs of classrooms.  During some 
observations they provide informal feedback to the teachers.  Principals 
conduct periodic performance evaluations providing regular feedback to 
teachers to help inform their professional growth; to ensure they are 
appropriately rewarded according to performance; and to build a culture of 
accountability. Autonomy allows Aspire to terminate Teachers who are 
unwilling to accept accountability despite conferences, guidance and 
assistance.  Autonomy enables Aspire to focus on the business of 
students. Without the highest quality and committed teachers, Aspire cannot 
meet its target of “no student is left behind” and preparing every student for 
college. 

 
d.  Evaluation: Describe the evaluation process for teachers

For internal applicant teams only, please discuss how your proposed evaluation process connects 
to and/or furthers the recommendations of the District’s Teacher Effectiveness Task Force.

Principals meet with each educator several times during the school year to 
discuss individual performance.  Beginning of year (or end of previous year): 
during this non-evaluative discussion, the Teacher and Principal discuss 
development goals for the year. In addition to Aspire’s core values, Aspire uses 
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the 5 criteria developed by the National Board for Professional Teaching 
Standards along with its own rubric to evaluate its teachers: 

1.  Commitment to Students and Learning 
� Demonstrates knowledge of cognitive development and different learning 

styles            
� Considers the whole student including interests and cultural heritage                          
� Creates a culture of respect and equity                                                                          
� Creates a culture of high expectations for learning 

 
2.  Knowledge of Subject Matter 

� Know how the subject is organized and lined 
� Designs coherent instruction (including activities, materials, resources) 
� Uses subject-specific instruction techniques 

 
3. Skill in Management of Learning 

� Organizes and manages classroom procedures, including physical  
environment, groups, transitions, materials 

� Manages student behavior 
� Uses a breadth of instructional techniques effectively 
� Assesses student growth consistently and in accordance with 

instructional goals and standards 
� Engages students in learning 
� Provides constructive, timely, substantive feedback 
� Is flexible and responsive 
� Maintains accurate student records 

 
4.  Reflection 

� Reflects on practices accurate 
� Uses reflections to modify future teaching 
� Is open to coaching and critique 

 
5.  Community-Oriented 

� Collaborates with other teachers 
� Communicates with parents about individual students 
� Collaborates with parents in instructional program 
� Uses community resources when appropriate 
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FINANCES
 

The Finances section should provide an overview of the projected budget for the 
proposed school, including additional resources that may be needed.  Note that all 
internal applicant teams will receive funding via the District’s Transparent Budgeting 
process, which is based on student ADA, while independent charter schools will receive 
funding via the charter funding formulas.  Please reference Appendix F for a brief 
overview of Transparent Budgeting. 
 
13.  Finances  
 
a. Financial Sustainability: Discuss how your school will sustain its vision, mission and goals relying 

only on regular District funding or charter funding.

Aspire does not “rely only on regular District funding.”  As a public charter 
school, providing a free education to all students, funding from donors, grants, 
and foundations is aggressively pursued. 

b.  Additional Funding:  To the extent that the implementation of your proposal requires additional 
resources beyond existing District or charter funding, please specify how the school plans to raise 
additional funds.

 
Additional funding comes from many partners and grants.  The following 
partners, and grants, provide funding: 
 

1. The Eli and Edythe Broad Foundation assists with facilities costs for 
new Aspire schools in Los Angeles. 

2. Susan Dell Foundation funds the Area Superintendent Position and 
resources and supplies. 

3. The Bill and Melinda Gates Foundation has funded a $60 million 
grant “College Ready Promise” to improve the college entrance rate 
and teacher effectiveness across 5 CMOs in Los Angeles. 

4. Oprah Winfrey’s Angel Network donated $1 million to Aspire for 
additional teacher compensation and supplies for students (September 
2010). 

5. United States Department of Education awarded $14 million to 
Aspire.  On September 29, 2010, Education Secretary Arne Duncan 
announced 12 charter school grants totaling $50 million for charter 
management organizations to replicate and expand high-quality charter 
schools that have demonstrated success.  The Charter School Grant 
Program competition is the first time the Department sought out the 
nation's highest-performing charter management organizations capable of 
replication and expansion (Press Office, (202) 401-1576, press@ed.gov ). 
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For Traditional, ESBMM, Pilot and Network Partner Schools Only 
c. Autonomy:  Discuss how your proposed school will use budgetary autonomy granted via Transparent 
     Budgeting to ensure that expenses are aligned with the mission, vision, instructional program and goals 
     of the school.  Please outline your school’s priorities from start-up through year 5.
 

Does not apply to Aspire – an independent charter. 

d. Budget Development:  Describe the process for developing the annual school budget, ensuring input 
     from a broad cross-section of stakeholders.

Mike Barr, Chief Financial Officer                           
Mike Barr manages all of Aspire’s finance, accounting, and treasury functions. 
Mr. Barr has over 20 years experience of progressively senior positions in 
finance.  

The process and annual calendar of events related to projecting and monitoring 
of financial results for Aspire Public Schools and each of our individual schools 
is as follows: 

 
Budgeting: 
 
1. January:  Financial Analyst at the home office prepares the budget template 

in Excel.  Obtain projected funding rates from the January version of the 
Governor’s budget proposal.   
 

2. February:  Gather enrollment and staffing projections by grade for each 
school site.  Input projected enrollment, staffing and funding rates into 
Excel template and distribute to sites.  The budget template includes a 
number of key expense assumptions, including: the annual merit raise 
available for staff, STRS/PERS funding rates, health & welfare costs, and 
insurance rates. 
 

3. March & April:  Hold 2 to 4 in-person meeting with Principals and Area 
Superintendents to review their proposed budget and multi-year projections.  
If a site is having difficulty balancing its budget, more meetings will be 
required to identify cuts; those site meeting may also be attended by the 
Director of Finance and the Chief Financial Officer.  The analysis that takes 
place during this review period includes a comparison to the previous school 
year (for which at this point we have 8-9 months’ of actual data), as well as 
a comparison to spending on a per-pupil basis against other Aspire schools. 
 

4. May:  Obtain projected funding rates from the May version of the Governor’s 
budget proposal.  If there is a material variance to the January rates, we will  
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incorporate those changes into the site templates and hold one more round 
of reviews with each site. 
 

5. June:  Aspire’s Board of Directors approves the annual budget.  The 
approval is for Aspire as an organization in total and each of the school sites 
individually.  At this point, each site now has a monthly budget for P&L, 
Balance Sheet and Cash Flow in total and at the resource level; that 
approved monthly budget becomes the basis for the site’s Forecast. 
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14.  Implementation 
 

e. Implementation Plan:  
What elements of the school proposal will be implemented in the first year? How many years will it 
take to achieve the full scope of the proposal as written?  Submit a timeline that outlines the rollout of 
all elements of the proposal from start-up through year 5.  Attach Appendix G
 

Full implementation begins August 22, 2011, the first day of instruction.  
Aspire, in keeping with the feeder elementary schools (61st, 66th and 68th St.) 
will be a K-6 school drawing its students from the boundaries identified by the 
LAUSD.  All elements of the proposal will be achieved during the first year 
(and some pre-opening, as outlined in Appendix G).  Aspire’s successful 
experience opening new schools enables management to open new schools 
with instruction beginning the first day.  Appendix G shows how the scope of 
the work will be implemented during the first year of operation. 
 
The grant award from the Department of Education will enable Aspire to search 
for a nearby location for a middle school to be followed by a high school several 
years later.  Aspire’s practice across the state is to begin by seeding elementary 
sites that become part of a K-12 cluster.  This practice is proving highly 
successful in not only student achievement but assuring College for Certain 
practices for students’ entire K-12 experience.   
 
a. Waivers:  For Internal Applicant Teams Only

Does not apply - Aspire is an independent charter. 
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SUPPLEMENTAL APPLICATION

(For Charter Management organizations looking to add schools to their existing portfolio and all 
organizations seeking Network Partner status)

 
All Charter Management organizations looking to add more schools or campuses to their existing portfolio and all new 
and existing Network Partner organizations submitting an application via the Public School Choice 2.0 Request for 
Proposal must complete the Supplemental Application.  The intent of the Supplemental Application is to allow the 
evaluation team to better understand the organization’s capacity to operate one or more schools or campuses.  

NETWORK PORTFOLIO AND PERFORMANCE

1.  Portfolio of Schools (2 pages)
Please provide an overview of the schools/campuses within your portfolio.  Please include the 
following:     
      a. Number of school(s)/campus(as) and total number of students served; 
      b. Cities, or communities, served,
      c. Grade levels served;
      d. Unique school themes or models in your organization
      e. Type of schools in your portfolio (e.g., Charter, Network Partner, etc.)
 

 
Aspire Public Schools (“Aspire”) is a 501(c)(3) charter management 
organization that operates high performing public charter schools across 
California.  The organization runs 30 schools serving 10,000 students from 
kindergarten to 12th grade.  Aspire’s typical grade configuration for a 
primary school is kindergarten to 5th grade and 6th to 12th for a secondary 
school.  Schools are in the following cities:  East Palo Alto, Huntington Park, 
Modesto, Oakland, Sacramento, South Gate and Stockton.   
 

Aspire typically obtains its schools’ charters through the local district in 
which the school is located.  However, six of the thirty schools have been 
granted authority to operate by the State Board of Education under Aspire’s 
statewide benefit charter.  Aspire currently operates six schools within 
LAUSD boundaries that are chartered by the school district and two that are 
chartered by the State Board of Education with California Department of 
Education oversight. Aspire enjoys partnerships with various districts 
throughout the state and appreciates the opportunity to build relationships 
with district partners to ensure that all students are receiving a high-quality 
education.   
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2.  Portfolio Growth 

a. Describe the organization’s proposed scope of growth over the next five years both in 
LAUSD and nationally (years, number and type of schools, target cities, etc.)

 
Aspire seeks to increase the access to a high quality public education for 
underserved students in California through the operation of high quality 
schools and the translation of that success into district schools.  In order to 
achieve this mission, the organization has implemented a growth plan within 
the state of California that it believes is both ambitious and attainable: the 
organization plans to grow three to five schools each year until it hits its 
initial target of thirty eight schools.  By achieving this goal, Aspire hopes to 
have enough of a presence throughout California to be able to translate its 
learning and successes to other districts and schools in order to achieve high 
academic performance in all public schools. Aspire believes that Public 
School Choice is an opportunity to accelerate all public school achievement. 

Aspire’s portfolio currently contains 30 schools that lie within three distinct 
regions in California. The regions in which the organization maintains 
schools are: Los Angeles (Huntington Park and South Gate), the Bay Area 
(Oakland and East Palo Alto), and the Central Valley (Sacramento, Stockton 
and Modesto).  Within the regions, there are “clusters”, or groups of schools 
within a city or community, that offer an Aspire education to students from 
kindergarten to twelfth grade and help to foster an Aspire community.  
Aspire plans to stay within socioeconomically disadvantaged neighborhoods 
within the Bay Area, Central Valley and Los Angeles regions.  Aspire hopes to 
provide a high-quality education to more in-need students in Los Angeles 
specifically, through the Public School Choice Process. 
 
Aspire schools are small with small classes and elementary teachers 
“looping” for two years with the same students to create community where 
each student is known personally.  The organization will continue to 
implement this program design due to the success that Aspire has had in 
student achievement throughout its history. 
 
b.  Provide evidence of your organization’s capacity to manage multiple schools/campuses.  For 

organizations that have not managed schools before, please provide evidence of your 
capacity to manage a school.

 
Aspire Public Schools is now in its 12th year of operation.  Over twelve 
years, Aspire has grown from two schools in its inaugural year to thirty in 
2010.  The organization has grown more than two schools per school year on 
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average, including the opening of a record five schools for the 2010-2011 
school year.  The organization has never been denied a charter and has 
never lost a charter after opening a school’s doors.  Aspire opened two 
schools, Aspire Firestone Academy and Aspire Gateway Academy, on a South 
Gate campus under the Public School Choice program (SRES #4) with Los 
Angeles Unified School District charters during the 2010-11 school year. 

Despite its rapid growth year over year, Aspire has proven the organization’s 
capacity to produce results with its API scores and college acceptance rates.  
Over eleven years, for which there are results, Aspire has had an 
average API growth of over 280 points per year.  In the 2009-2010 school 
year, seventeen of Aspire’s twenty five schools surpassed the target score of 
800, with an overall score of 824.  Aspire’s newly-opened schools also opened 
to strong results.  This year, Aspire’s four first-year schools averaged 786 on 
the API.  Within the Los Angeles region, 95% of Aspire’s students were 
socio-economically disadvantaged in the 2009-2010 school year, and 
the five schools scored an average API of 828. 
 
Aspire’s academic success in its K-12 program resulted in 100 percent of the 
students from its three graduating classes last year being accepted to four-
year colleges or universities. Aspire Public Schools hopes to be able to 
continue to provide all students in the Los Angeles area, as well as in the 
rest of California, with a rigorous education to get them to college. 

  



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

68

3.  Performance Data
a.   Provide evidence of the organization’s successful management of academic and non- academic 

Operations of schools/campuses in your portfolio (e.g., professional development, back-office support, 
facilities maintenance).  Please include evidence from performance data assessments that measure 
student growth and achievement in math and English Language Arts.  Include comparative local district 
data where available.  For organizations that have not operated or managed a school before, but have 
Run programs at schools; please speak to the impact of your programs on student achievement.

I.  Academic Performance 
 

Aspire Public Schools has a proven track record of increasing student 
performance.  In 2010, 17 of 25 schools with API scores (68%) scored above 
the state’s high performing schools mark of 800.  In the 09-10 school year 
more than 75% of Aspire’s schools that were open for at least a year showed 
growth.  Aspire’s schools on average grew 22 points, far exceeding the 
average state growth of 13 points. 
 

Almost all of Aspire schools perform at the top in the state when compared 
to schools with similar demographics.  Overall, Aspire’s average Similar 
School ranks have been 9.5 out of 10 for the last two years in which data is 
available.  Aspire schools also have a proven track record hitting and 
surpassing AYP targets.  In the 2009-10 school year more than 75% of 
Aspire’s schools open for at least one year made Adequate Yearly Progress in 
both ELA and Math. Furthermore, none of Aspire’s schools are in Title I 
Program Improvement. 
 

Aspire’s four Huntington Park schools ranked 6th, 8th, 12th, and 15th out 
of the LAUSD’s 242 elementary schools serving at least 92% eligible 
free or reduced price lunches.  Aspire’s four elementary schools and one 
middle school scored at least 85 points higher than LAUSD’s average API 
of 709. The chart below shows the 2010 school wide average API for 
Aspire’s five HP schools compared with the API average for LAUSD: 
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Aspire has also had great success in preparing students for college 
readiness and resilience.  Since its founding Aspire has graduated 
approximately 95% of its students.  Approximately 98% of its graduates 
have applied to a 4 year college and 97% of its graduates have been 
accepted to a 4 year college. The remaining graduates are attending 
community colleges or have entered the military. 

 
II.  Non-Academic Track Record of Performance (e.g. facilities, PD,  
      finance, etc.) 
 

Aspire has a strong record of performance in non academics.  It was the 
only Charter Management Organization that was successful in PSC 
1.0.  It has garnered huge support in grants to expand facilities: (1) $5 
million from Broad in 2008 and (2) $14 million from the United States 
Department of Education in 2010. Aspire received a $93 million bond 
issuance in April 2010 to build and expand facilities across the state. 

 
Aspire has never had financial problems and has successfully grown 
from 2 to 30 schools in 10 years.  Aspire practices conservative fiscal 
management and carefully trains staff in fiscal responsibility. Aspire also 
contracts with Pacific Charter Development Corporation to build facilities. 

 
b. Identify the key areas for improvement within your portfolio of schools and discuss how 

these are being addressed network-wide. If your organization does not operate multiple 
schools or campuses, please indicate the areas of improvement for the school you operate.

 
Key Areas for Improvement (Academic) 
 
Although Aspire has been successful in raising student achievement, it is 
constantly analyzing the instructional program to refine the work.  Aspire 
has analyzed its 2009-10 achievement data and is particularly focused on 
two areas for the future:  

(1) Improving the college readiness of our high school students, and  

(2) Improving writing skills that are a key predictor of college success.  
Therefore, Aspire has adopted a multi-year focus increasing the rigor 
in Aspire’s writing program in grades 2 – 12.      
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ORGANIZATIONAL CAPACITY

1.  Organizational Responsibilities and Goals 

a. Describe the core functions of the organization in relation to the schools/campuses it operates or will 
operate both now and in five years

 
The core functions of Aspire Public Schools support the four-part mission of 
Aspire currently, and in five years: 
 

1) To increase the academic performance of California’s diverse students 
2) To develop effective educators 
3) To catalyze change in public schools 
4) To share successful practices with other forward-thinking educators   

 
Aspire accomplishes these core functions by operating 30 small personalized 
school sites in three major areas of California: Los Angeles, the Central Valley 
and the Bay Area.  The Home Office located in Oakland houses four members 
of the Management Team and their core staff: the Chief Executive Officer, the 
Chief Operating Officer, the Chief Financial Officer and the Chief Academic 
Officer.  Each of the three geographic regions is administered by an Area 
Superintendent. 
 
The Educational team of Aspire supports student achievement by: (1) 
continuing to research, develop and upgrade curriculum (2) designing and 
leading professional development modules for teachers, lead teams and 
administrators and (3) analyzing data and designing tools for the organization 
to accelerate student learning.  
 
The Home Office also supports schools with all human resource needs 
including recruiting hiring and evaluating staff.  Aspire implements a tight 
system that hires teachers who share beliefs around Aspire’s mission. Aspire 
will support struggling teachers, but will remove them, if after much support 
and coaching, they are unable to perform successfully.  An Instructional 
Technology team installs and continually develops technology to assist schools 
in more efficient work in the classroom and school as a whole.  
 
The Financial Team supports schools with all budget planning, forecasting 
and management.  Each Region has a fiscal analyst who works with principals 
regularly to provide sound fiscal management for all sites.  The Home Office 
also assists schools with internal communications throughout the Aspire  
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network of schools with MY Aspire (an internal network) that provides a 
plethora of instructional resources 
 
Aspire has shown an exemplary historical achievement growth as evidenced by 
the chart below which shows a comparison of schools in the state of California 
performance in elementary school language arts.  All traditional public 
schools are indicated in blue, all charter schools in orange and Aspire in 
green. As the following chart shows, Aspire’s core clients - African American, 
English learners and students with disabilities do especially well.  
 

 

b. Describe the organization’s short and long term academic, financial and operational goals
 
Aspire’s goals or “Must Achieves” for 2010-2011 include: 
 

� 100% of schools hit their API target 
� 75% EAP passage rate in Math and 35% passage rate in English at grade 

eleven to improve college readiness. 
� Good growth criteria for any new school (see appendix….. 
� 85% of all teammates must be satisfied with affiliation questions in 

survey results 
� Strong fiscal management and accountability 

Despite financial crisis and other challenges, Aspire manages to continue 
to improve its quality as evidenced by the chart below: 
 
 
 
 



PPUBLIC SCHOOL CHOICE 2.0:
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

72

 
 
In 1999 with one school, the API was 537.   Today, with 30 schools, Aspire’s 
average API is 824.  Aspire continues improving as it continues growing! 

c. Discuss the organization’s role in assessing overall performance at individual schools, 
campuses, as well as the interventions the organization will use to promote continued
improvement at each school.

All schools employ rigorous and ongoing assessment.  As measured by 
documenting both student assessment processes and results, Aspire will 
observe individual student progress, determine the efficacy of individual 
teachers, and evaluate the success of the program as a whole.  Multiple 
assessments are used.   

Schools at Aspire are measured by their API, and individual students on their 
growth in basic curriculum areas.  Aspire employs a variety of “safety net” 
strategies to provide extra support for students who are below grade level, 
following the RtI model and supported by the state of the art data systems 
being developed with support from the Bill and Melinda Gates Foundation.  
This can include before/after school tutoring, work with a literacy specialist, 
pull-out and or push-in programs, bilingual teaching strategies, and using 
computers and peer tutors to enhance language skills.   
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2.  Organizational Leadership 

a. Describe the organization’s leadership team and how reporting relationships in the organization will evolve with
the addition of a new school(s)/campus(es).  Describe any additional roles/positions that will be added to the
organization to strengthen capacity to support school growth and reflect the school community you seek to serve.  
If you are an organization looking to operate schools for the first time, please discuss how your organization will 
staff up to support the new work.

Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson academies will be 
operated by Aspire Public Schools, a California public benefit corporation 
recognized by the IRS as a tax-exempt 501c3 organization. Aspire Public 
Schools is the umbrella organization for all the Aspire school sites and 
campuses statewide. Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson 
Academies will be three of the schools under that umbrella organization. 
 

Aspire Public schools has a Board of Directors consisting of a maximum of 9 
regular directors. The Board of Directors is responsible for ensuring the 
financial viability of Aspire Public Schools, advancing the organization’s 
mission, hiring, firing and evaluation of the CEO, serving as an advisory body 
to the executive team.  The Board also has responsibility to review, attest and 
approve various documents and assurances. The Chief Academic Officer of 
Aspire Public Schools plays the central leadership role for all decisions 
concerning curriculum and instruction. Curriculum and instruction are 
constantly updated with current research and modified by teachers and staff of 
the Home Office under the direction of the Chief Academic Officer. Final 
decisions concerning curriculum and instruction with major revisions 
need to be ratified by the Governing Board. 
 

Although Aspire is organized as a single 501c3 with a single Board of Directors, 
Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson will each have an 
Advisory School Council (ASC) with decision-making authority over site-based 
decisions. The Council acts as an initial discipline review board; addresses 
school safety issues; reviews parental concerns; determines budget priorities; 
and sets policies that are unique to the school. Final major decisions would 
still go to the Governing Board.  

b. Board Role
Describe the primary roles and responsibilities of the Governing Board, including how often it will meet.  In 
addition to legal and compliance considerations, please describe what contributions the Board will make to the 
long-term success and sustainability of the school, such as how it will monitor academic and operational aspects 
of the school.

 

The primary role of Aspire’s Board of Directors is to serve as a group of 
“engaged thought partners” for Aspire’s management and staff as they 
design and implement the organization’s strategy.  The Board of Directors is 
responsible for establishing broad policies that affect all Aspire schools, 
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advocating Aspire’s mission, and providing strategic guidance to the 
organization.  The three primary areas of involvement are: (1) School-site 
Expansion – deciding whether to pursue a new school site; (2) Finance – 
budget oversight and fundraising; and (3) Strategy – variations on the original 
business plan. 
c. Board Structure

Describe the structure of the Governing Board at the proposed school, and identify any proposed Board
committees and their roles.
i.   Attach the By-Laws of your school’s Board or an outline of the same, and a copy of the 

          Articles of Incorporation for the not-for-profit entity that will hold the charter for the 
          school in the appendix. (Attachment 20, page 129)

ii. Attach proof of filing for 501(c)(3) status by the applying entity. (Attachment 15, page 112)
 

Aspire Board Members (Attachment 16) bring a wide range of backgrounds, 
including education, law, finance, management consulting, private equity, 
venture capital, politics and philanthropy.  Officers include a Chair, Vice Chair 
and Secretary.   The Board evaluates the CEO annually and to help them come 
to agreement on a CEO compensation recommendation for the full Board. 
 

Many Board functions are delegated to the Executive Committee, which serves 
as the primary decision making body.  The Executive Committee meets 
monthly and is responsible for making policy and budgetary decisions, as well 
as discussing strategic issues that require more immediate dialogue than the 
quarterly full Board meetings permit.  In addition to the Executive Committee, 
the board includes three other standing committees, each of which has three 
members:  (1)  Finance Committee – reviews budget proposals and year to 
date expenses and revenues; (2) Audit Committee – elects an auditor, reviews 
the annual audit, and reports to the full Board; and (3) Governance 
Committee – responsible for Board recruitment and development. 
d. Board Development

Identify the composition of the Governing Board, including key skills and constituencies that will be
represented

 

Board members are appointed for two-year terms and can opt to stay on the 
Board for an unlimited number of terms.  Most members have remained on the 
Board indefinitely, and Aspire considers this stability to be a major strength.   
 
Attachments include: 
 

Proof of 501(c)(3) Status (Attachment 15, page 112) 
Members of the Governing Board (Attachment 16, page 113) 
Articles of Incorporation and By-Laws (Attachment 20, page 129) 
Auditor’s Report for 2008 and 2009 (Attachment 21, page 147) 
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INSTRUCTIONAL PROGRAM

1. Curriculum 
Describe the organization’s role in developing curricula for the school(s)/campus (es) in your portfolio.  Describe 
how the curriculum is or is not aligned across schools/campuses.  If your organization is not currently operating 
or managing schools, please define what this process will look like. 

Aspire’s Home Office oversees all thirty Aspire campuses; assuring teachers 
are prepared and have what they need to ensure student success.  Elise 
Darwish is the Chief Academic Officer for Aspire.  She has been an executive 
with Aspire Public Schools since its founding.  In this role she supports 
principals, oversees research and development pertaining to curriculum, 
instruction, and assessment, and manages internal professional 
development programs. With over 21 years of experience in charter schools, 
traditional public schools and private schools, Ms. Darwish designs the 
Aspire education model and oversees its implementation.  

 
The Educational Team at Home Office (CAO, Vice President of Education, a 
cadre of coaches) implement numerous activities to ensure a strong 
curricular base for Aspire.  The Team attends workshops and does research 
on current exemplary practices on an ongoing basis.  The Team trains the 
site principals quarterly on curriculum supervision and 
implementation. 
 
The curriculum is consistent across Aspire using to Grade level 
Instructional Guidelines based on standards.  These Instructional 
Guidelines are the framework for all curriculum, although implementation 
may vary in pacing and resources based on need at a site or in a particular 
classroom.  

At Aspire, the emphasis on instructional methodologies with ongoing data 
collection and analysis is as important as the materials. Aspire’s 
Instructional Guidelines are designed to differentiate and individualize 
instruction for students at different levels.  Students achieving above 
and at grade level are effectively served at the School, just as students who 
need additional support. 
 
The organization provides a plethora of support for curriculum delivery 
across the organization.  Principals are the primary support for their 
teachers.  This is one of the reasons that Aspire believes in small learning 
communities (no more than 350 students) so personalized curriculum 
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support is possible for each classroom.  In this way, the Principal is an 
instructional expert, as well as evaluator, for each teacher at the site. 
 
Each Region employs Instructional Coaches.  Currently Los Angeles has 
four that support the eight sites in Los Angeles.  Plans for more as Aspire 
expands to additional schools in Los Angeles are already in process.    
Coaches model lessons, plan with teachers, provide feedback and help with 
resources.  They also do “real time” coaching for teachers in classroom 
management. 
 
Each grade level at a site employs a Lead Teacher who is a classroom 
teacher with expertise in Aspire curriculum.  This teacher meets with 
his/her team regularly at least once or twice weekly to develop and monitor 
planning, ensure Instructional Guidelines are being employed and assist 
with a powerful data driven instructional program in each classroom.  The 
ratio is usually 1 lead: 3 teachers. 
 
Principals, Leads and Coaches meet regularly to calibrate curriculum pacing 
and instructional delivery to ensure consistency. 
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2.  School Culture and Climate 

Describe how the organization will transition the culture of the existing school(s)/campus (es) to the 
proposed new school(s)/campus (es).  How will the organization leverage current expertise within 
existing school(s)/campus(es) to accomplish this transition?

SRES #6 is a new school.  Aspire has found that opening a school from the 
ground up enables the culture to evolve as one.  
 
Aspire has successfully opened 30 schools and has developed effective “roll-
out” procedures.  The most recent opening of the South Gate schools, in 
the PSC 1.0 round, enabled Aspire to become familiar with what LAUSD 
requires for opening a new site as an Independent Charter.  Aspire has 
already experienced success in a PSC 1.0 elementary school from the 
ground up this current school year (2010-11). 
 
Upon award of SRES #6, Aspire will immediately begin implementing 
numerous activities simultaneously: 
 

1. Recruiting “seed” teachers.  These are current Aspire teachers who 
will be recruited to transfer to the new school as Lead Teachers. 
Aspire will seed at least one experienced Aspire teacher in each of the 
three Academies.  Seeded Lead Teachers are highly effective.  They 
bring Aspire’s culture, routines and rituals.  They are capable of 
helping new teachers navigate the Aspire system, MyAspire (website), 
Cycles of Inquiry, and resources.  Lead Teachers are also a first step 
for teachers interested in promoting within Aspire by demonstrating 
collaborative leadership skills.  

 
2. Principal identification and selection will begin early.  Aspire will have 

at least one experienced Aspire administrator on the new site.  
This/these administrators can coach the other administrators if they 
are new to Aspire.  Advertising and recruiting principals needs to be 
sent out as soon as Aspire receives the award.  The process is 
intensive and takes approximately four weeks from the time paper 
screening is conducted. 

 
3. Office staff from current Aspire schools will also be recruited to 

“seed” each Academy.  This too, is an opportunity for office staff to 
become “Office Managers.” Office staff will be hired so that the 
enrollment process begins. Letters will be sent to all households 
within the neighborhood boundaries identified by the LAUSD.  



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

78

4. Following identification of Principals and Office Managers for each 
Academy (Juanita Tate, Slauson and Inskeep), teachers and other 
staff will be selected. 

 
5. A “Grand Opening” for parents and community introducing staff 

and the site will be held as soon as the school is available for 
occupancy.  Aspire wants the community to know, as soon as 
possible, who and what Aspire is.  Aspire has found “talking” about 
the school is different from the feeling parents and children have 
when they actually “set foot” on the school grounds. 

 
Aspire is experienced opening high achieving, community oriented, College 
for Certain schools and eagerly awaits this new opportunity to serve the 
SRES #6 community. 
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3.  Data-Driven Instruction 

Describe the organization’s role in reviewing performance data, and describe how this data is used to 
drive improvement at the school-, campus-, and network-levels. If your organization is not currently 
operating or managing schools, please define what this process will look like.

Aspire’s use of data to drive instruction is key factor in its historical success.  
Implicit in the mission is the need to accelerate students so they are at 
or above grade level and ready for college.  As a result, analysis is focused 
on mastery of the standards and student growth at the class, school, and 
organizational levels.  Aspire has developed and continues to refine data 
analysis products and tools for universal assessments which provide teachers, 
principals, and the organization with the analysis to make strategic data driven 
instructional decisions (See Attachment 10 Data Analysis Products and 
Services). 
 
Teachers use both their classroom assessment tools and Aspire created data 
analysis products to drive their instruction.  At the classroom level teachers 
use the results from classroom based exit tickets, quizzes, running records, 
curriculum based exams, performance assessments, and Cycles of Inquiry 
(COI) to monitor their students’ progress on each state standard and inform 
their instructional decisions.  Aspire schools implement COIs at least every two 
weeks and more skilled teachers often have more than one COI occurring 
simultaneously. 

 
Aspire has developed a suite of data analysis products and tools that 
provide teachers easy web-based access to their current students 
achievement and demographic data.  Aspire has automated the creation of 
our data analysis products and tools using Tableau, a visual analytics 
software, able to provide all teachers with individualized student analysis.  The 
Teacher Data Portal, for example, provides teachers with a regularly updated 
class snapshot that shows their students’ progress (current and historical), 
attendance, behavior, and demographic information.  As a result teachers 
easily monitor their students’ progress and identify students in need of 
additional academic supports.   
 
At the school level Principals have access to their teachers’ analysis as well as 
series for products focused on school level performance.  With a few clicks in 
the Administrator’s Data Portal, Principals easily identify which standards,  
grade level, teacher, or student are mastering expectations and which are 
having difficulty.  With a few clicks the administrator can also identify how 
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other teachers in their school or across Aspire are performing on these same 
standards and identify resources to assisting struggling teachers.  Principal’s 
can also easily compare the performance of their teachers with other teachers 
at their school and across the organization on Aspire’s key growth metrics.  
Through analyzing and monitoring their teachers’ performance on specific 
standards, Aspire principals play key instructional leadership roles. 

 
Aspire also provides Principals summary analysis on their school’s 
strengths and challenges on Aspire’s universal assessments as well as 
projections of their progress towards meeting Aspire’s API and AYP goals.   

 
In order to ensure students are at grade level, or above, and ready for college 
Aspire must have more aggressive API targets than the state’s yearly 5 
percent growth towards 800.  As a result, API targets for Aspire’s schools 
align with the goal of achieving a Similar School rank of 8 or above in four 
years and an API of 800 within 6 years.   

 
Aspire’s analysis forms the basis for Aspire’s improvement, focus and plans.  At 
the organizational level data is used to evaluate implementation and 
effectiveness of key intervention strategies.   An example of an Aspire on-going 
analysis is how effective Read 180 and IPASS are at accelerating students who 
are significantly below grade level in reading and math skills. 

 
Aspire’s data analysis products and tools are created by its Data and 
Assessment Team in conjunction with support from its Technology Integration 
Group called Godzilla.  Aspire has invested in creating a data warehouse 
and advanced analytical tools like Tableau in order to ensure our teachers 
have timely access to the data they need to make strategic instructional 
decisions. 
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4.  Professional Development 

a.  Discuss the role of the organization in providing professional development for schools/
campuses across the portfolio.

b.   Describe how the organization will promote best practice sharing across the network.
 
The Aspire Educational Team provides professional development in a number 
of ways cross the organization.  Aspire focuses on creating powerful, 
personalized learning experiences for each child, Aspire’s teachers need to be 
bright, highly skilled, creative, dedicated and resilient.   Aspire’s human 
resource systems are designed to attract, select, develop, inspire, and reward 
these educators.  Once teachers are hired, Aspire invests in these individuals 
to support their continued professional development. Aspire’s multi-
pronged support system includes: 

For new teachers: 

� 2 weeks of summer training for all teachers new to Aspire 
� 1:1 sessions with instructional coaches 
�  New Teacher Support Group 
� Opportunity to observe demonstration lessons by grade-level Lead 

Teachers and Model Teachers 
� Regular classroom observations and formal performance feedback from 

the principal 
� Guidance in applying for Certification from the National Board for 

Professional Teaching Standards 
� 2 days during October break for follow-up 

For existing staff: 

Aspire also trains existing staff statewide in a number of ways. Twice a 
year at 3 day retreats, Principals and Lead Teachers receive intensive 
training on new strategies to improve rigor.  The strategies are always 
research based and include such educational giants as Doug Lemov, Jim 
Collins and Sergio Lincioni. These three leaders wrote on instructional 
strategies, leadership and team building and Aspire uses them as cornerstone 
researchers.  This training is then replicated by each leadership team at their 
school sites across the organization.   

Sites will be at various levels of implementation and work at the pace that 
best moves the student achievement agenda for their population.  Coaches 
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and Principals also receive professional development monthly that they then 
disseminate at sites.

Aspire has a number of ways that it disseminates and shares best practices 
across the organization: 

� Aspire Intranet includes numerous portals with lesson plans, 
successful strategies and additional teacher resources.  The Home 
Office’s Technological Team is always developing new tools to help 
teachers access student data and information to improve instruction.  
Currently in development is a way to video successful teacher practices 
in Aspire and stream them to other teachers across the organization. 

� Aspire teacher leaders provide professional development to teachers 
across the organization. 

� Teachers across Aspire sites visit each other regularly to observe best 
practices.  One full day of professional development is dedicated to this 
practice. 

� Teachers at pupil-free regional professional development share 
successful strategies at least twice a year. 
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FINANCES 

1. Financial Impact of Additional Schools/Campuses 
If you are adding schools to your existing portfolio of schools, describe how the organization’s 
revenue and cost structure will be impacted.

 
As Aspire adds more schools to its portfolio, the organization’s revenue and 
expenditures increase. The organization receives more state, federal and local 
dollars for opening new schools and increasing enrollment/ADA. Concurrently, 
new schools need administrative staff, teachers, supplies, equipment, facility 
expenditures, consultants, special education staff, and other operating 
expenditures.   
 

A major goal is to keep the Home Office’s ongoing support expenditures 
flat as more schools are added.  Aspire believes this can be done by 
leveraging the staff and processes in place at the existing sites. As a result, per 
pupil support costs will continue to decrease over time as more schools are 
added to the portfolio. 
 

In addition, Aspire has received a federal grant of $14 million over the next five 
years to support Aspire’s expansion plan. As Aspire opens more schools, these 
funds will be used to support the Teacher and Principal Residency Program to 
ensure that Principals and Teachers receive the training needed to be effective 
first year teachers and principals. These funds will also help fund the 
organizational costs associated with growth and expansion which will further 
ensure a reduction in our pupil support costs because Aspire will no longer 
need to rely on school contributions to the Home Office to support the opening 
of new schools.  New schools will not use general funds to pay for start-up 
expenditures such as equipment, personnel costs, and books. Principals of new 
schools will have more general funds available to pay for ongoing program 
costs.   
 

2.   Fundraising
Discuss how the organization is equipped to reach any associated fundraising goals related to 
operating a school(s)/campus (es). 

 

Aspire Public Schools’ approach to fundraising is cross-department and very 
much a team effort. Although Aspire is currently in the process of hiring a 
Director of Development who will coordinate and lead fundraising efforts, the 
Chief Executive Officer has been extremely successful at reaching the 
organization’s fundraising goals in the past. Aspire has developed long standing 
relationships with The Michael and Susan Dell Foundation, The Bill and 
Melinda Gates Foundation, New Schools Venture Fund, The Eli and 
Edythe Broad Foundation, and have recently developed new partnerships 
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with organizations such as Tipping Point Community, The Charles & 
Helen Schwab Foundation, and the Joseph Drown Foundation. Aspire’s 
Fundraising Team meets regularly to discuss the needs of the organization and 
the best approach for securing funds from various organizations to meet those 
needs. Once a grant is awarded, it is assigned an owner who works closely with 
the donor/granting agency to report on the grant’s benchmarks discusses 
future funding opportunities and communicates milestones to the funder on a 
timely basis. By doing so, Aspire ensures that the funder has a point of contact 
within the organization that is intimately knowledgeable with the goals of the 
grant and the schools’ needs.  And more importantly, the funder knows that 
Aspire holds itself accountable to the funder to provide results and keep them 
informed. 
 

3.  Audited Financial Statements:
If applicable, provide the last two years of audited financial statements for the organization.

 

Aspire’s audited financial records are prepared by independent auditors Gilbert 
Associates, Inc.   The Auditor’s reports for 2008 and 2009 are shown in 
Attachment 21.  All of Aspire’s audit reports are public and can be found on the 
Aspire website:  www.aspirepublicschools.org. 

 

4.  Profit and Losses/Revenue Sources:
Specify overall profits and losses for the organization over the last three years and identify how 
Revenue sources support the general organization.  Demonstrate the percentage of revenue used 
to support the central organization in comparison to the percentage used to support individual 
schools/campuses in the organization’s portfolio.
 

 2007/8 2008/9 2009/10 
Revenue 58,095,094 63,399,618 84,931,224 
Expenses  57,849,169 64,567,649 79,822,756 
Increase in Net Assets 1,458,902 4,935,475 5,108,468 
Fund Balance $13,792,136 $17,559,580 $22,668,059 

 

Revenues that support the Home Office include:  
 

(1) School site transfers: Schools allocate 7% of their unrestricted revenue   
to pay for the services they receive from the Home Office. Services include 
Instructional Technology (IT), Human Resources, Finance, Recruiting, 
Professional Development, Teacher and Principal Coaching, Student Services, 
and Extended-Day (After-School) Support.  

 
(2) Private Grants: These are multi-year grants from organizations such as  
     The Michael and Susan Dell Foundation, The Bill & Melinda Gates  

       Foundation and the Broad Foundation to support specific initiatives that are 
being implemented at the Home Office. These grants do not fund ongoing 
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expenses, but rather they are used specifically to fund specific positions and 
expenditures associated with the implementation of new programs and 
systems.  

 

The majority of the organization’s revenue supports schools in Aspire’s 
portfolio and very little is used to support the central organization. 
Approximately 83% of the organization’s revenue funds program expenses at the 
school site, and 17% of the organization’s revenue fund supporting services most 
of which are considered central office expenditures. Of these “central office” 
expenditures, half are direct site support, 25% is used for development and 
expansion of new sites and new programs, and 25% is used to fund 
administrative and general expenditures. In other words, across Aspire, only 5% 
of all revenues fund administrative and general overhead costs. 
 

 

5. Internal Financial Controls:  
Describe plans to ensure fiscal soundness and legal compliance for the proposed school.  
Specifically, address the financial monitoring process that will be used.  Specify what financial 
reports will be generated and with what frequency, and identify the party responsible for 
generating these reports and his/her qualifications.

The process and annual calendar of events related to projecting and monitoring 
of financial results for Aspire Public Schools and individual schools follows: 
 

Budgeting: 
 
� January:  Financial Analyst at the home office prepares the budget template 

in Excel.  Obtain projected funding rates from the January version of the 
Governor’s budget proposal. 
   

� February:  Gather enrollment and staffing projections by grade for each 
school site.  Input projected enrollment, staffing and funding rates into Excel 
template and distribute to sites.  The budget template includes a number of 
key expense assumptions, including: the annual merit raise available for 
staff, STRS/PERS funding rates, health & welfare costs, and insurance rates. 

 
� March & April:  Hold 2 to 4 in-person meeting with Principals and Area 

Superintendents to review their proposed budget and multi-year projections.  
If a site is having difficulty balancing its budget, more meetings will be 
required to identify cuts; those site meeting may also be attended by the 
Director of Finance and the Chief Financial Officer.  The analysis that takes 
place during this review period includes a comparison to the previous school 
year (for which at this point we have 8-9 months’ of actual data), as well as a 
comparison to spending on a per-pupil basis against other Aspire schools. 

 
� May:  Obtain projected funding rates from the May version of the Governor’s 

budget proposal.  If there is a material variance to the January rates, we will 
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incorporate those changes into the site templates and hold one more round 
of reviews with each site 

 
� June:  Aspire’s Board of Directors approves the annual budget.  The   

approval is for Aspire as an organization in total and each of the school   
sites individually.  At this point, each site now has a monthly budget for 
P&L, Balance Sheet and Cash Flow in total and at the resource level; that 
approved monthly budget becomes the basis for the site’s Forecast. 

 
Forecast: 
 
Aspire defines its budget as the Board-approved numbers against which a site 
will be measured.  Aspire defines its forecast as the updated 12-month 
projection for the fiscal year that includes actuals for a portion of the year and 
projections for the remainder of the year.  For example, the forecast as of 
January of a given year will include 6 months of actuals (for the period July to 
December) and 6 months of projections (for January to June). 
Aspire closes its books on a monthly basis.   That close process includes 
booking of actual results for that month and a review of those results against 
budget and forecast projections.  Once the books are closed, actuals are 
dropped into the site’s forecast template.  A meeting is then scheduled with 
each site to review their results for the month and to adjust the remaining 
months’ projections if necessary to get a true picture of the expected year-end 
results for each site. 
 

The budget and forecast reports described above are produced by the Financial 
Analyst who supports the particular site for which the budget is being prepared.  
The Financial Analysts have between 5 and 15 years of experience. 
 
 

Cash Flow: 
 
Aspire’s cash flow is monitored by the Director of Finance and the Chief 
Financial Officer.  During relatively stable times in terms of funding rates and 
cash flows from the state, Aspire monitors cash closely on a monthly basis.  
However, due to the current climate of changing rates and state cash deferrals 
Aspire is currently monitoring cash on a weekly basis.  Reviews include a 
detailed analysis of amounts owed to Aspire by each of the local educational 
agencies, counties, state and federal agencies from which it receives funding. 
 
 
 
 

 



PPUBLIC SCHOOL CHOICE 2.0:   
 ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6 

87

Purchasing: 
 
While almost all purchasing takes place at the school site, negotiations of terms 
and pricing is centralized for some types of purchases and decentralized for 
others.  Examples of centralized vendor contracts include copiers, textbooks, 
computer equipment and furniture. 
 
 

Payroll: 
 
Payroll is processed in-house by Aspire using the Payroll module of MIP Fund 
Accounting.  The payroll staff works closely with the HR staff to verify the 
accuracy of all transactions prior to processing a semi-monthly payroll.  
Currently, the payroll staff has a Payroll Manager and a 0.5 FTE Payroll Associate. 
 



 



  APPENDIX A 
 
 

2009-2010 DEMOGRAPHICS  
OF SRES #6 FEEDER SCHOOLS 

 
SUBJECT 61st St. 66th St. 68th St. 

African American 14% 9% 19% 

Latino 85% 91% 81% 

Special Education 8% 6% 10% 

Economically Disadvantaged 91% 94% 97% 

English Learners 60% 59% 47% 

Reclassified as FEP 9% 12% 9% 

Program Improvement Not in PI Year 2 Year 5 
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APPENDIX B 

 
 

SCHOOL CONFIGURATIONS 
 

Independent Charter Schools 
Charter schools are public schools that provide any K-12 instruction while operating with freedom 
from many of the regulations that apply to traditional public schools; in addition, Charter schools 
receive exemptions from most state codes, district rules regarding curriculum instruction, budget 
and personnel.  
 
Under Public School Choice the Charter School must guarantee that the school will enroll the 
requisite number of students from the impacted campuses that the new school is intended to 
relieve, and students coming from the attendance areas of the designated, overcrowded schools will 
be served first.   
 

 
SRES #6 

Kindergarten-Grade 6 Academies:  Juanita Tate, Slauson & Inskeep 
 

Grade Juanita 
Tate Slauson Inskeep Total Class  

Size 

Classes 
Per 

Academy 

Total 
Classrooms 

K 66 66 66 198 22 3 9 
1 66 66 66 198 22 3 9 
2 44 44 44 132 22 2 6 
3 44 44 44 132 22 2 6 
4 30 30 30 90 30 1 3 
5 30 30 30 90 30 1 3 
6 30 30 30 90 30 1 3 

Students 310 310 310 930  

 Teachers 
and 

Classes 
13 13 13 39 
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APPENDIX C 
 
 

LOS ANGELES UNIFIED SCHOOL DISTRICT 
SERVICE PLAN FOR STUDENTS WITH DISABILTIES 

 
All LAUSD schools are responsible for providing services to students with disabilities in their service 
area.  Providing appropriate legally mandated services is a school’s obligation under the Individuals 
with Disabilities Education Act, 2004 and Section 504 of the Rehabilitation Act of 1973.  Further, as 
you operate an LAUSD school you are obligated to abide by the conditions and requirements of the 
Chanda Smith Modified Consent Decree.  The plan you will develop must be designed to ensure 
you meet both your legally mandated obligations and the Modified Consent Decree requirements. 
 
The plan is divided into three parts: 
 

1. Part One - Instructions for completing the plan 
2. Part Two - Assurances Page with signature(s)  
3. Part Three - Services Plan 

 
To assist you, the “Public School Choice Descriptors Rubric” is included as an attachment. These 
descriptors will be used in evaluating the plan in terms of completeness.  It is suggested that the 
rubric be reviewed to ensure all major points are covered.  Writing to the rubric ensures the minimal 
legally mandated obligations and Modified Consent Decree requirements are met.  Schools are 
encouraged to expand upon the content to incorporate operational, staffing and instructional 
concepts of importance within the broad concepts framing the vision and mission of the school. 
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pa

ti
on

 in
 2

0-
30
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ou
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 o

f v
ol

u
n

te
er

 p
ar

en
t 

h
ou

rs
, S

at
u

rd
ay

 s
ch

oo
l w

or
ks

h
op

s 
fo

r 
pa

re
n

ts
, a

n
d 

pa
re

n
ti

ng
 c

la
ss

es
 o

ffe
re

d 
by

 t
he

 C
ou

ns
el

or
s.

 In
 

ad
di

ti
on

, p
ar

en
ts

 w
ill

 b
e 

en
co

u
ra

ge
d 

to
 p

ar
ti

ci
pa

te
 in
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om

m
u

n
it
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A

dv
is

or
y 

C
om

m
is

si
on

 (C
A

C
) 

m
ee

ti
ng

s,
 h

el
d 

on
 s

it
e.

 P
ar

en
ts

 w
ill

 a
ls

o 
be

 m
ad

e 
aw

ar
e 

of
 L

A
U

S
D

 p
ar

en
t 

m
ee

ti
ng

s 
th

ro
u

gh
 p

os
ti

n
gs

 
in

 t
h

e 
w

ee
kl

y 
bu

lle
ti

n
s 

se
n

t 
h

om
e 

to
 p

ar
en

ts
 a

n
d 

po
st

er
s 

in
 t

he
 M

ai
n

 O
ffi

ce
.  

 Th
e 

S
pe

ci
al

 E
du

ca
ti

on
 t

ea
ch

er
s 

an
d 

Sc
h

oo
l P

sy
ch

ol
og

is
ts

 fr
om

 t
he

 t
h

re
e 

A
ca

de
m

ie
s 

w
or

k 
to

ge
th

er
 

to
 d

ev
el

op
 a

 D
is

ab
ili

ty
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w
ar

en
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y 
in

 t
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 o

f A
pr

il,
 in

 c
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n

ct
io

n
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it
h
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m

ili
es

 o
f s

tu
de

n
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w

it
h

 d
is
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ili

ti
es

.  
 W

he
n
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ar

en
ts

 o
f s

tu
de

n
ts

 w
it

h
 I

E
Ps

 h
av

e 
co

nc
er

n
s,

 t
he

y 
w

ill
 b

e 
en
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u

ra
ge

d 
to

 r
ai

se
 t

he
ir

 c
on

ce
rn

s 
to

 t
h

e 
Pr

in
ci

pa
l, 
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og
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m

 S
pe

ci
al

is
t 
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 t

ea
ch

er
 b
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e 
th
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r 
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n
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ca
la

te
, t
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ou
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 t

he
 c

al
lin

g 
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an
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E

P 
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fo

rm
al

 m
ee

ti
n

g.
 P
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en

ts
 w
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o 

ha
ve

 c
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ce
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s 
th

at
 r

is
e 
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 t

he
 le

ve
l o
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di
ng

 a
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oc
ac

y 
or
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l s

u
pp

or
t 

w
ill

 b
e 
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u
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d 
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 c
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ta

ct
 t
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A
U

S
D
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pl
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n
t 
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po
n

se
 U

n
it

. I
f t

he
se

 s
it

u
at

io
n

s 
ar

is
e,

 t
he

 P
ro

gr
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 S
pe

ci
al

is
t 

w
ill

 m
ak

e 
Jo

dy
 M

ol
od

ow
 in

 t
he

 C
h

ar
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r 
Sc

h
oo

ls
 D

iv
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io
n

 a
w

ar
e 
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 t

he
 

si
tu

at
io

n
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s 
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e 
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ai
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e 
fo

r u
se

 

Se
ar

ch
 a

nd
 S

er
ve

 
Pr

oc
es

se
s 

ar
e 

de
ve

lo
pe

d 
to

 e
ns

ur
e:

 
� 

St
ud

en
ts

 w
ith

 d
is

ab
ili

tie
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ar
e 

id
en

tif
ie

d 
up

on
 e

nr
ol

lm
en

t.
 

� 
St

af
f i

s 
aw

ar
e 

of
 th
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Sp

ec
ia

l E
du

ca
tio

n 
pr
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ed

ur
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se
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n 
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m
en

t p
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va
ila

bl
e 

fo
r 
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ud

en
ts
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us

pe
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ed
 o

f h
av

in
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lit
y.
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A
pp

ro
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ia
te

 p
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lic
at

io
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m
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 th
e 
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. 
� 

Pa
re
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up
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at
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is
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bl
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ll 
pr

oc
es
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e 

w
el

l d
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ed
 a

nd
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le
ar
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la

nn
in

g 
is

 
ev

id
en
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ll 
pr

oc
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s 

ar
e 

de
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d 
an

d 
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m
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pl
an
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ng
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ev
id

en
t.
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ne
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r 
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es
se

s 
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e 
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ow

le
dg

ed
, p

la
nn

in
g 

is
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m
pl

et
e.
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de

nt
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on
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t p
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 b
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 c
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 b
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th

e 
pr

og
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 p
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m
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ri
ng

 a
nd

 
ho

w
 it

 w
ill

 in
fo

rm
 in
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ct
io
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 p
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y 
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 d
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cr
ip

tio
n 

w
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 r
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ea
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h 
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se
d 
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en
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n 
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an
 

w
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 in
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 p
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, d
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on
 m
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in

g,
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 s
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fic
 la

ng
ua

ge
 d
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in

g 
in
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tio
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te
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an

 p
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vi
de

s 
re

se
ar

ch
 b
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ed

 e
le

m
en

ts
 o

f a
n 

in
te
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n 

pl
an

 w
hi

ch
 in

cl
ud

es
 a

 p
ro
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 s
ol

vi
ng
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oc
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 d

at
a 

de
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si
on

 m
ak

in
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 a
nd

 s
pe

ci
fic

 la
ng

ua
ge

 
de

sc
ri

bi
ng

 in
te

rv
en
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n 

st
ra

te
gi

es
 

2-
 P
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n 

la
ck

s 
re

se
ar

ch
 b

as
ed

 e
le

m
en

ts
 a

nd
 d

oe
s 

fu
lly

 
de

sc
ri

be
 a

n 
in

te
rv

en
tio

n 
1-

 P
la

n 
do

es
 n

ot
 d

es
cr

ib
e 

an
 in

te
rv

en
tio

n 
pr

oc
es

s 
an

d 
la

ck
s 

re
se

ar
ch

-b
as

ed
 e

le
m

en
ts
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D

is
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in

e 
Fo

un
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ti
on

s 
Pl

an
 a

nd
 

Be
ha

vi
or

 S
up

po
rt

 
Pr

ev
en

ti
on

 
3-

6 
cl

ea
r 

po
si

tiv
el

y 
st

at
ed

 b
eh

av
io

ra
l 

ex
pe

ct
at

io
ns

 a
re

 d
ev

el
op

ed
 fo

r e
ac

h 
co

m
m

on
 

ar
ea

 o
f t

he
 s

ch
oo

l. 
 P

ro
ce

du
re

s 
ar

e 
pl

an
ne

d 
to

 
de

fin
e,

 te
ac

h,
 m

on
ito

r,
 r

ei
nf

or
ce

 a
nd

 c
or

re
ct

 
th

es
e 

ex
pe

ct
at

io
ns

.  
 In

te
rv

en
ti

on
 

Ti
er

 I 
st

ru
ct

ur
es

 a
re

 in
 p

la
ce

 to
 p

ro
m

ot
e 

po
si

tiv
e 

be
ha

vi
or

, e
ff

ec
tiv

e 
ac

ad
em

ic
 s

up
po

rt
, v

io
le

nc
e 

pr
ev

en
tio

n 
cu

rr
ic

ul
um

 h
as

 b
ee

n 
se

le
ct

ed
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Ti
er

 2
 s

tr
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tu
re

s 
ar

e 
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an
ne

d 
to

 c
ol

le
ct

 a
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an
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e 
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ta
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de
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 in
st
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re
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 b
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nd
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tiv
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 c
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 a

nd
 

an
al
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ta

, c
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ct

 F
un
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l B

eh
av
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ra

l 
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en
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 o

r 
Fu

nc
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A
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en
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an

d 
th
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 p
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pp
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A

ll 
st

ru
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re

 w
el

l d
es

cr
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ed
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nd
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g 
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ev

id
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A
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 d
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ed
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nd
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ng

 is
 

ev
id

en
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N
ee

d 
fo

r 
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ru
ct

ur
es

 a
re

 a
ck

no
w

le
dg

ed
, p

la
nn

in
g 

is
 

in
co

m
pl

et
e.

 
1-

N
o 

st
ru

ct
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 o

r 
pl

an
ni

ng
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 e
vi

de
nt

 

Re
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ed
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r 
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an

ni
ng

 
D
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cr

ip
ti

on
 o

f S
tu

de
nt

 P
op
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at

io
n 

A
s 

a 
Pu

bl
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 S
ch

oo
l o

f C
ho

ic
e/

Ch
ar

te
r 

a 
se

rv
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es
 

ar
ea

 is
 d

ef
in

ed
.  

Re
la

tiv
e 

to
 s

tu
de

nt
s 

w
ith

 
di

sa
bi

lit
ie

s:
 

� 
Th

e 
nu

m
be

r o
f s

tu
de

nt
s 

is
 k

no
w

n.
 

� 
Th

e 
di

sa
bi

lit
ie

s 
of

 s
tu

de
nt

s 
ar

e 
id

en
tif

ie
d.

 
� 

Sc
ho

ol
 o

rg
an

iz
at

io
n 

is
 p

la
nn

ed
 to

 m
ee

t 
th

e 
ne

ed
s 

of
 th

es
e 

st
ud

en
ts

. 

4-
A

ll 
th

re
e 

el
em

en
ts

 a
re

 m
et

, o
rg

an
iz

at
io

n 
is

 c
le

ar
 a

nd
 

ca
lc

ul
at

ed
 to

 e
ns

ur
e 

th
e 

ne
ed

s 
of

 th
e 

st
ud

en
ts

 a
re

 
m

et
.  

3-
A

ll 
th

re
e 

el
em

en
ts

 a
re

 a
dd

re
ss

ed
 a

nd
 s

tu
de

nt
s 

ar
e 

pl
an

ne
d 

fo
r.

 
2-

A
ll 

th
re

e 
el

em
en

ts
 a

re
 a

ck
no

w
le

dg
ed

. 
1-

N
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pl
an

ni
ng

 is
 e

vi
de

nt
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 c
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t c
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 b
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 c
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a 

m
ul
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 o
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Le
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 C
en
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 w
ill
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 u
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up
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rt
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tu
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gr
at
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 w

ith
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ei
r 

no
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di
sa
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ed

 p
ee
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pr
ov
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ex
pl

ic
it 
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d 

th
or

ou
gh

 d
es

cr
ip

tio
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of
 th

e 
Sp

ec
ia

l E
du

ca
tio

n 
Pr

og
ra

m
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w
hi

ch
 in

cl
ud

es
 a

 
co
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m
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f p

la
ce

m
en
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 m

ut
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le
ve

le
d 

in
st

ru
ct

io
n,

 
di

ff
er

en
tia

tio
n,

 a
nd

 s
pe

ci
fic

 s
tr

at
eg

ie
s 

fo
r 

im
pl

em
en

ta
tio
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3 

- P
la

n 
pr

ov
id

es
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 s
tr
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de
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ri
pt

io
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 th

e 
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ec
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l 
Ed

uc
at

io
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Pr
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ra
m

s 
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cl

ud
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 c
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tin
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m

 o
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pl
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em
en

t,
 m

ut
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ve
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in
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ru
ct

io
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 d
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er
en

tia
tio
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an
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sp
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ifi
c 

st
ra

te
gi

es
 fo

r 
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pl
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en
ta

tio
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ra
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f p
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 d
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 d
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n 

Pr
og

ra
m

s 
 



Lo
s 

A
ng

el
es

 U
ni

fie
d 

Sc
ho

ol
 D

is
tr

ic
t 

 
 

 
   

   
   

   
   

D
IV

IS
IO

N
 O

F 
SP

EC
IA

L 
ED

U
CA

TI
O

N
 

 

Lo
s 

A
ng

el
es

 U
ni

fie
d 

Sc
ho

ol
 D

is
tr

ic
t 

PU
BL

IC
 S

CH
O

O
L 

CH
O

IC
E 

2.
0 

SE
RV

IC
E 

PL
A

N
 F

O
R 

SP
EC

IA
L 

ED
U

CA
TI

O
N

 
A

pp
lic

an
t T

ea
m

 N
am

e:
   

 A
SP

IR
E 

PU
BL

IC
 C

H
A

RT
ER

 
 

20
1 

  

 
   

   
   

 A
PP

EN
D

IX
 E

 

M
CD

 O
U

TC
O

M
E 

CO
M

PO
N

EN
T 

D
ES

CR
IP

TO
RS

 
RU

BI
C 

SC
O

RE
S 

O
ut

co
m

es
 8

, 1
0,

 
13

, 1
4,
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IE
P 

Pr
oc

es
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pl

em
en

ta
ti

on
 a

nd
 

M
on

it
or

in
g 

A
 p

ro
ce

ss
 is

 p
la

nn
ed

 e
ns

ur
in
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� 
Th

er
e 

ar
e 

pr
oc

ed
ur

es
 to

 m
on

ito
r 

IE
P 

m
ee

tin
g 

da
te

s 
an

d 
no

tif
ic

at
io

n 
re
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ir
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en

ts
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Th

er
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n 
in

te
rn

al
 c

om
m

un
ic
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io

n 
sy

st
em

 p
la

nn
ed

 fo
r 

te
am

 m
em

be
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pr

e/
po

st
 IE
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M

ee
tin

g.
 

� 
Th

er
e 

ar
e 

fo
llo

w
 u

p 
m

ec
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ni
sm
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to

 
en

su
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 im
pl

em
en

ta
tio

n 
of
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IE
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Sp
ac
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 p
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nn
ed

 fo
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IE
P 

M
ee

tin
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su

re
 c

on
fid

en
tia
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if 
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nf
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en
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sm
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pl
an
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ur
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re
nt
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w
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 d
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e 
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en
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 c
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th

e 
ne
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en
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en
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ed
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ni
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 d
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 p
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 p
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 d
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ra
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 b
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l d
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, p
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ad

e 
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ve
l s

ta
nd

ar
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D
is

cu
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es
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of

 g
ra

de
 le
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l 

m
at

er
ia

ls
  

� 
Pr

ov
id

es
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 d
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an

ni
ng
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si
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da
rd

s 
 

� 
Ill

us
tr

at
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 h
ow

 a
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m

od
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io
ns
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ill
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 u
se

d 
an

d 
w

ha
t m

od
ifi

ca
tio

ns
 c

an
 b

e 
us

ed
 fo

r 
st

ud
en
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 c
or

e 
cu

rr
ic

ul
um

  
� 

Ex
pl

ai
ns

 p
la

nn
in

g 
fo

r 
m

ul
ti-

gr
ad

e 
le

ve
ls

  
� 

D
es

cr
ib

es
 u

se
 o

f d
at

a-
de

ci
si

on
 m

ak
in

g 
fo

r 
di

ff
er

en
tia

tio
n 

of
 in

st
ru

ct
io

n,
 

in
cl

ud
in

g 
gr

ou
pi

ng
, i

ns
tr

uc
tio

na
l 

pr
oc

ed
ur

es
, a

nd
 a

ss
es

sm
en

t.
 

 

4 
- P

la
n 

pr
ov

id
es

 a
n 

ex
pl

ic
it 

an
d 

th
or

ou
gh

 d
es

cr
ip

tio
n 

of
 in

st
ru

ct
io

na
l p

la
nn

in
g 

fo
r 

st
ud

en
ts

 w
ith

 d
is

ab
ili

tie
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ce
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in

g 
gr
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le
ve

l s
ta

nd
ar

ds
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- P

la
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pr
ov

id
es

 a
 s

tr
on

g 
de

sc
ri

pt
io

n 
of

 in
st

ru
ct

io
na

l 
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an
ni
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 fo
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ud
en
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 w

ith
 d
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ab

ili
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ac
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in
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e 
le
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l s

ta
nd

ar
ds
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 P
la
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la
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m

e 
el
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en
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 in

 th
e 

de
sc

ri
pt

io
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of
 

in
st

ru
ct

io
na

l p
la

nn
in

g 
fo

r 
st

ud
en
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 w

ith
 d
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ab

ili
tie
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ac

ce
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in
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ad

e 
le
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ta
nd

ar
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la

n 
do
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ot
 d
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cr

ib
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in
st

ru
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l p
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nn
in

g 
fo

r 
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en

ts
 w

ith
 d
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ab
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ce
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In
st

ru
ct

io
na

l P
la

n 
fo

r 
st

ud
en

ts
 u

si
ng

 
A

lt
er

na
te

 S
ta

nd
ar

ds
 

� 
D

is
cu

ss
es

 th
e 

us
e 

of
 A

lte
rn

at
e 

St
an

da
rd

s 
in

 th
e 

de
si

gn
 o

f a
n 

in
st

ru
ct

io
na

l p
ro

gr
am

, w
hi

ch
 in

cl
ud

es
 

ag
e 

ap
pr

op
ri

at
e 

ac
tiv

iti
es

 d
es

ig
ne

d 
to

 
m

ax
im

iz
e 

in
de

pe
nd

en
ce

 a
nd

 w
he

re
 

ag
e 

ap
pr

op
ri

at
e 

po
st

 s
ec

on
da

ry
 

ou
tc

om
es

. 
� 

Pr
ov

id
es

 a
 d

es
cr

ip
tio

n 
of

 b
ac

kw
ar

d 
pl

an
ni

ng
, u

si
ng

 c
ur

ri
cu

lu
m

 b
as

ed
, 

in
fo

rm
al

 a
ss

es
sm

en
ts

 a
nd

 a
lte

rn
at

e 
st

an
da

rd
s.

 
� 

D
es

cr
ib

es
 h

ow
 a

cc
om

m
od

at
io

ns
 w

ill
 

be
 u

se
d 

an
d 

w
ha

t m
od

if i
ca

tio
ns

 c
an

 b
e 

us
ed

 fo
r 

st
ud

en
ts

 in
 th

e 
al

te
rn

at
e 

cu
rr

ic
ul

um
  

� 
Ex

pl
ai

ns
 h

ow
 s

tu
de

nt
s 

in
 m

ul
ti-

ag
e 

gr
ou

ps
 w

ill
 b

e 
ta

ug
ht

. 
� 

D
es

cr
ib

es
 u

se
 o

f d
at

a-
de

ci
si

on
 m

ak
in

g 
fo

r 
di

ff
er

en
tia

tio
n 

of
 in

st
ru

ct
io

n,
 

in
cl

ud
in

g 
ap

pr
op

ri
at

e 
in

te
gr

at
io

n,
 

gr
ou

pi
ng

, i
ns

tr
uc

tio
na

l p
ro

ce
du

re
s,

 
an

d 
as

se
ss

m
en

t.
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- P

la
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pr
ov

id
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 a
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ex
pl

ic
it 

an
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th
or

ou
gh

 d
es

cr
ip

tio
n 

of
 in

st
ru

ct
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na
l p

la
nn

in
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fo
r 
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ud

en
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 w
ith

 d
is
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us
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g 
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rn
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st
an

da
rd
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la
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pr
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id
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 a
 s
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 d

is
ab

ili
tie

s 
ac

ce
ss

in
g 

al
te

rn
at

e 
st

an
da

rd
s.
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 P
la

n 
la

ck
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m
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el
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 th
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de
sc

ri
pt

io
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of
 

in
st

ru
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l p
la

nn
in

g 
fo
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ud
en
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 w

ith
 d
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ab

ili
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s 
ac

ce
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in
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al
te

rn
at

e 
st

an
da

rd
s.
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la
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 d
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l p
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 d
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Pl

an
 to
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ro

vi
de

 S
up

po
rt

s 
an

d 
Se

rv
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es
 

� 
Pl

an
 d

es
cr

ib
in

g 
ho

w
 s

tu
de

nt
s 

w
ith

 
su

pp
or

t s
er

vi
ce

s 
w

ill
 h

av
e 

th
os

e 
se

rv
ic

es
 p

ro
vi

de
d.

 
� 

Pl
an

 fo
r 

m
on

ito
ri

ng
 th

e 
pr

ov
is

io
n 

of
 

se
rv

ic
es

 u
si

ng
 th

e 
W

el
lig

en
t T

ra
ck
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g 

Lo
g.

 

4 
- P

la
n 

pr
ov

id
es

 a
n 

ex
pl

ic
it 

an
d 

th
or

ou
gh

 d
es

cr
ip

tio
n 

of
 p

la
nn

in
g 

fo
r 

st
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en
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 w
ith

 s
up
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rt

 s
er

vi
ce

s.
 

3 
- P

la
n 

pr
ov

id
es

 a
 s

tr
on

g 
de

sc
ri

pt
io

n 
of

 p
la

nn
in

g 
fo

r 
st

ud
en

ts
 w

ith
 s

up
po

rt
 s

er
vi

ce
s.

 
2-

 P
la

n 
la

ck
s 

ei
th

er
 th

e 
se

rv
ic

e 
pr

ov
is

io
n 

or
 m

on
ito

ri
ng

 
el

em
en

t.
 

1-
 P

la
n 

do
es

 n
ot

 d
es

cr
ib

e 
ei

th
er

 s
er

vi
ce

 p
ro

vi
si

on
 o

r 
m

on
ito

ri
ng

. 

O
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co
m

e 
9 

(f
or

 p
ro

gr
am

s 
w

it
h 

st
ud

en
ts
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 a
nd

 o
ld

er
) 

Tr
an

si
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in
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ill
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� 
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et
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 p
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du
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se
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en
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vi

de
nt
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ud
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in
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lo
m
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te
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f c
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et
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in
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ou

t 
of
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e 
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st
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ill
 h
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“S

en
io

r 
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ve
nt

or
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Su

m
m

ar
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Pe
rf

or
m

an
ce
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 th

ei
r 

re
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s 
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d 

w
ill

 b
e 

pr
ov

id
ed

 w
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 c
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r 

fu
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re
 r
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er

en
ce
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� 

Tr
an

si
tio

n 
in

st
ru

ct
io

n 
w

ill
 b

e 
pr

es
en

te
d 

to
 s

tu
de

nt
s,

 p
ar

en
ts

, a
nd

 
st

af
f t

o 
fa

ci
lit

at
e 

a 
su

cc
es

sf
ul

 tr
an

si
tio

n 
w

ith
 a

 fo
cu

s 
on

 p
os

t s
ec

on
da

ry
 

ou
tc

om
es
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4 
- P

la
n 

pr
ov

id
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 a
n 

ex
pl

ic
it 

an
d 

th
or

ou
gh

 d
es

cr
ip

tio
n 

of
 in

st
ru

ct
io

na
l p

la
nn

in
g 

fo
r 

st
ud

en
ts

 w
ith

 d
is

ab
ili

tie
s 

14
 a

nd
 o

ld
er

.  
3 

- P
la

n 
pr

ov
id

es
 a

 s
tr

on
g 

de
sc

ri
pt

io
n 

of
 in

st
ru

ct
io

na
l 

pl
an

ni
ng

 fo
r 

st
ud

en
ts

 w
i th

 d
is

ab
ili

tie
s 

14
 a

nd
 o

ld
er

. 
2-

 P
la

n 
la

ck
s 

so
m

e 
el

em
en

ts
 in

 th
e 

de
sc

ri
pt

io
n 

of
 

in
st

ru
ct

io
na

l p
la

nn
in

g 
fo

r 
st

ud
en

ts
 w

ith
 d

is
ab

ili
tie

s 
14

 
an

d 
ol

de
r.
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la

n 
do
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 d
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in
st

ru
ct

io
na

l p
la

nn
in
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r 
st

ud
en

ts
 w
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 d

is
ab

ili
tie

s 
14

 a
nd

 o
ld

er
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A
cc

es
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to
 E

xt
ra
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ur

ri
cu

la
r/

N
on

-
ac

ad
em

ic
 a

ct
iv

it
ie
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� 
H

ow
 w

ill
 s

tu
de

nt
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pa
rt

ic
ip

at
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in
 

N
on

ac
ad

em
ic

/E
xt

ra
cu

rr
ic

ul
ar

 
ac

tiv
iti

es
? 

 
� 

H
ow

 w
ill

 a
cc

om
m

od
at

io
ns

 b
e 

pr
ov

id
ed

 fo
r 

st
ud

en
ts

 to
 p

ar
tic

ip
at

e 
in

 
th

es
e 

ac
tiv

iti
es
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� 
H

ow
 w

ill
 S

tu
de

nt
 p

ar
tic

ip
at

io
n 

in
 

G
en

er
al

 e
du

ca
tio

n 
el

ec
tiv

e 
cl

as
se

s 
be

 
ac

co
m

pl
is

he
d?

 
� 

W
ha

t e
xt

ra
 c

ur
ri

cu
la

r 
e.

g.
 c

lu
bs

, 
te

am
s 

w
ill

 s
tu

de
nt

s’
 w

ith
 d

is
ab

ili
tie

s 
ha

ve
 a

cc
es

s 
to

? 
� 

W
ha

t a
dd

iti
on

al
 a

ct
iv

iti
es

 w
ill

 
st

ud
en

ts
 h

av
e 

ac
ce

ss
 to
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4-
A

 p
ro

ce
ss

 is
 w

el
l d

es
cr

ib
ed

 a
nd

 c
le

ar
 p

la
nn

in
g 

is
 

ev
id

en
t t

o 
en

su
re

 s
tu

de
nt

s 
ha

ve
 a

cc
es

s 
to

 E
xt

ra
-

Cu
rr

ic
ul

ar
 a

nd
 N

on
-A

ca
de

m
ic

 A
ct

iv
iti

es
. 
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A

 p
ro

ce
ss

 is
 d

es
cr

ib
ed

 a
nd

 s
om

e 
pl

an
ni

ng
 is

 e
vi

de
nt

 
to

 e
ns

ur
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st
ud

en
ts

 h
av

e 
ac

ce
ss

 to
 E

xt
ra

-C
ur

ri
cu

la
r 

an
d 

N
on

-A
ca

de
m

ic
 A

ct
iv

iti
es
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2-

 T
he

 n
ee

d 
fo

r 
pr

oc
es

se
s 

ar
e 

ac
kn

ow
le

dg
ed

, p
la

nn
in

g 
is

 in
co

m
pl

et
e.
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pl
an

ni
ng
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de

nt
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de

ra
l 
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qu
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en
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Pr
ov

id
in
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Ex

te
nd

ed
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Th
er
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 p

la
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to
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de
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P 
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in

g 
w

he
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nd
ed
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oo
l 
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Th

er
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is
 a

 p
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 e
ns

ur
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an
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se

rv
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 e
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 th
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sc

ho
ol
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e 
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ov
id

ed
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In

st
ru

ct
io

na
l p

ro
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ar
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de
ve

lo
pe

d 
fo

r 
th

e 
ES

Y 
pe

ri
od
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dd
re
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in
di

vi
du

al
 s

tu
de

nt
 n

ee
ds
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� 

A
nn

ua
l b

ud
ge

t p
la

nn
in

g 
in

cl
ud

es
 a

n 
al

lo
ca

tio
n 

fr
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pe
rs

on
ne

l a
nd

 re
so

ur
ce
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to

 p
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de

 E
SY

 s
er

vi
ce
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pl
an

ni
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de
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en
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 h
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e 
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ol
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ni
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r 
se

rv
ic

es
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 T
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ow

le
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in
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pl
et

e.
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� 
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� 
O

pp
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tu
ni

tie
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e 

pl
an

ne
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fo
r G

en
er

al
 

an
d 

Sp
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ia
l E

du
ca

to
rs

 to
 d

ev
el

op
 a

 
cu

ltu
re

 o
f c

ol
la

bo
ra

tio
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in
 m

ee
tin

g 
th

e 
ne
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 s
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de

nt
s.

 
� 

Tr
ai

ni
ng

 e
ns

ur
es

 d
iff

er
en

tia
te

d 
ap

pl
ic

at
io

n 
of

 k
no

w
le

dg
e 

an
d 

sk
ill

s 
to

 
m

ee
t t

he
 n

ee
ds

 o
f a

ll 
st

ud
en

ts
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� 
Ex

pl
ic

itl
y 

ad
dr

es
s 

Ti
er

ed
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st
ru

ct
io

n.
 

4-
Pl

an
ni

ng
 a

dd
re

ss
es

 c
le

ar
 o

pp
or

tu
ni

tie
s 

fo
r 

co
lla

bo
ra

tiv
e 

le
ar

ni
ng

 r
eg

ar
di

ng
 th

e 
ne

ed
s 

of
 a

ll 
st

ud
en

ts
.  

3-
Pl

an
ni

ng
 a

dd
re

ss
es

 s
om

e 
op

po
rt

un
iti

es
 fo

r 
co

lla
bo

ra
tiv

e 
le

ar
ni

ng
 r

eg
ar

di
ng

 th
e 

ne
ed

s 
of

 a
ll 

st
ud

en
ts

 
 2

- T
he

 n
ee

d 
fo

r 
pr

of
es

si
on

al
 d

ev
el

op
m

en
t i

s 
ac

kn
ow

le
dg

ed
, p

la
nn

in
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is
 in

co
m

pl
et
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1-
N

o 
pl

an
ni

ng
 is

 e
vi

de
nt

.  

O
ut

co
m

e 
6,

 8
, 

16
 

St
af

fin
g/

O
pe

ra
ti

on
s 

 
� 

Te
ac

he
r 

re
cr

ui
tm

en
t p

ro
ce

du
re

s 
ar

e 
pl

an
ne

d 
to

 e
ns

ur
e 

hi
gh

ly
 q

ua
lif

ie
d 

te
ac

he
rs

 a
re

 a
va

ila
bl

e 
to

 s
tu

de
nt

s 
w

ith
 

IE
Ps

. 
� 

Cr
ed

en
tia

l v
er

ifi
ca

tio
n 

an
d 

m
on

ito
ri

ng
 

pr
oc

es
se

s 
ar

e 
pl

an
ne

d.
 

� 
Se

rv
ic

e 
ra

tio
s 

ar
e 

de
ve

lo
pe

d 
to

 e
ns

ur
e 

th
e 

ne
ed

s 
of

 s
tu

de
nt

s 
ar

e 
ad

dr
es

se
d 

an
d 

m
an

da
te

d 
se

rv
ic

e 
no

rm
s 

ar
e 

ho
no

re
d.

 
� 

Cl
er

ic
al

 S
up

po
rt

 fo
r 

co
m

pl
ia

nc
e 

is
 

pl
an

ne
d.

 
� 

A
 p

la
n 

is
 d

ev
el

op
ed

 fo
r 

m
ai

nt
ai

ni
ng

 
sp

ec
ia

liz
ed

 e
qu

ip
m

en
t a

s 
ne

ed
ed

. 
� 

A
 p

la
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is
 a

va
ila

bl
e 

fo
r 

pr
ov

id
in

g 
fo

r 
he

al
th

 p
ro

to
co

ls
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Pr

oc
ed

ur
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 a
re

 d
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cr
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ed
 a

nd
 c

le
ar

 p
la

nn
in

g 
is

 
ev

id
en

t t
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en
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re
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ta
ff

in
g 

an
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op
er

at
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na
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ds

 a
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3-
A

 p
ro

ce
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 is
 d
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ed
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 s
om
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an
ni

ng
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 e
vi

de
nt
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 e
ns

ur
e 

st
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fi n
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an
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op
er

at
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na
l n

ee
ds

 a
re
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 n
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APPENDIX F

  
PUBLIC SCHOOL CHOICE 2.0                                   209 A New Way At LAUSD 

 
TRANSPARENT BUDGETING 

 
In an effort to address inequities in funding allocations for schools and to provide increased budget flexibility 
for schools, LAUSD launched the Per Pupil Funding (PPF) Model in 2009-10 with 33 schools actively 
participating in the process.  The schools received most of their unrestricted funding through a per pupil 
allocation based on their Average Daily Attendance (ADA).  Instead of receiving certain positions via norm-
based staffing formulas, schools received actual dollars with flexibility to build a budget that meets the 
school’s instructional program needs, within the constraints of State and Federal laws, court orders, consent 
decrees and collective bargaining agreements.  As the name suggests, unrestricted funds are school 
operating revenues that do not have specific restrictions so they can be used by schools for general 
operating purposes. 
 
For 2010-2011, the effort has expanded to become the Transparent Budgeting Initiative, building on PPF to 
make the District budget more transparent, to align resources for greater impact, and to give schools the 
ability to target resources to meet their schools specific needs.   Through the Public School Choice RFP, all 
Focus Schools and New Schools will participate in the 2011-2012 Transparent Budgeting Initiative.  It is 
important for non-charter (internal) Applicant Teams considering staffing changes in their proposal to have 
an understanding of how California Ed Code provisions, consent decrees, court orders and collective 
bargaining agreements may impact how they allocate these dollars.   
 
 
Does not apply to Independent Charters. 
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PUBLIC SCHOOL CHOICE 2.0 A New Way At LAUSD 

 
ASSURANCES FORM  

Please check the school model that you have selected for your proposal: 

 Traditional        Pilot       Network Partner   ESBMM 

� Independent Charter   Affiliated Charter 

Name of School           

Name of Applicant Group/Applicant Team     

South Region Elementary School #6 (SRES #6)   

Lead Applicant                                                      

Aspire Public Schools 

Title of Lead Applicant                                         

Dr. Roberta Benjamin    

Mailing Address                                                    

Aspire Region Superintendent 

Phone Number                                                     

6724 Alameda St., Huntington Park, California 90255 

323-583-5421

Email Address                                                   

                       

Website (if available)                                          

Roberta.benjamin@aspirepublicschools.org 

 

www.aspirepublicschools.org 

By signing this Assurance Form, you agree that you will comply with and/or provide supporting 
information for the following assurances: 
 
1.   Assurance that an Applicant Organization/Applicant Team is NOT a For-Profit Entity 

 Please check one of the following statements. 

  The Applicant Organization/Applicant Team listed above is comprised of a FOR-PROFIT ENTITY.  

� The Applicant Organization/Applicant Team listed above is a NOT-FOR-PROFIT entity.  Documentation 
and certification of not-for-profit status (e.g. 501c3 form) must accompany this proposal. 

  The Applicant Organization/Applicant Team listed above is ONLY comprised of LAUSD internal 
employees, departments, etc. (e.g. teacher teams, local districts). 

  The Applicant Organization/Applicant Team listed above is comprised of LAUSD internal employees, 
departments, etc (e.g. teacher teams, local districts) IN PARTNERSHIP WITH ONE OR MORE NOT-FOR-
PROFIT ENTITIES.  Documentation and certification of not-for-profit status (e.g. 501c3 form) must 
accompany this proposal. 

2. Assurance that an Applicant Organization is Solvent 

 (For External Organizations Only)  Assurance that a Not-For-Profit Applicant will provide documentation 
that demonstrates its solvency. 

3. Assurance of Enrollment Composition Compliance 

The Applicant Group/Applicant Team agrees that the student composition at a new or underperforming 
school will be reflective of the student composition at the schools it is intended to relieve (in terms of 
demographics, including but not limited to race/ethnicity, gender, socio-economic status, English 
Learners, Standard English Learners, students with disabilities, foster care placement), with ongoing 

APPENDIX H



  
PUBLIC SCHOOL CHOICE 2.0 A New Way At LAUSD 

review mechanisms in place to ensure retention and student composition at each school continues to 
reflect that of the overall school community. 

4.   Assurance to Sign Separate “Service Plan for Students with Disabilities Assurances”. 

In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation 
Act of 1973, the Applicant Group/Applicant Team listed above agrees to sign the Assurance Form entitled 
"Public School Choice Service Plan for Students with Disabilities" included with this RFP.  Signing the 
Service Plan for Students with Disabilities Assurance Form assures that the awarded PSC school will abide 
by the conditions and requirements of the Chanda Smith Modified Consent Decree that includes: using 
the Welligent IEP Management System, using the LAUSD Elementary or Secondary Student Information 
System (either ESIS, SSIS or ISIS upon implementation), operating a compliant Special Education Program 
using the LAUSD Special Education Policies and Procedures Manual, and the annual completion and 
submission of the “School Self Review Checklist” for programs serving students with disabilities. Signing 
the Service Plan for Students with Disabilities Assurance Form also assures that operators of the awarded 
PSC school agrees to review Title 5, California Code of Regulations Section 3052, relative to the provision 
of behavior intervention plans and agrees to comply with all discipline practices, procedures for 
behavioral emergency intervention and prohibitions consistent with the requirements.  The PSC school 
operators further agree to protect the rights of children with disabilities and their parents or guardians 
relative to 1) prior notice and consent, 2) access to records 3) confidentiality, and 4 due process 
procedures.  The school will maintain a written description of the annual notification process used to 
inform parents/guardians of the policies regarding Nondiscrimination (Title 5 CCR 4960 (a)), Sexual 
Harassment (EC 231.5 (a) (b) (c), Title IX Student Grievance Procedure (Title IX 106.8 (a) (d) and 106.9 (a)) 
and Uniform Complaint Procedures (Title 5, CCR 4600-4671.  Procedures must include a description of 
how the school will respond to complaints and how the District will be notified of complaints and 
subsequent investigations. 
 

5.   Assurance those Independent Charter School Operators will sign and execute the Facilities Use 
Agreement 

(For Independent Charter School Operators Only)  If selected to operate an independent charter school 
on a PSC campus, independent charter school operators agree to sign and execute the Facilities Use 
Agreement as provided by the District. 

6.   Resident Enrollment and Attendance Boundary Compliance 
(For Independent Charter School Operators Only)  In accordance with the Attendance Boundary Waiver 
for Public School Choice Charter School Operators, operators of independent charters schools agree to 
provide first choice attendance to resident students from the corresponding attendance boundary 
established by the District if selected to operate a Public School Choice campus. Thereafter, any 
remaining available seats will be filled with any student who wishes to attend the PSC campus pursuant 
to the requirements of Sections 47605(d)(1) and 47605(d)(2)(B) of the California Charter Schools Act.  
The District’s waiver from the State Board of Education codifies these requirements.   
While PSC independent charter schools can initiate a lottery and/or enroll students outside the school’s 
attendance boundary at any time, operators of independent PSC charter schools may not refuse any 
resident students unless the resident enrollment exceeds the District’s established maximum enrollment 
for the school in question.  Independent charter school operators understand and accept that the 
attendance boundary configuration is subject to change at the discretion of Los Angeles Unified School 
District and that the maximum number of resident student enrollment will be defined for a period of five  
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ATTACHMENT 2 

 

Education Secretary Arne Duncan Announces Twelve 
Grants for $50 Million to Charter School Management 
Organizations  
September 29, 2010  

U.S. Secretary of Education Arne Duncan today announced 12 charter school grants 
totaling $50 million for charter management organizations to replicate and expand high-
quality charter schools that have demonstrated success. The Charter School Grant 
Program competition represents the first time the Department has specifically sought out 
to replicate and expand the nation's highest-performing charter management 
organizations. Today's grants will serve 76,000 students in 127 new and 31 expanded 
charter schools over the next five years.  

"Several high-quality charter schools across the country are making an amazing 
difference in our children’s' lives, especially when charters in inner-city communities are 
performing as well, if not better, than their counterparts in much wealthier suburbs," 
Duncan said. "Every one of our grantees serves a student population that is at least 70% 
low-income and virtually all exceed the average academic performance for all students in 
their state."  

The Administration will invest more than $256 million this year to assist in the planning 
and implementation of public charter schools and dissemination of their successful 
practices through the Charter School Grants Program. In addition, the President's fiscal 
year 2011 budget requests a $54 million increase in the Charter School Grants Program, 
seeking $310 million and representing another step toward meeting the Administration's 
commitment to double financial support for the program.  

The purpose of the Charter School Grants Program, managed by the Department's Office 
of Innovation and Improvement, is to increase financial support for these public schools, 
build a better national understanding of the public charter school model and increase the 
number of high-quality public charter schools across the nation.  

More information about the Charter Schools Program is available from the Education 
Department's Office of Innovation and Improvement at: 
http://www.ed.gov/programs/charter/index.html.  
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ATTACHMENT 3 
 

College for Certain 
It’s hard to walk through an Aspire hallway or classroom and not see the words 
“College for Certain.” At Aspire we believe that every student deserves an 
opportunity to attend college, and be prepared to succeed when they get there.  

For us, high school graduation is only the beginning - college graduation is the true 
goal and passion of our team. Why? Because we know that a college degree 
matters. It gives our students a chance to earn what they need, and an opportunity 
to pursue something they love. It opens the doors to opportunity, and prepares and 
equips students to make an even bigger difference in their community. We are very 
proud of our high graduation rates, and the rates at which our students get accepted 
into 4 year colleges and universities. 

Since its founding, Aspire has graduated approximately 95% of its students!  

At least 97% of Aspire’s graduates have applied and been accepted to a 4 year 
college! 

Aspire Graduates: Where Are They Now?  

 

 

 



ATTACHMENT 4 

 School Closed (Includes 4 Pupil Free Days)  TEACHERS’ PROFESSIONAL DEVELOPMENT 
 Legal Holidays – School Closed  SCHOOL PD:  2 Hours. Every Friday (School Days) 
 Saturday School: Sept. 24 & Mar. 17  REGIONWIDE PD:  Oct. 14, Jan. 9, Mar. 5, Mar. 30 

91 

JJULY              JJANUARY             
S M T W Th F S  JULY 2011  S M T W Th F S  JANUARY 2012 
     1 2    1 2 3 4 5 6 7  WINTER BREAK 

3 4 5 6 7 8 9  Independence Day  8 9 10 11 12 13 14  WINTER BREAK 
10 11 12 13 14 15 16    15 16 17 18 19 20 21  Dr. M.L. King, Jr. Day 
17 18 19 20 21 22 23    22 23 24 25 26 27 28   
24 25 26 27 28 29 30    29 30 31       Instructional Days:    15 
31                   

AAUGUST        FFEBRUARY 
S M T W Th F S  AUGUST 2011  S M T W Th F S  FEBRUARY 2012 
 1 2 3 4 5 6       1 2 3 4   

7 8 9 10 11 12 13    5 6 7 8 9 10 11   
14 15 16 17 18 19 20    12 13 14 15 16 17 18   
21 22 23 24 25 26 27    19 20 21 22 23 24 25  Presidents Day 
28 29 30 31     Instructional Days:   8  26 27 28 29     Instructional Days:   20 

SSEPTEMBER  
       

MARCH  
S M T W Th F S  SEPTEMBER  2011  S M T W Th F S  MARCH 2012 
    1 2 3        1 2 3   

4 5 6 7 8 9 10  Labor Day  4 5 6 7 8 9 10   
11 12 13 14 15 16 17    11 12 13 14 15 16 17  Saturday School 
18 19 20 21 22 23 24  Saturday School  18 19 20 21 22 23 24  Instructional Days:   20 
25 26 27 28 29 30   Instructional Days:   21  25 26 27 28 29 30 31   

OCTOBER      APRIL   
S M T W Th F S  OCTOBER 2011  S M T W Th F S  APRIL 2012 
      1    1 2 3 4 5 6 7  SPRING BREAK 

2 3 4 5 6 7 8    8 9 10 11 12 13 14   
9 10 11 12 13 14 15    15 16 17 18 19 20 21   
16 17 18 19 20 21 22  FALL BREAK  22 23 24 25 26 27 28   
23 24 25 26 27 28 29    29 30       Instructional Days    16 
30 31       Instructional Days:   15           

NOVEMBER         MAY  
S M T W Th F S  NOVEMBER 2011  S M T W Th F S  MAY 2012 
  1 2 3 4 5      1 2 3 4 5   

6 7 8 9 10 11 12    Veterans’ Day  6 7 8 9 10 11 12   
13 14 15 16 17 18 19    13 14 15 16 17 18 19   
20 21 22 23 24 25 26  Thanksgiving   20 21 22 23 24 25 26  Instructional Day    22 
27 28 29 30     Instructional Days:   19  27 28 29 30 31    Memorial Day 

DECEMBBER 
      JUNE 

S M T W Th F S  DECEMBER 2011  S M T W Th F S  JUNE 2012 
    1 2 3         1 2   

4 5 6 7 8 9 10    3 4 5 6 7 8 9   
11 12 13 14 15 16 17  Instructional Days:   15  10 11 12 13 14 15 16   
18 19 20 21 22 23 24  WINTER BREAK  17 18 19 20 21 22 23  Instructional Days:  16 
25 26 27 28 29 30 31  WINTER BREAK  24 25 26 27 28 29 30   
  

                 

ASPIRE ACADEMIES:  Juanita Tate, Slauson & Inskeep                          
2011-2012 INSTRUCTIONAL CALENDAR 



     

 ATTACHMENT 5 

INSKEEP: TYPICAL SCHOOL DAY 

8:00 School Begins – Students assemble around the college flag which represents their classroom.   
The class does their college cheer and walks into the classroom with purpose.                                                

8:30 Language Arts – Mini-lesson in writing – The teacher begins with a message on the white board 
about the classroom or the day.  Several errors in grammar are within the message.  The teacher 
provides some direct instruction on a grammar mistake and uses the written message as 
practice.  The language convention being practiced is part of the California writing standards.  
The homework for the day will reinforce this lesson.   

8:45  Language Arts – Individual writing – The students work on their research reports on a college of 
their choice.  The teacher meets one-on-one with students who are struggling to identify key 
aspects of the paper.   

9:15 Language Arts – Small group reading instruction – The students work in small groups with the 
teacher on their appropriate reading level texts.  The teacher has identified a specific learning 
objective for each small group based on the California standards.   

10:00     Recess  

10:15 Math – Students take an assessment to determine if they have mastered the math standard. The 
data will be graphed and posted for the class to see and analyze.  Based on this data, small 
groups will be formed to receive additional instruction after school or the next day. 

10:30 Math – The teacher provides a whole group standards-based lesson with manipulatives. The 
teacher circles the classroom as students defend and explain their thinking.  The lesson is 
followed up with a sample of the concept in writing.  Small groups practice the equations in 
writing.  Homework will reinforce this lesson. 

11:30     Science or Social Studies – Students work in small groups on scientific models of a human cell.  
These models will be presented to a small committee of students and teachers outside the 
classroom.  A written component will reinforce this project. Specialist will teach Science. 

12:15    Lunch  

1:00 Town Hall – The Academy watches a local performance group.  At the end of the assembly, 
students are acknowledged for being “College Scholars,” having birthdays or perfect attendance.  
The students exit after doing their college cheers. 

1:30 Language arts – Silent Reading – Students will read a book of their choice while the teacher does 
one-on-one assessments of reading fluency and comprehension. 

1:40 Physical education – Using the state frameworks as a guide, the students participate in engaging 
and appropriate games.  Students are assessed for their physical fitness and each student 
identifies a health goal.   

2:15 Language Arts – Whole Group Instruction – The teacher reads aloud two different folk tales.  The 
students use a graphic organizer to identify similarities and differences between the two stories 
in pairs.  More advanced students are given a Venn diagram with a third story previously read 
included to challenge them.   

3:00 Dismissal – Students leave the classroom with a handshake from the teacher.  The teacher 
provides specific feedback about an accomplishment each student made during the day.  

3:15 Extended Day Intervention 
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ATTACHMENT 6 
 
 
 

BELL SCHEDULE BY ACADEMY 
 
 
  
 
 

 
 
 

ACADEMY ORGANIZATION 
 

 

Grade Juanita  
Tate Slauson Inskeep Total 

Students Classrooms Class Size 

K 66 66  66 198 9 22 
1 66 66  66 198 9 22 
2 44 44  44 132 6 22 
3 44 44  44 132 6 22 
4 30 30  30 90 3 30 
5 30 30  30 90 3 30 
6 30 30  30 90 3 30 

Totals 310 310  310 930 39 22-30 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
93 

Academy Start   
Time Recess Lunch  Dismissal   Extended 

   Day 
Juanita Tate 7:30 9:30-9:45 11:45-12:15 2:30 2:45-4:45 
Slauson 7:45 9:45-10:00 12:00-12:30 2:45 3:00-5:00 
Inskeep 8:00 10:00-10:15 12:15-12:45 3:00 3:15-5:15 



94 
 

ATTACHMENT 7 
 
 

ASPIRE CHARTER BEHAVIOR GUIDELINES 
 
 
The following guidelines are for you and your child to review prior to the beginning of school.  
When you complete your review, please sign and date in the space provided. 
 
First and foremost, students must remember that they are responsible for their own actions 
and will have to abide by the consequences, both positive and negative, of those actions.  
Students will be held accountable for their behavior in school and during any school sponsored 
activity.  The staff will be responsible for positive reinforcement, consistency, and modeling 
appropriated behavior.  Students will learn to be effective decision makers and problem solvers 
who demonstrate elements of self-direction, responsibility, and self-discipline.  This entire 
process is built on respect with every adult and student viewed as a person who has dignity 
and worth as an individual. 
 
Our school will be a safe and orderly place for our students to receive a quality education.  
Students, parents, and school staff must share equal responsibility for creating the best 
possible educational setting.  Open, honest communication with students, parents, and school 
staff is the best way to achieve this goal. 
 
The following is a list of general behavior guidelines for all students: 
 

1. At all times, students are expected to Be Responsible, to Be Respectful, and to be Safe 
Students shall not violate any Federal, State, County, or City Law. 
Students shall not possess, sell, use, or be under the influence of drugs (illegal or 
prescription) or alcohol. 

2. Students are not permitted to possess or use tobacco products or cigarettes. 
3. Students shall not verbally or physically threaten, assault, or engage in a fight with any 

student, staff, or any other person. 
4. Students shall not damage, destroy, or deface any school property or property belonging 

to any other person. 
5. Students shall not litter on school property. 
6. Students shall not possess or use firearms, weapons, explosives, fireworks, or any other 

item capable of harming any person or property.  Furthermore, students shall not 
possess any item   that could create the impression of such harm. 

7. Gang related activities, such as “throwing signs” and group intimidation or gang 
affiliation is strictly prohibited. 

8. Graffiti is prohibited. 
9. Carrying beeper devices and cell phones is prohibited. 

10. Students shall follow additional discipline procedures contained in the Student/Family    
Handbook and as developed by the Advisory School Council. 

 
I agree to adhere to these behavior guidelines and to direct my student to adhere to these 
behavior guidelines, too.  I certify that I have read the Parent/Student Handbook that I 
understand my rights and responsibilities. 
 
__________________________________________________________________ 
Signature of Parent/Guardian  Signature of Student 
 
__________________________________________________________________      _______________ 
Printed Name of Parent/Guardian         Printed Name of Student          Date 
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Second Grade Handbook 

2010-2011 
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   ATTACHMENT 8, p. 2 

 

 
August 11, 2010 

 
Dear Families,            
 
Welcome to second grade!  I am very excited to be your student’s teacher!  I 
am looking forward to a very productive year at our new Titan Charter 
Academy.  We have much reading, writing and mathematics to do this year 
and I look forward to working with each of my students to see that they 
achieve our class goals and ensure they have a successful year.    
 
I also look forward to the opportunity to work with each of you.  Family 
involvement is one of the crucial elements in a child’s learning.  I will try to 
communicate with you often and I encourage you to be in close contact with 
me.  Each day with your student’s homework, I will send home a sheet to show 
how well your student met our class expectations for that day.  If your 
student is absent, please send in a written note with him/her the first day 
back to school.  If a note is not received within three days from the absence, 
the absence is marked as unexcused.  Your help is greatly appreciated! 
 
Additionally, I love volunteers!  You are always welcome in our classroom.  
Please complete the last page of this packet if you are interested in 
volunteering. 
 
If you have any other questions, comments, or concerns, please do not 
hesitate to call me at the school anytime or on my cell phone at 626-485-
9401.��  
 

Sincerely, 
 

Mr. Esparza  
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Mr. Esparza’s Expectations/Behavior system 
 

In order to guarantee an excellent educational environment for all 
children, my colleagues and I have created the following behavior plan.  

Please review the student expectations, consequences, and rewards with 
your student. 

 
Classroom Rules/ Expectations:  
1. Show Cooperation by following directions 
2.  Practice Self Control w/your hands, feet, and body. 
3. Take responsibility for keeping our school/classroom in order 
4. Practice self control by using kind words. 
 
Rewards for making “smart” decisions: 
 
Individual 

� Praise: high fives, pat on back, cheer from class 
� “Aggie Bucks” classroom money which an individual student or whole group 

can earn for showing cooperation/following directions the first time, 
practicing self-control with their body and words, showing responsibility for 
our class and school.  

� “Mr. Esparza’s Golden Tickets” which enable students to: read in the library, 
sit at my desk for a day, use the restroom/get a drink of water without 
turning in one of their two popsicle sticks (for the week) , pick their class job 
first, help check homework/reading 

� Positive notes sent home 
� Class jobs 

 
Group 

� Each group of students will receive an “Aggie Bucks” as a group.  At the end 
of the week, groups can combine their Aggie Bucks to purchase 
items/rewards from the Aggie Bank. 

 
Whole Class 

� If the entire class is behaving well, they will receive a golf ball added to the 
“golf ball jar.” Once the golf ball jar is filled a special reward will follow.  
Possible rewards include special game, dance party, nutritious snacks…all 
of which will NOT interfere with regularly scheduled learning. 

 
� Consequences for making poor decisions:  

Star System 
                5 Stars = Great Day  
                4 Stars = Warning  
                3 Stars = 5 Minute Timeout & Teacher Conference  
                2 Stars = Reflection & Send to another Class  
                1 Star = Parent Meeting/Principal’s Office  
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Severe Clause:  If student engages in a “major problem behavior”, he/she will 
be sent to the office with an office referral form. *Note: All behavior problems 
will be duly recorded by teacher and kept in the “Master Behavior Log.” 
 

Examples of behaviors that warrant (1 Star) response: fighting, physical 
abuse, repeated defiance/disruption of student learning, inappropriate 
language, inappropriate items brought to school. 
 
� Important Note: 
� A behavior tracking sheet will be sent home with your child daily.  It will be located in their 

homework binder and must be returned to school the following day.  Please reference it daily. 
� Bathroom Policies:  Each student will be allowed to go to the bathroom during reading/math 

workstations (1 hour each). If a student needs to go to the bathroom outside of these times 
they will be given two popsicle sticks for the week that can be redeemed as bathroom or water 
passes as needed. Students are not encouraged to go to the bathroom outside of the allotted 
times because they will miss out on vital instruction.  
 

� Our BIG Goals for the Year:  
1) To use comprehension and decoding strategies to read independently at Level M or higher.  
2) To have 85% proficiency or higher on ALL math tests. 
3) To write in paragraph form and score a 2 or higher on the writing rubric. 

 

�How you can help! 
� TALK TO ME! 

If you have a concern about your student’s academic performance, conduct, social 
development, or emotional state, do not hesitate to contact me.  You can call me at the school, 
send me a note (English or Spanish), or set up a conference. 

� Read with your student.  Set aside a special reading time where you take turns reading to and 
being read to by your student. This can be in English or Spanish.  Let your student know that 
you look forward to and enjoy your reading time. 

� Promote independence.  Solve problems with your student, instead of FOR him or her. 
� Praise your student whenever possible and send them the message that you think that their 

learning is important. 
� Supervise homework.  Give your student a quiet place to work and check that assignments are 

complete. 
� Instead of TV, encourage students to write a story or letter, read a book, invent something, or 

make a favorite food for the family. 
� Take your student to the library as often as you can. 
� Bring books for your student to read in the car or on errands. 
� Look up words in the dictionary with your student to build vocabulary. 
� Show your student how to tell time and refer to the hour and clock frequently. 
 
Family Volunteers  -  We are always looking for family members to help with our class.   
� Opportunities include: volunteering in the room for a few hours, donating some extra supplies, 

sharing a special skill or interest with the class, talking with the class about a variety of topics,  
� reading to the class, volunteering for field trips, etc.  Please complete the final page of this 

packet if interested.  
 



99 
 

ATTACHMENT 8, p. 5 
 

Mr. Esparza’s Homework Program 2010-2011 
 

 
Homework is a teaching tool that links school and home by 
reinforcing work previously taught at school.  It should give your 
child an opportunity to show you his/her successes and give you an 
opportunity to praise his/her efforts.  I hope that you enjoy 
working together on the daily assignments. �� 

 
1. Agendas should be signed every night by parents 
 2. Homework should be given every night because Fri.-Sun.  
     should be reading log 
3. Behavior should be recorded in agenda every night 

 
Homework will be assigned at the beginning of the week and 
checked in on Friday. All homework must be completed by Friday or 
else the student will lose recess, please emphasize the importance 
of completing homework on time.  The homework will consist of 3 
parts: a reading journal, assigned math sheet, and spelling word 
practice.  Nightly reading is also part of your child’s homework.  
This reading time can consist of your child reading to you, you 
reading to your child, or a team effort.  Mostly, I will send books 
home with your child to read; otherwise your home selection of 
books (or books checked out from the public library) would be 
sufficient.   
 
A weekly spelling list of 10-15 words will be included with the 
homework.  I encourage you to review this list daily with your 
child.  Flashcards and oral quizzing are just two of the many fun 
ways that you can practice with your child.  Emphasizing the 
patterns in the spelling words will also be very beneficial to your 
child.   
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Meet Mr. Esparza 
 

I would like you to know a bit about me.  I was born and raised in El Paso, Texas.  
After graduating college from New Mexico State University, I moved to 
California with my girlfriend in pursuit of my dream to become a professional 
golfer.  In college I was a distinguished student athlete on the men’s golf team 
at our school. As the only Hispanic member of the team I took great pride in 
competing, but even more pride in my education, as the youngest of three sons 
and the first to graduate from college. Golf played a very important role in 
making me the person I am today, but after deep reflection I couldn’t fight my 
calling into teaching and chance to make a difference in education through 
teaching. 

 
I student taught 1st grade at Sonoma Elementary in Las Cruces, NM under the 
supervision of an OUTSTANDING veteran teacher of twenty-five years, Mrs. 
Rodriguez, who significantly influenced me to realize my gift as an educator.  In 
2008-09’ I had the honor of being a special needs one on one instructor; guiding 
three Autistic students in South Pasadena, CA which was a most rewarding 
learning experience. I am very fortunate to have found a home with Aspire and 
a place where educators take their profession with utmost commitment and 
dedication. I am thrilled to be a part of the Huntington Park community, as well 
as to get to know his students, their families and I am ready to have a GREAT 
YEAR!    

 
Last year I taught second grade and earned a Master’s Degree in Education 
from USC. I am a very positive individual who is; very patient, open-minded and 
easy going. On my free time I love golfing with my friends/family, reading, 
exercising, dancing, listening to music, and learning! 
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Class Family Donation List 
 

Please review this list which each student’s family will be donating 
for our class. These are very basic items our class will need 
throughout the school year and please send them in as soon as you 
can. 

 
- Zip lock bags all sizes 

 
- Tissue 

 
- Paper Towels 

 
- Hand sanitizer 

 
- Wet Wipes for our hands 

 
- Lysol or Clorox 

disinfecting wipes 
 

If you cannot donate these items don’t worry or if you would like 
to donate any extra please let me know.  
 

Please check one of the following: 
 

____   I will donate these items for my child’s class 
____   I cannot at this time donate these materials but will do so    
         when I can. 
____   I won’t be able to donate these items. 
 

Make sure both you and your child have read this together and 
understand all our classroom behavior/expectations, guidelines, 
snack schedule, and donation list. If you have any questions, as 
always please don’t hesitate to call me! 
 
Thank You! 
Parent sign here:_____________________________ 
 
Student sign here: _____________________________________ 
 
Thank you for taking the time to fill this out!   
Please return it to school with your child as soon as possible! ��  
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HELPING HANDS 
 

If you are interested in volunteering this year, please mark the 
activity or activities that you would like to help with and return 
this to school with your child.  I will get in touch with all the 
helpers in the next few weeks.   Thank you! 
 

� Helping to decorate bulletin boards 
 

� Making copies, little books, etc. 
 

� Helping with parties or upcoming events 
 

� Donating supplies for parties  
 

� Translating items for our class into Spanish 
 

� Reading to the class 
 

� Being trained to give weekly reading tests to students.   
(This requires consistent hours in the classroom, about 1-2 
hours a week) 

� Sharing a special talent or interest  
 

� Talking to the class about a variety of topics 
 

� Sharing something for Hispanic Heritage Month  
   (Sept.15-October 15)  

 
 
Parent/Guardian Name(s):__________________________ 

 
 
Child’s Name: ___________________________________ 
 
 
Hone: ____________________      Best time to call? ______________ 
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ATTACHMENT 13 
 
Groundbreaking Charter Schools 
Oprah.com   |   September 20, 2010  

 
Get to know the schools that received 
 $1 million each from Oprah's Angel Network! 
 
Aspire Public Schools 
 
About the School: 
Aspire Public Schools is a nonprofit organization that is also one of the 
highest-performing public school systems in California. The 30 (and 
growing) open-enrollment, public charter schools are located across the state 
of California and focus on one goal: preparing urban students for college.  
 
The Mission: 
"College for certain." 
 
Academic Results: 
Aspire's first three graduating classes achieved a 100 percent acceptance rate 
to four-year colleges or universities. Many of these graduates will be the first 
in their families to pursue an undergraduate degree. 
 
According to 2009–2010 Academic Performance Index (API) scores, Aspire 
Public Schools ranks first among districts serving low-income communities 
for the second year in a row. 
 
The Future: 
Aspire plans to open three to four new schools each year to provide quality 
educational opportunities for even more California children. 
 



November 22, 2010 

Mr. Ramon Cortines 
Superintendent of Schools 
Los Angeles Unified School District 
333 S. Beaudry Avenue, 24th Floor 
Los Angeles, CA 90017 

Dear Superintendent Cortines: 

On behalf of USC’s Rossier School of Education Master of Arts in Teaching 
Program, I am pleased to support Aspire Public School’s application to the Los 
Angeles Unified School District in response to the Request for Proposals for the 
Public School Choice process for South Region Elementary School #6, located in 
South Los Angeles. 

Aspire currently operates 30 charter schools in urban areas throughout California, as 
well as six very successful schools in Huntington Park. Its schools are all committed 
to providing students with a college preparatory education and academically rigorous 
programs. Aspire’s dedication and success in closing the achievement gap is evident 
by the fact that the organization was awarded two small learning communities in a 
brand new campus in South Gate in the first round of Public School Choice. This 
success has prompted Aspire Public Schools to approach the community in South 
Los Angeles and work closely with resident parents to develop an academically 
rigorous plan for South Region Elementary School #6, scheduled to open in August 
2011. 

The USC Rossier School of Education is one of the world’s premier centers for 
graduate study in urban education. We prepare and develop educational leaders who 
are change agents, we lead the search for innovative, efficacious and just solutions 
through collaborative action research, and we create mutually beneficial partnerships 
to rethink curriculum, develop sound policy and improve educational environments. 
The USC School of Education has worked for 100 years to better serve the City of 
Los Angeles. We are ready and willing to partner with South Region Elementary 
School #6 in order to offer student teaching opportunities to our USC teacher 
candidates. We are certain our teacher candidates will be paired with exemplary 
master teachers. These select master teachers will be offered a stipend in exchange 
for their support and mentorship of our USC teacher candidates. We believe that the 
involvement of our university will enhance experiences for South Region Elementary 
School #6 as well as for our USC teacher candidates. The staff and faculty in the 
Rossier School of Education are dedicated to working with the new school and look 
forward to a mutually beneficial partnership. 

Sincerely, 

 
Erika C. Klein 
Director, MAT Program 
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PRINCIPAL JOB DESCRIPTION 
 
OVERVIEW 
 
Lead, manage and oversee all functions of individual school site, including education program to 
ensure academic performance of student, budget to ensure fiscal solvency of site, school office 
operations, community relations, people management and facilities in accordance with Aspire 
standards. Your work as a principal will not only change the lives of your students, but the lives 
of students throughout California. Much like the classroom is a vital part of your school 
community; your school is a vital part of the network of Aspire schools across the state. 
Together our schools are changing public education and proving that every student can achieve 
at the highest levels. Aspire Public Schools is a non-profit organization that opens and operates 
small, high performing public charter schools that are preparing the most underserved students 
for college. We provide our educators with the tools and support they need to provide a high 
quality, personalized education for every Aspire student. We respect and treat our team 
members as professionals, providing full-time educators with a laptop computer, business cards 
and budget for classroom supplies.  
 
Our small schools and small classes give you the chance to know every student and his/her 
family at a personal level. Our network of schools across the state provides you with incredible 
opportunities to grow personally and professionally in various roles across the organization. We 
hope you join us in this important work for the children of California! 
 
RESPONSIBILITIES 
 

1. Provide Instructional Leadership for the school site, including: maintaining school-wide 
focus on high standards of student achievement; ensuring coverage of CA standards; 
modeling Aspire instructional guidelines; managing process for analyzing data to 
increase student achievement, supporting all teachers in their professional development, 
and supporting New Teachers through Induction. 

2. Manage all human resources at the school site, including: attracting and selecting top 
performers; providing professional development opportunities; developing collaborative 
team culture; and managing performance. Adhere to company policy and state/federal 
employment laws. Consult with Human Resources as appropriate. 

3. Manage all resources at school site, including: setting and maintaining a balanced budget, 
planning for future needs, and ensuring compliance with restrictions and reporting 
requirements of categorical funds and restricted donations. Adhere to company policy and 
protocols for sound fiscal management. 

4. Develop an effective school community, including: working with parents to better serve 
students; garnering support from community groups and leaders; and developing 
positive relationships with sponsoring district and neighborhood schools. 

5. Manage process for determining priorities; set development timetables and support 
school team in achieving deliverables. 

6. Manage daily operations, facilities, safety, and administrative processes school, 
including addressing issues and problems that arise in a principle-centered, creative, 
thoughtful and constructive way; following-up with constituents as needed; adhering to 
Aspire best practices, policies and procedures; and seeking outside support as 
appropriate 
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7. Lead long term strategic planning and medium term process improvement as needed. 
8. Work in collaboration with other Principals and Home Office to achieve organizational 

goals. 
9. Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value 

statements, standards, policies and procedures, operating instructions, confidentiality 
standards, and the code of ethical behavior. 

10. Performs other related duties as required and assigned. 
 
QUALIFICATIONS 
 
Required knowledge, skills & abilities: 
 

� Demonstrated commitment to students and learning 
� Demonstrated knowledge of curriculum development and program design 
� In-depth experience developing teachers 
� Strong experience in performance assessment 
� Excellent communication, presentation and interpersonal skills with demonstrated ability 

to write clearly and persuasively 
� Excellent organization, time management and follow-up skills; high sense of urgency; 

demonstrated   ability to successfully handle multiple projects concurrently; ability to 
work as a team 

� Strong community-building skills 
� Entrepreneurial passion 
� Demonstrated P&L responsibility 

 
Minimum Requirements: 
 

� Bachelors Degree required; Masters or Ph.D. in Education preferred 
� Administrative Credential preferred 
� NCLB Highly Qualified preferred 
� 3+ years working with urban students as a full-time teacher preferred 
� 7+ years teaching and administrative experience 
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PRINCIPAL’S EVALUATION RUBRIC 

The following are qualities of a Distinguished Principal 
 

 
For Instructional Leadership 
� Is consistent and unrelenting in reinforcing the highest standards of 

student learning as the central mission of the school, modeling that focus in 
all activities 

� Possesses a deep knowledge of effective instruction; is able to help others 
make the link between effective instruction and their day-to-day practice 

� Thoroughly understands the nuances of Aspire instructional guidelines; 
models and reinforces their consistent implementation 

� Incorporates the use of data into the daily life of the school, consistently 
tracking and analyzing a variety of metrics against goals to continually 
improve teaching in the school; analyzes data in aggregate and by 
subgroups; uses Balanced Scorecard to reinforce school goals and guide 
daily activities; uses Edsoft in a sophisticated way to manage Cycle of 
Inquiry 

� Vision is shared by all constituents and frequently referenced.  Student 
behavior is consistently reflective of an effective learning community.  
School environment is not only safe and respectful, but also reflects a 
rigorous academic focus.  Creative artifacts communicate with all 
constituents about going to college.   

� Maintains a regular schedule of classroom observations, so that all teachers 
are substantively observed at weekly during the school year.  Observation 
times and topics are geared to educators’ personal development goals.  Uses 
a variety of formal and informal methods to provide teachers with timely 
feedback (written and verbal) about observations.  Explicitly links 
observations to educators’ personalized learning plans, Aspire educator 
performance rubric, school goals, and student achievement data in a 
continuous way. 

 
For People Management: 
� Proactively uses multiple channels to identify and recruit top performers for 

Aspire beyond own school site; selects staff that represent a balanced mix of 
strengths and styles 

� Creates a culture of continual learning for all staff members; using 
personalized professional development plans, ongoing feedback, and own 
knowledge and skills effectively; actively seeks out learning opportunities for 
staff; understands and uses adult learning theory 

� Models effective two-way communication; is able to inspire as well as convey 
information 
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� Uses a variety of leadership strategies wisely; consistently exercises good 

judgment about management strategies; delegates and collaborates as a way 
to train and motivate new leaders 

� Creates a culture of accountability; engages staff in analyzing results and 
creating action plans; makes personnel decisions appropriately; conducts 
formal evaluations for all employees according to schedule (goal setting at 
beginning of year, mid-year conference, end–of-year evaluation); provides 
ongoing informal feedback to employees in a way that is linked to educators’ 
personalized learning plans, Aspire Educator performance rubric, school 
goals, and student achievement data in a continuous way. 

� Systematically reinforces Aspire and school values by thoughtfully using a 
variety of approaches to reward individual and group behaviors 

 
For Resource Management: 
� Understands finance and accounting at an advanced level; finds creative 

ways to maximize revenue or minimize costs; works with staff and 
community to match priorities with spending 

� Organizes the way time is spent throughout the school to ensure a focus on 
the school and organization’s goals; ensures that time is well-spent by all 
staff 

� Establishes effective and efficient systems for school operations; routine 
activities are always completed quickly and easily; consistently finds ways to 
make activities more efficient and effective 

� Follows Aspire policy and protocol diligently; trains staff to understand and 
follow protocol; supports Home Office in refining and communicating policies 

� Follows Aspire policy and protocol diligently; trains staff to understand and 
follow protocol; supports Home Office in refining and communicating policies 

� Works with school community to identify long-term priorities and spending 
decisions accordingly; anticipates problems and creates alternatives; 
understands organization-wide needs beyond school and supports Aspire in 
achieving long-term objectives 

� Creatively upgrades and maintains the facility to reflect a learning 
community; solves potential safety problems early 
 

For Problem Solving: 
� Unerringly models Aspire values and personal integrity 
� Makes excellent decisions using a good process even under unusual 

pressure 
� Engages staff in creating short plans, long term plans and systems to 

achieve school and organization’s objectives; uses data to inform the plan  
and measure success; exerts exceptional effort; is motivated and persistent 
to achieve the end result 
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� Is comfortable with ambiguity; helps others develop strategies for coping with 
ambiguity; is able to shift course rapidly and fluidly. 

� Proactively anticipates need for outside support 
� Uses a variety of strategies to embed reflection and continuous improvement 

into daily work; uses own reflection as a model to encourage others to learn 
and grow. 

 
For Aspire Values: 
� Consistently finds new ways to encourage collaboration within school and 

across the organization. 
� Consistently holds self and others accountable for school results.  Creates 

and follows-up with timely, robust and flexible action plans in response to 
results measured by Home Office.  Creates additional interim measures to 
ensure action plans are effective, and modifies activities accordingly. 

� Understands and embraces Aspire standards and Aspire expectations for 
own and team performance.  Continuously improves.  Work consistently 
exceeds expectations.   

� Consistently responds to parents, student and staff requests in a timely and 
appropriate manner.  Deeply understands needs of customers.  Finds ways 
to increase customer satisfaction at the school. 

� Deeply understands, embraces, and consistently acts in ways that are 
aligned with Aspire vision and mission.  Seeks and finds ways to further 
Aspire’s mission and vision.   

 
For Community Leadership: 
� Uses a variety of media to communicate with parents about events and 

opportunities for involvement; creates school systems to ensure the 
engagement of all parents; uses the ASC to solve issues within the school 
community. 

� Proactively reaches out to district and neighborhood schools to establish 
harmonious relationships; takes a leadership role in the local education 
community. 

� Proactively reaches out to local community groups and leaders and inspires 
them; takes a leadership role in the development of the community 

� Inspires support for Aspire through own enthusiasm; is evangelical about 
Aspire’s work; clearly articulates Aspire’s core vision, mission, values, and 
strategies. 

� Is comfortable with ambiguity; helps others develop strategies for coping with 
ambiguity; is able to shift course rapidly and fluidly. 

� Proactively anticipates need for outside support. 
� Uses a variety of strategies to embed reflection and continuous improvement 

into daily work; uses own reflection as a model to encourage others to learn 
and grow. 
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McKinsey&Company 
Executive Summary 
 
How does a school system with poor performance become good?  
And how does one with good performance become excellent?  
These were the questions policymakers and education leaders 
asked us in the wake of our 2007 report How the World’s Best 
Performing School Systems Come Out on Top, in which we examined the 
common attributes of high-performing school systems. 
 
 In this new report, How the World’s Most Improved School Systems Keep Getting Better, 
we attempt to answer these questions. We analyzed twenty systems from 
around the world, all with improving but differing levels of performance, 
examining how each has achieved significant, sustained, and widespread 
gains in student outcomes, as measured by international and national 
assessments. Based on over 200 interviews with system stakeholders and 
analysis of some 600 interventions carried out by these systems – together 
comprising what we believe is the most comprehensive database of global 
school system reform ever assembled – this report identifies the reform 
elements that are replicable for school systems elsewhere as they move from 
poor to fair to good to great to excellent performance. 
 
The systems we studied were: Armenia, Aspire(a US charter school system), 
Boston (Massachusetts), Chile, England, Ghana, Hong Kong, Jordan, Latvia, 
Lithuania, Long Beach (California), Madhya Pradesh (India), Minas Gerais 
(Brazil), Ontario (Canada), Poland, Saxony (Germany), Singapore, Slovenia, 
South Korea, and Western Cape (South Africa). 
 
1 A system can make significant gains from wherever it starts – and 
these gains can be achieved in six years or less. Student outcomes in a large 
number of systems have either stagnated or regressed over the last ten years. 
However, our sample shows that substantial improvement can be achieved 
relatively quickly. For instance, Latvian students in 2006 demonstrated 
performance that was half a school-year advanced to that of students in 2000. 
In Long Beach, six years of interventions increased student performance in 
grade four and five math by 50 percent and 75 percent respectively. Even 
systems starting from low levels of performance, such as Madhya Pradesh in 
India, Minas Gerais in Brazil, and Western Cape in South Africa, have 
significantly improved their literacy and numeracy levels within just two to 
four years, while making strides in narrowing the achievement gap between 
students from different socio-economic backgrounds. Improvement can start 
from any student outcome level, whatever the geography, culture or income 
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2 There is too little focus on ‘process’ in the debate today. 
 Improving system performance ultimately comes down to improving the 
learning experience of students in their classrooms. School systems do three 
types of things to achieve this goal – they change their structure by establishing 
new institutions or school types, altering school years and levels, or 
decentralizing system responsibilities; they change their resources by adding 
more education staff to schools or by increasing system funding; and, they 
change their processes by modifying curriculum and improving the way that 
teachers instruct and principals lead. All three of these intervention types – 
structure, resources, and process – are important along the improvement 
journey. The public debate, however, often centers on structure and resource 
due to their stakeholder implications. However, we find that the vast majority 
of interventions made by the improving systems in our sample are ‘process’ in 
nature; and, within this area, improving systems generally spend more of their 
activity on improving how instruction is delivered than on changing the 
content of what is delivered. 
 
 

3 Each particular stage of the school system improvement journey 
is associated with a unique set of interventions.  
Our research suggests all improving systems implement similar sets of 
interventions to move from one particular performance level to the next, 
irrespective of culture, geography, politics, or history. For example, the 
interventions undertaken by Madhya Pradesh (India), Minas Gerais (Brazil), 
and Western Cape (South Africa) on the path from poor to fair performance 
have striking similarities. There is a consistent cluster of interventions that 
moves systems from poor performance to fair, a second cluster of 
interventions 
 
 

4 A system’s context might not determine what needs to be done, but 
it does determine how it is done.  
Though each performance stage is associated with a common set of 
interventions, there is substantial variation in how a system implements these 
interventions with regard to their sequence, timing, and roll-out – there is 
little or no evidence of a “one-size-fits-all” approach to reform 
implementation. Our interviews with system leaders suggests that one of the 
most important implementation decisions is the emphasis a system places on 
mandating versus persuading stakeholders to comply with reforms. For example, 
while all improving systems make substantial use of data to inform their 
reform programs, only a subset of our sample systems translate this into 
quantitative targets at both school and classroom level, and then share this 
information publicly (U.S., England, Canada, Madhya Pradesh, and Minas 
Gerais). In contrast, Asian and Eastern European systems refrain from target-
setting and only make system-level data available publicly. Instead, they prefer 
to share performance data with individual schools, engaging them in a private 
dialogue about how they can improve. The systems we studied have adopted 
different combinations of mandating and persuading to implement the same  
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set of interventions. For example, a system will tend towards persuasion when  
there are stark winners and losers as a result of the change, it can afford a  
longer implementation time-line, the desired change is not a precursor for 
other changes, the system and national leadership is at a tenuous moment of 
credibility and stability, and/or the historical legacy of the nation makes 
enforcement of top-down decisions difficult. 
 
 

5 Six interventions occur equally at every performance stage for all 
systems. 
Our research suggests that six interventions are common to all performance 
stages across the entire improvement journey: building the instructional skills 
of teachers and management skills of principals, assessing students, 
improving data systems, facilitating improvement through the introduction of 
policy documents and education laws, revising standards and curriculum, and 
ensuring an appropriate reward and remuneration structure for teachers and 
principals. Though these interventions occur at all performance stages, they 
manifest differently at each stage. Taking the example of teacher training, for 
instance: while Armenia (on the journey from fair to good) relied on centrally-
driven, cascaded teacher training programs, Singapore (on the journey from 
good to great) allowed teachers flexibility in selecting the topics that were most 
relevant to their development needs. 
 
 

6 Systems further along the journey sustain improvement by 
balancing school autonomy with consistent teaching practice.  
While our study shows that systems in poor and fair performance achieve 
improvement through a center that increases and scripts instructional 
practice for schools and teachers, such an approach does not work for systems 
in ‘good’ performance onwards. Rather, these systems achieve improvement 
by the center increasing the responsibilities and flexibilities of schools and 
teachers to shape instructional practice – one-third of the systems in the ‘good 
to great’ journey and just less than two-thirds of the systems in the ‘great to 
excellent’ journey decentralize pedagogical rights to the middle layer (e.g. 
districts) or schools. However, in parallel, the center mitigates the risk of 
these freedoms resulting in wide and uncontrolled performance variations 
across schools by establishing mechanisms that make teachers responsible to 
each other as professionals for both their own performance and that of their 
colleagues. For example, these systems establish teacher career paths whereby 
higher skill teachers increasingly take on responsibility for supporting their 
juniors to achieve instructional excellence first within the school, then across 
the system. These systems also establish collaborative practices between 
teachers within and across schools that emphasize making practice public – 
such as weekly lesson-planning for all teachers in the same subject, required 
lesson observations, and joint-teaching – that serve to perpetuate and further 
develop the established pedagogy. Although teachers receive 56 percent of all 
support interventions in our studied systems, they receive only 3 percent of 
accountability interventions. In other words, collaborative practice becomes 
the main mechanism both for improving teaching practice and making 
teachers accountable to each other. 
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7 Leaders take advantage of changed circumstances to ignite 
reforms. 
Across all the systems we studied, one or more of three circumstances 
produced the conditions that triggered reform: a socio-economic crisis; a high 
profile, critical report of system performance; or a change in leadership. In 
fifteen out of the twenty systems studied, two or more of these “ignition”  
events were present prior to the launch of the reform efforts. By far, the most 
common event to spark the drive to reform is a change in leadership: every 
system we studied relied upon the presence and energy of a new leader, either 
political or strategic, to jumpstart their reforms. New strategic leaders were 
present in all of our sample systems, and new political leaders present in half. 
Critically, being new in and of itself is insufficient for success – these new 
leaders tend to follow a consistent “playbook” of practices upon entering office 
to lay the foundations for their improvement journey. 
 
 

8 Leadership continuity is essential. 
Leadership is essential not only in sparking reform but in sustaining it. Two 
things stand out about the leaders of improving systems. Firstly, their 
longevity: the median tenure of the new strategic leaders is six years and that 
of the new political leaders is seven years. This is in stark contrast to a norm: 
for example, the average tenure for superintendents of urban school districts 
in the U.S. is just three years; the average tenure of education secretaries in 
England just two years; similarly, that of education ministers in France is two 
years. Secondly, improving systems actively cultivate the next generation of 
system leaders, ensuring a smooth transition of leadership and the longer 
term continuity in reform goals. This second observation lies at the heart of 
how a handful of our studied systems (e.g. Armenia, Western Cape, Lithuania) 
have managed reform continuity despite regular changes of political 
leadership. The stability of reform direction is critical to achieving the quick 
gains in student outcomes outlined above. 
 
The fundamental challenge school system leaders face  
is how to shepherd their system through a journey to higher student outcomes. 
This journey is all the more complex because system starting points are 
different, contextual realities vary, and system leaders face multiple choices 
and combinations of what to do along the way – a single misplaced step can 
result in system leaders inadvertently taking a path that cannot get them to 
their desired destination. While there is no single path to improving school 
system performance, the experiences of all the 20 improving school systems 
we studied show that strong commonalities exist in the nature of their 
journeys. This report outlines the aspects of these journeys that are universal, 
those that are context-specific, and how the two interact. We hope these 
experiences benefit school systems around the world in navigating their own 
path to improvement. 
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