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EXECUTIVE SUMMARY

1. Executive Summary

Aspire is proud to participate in the historically significant Public School
Choice (PSC) process in Los Angeles public education reform. Aspire Public
Schools was successful in round 1.0 and is now applying for South Region ES
#6 in the second round of PSC to replicate the successful model at South
Region #4 in South Gate. Aspire takes this work very seriously and hopes to
enrich all students’ opportunities to pursue rigorous educational opportunities
and to enter and finish college. As Aspire believes that strategic and well
planned expansion and growth maintains the excellence of its program for
students, Aspire is excited to add schools in Los Angeles. In addition Aspire is
incentivized generously by local and national endowments and grants to
expand. In 2008, Aspire received $5 million from The Eli and Edythe Broad
Foundation to grow in Los Angeles, and this fall it won $14 million from the
United States Department of Education to grow 12 — 15 additional schools in
Aspire over the next five years. Aspire is the only Charter Management
Organization (CMO) in California to receive this federal grant.

Aspire is excited to move into another section of South Los Angeles which is 3
miles from the schools in Huntington Park (HP) and close enough to meet our
criteria for good growth. Aspire’s criteria for “good growth” are based on the
belief that the expansion of an organization needs to be handled
responsibly. The criteria include that new schools (1) will cause no additional
financial burden to existing schools; (2) will be located within 15 minutes of an
Aspire secondary school to which they have the possibility of matriculating; (3)
will only grow in currently existing locales or clusters: (4) will continue to allow
access and ease to grants that are tied to growth and (5) and will continue to be
able to receive the same support from Aspire home office.

Aspire Public Schools CMO was founded in 1998 by experienced educators and
entrepreneurs with the mission to enrich students’lives and reshape local
public school systems. Aspire is the first K-12 CMO started in California.
Aspire has always been a fiscally solvent organization and has successfully
opened and renewed 30 charter schools across California. No Aspire charter
has ever been revoked and all have experienced positive audits. Aspire’s four-
part mission is:
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To increase the academic performance of California’s diverse students
To develop effective educators

To catalyze change in public schools

To share successful practices with other forward-thinking educators

Aspire has a twelve year history of starting and running high performing
charter schools in California. Based on the 2010 Academic Performance Index,
the average Aspire school grew 14 times its state target, and now is the
highest performing district in California that has 10 or more schools that
serve at least 50% low income students. Currently the Aspire organization
operates 30 schools statewide and serves 10,000 students across California.
Aspire clusters elementary and secondary schools within a close geographic
area in order to provide students a kindergarten through 12th grade education.
Because of this, Aspire students are exposed to the College for Certain mantra
early and can maintain it throughout their K-12 education. Aspire sends class
after class to college, accomplishing the goal of College for Certain for students.
Aspire consistently receives high praise and was awarded four Title I
Academic Achievement Awards and four California Distinguished Schools
last school year. This year Aspire has a Blue Ribbon Award for an Aspire
school in Sacramento.

Aspire opened its first school in Los Angeles in 2005 in Huntington Park and
has added four additional schools to the Huntington Park Cluster with a
Middle School and High School. Aspire HP now consists of a continuous
K-12 College for Certain program. Having completed the HP cluster in 2009,
Aspire was ready and willing to grow a new cluster close by. Aspire applied
and was successful in Round 1.0 of PSC and moved into South Region ES #4
in South Gate. Aspire now operates eight schools in the Los Angeles area. Since
Aspire successfully completed the Public School Choice 1.0 process, there are
many elements that Aspire is now familiar with during the second round of
PSC and the opening of South Region ES #6.

Aspire will proudly open South Region ES #6 and relieve the over-crowded
neighboring schools. Aspire is committed to serving students from 61st, 66th
and 68th Street schools. Aspire is proud that ALL of its schools serve students
from the immediate, surrounding communities.

Since Aspire has been extremely successful with similar student bodies at four
elementary schools in Huntington Park, Aspire is confident it will experience
similar student outcomes in nearby South Los Angeles. Aspire demonstrates a
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proven track record in Los Angeles: APIs at Aspire’s five HP schools
outperformed all the neighboring schools in Huntington Park, as well as
the feeder schools to South Region ES #6. Note the four year growth.
Currently, the 2010 APIs for the Aspire schools in Los Angeles are shown
below:

Huntingt:: I;I::k Cluster 2006-07  2007-08 | 2008-09  2009-10 APItIorwth
Antonio Maria Lugo 690 785 825 846 156
Centennial College Prep 670 761 784 794 124
Huntington Park Charter 679 778 818 833 154
Jr Collegiate Academy 768 795 844 NA
Titan 824 NA

Aspire’s elementary schools scored in the top 15 out of 240 elementary
schools that are 92%+ Free and Reduced Lunch in LAUSD. Aspire also has a
historical track record of success with similar populations to South Region ES
#6 that include 87% Latino and 13 % African American.

Aspire schools in Oakland and in the central valley also show tremendous
growth over the last five years in contrast to the three feeder schools to South
Region ES #6. See the chart below:

5-YEAR APl GROWTH OF FEEDER SCHOOLS TO SRES #6
AND ASPIRE SCHOOLS WITH SIMILAR DEMOGRAPHICS

2006 | 2007 | 2008 | 2009 | 2010 | g | e | AP
LAUSD FEEDER SCHOOLS
61st. St. 686 | 730 | 713 | 718 | 737 | 20 80 51
66th St. 680 | 687 | 728 | 735 | 746 9 91 66
68th St. 671 | 675 | 704 | 712 | 730 | 17 83 59
ASPIRE SCHOOLS IN OAKLAND, STOCKTON & SACRAMENTO
Monarch, Oakland 710 795 | 776 | 773 825 10 90 115
Berkley, Oakland 643 | 730 | 767 | 817 | 825 | 69 31 182
Rosa Parks, Stockton 647 725 | 737 | 775 873 30 70 226
Capitol Heights, Sac. 673 | 757 | 788 | 825 | 825 | 66 34 152

Aspire’s vision is based on a philosophy of Five Core Values. These values
follow and match the elements that are the foundation for the vision of South
Region Elementary School #6.
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Collaboration:
Working collectively to accomplish more than what is possible alone
Aspire strongly believes in the power of collaboration. Aspire educators

collaborate daily on planning instruction and reviewing data. Teachers work
together to make changes in the pacing of lessons when needed to move
students to proficiency. Teacher teams are comprised of Lead Teachers
(successful experienced Aspire teachers) teachers at the same grade level.
Aspire truly believes in working together for all the students in the school.

Aspire is eager to continue collaborating with Los Angeles Unified School
District (LAUSD) for special education by adhering to the Modified Consent
Decree and with facility services to perform major deferred maintenance on the
site itself.

Ownership:

Individual and group accountability for results, actions and decisions
Aspire utilizes data to drive all decisions and instruction. Multiple forms of
data are available to schools to diagnose and plan effective instruction and
intervention. Aspire administers quarterly benchmark exams, as well as,
individual tests (Cycles of Inquiry) for each state standard. Results are
disseminated rapidly by state standard, content strand and/or proficiency level
by the Aspire Data Team. A sample of a portion of a typical correspondence to a
principal: “Based on the winter benchmark projections, we will create a list of
AYP target students who are on the cusp of proficiency for additional academic
supports.” From this list, the Principal will immediately organize intervention
groups within the classroom and afterschool and accelerate student
achievement.

Aspire practices accountability in a variety of ways. Each school is held
accountable for its results, as is each Teacher and Principal, student and the
Aspire Superintendent. Students are regularly tested on each California
State Standard. The Aspire staff routinely analyzes data to improve
instruction. Data is utilized to guide remediation and re-teaching. Aspire
shares all data with students and parents. Pre and post test results, as well as
Aspire Benchmark data, are posted in every classroom so students and families
can track and celebrate their growth. Aspire staff and teachers work together to
ensure that each student progresses academically.

Purposefulness:

Deliberate action focused on the organization’s goals and priorities
Aspire is focused on student outcomes. The Home Office in Oakland generates
regular, timely data reports that provide schools with useful information on a
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student by student basis, as well as by each content strand. Each educator
continually receives sufficient data to remediate, modify and/or accelerate
instruction. Aspire is also focused on College readiness. Each classroom is
named for a college and uses the regalia and language of the university or
college to instill the College for Certain mantra to all students. Every
morning all pupils gather alongside their parents and community to chant their
own college cheers.

To further ensure positive student outcomes, Aspire has lengthened the school
day and the school year. The Aspire school calendar provides a longer
instructional day (25 minutes longer than other local elementary schools) and a
longer school year (186 days). In addition to the increased instructional day
minutes, the “Extended Day” for intervention students is an additional two
hours following dismissal.

Quality:
Commitment to excellence and the discipline to continually improve
Aspire is committed to providing exemplary instruction and a college ready

curriculum for each student. The quality of curriculum, professional
development and classroom instruction is monitored regularly by peers,
Principals and the Superintendent. Due to the small size of Aspire schools,
(elementary schools are never larger than 380 students) no teacher or student
is overlooked or lost. When teachers cannot meet the needs of the students,
they are provided additional support by Lead Teachers, content coaches and
administration. After a reasonable length of time and support, teachers who
cannot improve, leave Aspire. The commitment and expectation level is very
high for all teachers, staff and students.

Aspire’s curriculum has a proven track record across California, as well as
in a close by local community. The model is so successful that no Aspire
school has been in Program Improvement. Aspire’s commitment to
excellence is modeled by the entire educational staff. Aspire’s Los Angeles
Superintendent worked for 38 years in LAUSD and was a principal and project
manager in schools in South Los Angeles.

Aspire will recruit and select only the finest principals and teachers for South
Region ES #6. The recruitment and selection process for staff is very
comprehensive and rigorous because Aspire recognizes that the teachers and
the Principal are the keys to success. The Home Office does the general
recruitment for teachers and principals. For the Principal, the selection
committee will interview final candidates who have been screened by the Home
Office and the Los Angeles Superintendent. The committee will include two

7
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local community representatives, parents, as well as Aspire staff members.
Once the Principal(s) are selected they will begin to recruit and select staff.

Aspire traditionally opens schools by seeding them with experienced and
successful Aspire teachers. These teachers provide the foundation for the
newer staff and assist in supporting and training new staff. The selection
process for teachers is detailed and thorough and includes a demonstration
lesson. Following the demo, the entire staff will interview the candidate again.

Customer Service:
Responsiveness to the needs of external and internal customers

Aspire searches and nurtures community and business partners. In
Huntington Park, Aspire partnered with Disney Studios, Home Depot and
Kaboom to build two playgrounds at two HP elementary schools.

In the community of South Region ES #6 Aspire has forged partnerships with:

¢ University of Southern California (USC) Rossier School of
Education. It will provide student teachers, as well as social work
interns

e California State University at Los Angeles (CSULA). It will provide
counseling interns to each school, supervised by a College professor

e Hubert H. Humphrey County Health Center. It will provide assistance
with health and social services

Other partners include:

1. The Eli and Edythe Broad Foundation assists with facilities costs for
new Aspire schools in Los Angeles.

2. Susan Dell Foundation funds the Area Superintendent position and
resources and supplies.

3.Bill and Melinda Gates Foundation funded a $60 million grant for “The
College Ready Promise” to improve the college entrance rate and
teacher effectiveness across 5 CMOs in Los Angeles.

4. Teach for America utilizes Aspire schools as a training site and provides
candidates for teaching jobs at Aspire.

5. Oprah Winfrey Angel Network donated $1 million to Aspire for
additional teacher compensation and supplies for students.

In early September, Aspire reached out to LAUSD with the Applicant Team
Community Outreach Form to set up the first community meeting on
Thursday, October 7, 2010 with the South Region ES #6 community.
Following this initial meeting including an orientation about the public school
choice process, Aspire hosted three additional meetings to explain the Aspire
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Charter school model, answer questions, and, most importantly, solicit
community output about desires for South Region ES #6.

Aspire worked with “Families that Can” (a parent outreach organization in
South Los Angeles) to train select Aspire families to assist with community
outreach in the newer community. Aspire wanted to orient the community to
charter schools and Aspire successes. In October, a screening of Waiting for
Superman was extended to community leaders and parents to learn more about
the charter school movement.

On November 3, 2010 the second community meeting with the feeder schools

and other applicant teams was held at 66t St. School. Aspire offered parents
bus transportation to tour Aspire’s Huntington Park elementary schools three
miles away on December 9, 16 and two dates in January, 2011.

Aspire’s Attributes for Success:

a. Small schools. All elementary school populations are less than 350
students so each teacher, and student, is held accountable for high
performance. No one falls through the cracks. South Region ES #6 will
be divided into three autonomous Academies with approximately
310 students. Each Academy will have its own principal, office staff
and teachers.

b. Looping. Elementary students stay with the same teacher for two years.
This accelerates the level of instruction and maximizes learning time.

c. College for Certain Culture. Aspire focuses all students on going to and
graduating college from kindergarten through high school. Each
classroom has a college identity.

d. Quality of teachers and principals. Aspire recruits and selects only the
highest quality teachers and principals through a rigorous process.
Each teacher and leader is held accountable for results.

e. Stable teaching staff. Aspire boasts an 85% retention rate at the
schools in Los Angeles.

f. Teacher training and support. Training for all teachers is based on
needs of the students they serve. Aspire does Aspire-wide, region-wide
and local site professional development on a regular basis.

g. Data driven instruction and decision making. Aspire utilizes data to
drive all decisions and instruction. Multiple forms of data are available
to schools to diagnose and plan effective instruction and remediation.
Aspire administers quarterly benchmark exams, as well as, individual
tests (Cycles of Inquiry) for each standard. Results, shown by standard,
content strand and/or proficiency level, are quickly disseminated.
Teacher data teams and administrators analyze, diagnose and remediate
constantly.
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h. Additional instruction time, longer school day and longer school
year All Aspire students receive instruction for additional time each day,
as well as for additional days each year. Extended Day, for students in
Intervention programs extends the school day another two hours.

Aspire has managed to continue to increase student achievement over
the last 12 years as evidenced in the chart below:
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On Monday, November 29, 2010, McKinsey & Company conducted a webcast
and on-line launch on “How the world’s most improved school systems keep
getting better.” Aspire was named as one of the twenty school systems in

the world.

Mc Kinsey and Company (Attachment 22) state:

This research compiles what we believe is the most
comprehensive analysis of global school system reform ever
assembled—it identifies the reform elements that are
replicable for school systems everywhere, those elements that
are context-specific, and what it really takes to achieve
significant, sustained and widespread gains in student
outcomes from varying starting points.

10
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INSTRUCTIONAL PROGRAM

2. Curriculum and Instruction

a. Instructional Philosophy: Provide a thorough description of the proposed Instructional Program
and the underlying theory that drives it. How does the proposed Instructional Program align with
the critical educational needs of the population of students you propose to serve? Include an
explanation of what students should know and be able to do as well as the rigorous intellectual
habits of mind, essential skills, knowledge and attributes they will posses upon matriculation that
will prepare them to be successful adults in the 21° Century.

Aspire’s program is designed to meet the needs of students in historically
underrepresented populations. Students are minority children from working
class families, where at least one parent failed to complete high school, and
English is not the first language. Aspire’s students come from overcrowded
schools in urban environments. College for Certain is not something that all
the families have experienced — until now! Aspire can and does get these
children into college. There are many reasons that explain Aspire’s success
in California. Inspirational leadership of Aspire’s founders and the deeply held
philosophy that all children can learn, and all Aspire children will learn is the
major one.

Aspire’s Home Office oversees all thirty Aspire campuses; assuring teachers are
prepared and have what they need to provide student success. Elise Darwish
is the Chief Academic Officer for Aspire. She has been an executive with Aspire
Public Schools since its founding. In this role she supports principals,
oversees research and development pertaining to curriculum, instruction, and
assessment, and manages internal professional development programs. With
over 21 years of experience in charter schools, traditional public schools and
private schools, Ms. Darwish designs the Aspire education model and oversees
its implementation.

Emphasis on instructional methodologies with ongoing data collection and
analysis is as important as the materials. Without intelligent, enthusiastic,
and caring teachers, textbooks and instructional materials do little to
address students’ needs, achievement and empower them to be college
graduates and twenty-first century citizens. McKinsey & Company’s
(Attachment 22) comprehensive worldwide study of successful schools found:

...The public debate, however, often centers on structure and

resources due to their stakeholder implications. However, we

find that the vast majority of interventions made by improving
11
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systems in our sample are “process” in nature; and, within this
area, improving systems generally spend more of their activity on
improving how instruction is delivered than on changing the
content of what is delivered.

State adopted core texts, used side-by-side with guided reading methods, and
pacing plans are important to assure educators are using grade level state
standards for instruction.

Aspire recognizes that there is no single pedagogical strategy that is best for all

students. Therefore, SRES #6 will employ a range of pedagogies based on “best
practices” in the field and the most current educational research. The following
instructional methods provide the best opportunities for all students to learn at
high levels:

» Project-based instruction — Projects create opportunities to apply
learning to complex problems as well as to develop products that require
written and oral expression, extended research, analysis and synthesis of
information, planning, perseverance, and organization — all skills that are
needed for success in college and the world beyond. Projects will also link
the curriculum content with students’ real world experiences, making
learning relevant and valuable to their lives outside of school. Research
on authentic instruction indicates the importance of connections between
classroom curriculum and the world beyond the classroom to enrich the
depth and breadth of learning and student motivation.

» Integrated curriculum — To facilitate deep learning and connections
across subjects (e.g., social studies and language arts) teachers
collaborate to integrate themes and concepts in designing lessons.

» Culturally appropriate curriculum and instruction — A multicultural
curriculum, and culturally sensitive pedagogy, enables students to
appreciate and respect their own and other cultures and develop
understanding and empathy for other perspectives.

» Flexible supports — Many supports are provided within the classroom,
the school and community. For example, pedagogical support might
include literacy support, tutoring across subject areas, and second
language learning.

12
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» Diagnostic assessments — Aspire requires teachers to administer a wide
range of diagnostic assessments to evaluate both how and what students
are learning. Assessments inform decisions about the curriculum and
teaching strategies to provide support for individual students. One
important assessment component is the Aspire Benchmark System.

» Aspire administers standards-based assessments three times a
year in reading, writing and mathematics — Results guide classroom
instruction, individual student support and professional development.

» Cycles of Inquiry (COI) — Every two or three weeks teachers assess
students on a designated state standard. Aspire does this for each
standard. Data showing students’ mastery is shared, analyzed and
discussed at grade level meetings and with parents. These meetings allow
teachers to identify and share successful instructional practices.
Teachers pre-and post-test all students on each standard. Current
COls are posted in classrooms and changed as each new standard is
studied. COIs are a process for collecting data before, during and after a
standard or concept has been taught. For example, before teaching a
specific standard, or set of standards, teachers administer a pre-
assessment to diagnose how well students perform on that standard.
Based on the pacing plan, teachers will then teach the standard for a
period of time ranging from one to four weeks. During that time, teachers
consistently check assessment data (known as exit tickets), to gauge
how well the students are performing on the standards and use the data
to refine their instruction. At the end of the time period, the teachers
administer a post-assessment to determine how well the standard was
taught and if students mastered the standard. If the majority of students
did not master the standard, the teacher is expected to re-teach the
standard, either through whole-group mini-lessons, or by pulling guided
groups. After re-teaching the standard, teachers again administer a post-
post assessment and use the data to gauge students’ understanding of
the standard. If a group of students still does not master the standard,
teachers must continue targeting those students and teaching the
standards. Attachment 1 shows Aspire’s continuous cycle of inquiry.
Class mastery of standards is a class average of 85%.

» Integrated Arts — Visual and Performing Arts are woven throughout the
curriculum as a way to illuminate knowledge in the core subjects. Aspire
teachers bring the community’s cultural resources into the classroom.

13
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» Integrated technology — Technology is a tool throughout students’
courses to provide them access to information and multiple methods of
expressing their understanding.

» Authentic experiences — Students apply the scientific method to hands-
on experiments and interact with peers on community issues.

» Direct instruction and inquiry-based instruction — Teachers use both
direct instruction and inquiry-based instruction. Direct instruction
strategies include lectures, explanations and demonstrations through
which students are expected to acquire concepts, vocabulary,
instructions and information, learn to take notes, ask questions and
clarify ideas in a whole class, small group or one-on-one format. Inquiry
based instructional strategies have students identify problems, pursue
information, pose and test hypotheses and draw inferences.

» Research — Aspire knows that learning occurs when teachers apply the
appropriate instructional strategy. The Aspire organization has done
extensive research in a variety of areas and is constantly updating the
work with current proven trends. Widespread research shows the
importance of differentiating learning based on the subject, concept and
student. Aspire’s Instructional Guidelines are based on research
about each strategy. Differentiated reading instruction is supported by
research.! Research done by Adam and Engelmann in 1996 supports
direct instruction.? Project based learning, integrating all subjects
including technology and cultural differences, is supported through a
summary of research collected by the Autodesk Foundation.3 Aspire also
uses researchers Fountas and Pinnell on guided reading.

In the last three years, Aspire has used “keystone texts” to drive the work
of the organization. These texts include: Good to Great by Jim Collins;
Seven Dysfunctions of a Team by Patrick Lencioni and Teach Like a
Champion by Doug Lemov. Ideas from these three books have

1Janice A. Dole, Gerald G. Duffy, Laura R. Roehler, P. David Pearson. Moving from the Old to the New:
Research on Reading Comprehension Instruction, Review of Educational Research, Vol. 61, No. 2
(Summer, 1991), pp. 239-264

2 Adams, G.L., and Engelmann, S. (1996). Research on Direct Instruction. Seattle, WA: Educational

Achievement Systems.

3 Thomas, J. (2000). A Review of Research on Project Based Learning. San Rafael, CA: The Autodesk

Foundation.

14
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undergirded much of the work around teams, leadership, instructional
strategies and student accountability at Aspire.

Teachers are trained in Teach Like a Champion (Doug Lemov) strategies
of “100%” compliance. This means that teachers may not “over look” a
child withdrawing from instruction, looking downward to avoid being
called upon to answer; or a child disturbing the class. Lemov’s
techniques empower teachers with strategies to immediately address
issues that prevent students, and others, from staying focused on
“College for Certain. Lemov’s belief is that nothing gets accomplished
without 100%: 100% compliance, 100% of the time, 100% of the way
should be the expectation. Teachers may not allow students to “opt out.”

Each of the three Academies (Juanita Tate, Slauson and Inskeep) will have
identical discipline plans, largely based around Lee Canter’s Assertive
Discipline. All teachers will be trained during the summer in Canter’s Assertive
Discipline and are expected to spend the first two weeks of school reviewing
classroom expectations and procedures. Teachers will be expected to follow the
three-step management system that includes:

a) Explicitly give directions,
b) Utilize behavior narration, and
c) Take corrective action.

Special Education Educators receive Professional Development from the
Program Specialist in Diana Browning Wright’s Positive Behavior Support,
writing Behavior Goals and supporting behaviors in the general education
environment.

b. Core Academic Curriculum
Describe the core academic curriculum that your proposed school will use. Provide evidence that
the proposed curriculum is research-based, culturally relevant, connects with the lives of, has been
effective for and meets the diverse learning needs of the student population you plan to serve and
addresses the California State Standards.

Support Systems for All Students — The key elements of the educational
program (small schools, small class sizes, looping, longer school day,
longer school year, data driven instruction, and extended day for
increased intervention) meets the needs of all Aspire’s students. Aspire
provides a variety of systems to ensure that every student receives the support
needed to be successful.

15
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Evidence that instructional materials are meeting the diverse learning needs of
Aspire’s students is seen in the data — statewide API growth at Aspire schools
surpasses the districts where the schools are located. After twelve years, and
thirty schools, not one Aspire school is in Program Improvement.
Throughout the state, Aspire schools are ranking 9 and 10 while similar
schools are ranking 8 and below.

Standards based lessons from core texts are taught side-by-side with guided
reading. While instructional materials are crucial, and must reflect
relevancy, diversity and equity; it is the teacher that has the greatest
impact on student achievement. The major texts used in the elementary
grades include:

Reading — Imagine It! (SRA/McGraw Hill) 2009

Social studies are built in thematic units for CA Imagine It!

Reading — Scholastic Guided Reading Library, 2010

Math — HSP California (Houghton Mifflin Harcourt School Publisher)2009
Science — FOSS (CA Delta Education) 2007

Aspire’s instructional strategies includes the following:

» Guided Reading — Teachers employ guided reading along with the core
texts. The guided reading structure, along with independent workshop
time is the cornerstone of the elementary language arts and mathematics
program. Teachers do mini lessons on standards in both curriculum
areas. Guided Reading and guided math provide time for instructors to
individually work with small groups and reinforce all the learning. The
workshop stations are designed to reinforce both the standards taught in
the mini lessons and the strategies reviewed in the guided groups.

» Strategies for English Learner Instruction and Intervention — Most
Aspire students in Los Angeles are English learners. To meet the needs
of English Learners, Aspire has added a number of language acquisition
teaching strategies to its core program, including: building on students’
culture, language and experience; using dual-language strategies;
teaching the second language through content; using graphic organizers;
practicing English in cooperative problem-solving groups; and using
computers and peer tutors to enhance language development. These
classroom instructional interventions assist students to acquire grade
level curricular content while learning English. Additionally, all teachers
use the English Language Development standards to guide their second
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»

»

»

language students. Finally, any student not reaching grade level
standards qualifies for afterschool interventions (two hours of extended
school day).

Personalized Learning Plans — Every student has a Personalized
Learning Plan (PLP). The PLP provides the teacher, parents and student
with a common understanding of the student’s learning style and
objectives.

Student-Led Conferences, once each semester during student led
conferences, the teacher, parent and student discuss the student’s
learning strengths and weaknesses, update the PLP, and set goals for the
next semester. By working closely with each student and family to
develop an appropriate PLP, the school is able to respond to the
needs of each student, including those who are achieving above or
below expected levels. This allows all students to receive appropriate
interventions (e.g. extended school-day intervention or specialized
classroom instruction). The PLP allows the school to help address the
general education needs of students with disabilities (Individualized
Education Programs “IEPs”) or 504 Plans, English language learners,
students achieving substantially above or below grade level expectations,
and other special student populations).

CSULA’s “family therapy” interns provide a collaborative system that
draws on relationships with professional colleagues and students’ families
for guidance and support. Parents, school personnel, and behavioral
experts provide insight and support to teachers for managing disruptive
behavior in the classroom. Teachers draw on these relationships when
seeking ways to address individual students' behavior problems, peer
relationships, and emotional concerns. Research shows that drawing on
relationships with colleagues and behavior experts is an effective way for
teachers to gain insights and advice about managing classroom behavior
and caring for students’ emotional and social growth. Parents are also
important partners in this process. Teachers and the psych interns
inform parents about concerns and intervention strategies used in the
school. Parents are taught how they can reinforce and remediate
behavioral strategies to improve student behavior and academic
achievement. Psych interns serve at all Aspire’s Los Angeles schools.

Autonomy: Describe how you will use curriculum and instruction autonomy to maximize student
learning.
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The autonomy of charter status allows Aspire to utilize the following
components to maximize learning:

The plethora of assessment opportunities at Aspire allows teachers to
observe individual student progress, the Principal to determine the efficacy of
individual teachers, and the Superintendent to evaluate the success of the
program as a whole. Multiple assessments are used because no single
assessment provides sufficient information on students’learning in the three
outcomes (basic skills, thinking skills, life skills). Students are assessed
through state and nationally recognized tests (e.g. California Subject Matter
Tests), Aspire-designed benchmarks and interim assessments. Aspire also uses
day-to-day teacher-designed assessments (e.g. quizzes, unit tests), qualitative
observations of the process of learning (e.g. teachers’ anecdotal notes, student
reflection logs, internship mentor reports), and examination of final products
including an exhibition called Rite of Passage Exhibitions (ROPES). The
instructor and the teacher teams consistently reevaluate and modify lessons
based on assessments to assure individual students get an accelerated learning

plan.

Intervention Programs

(During and After School Response to Intervention) (RtI)

In lieu of after school play and sports programs, Aspire’s elementary schools
have an “Extended Day” (intervention program) monitored by an Intervention
Coordinator. Extended Day Intervention extends the school day two hours and
is not considered optional for students identified; parents are expected to have
their child attend. The following describes one Aspire school’s procedures and
program that will be the model for SRES #6.

Model of Intervention Program for SRES #6

Aspire implements an RtI system that is a comprehensive and proactive
approach to assessing, supporting, and monitoring academic and behavioral
interventions for all students in the school. The RtI process catches most
students before individual SSTs need to take place. The Literacy Specialist and
Education Specialist are responsible for collecting universal and diagnostic
assessments in order to pinpoint specific students’ needs. Reading
intervention students are targeted by all teachers administering the
Developmental Reading Assessment. This data is collected and analyzed
through the Reading Recorder, an Excel file that documents the students’ oral
reading fluency and comprehension along with each student’s reading level. In
addition, Aspire’s Director of Data and Assessment provides each school with a
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list of eligible intervention students and includes their assessment scores on
multiple measures. Taken together, the Rtl team, consisting of the Principal,

Specialists and Data Driver (a teacher trained in data analysis and collection)
meet monthly to identify students that meet specific tier criteria). Tiers help
the RtlI team identify the interventions that will support the students who meet
the criteria for supplemental services along with duration and intensity
(smaller groups, number of small group lessons per week) of its
implementation. Tier 1 services provide core program, Tier 2 services consists
of supplemental small group instruction, after school program, and/or
counseling for behavioral, social or emotional issues, and Tier 3 services
provide Special Education services and additional time for individual students.
The chart below shows the progress of third, fourth and fifth grade Aspire
students from the Fall Benchmark to the final Spring CST outcomes. Each
grade of intervention students progressed:

2009-10 Fall and Winter Benchmarks and Spring CST Results:
3, 4™ & 5™ Graders in Extended Day Intervention Program

75%

62% 64%

o,
61% 57%

50%

44%

37%
i 32%

O Fall

E Winter

W Spring-CST

—

Third Grade (n=22) Fourth Grade (n=23) Fifth Grade (n=32)

RtI Program Objectives:

1) Provide appropriate supports for all students based on diagnostic and
universal assessments (CST, CELDT, and Aspire Benchmarks) in order to
increase students’ achievement in literacy by administering the
Developmental Reading Assessments (DRA) and Fountas and Pinnell
Benchmark Assessment Systems that are monitored every six to eight weeks
in order for 70% of the students to read on grade level by the end of the
school year.
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2) Engage families with children in Tier 2 and Tier 3, of the RtI system, to use

the Parent Resource Center. Meet with the Parent Coordinator, and attend

3) Three informational sessions with the Principal and Specialists as measured
by parent surveys and volunteer hours.

4) Collaborate with general education teachers during weekly and monthly
data talks about students’ achievements in Guided Reading and classroom-
based Cycles of Inquiry by establishing a clear line of communication
between the Rtl team, Special Education staff, After School Program staff,
and Counselors.

The Learning Center is available for up to six students at a time for testing
and small group lessons throughout the day. Resource Rooms hold school-wide
teacher materials for curriculum and lesson planning. The Parent Resource
Center is used for planning and preparing school-wide events such as
Saturday School sessions focused on literacy and students’ growth.

Curriculum and Instruction used for intervention are:

READ 180 (grades 4-5)

Read Well (grades K-3)

Seeing Stars

Leveled Literacy Intervention materials and Guided Reading Practices
Recommended lessons from DRA Word Analysis assessments and
Fountas and Pinnell

e Other instructional methods as needed: Words Their Way, Thinking
Maps, Guided Language Acquisition Design — GLAD strategies

ii. Curriculum Development: If applicable, submit a timeline that outlines plans to develop curricula for
the proposed school prior to school opening.

All curricula have been designed to meet the needs of each student. Opening
procedures will replicate Aspire’s two PSC 1.0 South Gate schools that opened
in 2009-10.

c. Addressing the Needs of All Students: Articulate how the proposed Instructional Program will reinforce
a commitment to different methods of instruction to meet the needs of all students, including students
of poverty, students with special needs, students with disabilities, gifted students, English Learner (EL)
students and Standard English Learner (SEL) students, young children ages 0-5 (elementary schools
only).

On September 29, 2010, U.S. Education Secretary Arne Duncan named Aspire
as one of 12 charter management organizations, in the United States, to receive
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a $50 million dollar grant. The award is for charter schools with
demonstrated success to replicate and expand (Attachment 2).

Aspire supports special education students. No student is denied admission
to Aspire because s/he needs special education services. Assurances affirm
Aspire’s commitment for Special Education safe guards and test results attest to
the enrollment of special education students. Appendix D details Aspire
services for students with special needs.

Aspire is particularly proud of its program to support students with
special needs. Aspire is one of the only charter schools to have a full day
self contained moderate to severe autistic class at its PSC 1.0 site.

Aspire and the school District moved a class from one of the feeder
schools and placed it at Aspire’s Firestone Academy. This class is
already demonstrating success and will be the model for future full day
special education classes.

Extended Day (2 Hours after School)

The Extended Day Program is staffed by certificated teachers, college students,
and the CSULA psychology interns. The staff is supervised by the Intervention
Coordinator and begins 15 minutes after dismissal and runs for 2 hours,
Monday-Friday lasting until 5:00 or 5:15 p.m. The primary purposes for
students identified for extended day are:

1. Support English Learners: The after school intervention program is
used to accelerate EL students from Beginning to Early Intermediate or
Intermediate.

2. Intervention Support - Accelerate CST Performance: Aimed at
students not performing at grade level. Instructional planning is driven
by Aspire Reading and Writing Benchmarks along with Developmental
Reading Assessments. This beyond the school day intervention support
provides more intervention support for students.

3. Improve Students’ Behavior: The program will improve students’
behavior through program-wide culture building activities, behavior and
classroom management training, and tiered responses to behavior
concerns that levy Aspire-Los Angeles and Aspire Home Office
resources.
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d.

Instructional Strategies: Describe the instructional strategies that will be implemented at your
proposed school to support the Instructional Program. Explain why these strategies are well suited to
address the needs of the student population you plan to serve.

When presenting Aspire a $14 million dollar grant, U.S. Secretary of
Education Arne Duncan stated,

“Several high-quality charter schools across the country are
making an amazing difference in our children’s lives,
especially when charters in inner-city communities are
performing as well, if not better, than their counterparts in
much wealthier suburbs...Every one of our grantees serves a
student population that is at least 70% low-income and
virtually all exceed the average academic performance for all
students in their state.”

Aspire’s success is because teachers provide a rigorous standards based
program; all children are expected to be successful learners and attend
college. Therefore, ALL Teachers, and Support Staff, are expected to teach
accordingly. The multifaceted approach consists of:

»

»

Support Systems for All Students — The key elements of our education
program (small schools, small class sizes, “looping,” longer school day and
year, and data driven instruction) meet the needs of all Aspire’s students.
Aspire provides a variety of systems to ensure that every student receives
the support s/he needs to be successful.

Personalized Learning Plans — Every student has a Personalized
Learning Plan (PLP). The PLP provides the teacher, parent and student
with a common understanding of the student’s learning style and
objectives. During first semester Student-Led Conferences, the teacher,
parent and student discuss the student’s learning strengths and
weaknesses, update the PLP, and set goals for the second semester. By
working closely with each student and family to develop an appropriate
PLP, the school is able to respond to the needs of each student, including
those who are achieving above or below expected levels. This allows all
students to receive appropriate interventions (e.g. after-school
intervention or specialized classroom instruction). The PLP allows the
school to help meet the general education needs of students with
disabilities (Individualized Education Programs [IEPs| or 504 Plans,
English language learners, students achieving substantially above or
below grade level expectations and other special student populations).
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» Strategies for English Learner Instruction and Intervention — To
meet the needs of English Learners, Aspire has added a number of
language acquisition teaching strategies to its core program, including:
building on students’ culture, language and experience; using dual-
language strategies; teaching the second language through content;
using graphic organizers; practicing English in cooperative problem-
solving groups; and using computers and peer tutors to enhance
language development. These classroom instructional interventions
assist students to acquire grade level curricular content while learning
English. Additionally, all teachers use the English Language
Development standards to guide their second language students. Finally,
any student not reaching grade level standards qualifies for afterschool
interventions.

For Elementary Schools and High Schools Offering Services to Teen Parents and their Young Children Only

Early Care and Education: Discuss how you will reach out to and address the needs of young children,
ages 0-5, and their families. Please refer to the Options for Including Early Care and Education (ECE) in
the Operations of an Elementary School located on the Public School Choice website to view a
comprehensive list of possible strategies used by school operators to integrate child development
services in their program(s).

Not applicable
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3. School Culture and Climate

a. Description of School Culture: Describe the culture and climate envisioned for the proposed school, particularly
as it relates to academic achievement, student motivation to succeed, personalization and safety. Identify
specific rituals, routines, activities, structures, etc. that will support the achievement of the culture and climate
envisioned. Discuss how you plan to introduce and implement the rituals, routines, activities and structures with
students, teachers, parents and other staff.

The variety of methodologies and instructional techniques employed by
educators all contribute to creating a nurturing and comfortable learning
environment where teachers teach and students explore and learn.

Classroom looping — Aspire “loops” grades one and two, grades three and
four, and five and six. This means that the teacher keeps the same students
for two years. Looping accelerates learning and allows teachers, students and
parents to have deep and continuous relationships. Looping provides stability
for the growing number of students with less stable home environments.
Looping classes develop a family-like environment, providing teachers with the
opportunity to build strong, meaningful relationships with students. Students
also have the additional time to develop positive relationships with classmates.
More instructional time is another benefit of looping. Teachers and students
“hit the ground running” at the beginning of the school year instead of starting
from scratch each year.

Culture of College for Certain jUniversidad con Seguridad! - Upon entry to
an Aspire school one immediately observes college awareness. Teachers use
their own college experience for the class identity. College banners, flags,
maps, and other regalia are evidenced everywhere. Class identity is displayed
on each classroom’s door and accompanying bulletin board outside each room.
College for Certain is affirmed each morning when students recite their college
cheer. College for Certain is further cultivated through artifacts, rituals,
language and stories. Friday is college day and staff and students wear their
classroom’s college attire. Town Hall programs and rituals vividly remind
students that college is an expectation. Since 2005, 95% of Aspire graduates
have been accepted to at least one 4-year college or university
(Attachment 3). Aspire graduates have received over $2.1 million in financial
aid and scholarships

Data analysis is drilled down to specific student needs at each school by
the Data Director. Communication is sent to each Principal at least two or
three times annually. Since data analysis is pivotal to Aspire’s success all
teachers are taught how to interpret data and then teach specifically to the
diagnosed issue. Aspire Superintendents coach their principals using data
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based inquiries. Any teacher struggling with outcomes will be looked at jointly
by the Superintendent and the Principal.

b. Student Support and Success: Describe exactly what student success means at your proposed school. How will
your school motivate kids to come to school and stay in school?

Success at Aspire means that each student will be prepared and
empowered to be a college graduate and successful 21st century citizen.
Small personalized environments, close relationships with school staff and
college oriented classrooms inspire Aspire students daily.

Student attendance is essential to the goal of raising achievement and College
for Certain. Aspire employs a graduate of the CSULA SBFC program as a Pupils
Service Attendance counselor in Los Angeles, working directly with Principals
to support student attendance. The Aspire Los Angeles schools averaged over
95% ADA in the 2009-2010 school year and most averaged between 96%-97%.
Each Principal coordinates attendance incentive programs to keep ADA high,
while School Attendance Review Board procedures are coordinated weekly at all
schools to provide appropriate counseling and case management support for
students who struggle to stay in school. Psych interns from CSULA work with
families struggling with getting their children to school and related issues of
student behavior.

c. Social and Emotional Needs: Describe the programs, resources and services (internal and external) that your
proposed school will provide in order to meet the social and emotional needs of the students you serve. Explain
how individual students will be identified and monitored on an ongoing basis at the school. Describe how the
effectiveness of these programs will be measured.

Aspire’s collaboration with CSULA provides family counselors. Counselors
assist teachers with classroom management, they conduct parent classes on
discipline and college readiness, and they met individually with students and
families. Through Rtl, staff works with Tier 2 and Tier 3 students to screen for
social and emotional needs and provide counseling support. School based
family counselors utilize family, Teacher and Principal evaluations to measure
interventions facilitated by the team, as well as, analyze student data.

d. College and Career Readiness: Describe the specific programs that your proposed school will provide to
expose students to college and career opportunities as well as support them to be successful in whichever
pathway they choose.

Culture of College for Certain ;Universidad con Seguridad! - In addition to
the daily rituals and expectation that all children will attend college, Aspire
Public Schools is a recipient of the “College Ready Promise” (a cohort of
Intensive Partnership sites) a $60,000,000 seven year grant, from the Bill
and Melinda Gates Foundation to improve the rate of college preparedness for
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low-income, minority students. This grant was awarded to a coalition of five
public Los Angeles charter school management organizations.

e. Parental Involvement: Discuss strategies to authentically and meaningfully engage parents and guardians in
their children’s education. Describe in detail the programs or resources that the proposed school will provide for
parents and guardians.

Aspire values the involvement and support of our student families, a Parent
Coordinator is employed at each Academy. The Parent Coordinator is
responsible for assuring parent concerns are brought to the Principal. The
Parent Institute for Quality Education (PIQE) provides Aspire’s parent
education classes. Additionally, counselors provide family counseling and
family case management services. Each site counselor provides a five-week
parenting class available to all Aspire parents, covering child developmental
needs, positive discipline, and bullying.

f. School Calendar/Schedule: Provide a copy of and describe the proposed school calendar and daily schedule
for both faculty and students. In your response, please discuss how students and faculty will be grouped for
instruction; the target class sizes and teacher-student loads; and how the proposed schedule promotes student
achievement.

In keeping with Aspire’s belief in small schools, SRES #6 will be divided into
three autonomous K-6 Academies (Juanita Tate, Slauson and Inskeep) each
with a Principal, Assistant Principal, thirteen teachers, state identification code
and office staff.

Students (siblings will remain together) will be randomly assigned to one of the
three academies: Juanita Tate, Slauson and Inskeep. SRES #6 students will
have 186 school days and 2 Saturday school days for a total of 188
instructional days. Attachment 4 shows the 2011-12 school calendar. The
school day is 7 hours. Friday is one hour shorter to provide teachers
professional development. Attachment 5 is a sample of what a typical
school day looks like. Attachment 6 shows the bell schedule for each
Academy and the enrollment planned for each Academy. Numbers will
change if the school is able to provide any full day “Learning Centers” for
special education students.

i. Autonomy: Describe how the school will use scheduling autonomy to maximize learning time for students and
collaborative planning and professional development for the faculty and staff

As an independent charter, Aspire elementary students attend 186
instructional days, six more days than single LAUSD schools provide, and
ten more than the legally required days for independent charter schools.
Aspire’s instructional day is twenty-five minutes longer than the
surrounding schools. Attendance at two hour Friday PD is mandatory. Students
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learn more when they are given more time to learn each day. With more time,
teachers cover topics with greater depth and breadth. Aspire has two Saturday
school days where parents attend specially-designed academic programs with
their children.

Fully credentialed Specialists are hired for each Academy to provide 35 minutes
of instruction in science, technology, art, music, dance or physical education
each day. While Specialists teach students, the teacher/s meet in grade level
meetings, observe other teachers or prepare instruction.

g. Policies: For Independent Charter Schools Only Describe and/or attach the proposed school’s policies as
they relate to promotion, graduation and student discipline.

The Behavior Guidelines are for all Aspire students regardless of school
location or grade. Attachment 7 is Aspire’s Behavior Policy. Teachers
augment the statewide policy with local requirements regarding homework,
classroom routines and rituals. Attachment 8 is an example of a grade two
teacher’s introductory letter to parents regarding his expectations and
rules.

The three schools will have identical discipline plans, largely based around Lee
Canter’s Assertive Discipline and Doug Lemov’s Teach Like a Champion. All
teachers will be trained during the summer in Canter’s Assertive Discipline
and are expected to spend the first two weeks of school reviewing classroom
expectations and procedures. Teachers will be expected to follow the three-
step management system that includes a) explicitly give directions, b)
utilization of behavior narration, and c) take corrective action.

The OnCourse Discipline Management System is a web-based system that
Aspire uses to document, track, and report disciplinary incidents. Teachers
access the system from their classroom computer. Multiple stakeholders
(Psychologists, Principal, and Literacy Coaches) can be notified simultaneously
about discipline infractions. Through a series of alerts and other automated
features, the system streamlines disciplinary processes and enables teachers
and administrators to:

* Record and track disciplinary incidents and actions online

* Send automated notices to parents/guardians

* Store, customize and distribute standard letters home

* Generate reports on disciplinary activities for Counselors and
Principals to analyze and determine what assistance and remediation
is required

* Build a comprehensive history of students' disciplinary actions
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4. Assessments and School-wide Data

a. Assessment Philosophy: Explain the proposed school’s philosophy on student assessments.
Provide evidence that proposed school’'s assessment philosophy is research-based and is aligned
with the school’s proposed Instructional Program.

Throughout the state, Aspire schools have increased API scores since opening.
Three LAUSD schools, with four years of API data, began with almost identical
API scores as the three feeder schools for SRES #6. The progress in the
schools’ four year growth cannot be overlooked. As shown in the table below,
Aspire’s API scores more than doubled the feeder schools in the same time

period:

900 - B
800 = — =] —
700 4 — | _ T | — 11 — |
600 -
500 -
400 -
300 -
200 - 156 124 154
100 - I . I 51 66 59
0 - l L
Antonio | . tennial |Huntington 61st. St. | 66thSt. | 68th St.
Maria Lugo Park
02007 690 670 679 730 687 675
@2008 785 761 778 713 728 704
@2009 825 784 818 718 735 712
02010 846 794 833 737 746 730
mGrowth| 156 124 154 51 66 59

b. Autonomy: Describe how the school will use assessment autonomy to maximize student
learning.

The autonomy of charter status allows Aspire to utilize assessment to
maximize student learning. Aspire’s many assessment opportunities allow
Teachers to observe individual student progress, the Principal to determine the
efficacy of individual teachers, and the Superintendent to evaluate the success
of the program as a whole. Multiple assessments are used because no single
assessment provides sufficient information on students’ learning in the three
outcomes (basic skills, thinking skills, life skills). Students are assessed
through state and nationally recognized tests (e.g. California Subject Matter
Tests), Data informs instruction. Aspire’s charter autonomy enables the
organization to mandate when and what assessments Teachers will
administer. Teachers must accept this as a given part of Aspire’s culture
when they join the Aspire family.
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c. Student Assessment Plan: Describe the school-wide assessment plan for the proposed school.
What formative and summative measures will you use to determine student progress and success?
Include a table that details specific authentic formative and summative assessments (benchmark
assessments, developmental screenings, unit exams, state-required exams, portfolios, etc.) that will
be used for each grade level, the timing of their administration, the rationale for their selection and
their intended purpose.

Assessment allows teachers to observe individual student progress, the
Principal to determine the efficacy of individual teachers, and the Area
Superintendent to evaluate the success of the program as a whole. Aspire also
uses day-to-day teacher-designed assessments (e.g. quizzes, unit tests),
qualitative observations of the process of learning (e.g. teachers’ anecdotal
notes, student reflection logs, internship mentor reports), and examination of
final products including an exhibition called Rite of Passage Exhibitions
(ROPES). Principals assure assessments are administered during each testing
window. Attachment 9 is the 2010-11 “Tools for Measuring Student
Outcomes” which will be revised for SRES #6 to include grade 6 assessments.

d. Assessment Development: If applicable, submit a timeline that outlines plans to develop curricula
for the proposed school prior to school opening.

Not applicable because curriculum and assessment are already developed.

e. Data Collection and Monitoring: Describe the school-wide data collection and monitoring plan. What
data, including ISIS, will the school collect to measure student progress? How will the school use this
data to inform programmatic and instructional decisions, assess student needs, intervene with students
who need additional help, improve instruction, make adjustments to curricula and other school
components and inform professional development?

Aspire uses Edusoft to collect and monitor data. At the classroom level,
teachers scan assessments such as COlIs into Edusoft for monitoring and
analyzing student progress. At the organizational level, all universal
assessments such as benchmarks are scanned into Edusoft. Benchmark data
is transferred into the data portal and available to all teachers, support staff
and Principals. Teachers receive benchmark results within a two week window.

Aspire participates in research and evaluation projects that collect and
disseminate best practices. The Bill and Melinda Gates $60 million grant is a
research oriented grant on effective teaching methods. Arrangements are
underway with Loyola Marymount’s doctoral degree in Charter Education for
doctoral students to conduct research on Aspire schools. Other data will be
analyzed and studied by interns from the USC Rossier School of Education. Also,
CSULA supervising professors will assist psychology interns to analyze
successful practices with student absenteeism, behavior referrals and family
therapy sessions
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School-wide Outcomes and Methods of Measurement — In addition, measures
of individual student progress towards outcomes, each School has school-wide
goals for its Academic Performance Index (API), set by the Home Office and
designed to move each school to at least an 8 Similar Schools Ranking. All
Aspire Huntington Park schools are currently ranked 10. Aspire-defined API
goals are typically higher than the state’s goal for the school. Additionally, every
Aspire school is expected to meet or exceed federal Adequate Yearly Progress

goals. In the long-run, every Aspire school aims to have every student score
Proficient or Advanced Proficient on the California State Test in every subject.
Local Aspire schools met ALL 2010 criteria for Adequate Yearly Progress as
the table below shows:

English - Math API Met API for Program
LA Score  All Subgroups Improvement

FEEDER SCHOOLS
61 St. No Yes | 737 No
66" St. No No 746 No Year 2
68" St. No No [ 730 No Year 5
ASPIRE SCHOOLS
Antonio Maria Lugo Yes Yes 846 Yes
Centennial Yes Yes 794 Yes
Huntington Park Yes Yes 833 Yes
Jr. Collegiate Yes Yes 844 Yes

Use and Reporting of Data — Data is collected, analyzed, reported and used
regularly, at every level and in every subject area. Students are informed about
their assessment results by the teacher, progress reports and report cards.
Individually, and by class, students are engaged in the process of looking at their
own performance data, setting goals, examining outcomes, and developing action
plans in response to the data.

Teachers, students and parents discuss individual student achievement,
progress towards graduation, and performance on state assessments during
Student Led Conferences twice each year. Parents also receive tri-annual
standards-based report cards. Teachers, parents, and students, can conference
more frequently if needed, or requested, by the Teacher, parents, or student.
Parents of English Learners also receive mandated communications on
reclassification per Title III through annual CELDT testing results. Parents of
students with IEPs receive reports according to the plan specified in each IEP.
The School will comply with state and federal law regarding reporting
requirements, including parents’ rights to be updated on their child’s IEP at least
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as frequently as the parents of nondisabled students receive updates on their
children’s academic progress. A few students take the California Modified
Assessment (CMA).

Educators examine student performance data formally through a process called
the Cycle of Inquiry (COI) where each standard is pre and post tested.
Student outcome data also informs professional development plans for individual
teachers, who may receive personalized coaching or outside training as
appropriate. Staff members also receive and analyze school-wide data on
student achievement during staff meetings, and use this data to help monitor
and improve the school’s education program.

The Principal, collaborating with Teacher, Instructional Coaches and the
Superintendent uses STAR assessment results to create annual and targeted
plans for increased achievement. The entire school has responsibility, and is
accountable, for implementing the plan, measuring progress and ultimately
improving student learning. Action plans in response to data often include
school-wide professional development. In addition, results from benchmark
tests for ELA and Math are analyzed by the staff and used to adjust pacing
guides, direct re-teaching, and provide intervention services for students.

Assessment Modifications and Accommodations — Aspire assures that
students with disabilities under the Individuals with Disabilities Act (IDEA) or
Section 504 are included in State standardized assessment programs with
appropriate accommodations and modifications. These assessments include,
but are not limited to the California Standards in accordance with their IEP or
Section 504 plan (Appendix 4 and Assurances).

f. Graduation Requirements: For all middle and high schools, describe the proposed graduation
requirements, including how student progress will be measured to determine readiness to graduate.

Does not apply to elementary SRES#6.
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5. Professional Development

a. Professional Culture: Describe the professional culture you envision at the proposed school. Explain
how the professional culture you envision reinforces the Instructional Program outlined above. Identify
activities and structures that will support the achievement of the professional culture envisioned.
Discuss how you plan to introduce the activities and structures to teachers.

Aspire not only envisions and designs professional development, but has proven
its professional development as replicable at more than thirty sites in California.
Aspire believes in collaboration as an integral component of the
professional learning community culture. The formal and informal
structures of professional development at Aspire contribute to the
collaborative culture. Aspire’s professional development targets state
standards and rigidly focuses on increasing instructional rigor in all academic
areas. School site professional development is based on the needs of the
students at each school. Whenever a student exhibits weakness in a language
arts strand or mathematical concept, the Coaches and Lead Teachers
immediately provide additional support. Also, Principals continuously review
data and plan weekly training to close the gaps in student outcomes. Principals
meet frequently with teachers to review and discuss student data. Stakeholders
regularly evaluate PD by completing hardcopy and on-line surveys.

Collaboration is one of Aspire’s five core values and is defined as working
collectively to accomplish more than what is possible alone. Teachers at
an Aspire school do most of their work together. Lead Teachers direct a grade
level (more than one class per grade level) or a teacher cluster (if there is one
class per grade level) in cooperative planning and data analysis at least weekly.
Lead Teachers meet weekly with the Principal to plan and discuss grade level
needs. Decisions are made at Lead Teacher meetings and approved or modified
by the entire staff. Aspire’s small size schools, or Academies (within larger
complexes) with approximately 300 students, enable staff to work together as a
cohesive community.

b. Professional Development: Describe what effective Professional Development (PD) will look like
at your proposed school. Identify the school’s goals and strategy for ongoing PD. Explain how the PD
plan will be driven by data to build coherence and support the instructional program as well as build
capacity to improve teaching and learning, school performance and student achievement. How will
the PD program be differentiated to support teachers at various stages?

Aspire provides three levels of professional development: School, Region
and Home Office. Each school has 2-3 hours of school level professional
development each week. Each school “banks” time for early Friday dismissal
for professional development. At the site level, banked time provides Principals
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the opportunity for professional development each week. Individual student
work is the primary area for data analysis and progress toward meeting state
standards.

Aspire’s Home Office provides extensive data analysis around the
California Standards Tests and CELDT. Ongoing data analysis informs the
instruction with suggested students to target, strand weaknesses and
strengths, classroom growth, progress on the goals of No Child Left Behind and
school-wide challenges. Student data informs professional development.

The Home Office Data Team, run by Aspire’s Director of Evaluation and
Assessment, meets each month with each Principal, School Data Team, and
Teacher. The Team provides in depth analysis of the weakest strands on the
California Standards Test, each grade level, the school and the whole
organization. Pacing plans are updated and instruction aligned with the
findings. The Director of Evaluation and Assessment sends Principals class data
drilled down to the individual student level throughout the year. Data analysis
is again presented at a minimum of two Pupil-Free Regional Professional
Development sessions and is augmented by the Literacy and Math Coaches
continuing data analysis with teachers on a weekly basis. Aspire attributes its
statewide API progress directly to ongoing data analysis throughout the
year. Teachers become proficient in data analysis and developing
appropriate instruction based on the findings.

Regional professional development includes additional collaboration across
schools for data analysis training, observation of model teachers across sites,
sharing of best practices and some new teacher and staff orientation. Each
region has two to three days Pupil Free Days annually where teachers share
practices, participate in training and/or observe best practices in classrooms in
other Aspire schools. In addition to the Pupil Free Days, all teachers are
expected to observe other teachers, at least twice during a school year.
Substitute teachers are provided so that teachers can observe, debrief and plan
accordingly.

Home Office plans the professional development for groups like new teachers.
Twice a year, there is Aspire-wide training for Lead Teachers and Principals.
These trainings are strategically planned to introduce new concepts to the
leadership teams to be disseminated across the Aspire organization. The work is
primarily based on improving rigor in all classrooms. The Director of Data
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Analysis and Assessment Team meet individually with every Teacher and
Principal to review student data throughout the year.

Other site team members are provided periodic formal and topical training
sessions as well as real-time day-to-day coaching by functional experts in a
variety of standards. In addition, all team members are encouraged to pursue
external professional development opportunities in the form of workshops or
additional certification. Aspire may cover the cost of this professional
development, or may provide financial assistance as part of the benefits
package.

Aspire Teacher Induction:

In accordance with Education Code Section 44259.1, which requires that
teachers in the state of California earn their Professional Clear Credential
through on the job mentoring and training, Aspire established its own
California Commission on Teacher Credentialing (“CCTC”) approved
Induction Program to help beginning teachers with a Preliminary
Credential to earn their Clear Credential. The School’s teachers will be
eligible to participate in this two-year program, which provides weekly or bi-
monthly one-on-one instructional coaching. By completion of the program,
educators will have completed a portfolio showing evidence of their professional
learning in each of the six Induction Standards in the California Standards for
the Teaching Profession (“CSTP”) framework.

c. Teacher Orientation: Describe the induction program for new and existing teachers. Discuss how this
program will prepare teachers to deliver the proposed curriculum, utilize the instructional strategies
and differentiate instruction.

Heather Kirkpatrick is the Vice President of Education at Aspire Public
Schools. In this role she supports educators from recruitment as Residents or
as first year teachers into Aspire's Induction program through promotion into
roles such as Lead Teacher, Model Teacher, Mentor Teacher, Principal and
Instructional Coach at Aspire.

Because Aspire’s education program focuses on creating powerful, personalized
learning experiences for each child, Aspire’s teachers need to be highly skilled,
creative, and dedicated. Aspire’s human resource systems are designed to
attract, select, develop, inspire, and reward these educators. Once teachers are
hired, Aspire invests in individuals that support their continued professional
development. Aspire’s multi-pronged support system includes:
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o 2 weeks of summer training for all teachers new to Aspire

e 1:1 sessions with instructional coaches

e New Teacher Support Group

e Opportunity to observe demonstration lessons by grade-level Lead
Teachers and Model Teachers

e Regular classroom observations and formal performance feedback from
the principal

e Guidance in applying for Certification from the National Board for
Professional Teaching Standards

e 2 days during October break for follow-up training

HOURS

ASPIRE TEACHER ORIENTATION DAYS TRAINER/S
Aspire’s Instructional Program 3 Chief Academic Officer and
p g Aspire’s Area Superintendent

Lee Canter and Instructional

Classroom Management 8
Coaches

Standards-Based Instruction ELA 20 Instructional Coaches and Lead
Teachers

Standards-Based Instruction Math 16 Instructional Coaches and Lead
Teachers

Teaching for English Language 8 Instructional Coaches

Learners

Differentiated Instruction 8 Instructional Coaches

(Includes special needs)

Director of Data Analysis and

8 Assessment

and Instructional Coaches

Site Principals, SRES #6 Principals,
3 days | Lead Teachers, Literacy Coaches,
Specialists

October Break Follow-Up 2 days | Home Office, Principals. Coaches

Cycle of Inquiry (COI) — Data Driven
Instruction

Classroom observations at other
LAUSD Aspire schools.

d. (If applicable). The calendar should include the areas of focus in support of the instructional
program and the format of the PD. Additionally, discuss how the school calendar, daily schedule,
interim assessment process, and staffing plans align with this calendar.

Due to the longer school year and longer school day, teachers have two hours
of Professional Development every Friday with early dismissal. In addition to
Fridays, teachers have 35 minutes of individual planning, or conversations
with itinerant support staff and administrators every day when an
Instructional Specialist teaches their class. Four Pupil Free Days are
scheduled during the year: two for each Academy’s PD and two for Region PD.
(Regional PD could consist of the three Academies or combining with the HP
and/or South Gate clusters.)

e. Program Evaluation: Describe how the PD program will be evaluated to assess its success and
effectiveness on an ongoing basis. Discuss how the program will be modified to address areas of
need that are identified.
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All staff development is evaluated by the participants. Based on evaluations,
modifications are always made to the next sessions. However, the most
important evaluation is the year-end analysis of API growth and individual
student progress.

One way to evaluate the effectiveness of Aspire’s professional development is
shown in the table below. Aspire does very well on outcomes in English
Language arts and mathematics because teachers are consistently engaged in
professional development and data conversations. Aspire scores much higher
than the feeder schools to South Region ES #6.

Percent of All Elementary Feeder and Aspire Students
Scoring At or Above Proficient in English-Language Arts and Mathematics

English-

School LA Math
FEEDER SCHOOLS
61° St. 36.2 54.0
66" St. 40.5 49.9
68" St. 37.0 53.2
ASPIRE SCHOOLS
Antonio Maria Lugo 59.7 77.9
Huntington Park 59.0 70.5
Jr. Collegiate 58.0 75.6

Principals, as instructional leaders, are on-site coaches. Academy Teachers are
organized in collaborative teams, led by an experienced Lead Teacher who has
skills to mentor others. Teachers collaborate and support each other to reach
individual students’ learning goals. Aspire’s Instructional Coaches provide
additional support, provide one-on-one consultation, conduct experience-based
group sessions (e.g. New Teacher Support Program), and guide educators in
their application for certification from the National Board for Professional
Teaching Standards.

Coaching is an integral part of professional development at Aspire.
Teachers are also coached in the following topics by a Lead Teacher,
Instructional Coach or Principal throughout the year: (1) Classroom
management, (2) Standards-based instruction — ELA and Math, Guided
Language Acquisition Design (GLAD) - strategies for teaching content to English
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Language Learners, (3) Rigorous instruction, Differentiated instruction, and (4)
Cycles of Inquiry — Data Driven Instruction.

Feedback from observations is also a part of professional development at Aspire.
Performance expectations and reviews are discussed periodically during the
year. Performance reviews are formal, informal, verbal and written. Examples of
ongoing reviews can include classroom walkthroughs, peer review, lesson
observations and 360 degree feedback. The educator evaluation is based on
planned and unexpected classroom observations, student growth data, and self-
evaluation, and peer evaluation, parent and student feedback via a survey.

Principals evaluate Teachers at least twice a year according to criteria based on
National Board Certification. The Principal’s evaluation is completed by the
Superintendent three times each year and is based on the school’s academic
growth, self-evaluation, and survey results from parents, students and staff.

f. Autonomy: Describe how the school will use professional development autonomy to create a
professional learning communities in which faculty have time to collaborate to improve instructional
practice and student learning.

Aspire as a charter school arranges its schedule to enhance teacher
collaboration and planning. School on Mondays thru Thursdays is seven
hours in length. On Fridays, school is six hours. Teachers have professional
development every Friday for approximately two hours. Friday’s mandatory
professional development is in addition to 35 minutes teachers have every
day for planning when a certificated Specialist teaches their students.
Teachers also have four days of professional development during the school
year. Four Pupil Free Professional Development days are tentatively scheduled
for 2011-2012 are:

e October 14 — Academy Professional Development

e January 9 — Regional Professional Development

e March 5 - Academy Day Professional Development
e March 30 — Regional Professional Development
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6. Serving Specialized Populations

a. Special Education: Explain how the proposed school will implement and monitor the special
education compliance processes as well as instruction including assessment, Individualized
Education Plans (IEP’s) and the provision of special education supports and services utilizing
the District’s Special Education Policies and Procedures Manual as required by the Modified
Consent Decree. Please complete the plan in Appendices C, D and E.

No student is denied admission to Aspire because s/he needs special
education services. As evidenced at the thirty Aspire schools in California, all
provisions of federal law for students with disabilities including, but not limited
to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with
Disabilities Act of 1990 and the Individuals with Disabilities in Education Act of
2004, are fully implemented.

Aspire is particularly proud of its program to support students with
special needs. Collaborating with LAUSD, Aspire volunteered to hold a
moderate to severe autistic class at its PSC 1.0 site. Aspire and the
District moved a class from one of the feeder schools and placed it at
Aspire’s Firestone Academy. This class is already demonstrating success
and will be a model for replication at South Region ES #6.

Children with disabilities have for too long been left from the “table of rigor” in
education. The challenge lies in retooling both general and special education.
Access to the standards, the core curricula, and powerful and proven ways used
across this nation for providing that access are our goals at Aspire. Through
understanding accommodations, modifications, and differentiation, and by
working together as a collaborative team, teachers see that goal achieved.
Collaborative teams mean that we co-teach, we support each other’s work, we
share ideas across disciplines, we make sure all of us understand how each
other works and how we can be enriched by the strategies and concepts of
multiple disciplines.

API scores show that Aspire’s LAUSD elementary schools met all API

SUBGROUPS. The following table shows Aspire’s success working with students
with learning disabilities:
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Percent of All Elementary Feeder and Aspire Special Education Students
Scoring At or Above Proficient in English-Language Arts and Mathematics

School EnEKSh' Math

FEEDER SCHOOLS

61° St. 17.4 20.3
66" St. 10.5 19.3
68" St. 12.0 28.0
ASPIRE SCHOOLS

Antonio Maria Lugo No score 58.3
Huntington Park 21.4 57.1
Jr. Collegiate 30.8 69.2

Aspire has high expectations for all students and is committed to working
with students who are not meeting outcomes to help them achieve at expected
levels. Students performing below the school-determined acceptable levels are
expected to attend before, during, or after-school Aspire programs. In addition,
the key elements of the education program (small schools, small classes, longer
school day and longer school year) are designed to meet the needs of under-
performing students. Aspire supports special education students in
compliance with state and federal laws. Appendix D details Aspire’s Special
Education procedures and the signed Special Education Assurances verifies
our commitment to serve all students.

Aspire believes in an education that seamlessly weaves the services and
strategies of general education and special education to create an “every
education” for all students that is achievable, and of the highest value.

Aspire implements “push-in/pull-out” special education services. Push in
means that the Learning Specialist is inside the regular classroom with the
student. Pull out means the student is pulled into a separate classroom for
individual or small group work. All students, with IEPs, are included within the
Aspire family. Aspire provides speech therapy, physical and occupational
therapy, Title/LAP and special education academic programs to children five
years and older as identified. Developmental screening and/or comprehensive
assessments for children who are suspected of having a disability, which could
adversely affect their educational development, are also available.
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Information provided by the LAUSD Division of Special Education indicates that
the three feeder schools to South Region ES #6 currently have the following
classes and/or teachers:

3.5 Resource Specialist Teachers

2 Early Education Classes

S Severe Learning Disability Classes
1 Autism Class

1 Preschool Intensive Class

Section 504 Plan

Section 504 of the Rehabilitation Act of 1973 states that no otherwise qualified
handicapped individual in the United States...shall, solely by reason of his
handicap, be excluded from the participation in, be denied the benefits of, or be
subjected to discrimination under any program or activity receiving federal
financial assistance. (29 USC 794)

* Compliance monitored by the Office of Civil Rights.

* Applies to all institutions receiving federal financial assistance, such as
public schools.

* Schools are obligated to provide a "free appropriate public education”
(FAPE) to children with a disability.

Section 504 prohibits discrimination while assuring that disabled students
have educational opportunities and benefits equal to those provided to non-
disabled students.

Special Education

Determination for eligibility for special education and services may come from
teachers, parents, agencies, appropriate professional persons, and from other
members of the public. Special Education referrals will be coordinated with
school site procedures for referral of pupils with needs that cannot be met with
modifications of the regular instructional program, including referrals from
student intervention teams, such as the Student Study Team (SST). A pupil
shall be referred for special education and services after the resources of the
regular education program have been considered and, where appropriate,
utilized.

Student Study Team (SST)

The Student Study Team is an efficient and effective way to bring together all
resources, human and programmatic, to support students having difficulties in

regular classes. This is a concentrated solution-seeking meeting where all the
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needed persons, including the student and parent, are present at the same
time.

The SST is an expression of the school’s concern for students and provides a
supportive atmosphere for students to become actively involved in determining
their own needs and in implementing strategies designed to help them.

The goals of the SST are to:

e Work with the student and parent to identify causes of poor academic
performance, disruptive behavior, and potential developmental problems

e Work with the student and parent to identify viable interventions that could
occur before a student’s poor academic performance results in severe
underperformance or behavior results in a referral

e Discuss a variety of academic interventions and/or positive behavioral
reinforcements and develop strategies that have a high likelihood of positive
academic and behavior performance

¢ Inform parent and student of the referral process, where the student is in
the process and the consequences of further poor academic performance
and/or disruptive behavior

e Student study teams are also established to fulfill requirements of current
federal and state legislation. These laws require that:

» Regular classroom intervention attempts must be documented
before a student can be referred for special education services.

» Section 504 accommodation plans must be available for those
children not eligible for special education services, but who quality
under Section 504. The SST is a multi-disciplinary team with this
capacity.
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7. Performance Management

a. Performance Goals and Metrics: Each applicant team is required to set clearly measurable student performance goals and
mission-specific goals that will measure the success of your innovative school program. Schools will use the Performance
Management Matrix, which will be available on the Public School Choice website in the coming month to provide this
information.

Aspire will set the performance management matrix goals to surpass the
current APIs at the feeder schools. Aspire believes it will meet the higher
goals because of its proven track record and the constant and unrelenting
focus on data driven assessment.

Assessment enables teachers to observe individual student progress, the
principal to determine the efficacy of individual teachers, and evaluate the
success of the program as a whole. Multiple assessments (Attachment 9, are
used because no single assessment provides sufficient information on students’
learning in the three outcomes (basic skills, thinking skills, life skills).
Students are assessed through state and nationally recognized tests (e.g.
California Subject Matter Tests), Aspire-designed benchmark and/or interim
assessments. Aspire also uses day-to-day teacher-designed assessments (e.g.
quizzes, unit tests), qualitative observations of the process of learning (e.g.
teachers’ anecdotal notes, student reflection logs, internship mentor reports),
and examination of final products including an exhibition called Rite of
Passage Exhibitions (ROPES). Aspire also uses Student Led Conferences.

|b. Rationale: Discuss why the proposed school will track the mission-specific indicators selected.

As continuously evidenced by API data, Aspire is committed to increasing
student’s academic performance while developing effective educators. The Data
Director regularly confers with Principals and Superintendents regarding
teacher utilization of data. The Data Director and team examine trends and
provide Data Analysis Products and Services (Attachment 10) to
continually improve instruction. Aspire practices related to performance
management are a combination and balance of accountability and support.

Aspire’s Home Office provides extensive data analysis around the
California Standards Tests and CELDT. Ongoing data analysis informs the
instruction by determining which students to target, strand weaknesses and
strengths, classroom growth, progress on the goals of No Child Left Behind
and school-wide challenges. Student data also informs professional
development. The Home Office Data Team is run by Aspire’s Director of
Evaluation and Assessment who meets with each Principal, School Data
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Team, and Teacher. In depth analysis of the weakest strands on the California
Standards Test, each grade level, the school and the whole organization are
analyzed, pacing plans are updated and instruction aligned with the findings.
Attachment 1 shows the continuing cycle of data analysis, Attachment 9 Tools
for Measuring Student Outcomes and Attachment 10 Data Analysis Products
and Services that combined all guide first teaching, and assist re-teaching, and
intervention, until mastery is achieved.

Cycles of Inquiry (COls) are a systematic way for teachers and other educators
to analyze data and work together to ensure that instruction meets the needs
for all students. Data is collected and discussed through Data Talks, where
teachers and other educators analyze the data together and make instructional
decisions.

Consistent and Persistent Assessment is a critical tool for observing
individual student progress, understanding the development of individual
teachers, and evaluating the success of the program as a whole. Multiple
assessments are used to provide more comprehensive information on students’
learning:

e All standardized tests required for traditional public schools that are
mandated in the California Education Code (including SAT-9; PSAT, SAT,
High School Exit Exam)

e Any local district assessments required of other public schools in the
chartering district

e Specialized assessments developed by Aspire Public Schools for all areas
of the academic core (e.g. project rubrics)

o Day-to-day assessments related to specific content or skills (running
record for language arts; math computation quizzes, unit tests) Qualitative
observations of the process of learning (teachers' anecdotal notes, a
child's reflection log, internship mentor reports)

o Examination of final products (a final version of a paper, an
interdisciplinary final project, Rites of Passage (ROPES) project) based on
criteria and standards clearly communicated at the beginning of the
project
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8. Community Analysis and Context

a. Description: Describe the community you seek to serve. Include an analysis of the strengths,
assets, values and critical needs of the community. Discuss your rationale for selecting this
community and why the proposed school aligns with community needs and expectations.

b. Background/Support: Describe your team’s history and experience serving this or a similar
community. Demonstrate any existing connections or partnerships that your team has
established within the community. Provide a list of community leaders, groups, organizations,
Institutions or individuals that have pledged support for the proposed school.

Aspire has always been interested in developing another K-12 cluster in South
Los Angeles. SRES #6 is less than three miles from the Huntington Park
cluster that is now complete with 4 elementary schools, one middle school and
one high school. The values of the community center on continued acceleration
in student improvement and college readiness.

Aspire is certain that the replication of its successful models in
Huntington Park and PSC 1.0 in South Gate will bring a rigorous
education to the students attending South Region ES #6. The model
provides a focused college readiness education, as well as, an exemplary
intervention program and class for students with special needs to match
community needs.

With Aspire’s proven success in Huntington Park (which includes a California
Distinguished School), the Board of Directors expressed desire to begin another
cluster in Los Angeles. Aspire’s 30 schools are strategically placed in areas with
high drop-out rates and where college has not been a part of students’ future.
Aspire has changed this situation at every Aspire school.

Aspire’s educational program is designed for students who have historically
faced barriers accessing a college education. Typical Aspire students are from
low-income families, English is not the home language, and they live in
communities with low-performing schools and high dropout rates. Aspire’s
work in Los Angeles has been with very similar communities.

In addition, Aspire will work closely with the Hubert H. Humphrey
Comprehensive Health Center across the street to provide additional services to
students and families. Aspire is very interested in partnering with agencies to
extend health and human services beyond the educational walls.

One Academy will be named Juanita Tate. The LAUSD Board of Education
named the site for Juanita Tate when it took the land from Concerned
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Citizens of South Central. Ms. Tate was a community activist who advocated
green space and athletic areas for the people of South Los Angeles. Another
Academy will be named Aspire Slauson for the street bordering on the north.
Directly across the street on the east side is the Hubert H. Humphrey
Comprehensive Health Center. One block east of the Health Center is the
Brotherhood Crusade; another community agency Aspire will collaborate with.

e In October Families That Can a community-based network of parents
and community groups introduced Aspire’s Leadership Team to
community leaders: Assemblyman of the 52nd District, Isadore Hall, III,
Blair Taylor from the Los Angeles Urban League and Gene Fisher from
the Watts Learning Center. This collaboration (Attachment 11) will
continue as they are determined to secure high-quality public education
choices in inner city neighborhoods. They have written,

“Currently, we are working to engage parents in the second
round of Public School Choice so that local families have a
say about the schools in their neighborhoods.”

Aspire’s current partnerships include:

e California State University at Los Angeles (CSULA) will provide
counseling interns to each Academy

e The Bill and Melinda Gates Foundation — $60 million College Ready
Promise grant to improve college entrance rates and teacher
effectiveness.

e Teach for America (TFA) supports the recruitment of a highly effective
teaching force that demonstrates a diversity of skill sets, strong content
knowledge, background and experiences, trained in culturally relevant
and responsive pedagogy, and the use of data in a collaborative manner
to target student support (Attachment 12).

e The Michael and Susan Dell Foundation - provided a four year $2.5
million grant to prepare urban children for college. Dell also funds the
Aspire Area Superintendent position and resources and supplies.

e The Eli and Edythe Broad Foundation - assists with facility costs for
new Aspire schools in Los Angeles
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e Oprah Winfrey’s Angel Network donated $1 million to Aspire that
was used for additional teacher compensation and instructional
supplies (Attachment 13).

e United States Department of Education awarded $14 million to
Aspire to develop 15 more independent charter schools
(Attachment 2).

In the latter part of November parents passed out fliers during an Annual

Turkey Dinner Give-Away along with Mayor Villaraigosa to the communities of
South Region #6.
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9. Community Engagement Strategy

a. Engagement Plan: Explain the team’s vision for engaging the community and the underlying theory that
supports it.

b. Key Community Partnerships: Discuss the specific ways in which community members will be included in the
ongoing success of the proposed school. Describe the role of key community partnerships throughout the first
five years of the school and explain 1) how such partnerships will further the mission and vision of the school,
and 2) who will be responsible for managing the cultivation of these partnerships. For elementary school
applicants and applicants serving teen parents and their infants and toddlers, briefly describe how you will
develop and cultivate community partnerships with early education programs and stakeholders.

Aspire recognizes how complex community engagement can be and has learned
that “real community involvement” occurs both before and after the school
opens. Parents wait to see how friendly the new neighbors are and more
importantly how rigorous the educational program is. Aspire knows from
experience opening 30 schools in California that when the school doors open
students and parents are there!

Community engagement began with an October Families that Can parent
training).

October 27 — Following a showing of “Waiting for Superman” Aspire met with
elected and community leaders to invite their participation. Invited guests
included elected officials such as: Jan Perry, Bernard Parks, Isadore Hall, III,
and Mark Ridley Thomas. Community Leaders included: Danny Bakewell,
Charise Bremmond, Robin Canon, Blair Taylor, and Leon Jenkins.

November 4 — A parent meeting was held at 66t St. School. Parents were
invited to visit the Aspire schools at any time. Desires for the new school
were shared. Aspire addresses parent desires as follows:

PARENT DESIRES

FOR THE NEW SCHOOL WHAT ASPIRE DOES...

Good leadership e Strenuous procedures to select principals are detailed in
this application

Improved respect towards e A pre-opening celebration with the neighbors will be held

parents to familiarize students, parents, and neighbors, with the
school

e Respect for people is expected by everyone at Aspire

e Respect to/for/with parents is so important that it is an
evaluation criterion for both teachers and principals

Interventions for students ¢ Intervention is held during school

e Intervention is the purpose of Extended Day (2 hours
after school)

e API Scores attest to success supporting students’ needs

Smaller class sizes e K-3is 22:1 and 4-6 is 30:1

e Classes are smaller than the LAUSD
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Improved communication e Teachers are required to send home information
school to home e Every student and parent has their teachers’ phone

number and has been asked to contact them whenever
there are questions)

Improved adult supervision on | e Playworks conducts structured play during recess and
the site lunch

e Only one Academy is on the yard at one time; reducing
the number of students interacting and providing more
space and play areas

Parent education classes e Parent Institute for Quality Education (PIQE) — as at

other Aspire schools, will provide parent education

e CSULA provides parent education and family groups

e Parent education is conducted by the Intervention
Specialist

e Coordinator/s, Teachers provide class sessions

e 2 Saturdays are Parent Student Education Days

¢ Any topics brought to the Parent Liaison, or Advisory
Council, will be provided

Aspire hosted Open Houses Thursday, December 9t and Thursday,
December 16th for community leaders and parents from the feeder schools to
tour the Aspire schools in Huntington Park. Aspire parents will distribute
flyers for these events in the surrounding neighborhoods of South Region ES
#6. Two more Open Houses will occur in mid January to introduce the Aspire
model to parents and community.

Aspire’s existing partnerships are identified on pages 45-46. New partnerships
include:

USC Rossier School of Education — This partnership will provide
student teachers (future Aspire teachers) and opportunities to further
research of charter school (Attachment 14).

United States Department of Education awarded $14 million to
Aspire in October 2010 for school expansion. Any school Aspire opens
will receive additional funding for normal start up costs, as well as the
organization utilizing the funding for designing scalable systems for an
expanding CMO. These would include, but not limited to, completing the
shift towards a matrix organization that includes regional offices and
central support functions, streamlining centralized support functions to
ensure maximum efficiency and refining internal talent management and
talent development programs (Attachment 2).

Brotherhood Crusade will help with College Readiness and serve on ASC

Hubert H. Humphrey Comprehensive Health Center will provide
needed health and human services to SRES #6 families and serve on ASC.
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GOVERNANCE, OVERSIGHT and LEADERSHIP

10. School Governance and Oversight

a. School Type: Briefly explain the rationale for applying to operate your school as an Independent
Charter school?

Aspire has successful elementary school models with proven track records in
communities just like the one that feeds South Region ES #6. (See

5- Year API Growth chart on page 5). Aspire has proven success in
Huntington Park and now at PSC 1.0 in South Gate, and is capable of
replicating the Aspire model at South Region ES #6. Aspire knows that by
operating as an independent charter, flexibility and innovation in
curriculum, hiring and assessment has produced astounding success.

Aspire is a 501(c)(3) Charter Management Organization (CMO) that has been
established to open and operate independent charters in California. Aspire’s
Board of Directors is responsible for establishing broad policies that affect all
Aspire charter public schools, advocating Aspirer’s mission, and providing
strategic guidance to the organization. The Aspire Board of Directors consists
of 8 active members; Attachment 15 identifies members of the Governing
Board. The governing structure of Aspire is:

Board of Directors
[

CEO, Home Office
ﬁ_ead Teachers \ I
Il\-lllta(:lr;agi;:%a(:h Area Superintendent Aspire School Council
Special Education p | \ Parent _C(_)ordinator
Office Manager — Principal «—{ Ad Hoe Committess
Ice Manager Assistant Principal
Partners — TFA, USC, \ P y ~
CSULA I r ~
Intervention Coord. «—»| Room Parents
uechnoloqv Coord. / VR Field Trip Assistants
Classroom Volunteers
\. y,

b. Applicant Team Capacity: List the members of applicant team filing this proposal. Please be sure
to include each person’s affiliation with the school (e.g., principal, teacher, parent, community
member, etc.). Include a brief biography of those persons who will take a significant leadership role
in the proposed school. Provide evidence to show why the team has the collective capacity to
successfully lead/transform a school.
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Aspire’s team is comprised of personnel representing one of the most successful
Charter CMOs in California. Over Aspire’s twelve year history, Aspire has
grown to 30 schools serving 10,000 students; making Aspire larger than 92%
of the school districts in California. API scores keep increasing and
college entrance is a reality for Aspire’s graduates. Aspire now operates
schools in six metropolitan areas: Oakland, East Palo Alto, Los Angeles,
Stockton, Modesto and Sacramento.

Aspire will only open schools in areas with low income students and where
it can properly “seed” the schools. Aspire is conscious of overreaching the
capacity to provide the quality expected from the teachers. Aspire is a K-12
system of public schools that is free and open to all.

As a public charter school organization with a clearly defined focus, Aspire
attracts educators interested in working in more accountable, innovative,
collaborative environments. Varied, accelerated career tracks create further
opportunities for professional growth. As a rapidly growing organization, Aspire
can provide a fast career path for individuals with aspirations for professional
advancement. Expanded leadership responsibilities for educators can be either
in or outside the classroom, including lead teacher, model teacher, coach/
trainer, curriculum specialist, and dean of students. Aspire also has a principal
residency program starting in 2011. Instructional coaches guide experienced
educators in their application for certification from the National Board for
Professional Teaching Standards.

Dr. Roberta Benjamin, Area Superintendent

Aspire’s Area Superintendent is a 38 year veteran of LAUSD. She was a
“charter principal” of the Ten Schools Program when assigned to 112tk St.
School. Dr. Benjamin also was a Director of Schools in two Area/Region Offices
and prior to retirement from LAUSD was the Director of the Charter Schools
Office.

James Willcox, Chief Executive Officer

In 2009, James Willcox was named Aspire’s second Chief Executive Officer.
Prior to his appointment as CEO, Mr. Willcox was Aspire’s Chief Operating
Officer. Before joining Aspire, Mr. Willcox was the founding Chief Operating
Officer for Education for Change, a nonprofit charter management organization
founded to restart underperforming district schools within the Oakland Unified
School District. Mr. Willcox has also served as a Principal at New Schools
Venture Fund, a philanthropic organization focused on starting organizations
and supporting entrepreneurs focused on improving public schools nation-
wide. Prior to New Schools Mr. Willcox was a nonprofit consultant with the
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Bridgespan Group, and served as a U.S. Army officer for over seven years. He
holds a B.S. from the United States Military Academy at West Point, and a M.
Ed. and M.B.A from Stanford University.

Jonathan Faustine, Chief Operating Officer

Jonathan Faustine is responsible for all growth, operations, technology,
facilities, marketing, strategic information systems and human resources
functions as well as the overall functioning of the Home Office. In his career
Mr. Faustine has managed and led strategy, business improvement and
technology projects in many industries including High Tech, Retail and
Government. He is an expert in project management and delivery.

The Team also includes Aspire Teachers and Principals who have experienced
success in classrooms and schools in the LAUSD and across California.

c. School Governance and Oversight

Aspire Public Schools encourage all stakeholders to participate in and take
responsibility for the educational process and educational results. Each school
has an Advisory School Council (ASC) which holds the school accountable
for the performance of its students. The Council also conducts a lottery if
enrollment exceeds capacity, addresses school safety issues, reviews parental
concerns and sets policies that are unique to the school.

ASCs meet regularly and comply with the Brown Act (Open Meeting
Requirement). Each school has a Parent Coordinator, a respected community
leader from each school’s local community. The Parent Coordinator helps
identify and ameliorate parent concerns. The Parent Coordinator is a liaison
between the parents and Principal.

i. Autonomy: How will you use governance autonomy to create a culture of shared leadership and
decision-making focused on high student performance?

Although Aspire is organized as a single 501(c)(3) with a single Board of
Directors, each individual Aspire school has an Advisory School Council (ASC)
with decision-making authority over site-based decisions. The ASC:

e Acts as an initial discipline review board,;

e Addresses school safety issues;

e« Reviews parental concerns;

o Determines budget priorities; and

e Sets policies that are unique to the school.
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Aspire knows that children learn best when parents are engaged in their
education. Aspire helps parents and guardians become coaches for their
children, and to invites parent participation in all aspects of Aspire’s school
life.

ii. School Level Committees: Describe the decision-making bodies and general areas of decision-
making responsibility for each body that will exist in the school. Detail how your school
governance structure allows for a real and meaningful impact on school decision-making, and
how they will interact with each other? Describe the process for gaining input from all stakeholders
groups into decisions.

Parent Involvement

Aspire Public Schools recognizes that children learn best when parents are
actively engaged in their education. To help parents and guardians become
great support for their children, and to invite parent participation in all aspects
of school life, Aspire features:

e Participation in School Decision Making: In addition to roles in the
school’s parent organization, Aspire includes two parent representatives on
the Site Advisory Council and parent participation on the school’s Principal
Interview Committee and the Teacher Hiring Committee.

¢ Committees: Each Academy has a Fundraising Committee. Sometimes
Committees arise from a classroom’s social studies or science projects; this
could be anything from a neighborhood clean-up; recycling drive; food
drives.

¢ School-Family Student Compact: To underscore that a mutual
commitment is needed to promote academic success, the teacher, parent(s),
and student all sign a compact during a three-way conference at the
beginning of the school year. This compact outlines the rights and
responsibilities of each stakeholder, and affirms the three parties’ mutual
accountability for the success of all students, staff development, and parent
satisfaction. Parents, students and teachers meet at least twice during the
year to plan and assess the student’s learning progress and determine goals

¢ Guidance about At-home Support: Aspire offers coaching to parents on
reading at home (20+mins per day K-6); providing the right level of help with
homework, participating in projects, and playing games that reinforce
learning. Literacy workshops for parents are scheduled monthly.

e Regular Parent Workshops throughout the school year: workshops cover
a variety of topics, such as nutrition, diabetes, self-esteem, bullying, better
parenting, underage drinking, and domestic violence.

Aspire’s commitment to parents is demonstrated in the formal Guarantee to
Parents. At every Aspire campus parents can expect:
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e An open invitation to attend their child’s classes

An invitation to sit on Exhibition panels: parents may sit on panels to judge

student work

Easy, open communication with their child’s Teacher and Principal

A demonstrated improvement in their child’s academic performance

The opportunity to annually rate performance of teachers and the school

Eligibility to serve on the school’s governing body, the Advisory School

Council

e Ample volunteer opportunities. Thirty volunteer hours per year are strongly
encouraged, in which parents may help out in classrooms, lead extra-
curricular activities, assist in event planning, accompany students on field
trips and serve on parent committees

e Invitations to aid in fundraising. Parents and community members may
work with the school to raise additional resources to support students and
the school programs

¢ Opportunities for advocacy: parents and community members communicate
the school program and outcomes to the public, educators and policy
makers, and advocate for necessary policies and resources

The Community is considered so vital to students’ success that it is part
of the Principal’s evaluation. Principals are expected to:

e Use a variety of media to communicate with parents about events and
opportunities for involvement; create a school that provides engagement of
all parents; use the ASC to solve issues within the school community

e Proactively reach out to local community groups and leaders; take a
leadership role in the neighboring community

iii. Governing Council: Describe the composition of the Governing Council and the process for
membership selection.

Each Aspire Academy has an ASC consisting of the principal, two teachers,
two parents, two representatives from community partners. Parents elect the
parent representatives to the ASC at an Academy meeting.
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11. School Leadership

a. Principal Selection: Describe the criteria for selecting a leader for the proposed school, and explain how these
characteristics align with your school’s unique mission and vision. Additionally, describe the process that will be
used to select the school leader. Please attach a job description for the Principal. If a candidate has already
been identified, explain why this person is well qualified to lead the proposed school.

Selecting principals is a very important activity for the Aspire
organization. Aspire knows how significant the leader role is to the success of
the school. Aspire recruits leaders from other school districts, organizations,
as well as from talented educators within Aspire. The process of selection is
comprehensive and rigorous. The Home Office screens all written applications.
The Area Superintendents then rescreen and select potential applicants to
interview. After these preliminary interviews, the Area Superintendent selects a
final group to proceed to the next step. Finalists are interviewed by a panel of
stakeholders at the school site who send their recommendation to the Chief
Executive Officer for final selection.

Since each Academy Principal is vital to the success of the program,
(Principals Job Description is Attachment 16) the Superintendent has
already begun recruiting experienced educators from within Aspire and the
District. The plan is to have at least two of the administrators have Aspire
experience to accelerate success. Principals, as instructional leaders are so
important that the organization is developing a Principal’s Residency that will
begin in the 2011-2012 school year.

b. Leadership Team: Identify any leadership positions beyond the principal position. Discuss the role the leadership
team will play in the development, implementation and evaluation of the Instructional Program. Discuss how the
leadership team will collaborate with the faculty and staff to set goals, develop and implement the curriculum,
assess progress in meeting goals and hold each other accountable for meeting such goals.

Aspire’s Los Angeles Superintendent, Dr. Roberta Benjamin, is each
Principal’s coach and support system. Along with teacher and parent
evaluations, Dr. Benjamin is the principal’s evaluator. Dr. Roberta Benjamin is
a public school educator who served 38 years in the Los Angeles Unified School
District as a Teacher, Principal, and District Administrator and as Director of
the District’s Charter Schools Division. Dr. Benjamin has worked extensively
with school reform throughout Los Angeles, including programs at 112th St.
School (Ten Schools Program), Elizabeth Street and Foshay Learning Centers.
She also served as liaison between the Annenberg Foundation and the Los
Angeles Unified School District. Dr. Benjamin is also an Associate Professor at
Loyola Marymount University.
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c. Principal Evaluation: Describe the annual process by which the principal will be evaluated. Please be
sure to include the governing body or persons responsible for evaluation.

Principal evaluation is extensive. The Superintendent conducts
unannounced walkthroughs at least weekly at each school. The Principal, and
Assistant Principal, receive extensive support and guidance. Openness and
transparency to problems is critical to their success. Aspire’s Home Office and
Superintendent expect that problems are addressed immediately. Problems not
addressed hinder effectiveness in supporting teachers and being a highly
effective instructional leader.

The Superintendent uses Teacher and parent evaluations, conversations and
observations by the Home Office as a component of evaluation. A detailed
evaluation rubric is also used (Attachment 17). “Distinguished” Principals
display skills, qualities, and adeptness in six dimensions:

Instructional Leadership
People Management
Resource Management
Problem Solving

Aspire Values
Community Leadership

ok LN

At the year-end conference, the Superintendent provides each Principal a
written evaluation based on the six dimensions.
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12. Staffing

a. Staffing Model: Discuss the academic and non-academic staffing needs of the school from start-up through year
five. Include all personnel along with the number and type of positions. Explain how the proposed staffing model
aligns with the mission, vision and Instructional Program of the proposed school. Additionally, discuss how your
staffing model ensures adequate instruction and services to special education and EL students.

Aspire’s K-6 Academies create learning communities where each student and
family is known personally. South Region ES #6 will be divided into three
schools. Research shows that small schools allow students and teachers to
develop intensive, long-term relationships that enable better conditions for
teaching and learning.4 The chart below shows how each Academy will be
organized with 22:1 student-to-teacher ratio in grades kindergarten through
third, and up to 30:1 ratio in grades four, five and six.

Class organization for the Juanita Tate, Slauson and Inskeep Academies is
planned as follows:

Grade J%Z?ga Slauson | Inskeep Totals | Classrooms %?zses

K 66 66 66 198 9 22
1 66 66 66 198 9 22
2 44 44 44 132 6 22
3 44 44 44 132 6 22
4 30 30 30 90 3 30
5 30 30 30 90 3 30
6 30 30 30 90 3 30

Students 310 310 310 930

Teachers 13 13 13 39

Each Academy has its own Principal and Assistant Principal, Office staff,
Intervention Coordinator and Extended Day staff. The Home Office provides
Specialists, Coaches and Instructional Technology equipment, training and
support.

4 A number of large-scale studies have demonstrated that small schools are more productive and effective
than large ones. Findings from these studies show that students in small schools learn more and better,
make greater progress toward graduation, persist in larger numbers, and behave better. This is all
particularly true for disadvantaged students (Raywid, Mary Anne. 1999. “Current Literature on Small
Schools,” West Virginia: ERIC/CRESS.) . In addition, compared with students in large schools, students
in small schools experience a greater sense of belonging, and their academic and personal self-concepts
are more positive (Cotton, Kathleen. 1996. “Affective and Social Benefits of Small-Scale Schooling,” West
Virginia: ERIC.).
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The Principal selects Lead Teachers who must have been successful Aspire
teachers. Success is measured by how effective they have been using data to
raise achievement. This is also a way for teachers interested in promoting
within Aspire to gain leadership experience and visibility within the Aspire
organization.

b. Recruitment and Selection of Teachers: Describe the criteria the proposed school will use to select
Teachers, and explain how the criteria align with your school’s unique mission and vision. Discuss the
schools planned mix of experienced and new teachers as well as any unique considerations needed to
support the school design.

Aspire is the oldest public state charter management organization (CMO)
with a clearly defined focus. Aspire attracts educators interested in working in
accountable, innovative, collaborative environments — teachers and
principals who are themselves educational entrepreneurs.

The first area of recruitment is from within the Aspire family. The goal is to
“seed” at least two experienced Aspire teachers in each Academy. These
teachers provide leadership, and transmit the Aspire culture to the new staff.
This past year a teacher from northern California wanted the opportunity to
live in Southern California and transferred to a Los Angeles Aspire school. This
movement will be encouraged more and more as these are wonderful
opportunities for young staff. They are meeting and mixing across the state
and find themselves members of a growing organization that is continuing to be
recognized in the state and across the nation.

Aspire hires teachers from its Teacher Residency program and will hire student
teachers from the USC Rossier School of Education (2012-13). These teachers
will already know the “Aspire” way and family structure. In addition to the pool
that has been trained at Aspire the organization actively seeks educators
interested in working in accountable, innovative and collaborative
environments.

Aspire’s strong criteria for hiring are included in the four parts of the hiring
process: resume screening, demonstrations, interviews and references
Traditional recruitment will include: classified advertisements, Internet
postings, and job announcements through local credentialing programs, word-
of-mouth among teachers. These are all viable methods of finding appropriate
educators. Teachers from 61st, 66th and 68th St. schools will be invited to
apply and be considered with all other applications. LAUSD teachers and
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itinerant staff from feeder schools and other District offices work at every
LAUSD Aspire school.

Aspire teachers must be fully credentialed and meet all requirements set forth
in applicable provisions of law, including Education Code Section 47605(]) and
the applicable highly qualified requirements of NCLB.

Aspire has a multiple-stage hiring approach that includes:

1. A resume screen

2. Interview with a site hiring committee (comprised of Aspire Principal,
Teachers, and Parents)

3. Writing sample

4. Demonstration lesson with students

5. Reference checks

Although this is a lengthier process than that used by most education
organizations, Aspire believes that finding the right match for both organization
and individual will decrease turnover that is disruptive for student learning
and school culture.

Aspire Teacher Residency Program

The Aspire Teacher Residency Program (ATR) is a teacher training program in
partnership with the University of the Pacific. The Aspire Teacher Residency
Program offers:

e A comprehensive four year program that integrates exceptional academic
preparation and practical teaching experience

e A tuition-reimbursed Master's in Education from the University of the
Pacific

e A tuition-reimbursed California Preliminary Credential, in either Multiple
Subject (K-8) or Single Subject (6-12)

e« A job at an Aspire school the following school year, at a beginning
teacher's salary with medical benefits for residents who successfully
complete the first year program

Residents have the opportunity to work in three learning environments including:
o The opportunity to work alongside an Aspire Mentor Teacher, four days
per week, preparing to gradually take over the classroom teaching

e An all day seminar, one day per week, with their Regional Cohort,
discussing the coursework theories and classroom practices at Aspire

58



PUBLIC SCHOOL CHOICE 2.0:

ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6

e Online courses in education theory during the summer and school year
for residents

Year 1: Residency Year

e Residents work with an Aspire mentor teacher and take coursework for
their California Preliminary Credential and Master's in Education
through the University of the Pacific

Year 2-3: Induction Years

e Residents work in their own classroom at Aspire
e At the successful completion of Year 3, Residents receive their California
Professional Clear Credential

Year 4: Final Year of Residency Program

o Residents continue teaching in their own classroom

e Complete their final required year of service

e May pursue other career avenues within Aspire Public Schools i.e. Lead
Teacher, Model Teacher, Administrator

c. Autonomy: How will you use staffing autonomy to create optimal learning-centered cultures for
students?

Aspire Principals do daily walkthroughs of classrooms. During some
observations they provide informal feedback to the teachers. Principals
conduct periodic performance evaluations providing regular feedback to
teachers to help inform their professional growth; to ensure they are
appropriately rewarded according to performance; and to build a culture of
accountability. Autonomy allows Aspire to terminate Teachers who are
unwilling to accept accountability despite conferences, guidance and
assistance. Autonomy enables Aspire to focus on the business of
students. Without the highest quality and committed teachers, Aspire cannot
meet its target of “no student is left behind” and preparing every student for
college.

d. Evaluation: Describe the evaluation process for teachers
For internal applicant teams only, please discuss how your proposed evaluation process connects
to and/or furthers the recommendations of the District's Teacher Effectiveness Task Force.

Principals meet with each educator several times during the school year to
discuss individual performance. Beginning of year (or end of previous year):
during this non-evaluative discussion, the Teacher and Principal discuss

development goals for the year. In addition to Aspire’s core values, Aspire uses
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the 5 criteria developed by the National Board for Professional Teaching
Standards along with its own rubric to evaluate its teachers:

1.

Commitment to Students and Learning

e Demonstrates knowledge of cognitive development and different learning
styles

e Considers the whole student including interests and cultural heritage

e Creates a culture of respect and equity

e Creates a culture of high expectations for learning

Knowledge of Subject Matter

e Know how the subject is organized and lined

e Designs coherent instruction (including activities, materials, resources)
e Uses subject-specific instruction techniques

. Skill in Management of Learning

¢ Organizes and manages classroom procedures, including physical
environment, groups, transitions, materials

e Manages student behavior

e Uses a breadth of instructional techniques effectively

Assesses student growth consistently and in accordance with

instructional goals and standards

Engages students in learning

Provides constructive, timely, substantive feedback

Is flexible and responsive

Maintains accurate student records

Reflection

e Reflects on practices accurate

e Uses reflections to modify future teaching
e [s open to coaching and critique

Community-Oriented

Collaborates with other teachers

Communicates with parents about individual students
Collaborates with parents in instructional program
Uses community resources when appropriate
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FINANCES

The Finances section should provide an overview of the projected budget for the
proposed school, including additional resources that may be needed. Note that all
internal applicant teams will receive funding via the District’s Transparent Budgeting
process, which is based on student ADA, while independent charter schools will receive
funding via the charter funding formulas. Please reference Appendix F for a brief
overview of Transparent Budgeting.

13. Finances

a. Financial Sustainability: Discuss how your school will sustain its vision, mission and goals relying
only on regular District funding or charter funding.

Aspire does not “rely only on regular District funding.” As a public charter
school, providing a free education to all students, funding from donors, grants,
and foundations is aggressively pursued.

b. Additional Funding: To the extent that the implementation of your proposal requires additional
resources beyond existing District or charter funding, please specify how the school plans to raise
additional funds.

Additional funding comes from many partners and grants. The following
partners, and grants, provide funding:

1. The Eli and Edythe Broad Foundation assists with facilities costs for
new Aspire schools in Los Angeles.

2. Susan Dell Foundation funds the Area Superintendent Position and
resources and supplies.

3. The Bill and Melinda Gates Foundation has funded a $60 million
grant “College Ready Promise” to improve the college entrance rate
and teacher effectiveness across 5 CMOs in Los Angeles.

4. Oprah Winfrey’s Angel Network donated $1 million to Aspire for
additional teacher compensation and supplies for students (September
2010).

5. United States Department of Education awarded $14 million to
Aspire. On September 29, 2010, Education Secretary Arne Duncan
announced 12 charter school grants totaling $50 million for charter
management organizations to replicate and expand high-quality charter
schools that have demonstrated success. The Charter School Grant
Program competition is the first time the Department sought out the
nation's highest-performing charter management organizations capable of
replication and expansion (Press Office, (202) 401-1576, press@ed.gov ).
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For Traditional, ESBMM, Pilot and Network Partner Schools Only

c. Autonomy: Discuss how your proposed school will use budgetary autonomy granted via Transparent
Budgeting to ensure that expenses are aligned with the mission, vision, instructional program and goals
of the school. Please outline your school’s priorities from start-up through year 5.

Does not apply to Aspire — an independent charter.

d. Budget Development: Describe the process for developing the annual school budget, ensuring input
from a broad cross-section of stakeholders.

Mike Barr, Chief Financial Officer

Mike Barr manages all of Aspire’s finance, accounting, and treasury functions.
Mr. Barr has over 20 years experience of progressively senior positions in
finance.

The process and annual calendar of events related to projecting and monitoring
of financial results for Aspire Public Schools and each of our individual schools
is as follows:

Budgeting:

1. January: Financial Analyst at the home office prepares the budget template
in Excel. Obtain projected funding rates from the January version of the
Governor’s budget proposal.

2. February: Gather enrollment and staffing projections by grade for each
school site. Input projected enrollment, staffing and funding rates into
Excel template and distribute to sites. The budget template includes a
number of key expense assumptions, including: the annual merit raise
available for staff, STRS/PERS funding rates, health & welfare costs, and
insurance rates.

3. March & April: Hold 2 to 4 in-person meeting with Principals and Area
Superintendents to review their proposed budget and multi-year projections.
If a site is having difficulty balancing its budget, more meetings will be
required to identify cuts; those site meeting may also be attended by the
Director of Finance and the Chief Financial Officer. The analysis that takes
place during this review period includes a comparison to the previous school
year (for which at this point we have 8-9 months’ of actual data), as well as
a comparison to spending on a per-pupil basis against other Aspire schools.

4. May: Obtain projected funding rates from the May version of the Governor’s
budget proposal. If there is a material variance to the January rates, we will
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incorporate those changes into the site templates and hold one more round
of reviews with each site.

5. June: Aspire’s Board of Directors approves the annual budget. The
approval is for Aspire as an organization in total and each of the school sites
individually. At this point, each site now has a monthly budget for P&L,
Balance Sheet and Cash Flow in total and at the resource level; that
approved monthly budget becomes the basis for the site’s Forecast.
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14. Implementation

e. Implementation Plan:

What elements of the school proposal will be implemented in the first year? How many years will it
take to achieve the full scope of the proposal as written? Submit a timeline that outlines the rollout of
all elements of the proposal from start-up through year 5. Attach Appendix G

Full implementation begins August 22, 2011, the first day of instruction.

Aspire, in keeping with the feeder elementary schools (61st, 66th and 68t St.)
will be a K-6 school drawing its students from the boundaries identified by the
LAUSD. All elements of the proposal will be achieved during the first year
(and some pre-opening, as outlined in Appendix G). Aspire’s successful
experience opening new schools enables management to open new schools
with instruction beginning the first day. Appendix G shows how the scope of
the work will be implemented during the first year of operation.

The grant award from the Department of Education will enable Aspire to search
for a nearby location for a middle school to be followed by a high school several
years later. Aspire’s practice across the state is to begin by seeding elementary
sites that become part of a K-12 cluster. This practice is proving highly
successful in not only student achievement but assuring College for Certain
practices for students’ entire K-12 experience.

| a. Waivers: For Internal Applicant Teams Only

Does not apply - Aspire is an independent charter.
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SUPPLEMENTAL APPLICATION

(For Charter Management organizations looking to add schools to their existing portfolio and all
organizations seeking Network Partner status)

All Charter Management organizations looking to add more schools or campuses to their existing portfolio and all new
and existing Network Partner organizations submitting an application via the Public School Choice 2.0 Request for

Proposal must complete the Supplemental Application. The intent of the Supplemental Application is to allow the
evaluation team to better understand the organization’s capacity to operate one or more schools or campuses.

NETWORK PORTFOLIO AND PERFORMANCE

1. Portfolio of Schools (2 pages)

Please provide an overview of the schools/campuses within your portfolio. Please include the
following:

a. Number of school(s)/campus(as) and total number of students served;

b. Cities, or communities, served,

c. Grade levels served;

d. Unique school themes or models in your organization

e. Type of schools in your portfolio (e.g., Charter, Network Partner, etc.)

Aspire Public Schools (“Aspire”) is a 501(c)(3) charter management
organization that operates high performing public charter schools across
California. The organization runs 30 schools serving 10,000 students from
kindergarten to 12th grade. Aspire’s typical grade configuration for a
primary school is kindergarten to 5th grade and 6t to 12t for a secondary
school. Schools are in the following cities: East Palo Alto, Huntington Park,
Modesto, Oakland, Sacramento, South Gate and Stockton.

Aspire typically obtains its schools’ charters through the local district in
which the school is located. However, six of the thirty schools have been
granted authority to operate by the State Board of Education under Aspire’s
statewide benefit charter. Aspire currently operates six schools within
LAUSD boundaries that are chartered by the school district and two that are
chartered by the State Board of Education with California Department of
Education oversight. Aspire enjoys partnerships with various districts
throughout the state and appreciates the opportunity to build relationships
with district partners to ensure that all students are receiving a high-quality
education.
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2. Portfolio Growth

a. Describe the organization’s proposed scope of growth over the next five years both in
LAUSD and nationally (years, number and type of schools, target cities, etc.)

Aspire seeks to increase the access to a high quality public education for
underserved students in California through the operation of high quality
schools and the translation of that success into district schools. In order to
achieve this mission, the organization has implemented a growth plan within
the state of California that it believes is both ambitious and attainable: the
organization plans to grow three to five schools each year until it hits its
initial target of thirty eight schools. By achieving this goal, Aspire hopes to
have enough of a presence throughout California to be able to translate its
learning and successes to other districts and schools in order to achieve high
academic performance in all public schools. Aspire believes that Public
School Choice is an opportunity to accelerate all public school achievement.

Aspire’s portfolio currently contains 30 schools that lie within three distinct
regions in California. The regions in which the organization maintains
schools are: Los Angeles (Huntington Park and South Gate), the Bay Area
(Oakland and East Palo Alto), and the Central Valley (Sacramento, Stockton
and Modesto). Within the regions, there are “clusters”, or groups of schools
within a city or community, that offer an Aspire education to students from
kindergarten to twelfth grade and help to foster an Aspire community.

Aspire plans to stay within socioeconomically disadvantaged neighborhoods
within the Bay Area, Central Valley and Los Angeles regions. Aspire hopes to
provide a high-quality education to more in-need students in Los Angeles
specifically, through the Public School Choice Process.

Aspire schools are small with small classes and elementary teachers
“looping” for two years with the same students to create community where
each student is known personally. The organization will continue to
implement this program design due to the success that Aspire has had in
student achievement throughout its history.

b. Provide evidence of your organization’s capacity to manage multiple schools/campuses. For
organizations that have not managed schools before, please provide evidence of your
capacity to manage a school.

Aspire Public Schools is now in its 12th year of operation. Over twelve
years, Aspire has grown from two schools in its inaugural year to thirty in
2010. The organization has grown more than two schools per school year on
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average, including the opening of a record five schools for the 2010-2011
school year. The organization has never been denied a charter and has
never lost a charter after opening a school’s doors. Aspire opened two
schools, Aspire Firestone Academy and Aspire Gateway Academy, on a South
Gate campus under the Public School Choice program (SRES #4) with Los
Angeles Unified School District charters during the 2010-11 school year.

Despite its rapid growth year over year, Aspire has proven the organization’s
capacity to produce results with its API scores and college acceptance rates.
Over eleven years, for which there are results, Aspire has had an
average API growth of over 280 points per year. In the 2009-2010 school
year, seventeen of Aspire’s twenty five schools surpassed the target score of
800, with an overall score of 824. Aspire’s newly-opened schools also opened
to strong results. This year, Aspire’s four first-year schools averaged 786 on
the API. Within the Los Angeles region, 95% of Aspire’s students were
socio-economically disadvantaged in the 2009-2010 school year, and
the five schools scored an average API of 828.

Aspire’s academic success in its K-12 program resulted in 100 percent of the
students from its three graduating classes last year being accepted to four-
year colleges or universities. Aspire Public Schools hopes to be able to
continue to provide all students in the Los Angeles area, as well as in the
rest of California, with a rigorous education to get them to college.
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3. Performance Data

a. Provide evidence of the organization’s successful management of academic and non- academic
Operations of schools/campuses in your portfolio (e.g., professional development, back-office support,
facilities maintenance). Please include evidence from performance data assessments that measure
student growth and achievement in math and English Language Arts. Include comparative local district
data where available. For organizations that have not operated or managed a school before, but have
Run programs at schools; please speak to the impact of your programs on student achievement.

I. Academic Performance

Aspire Public Schools has a proven track record of increasing student
performance. In 2010, 17 of 25 schools with API scores (68%) scored above
the state’s high performing schools mark of 800. In the 09-10 school year
more than 75% of Aspire’s schools that were open for at least a year showed
growth. Aspire’s schools on average grew 22 points, far exceeding the
average state growth of 13 points.

Almost all of Aspire schools perform at the top in the state when compared
to schools with similar demographics. Overall, Aspire’s average Similar
School ranks have been 9.5 out of 10 for the last two years in which data is
available. Aspire schools also have a proven track record hitting and
surpassing AYP targets. In the 2009-10 school year more than 75% of
Aspire’s schools open for at least one year made Adequate Yearly Progress in
both ELA and Math. Furthermore, none of Aspire’s schools are in Title I
Program Improvement.

Aspire’s four Huntington Park schools ranked 6t, 8th, 12th, and 15th out
of the LAUSD’s 242 elementary schools serving at least 92% eligible
free or reduced price lunches. Aspire’s four elementary schools and one
middle school scored at least 85 points higher than LAUSD’s average API
of 709. The chart below shows the 2010 school wide average API for
Aspire’s five HP schools compared with the API average for LAUSD:

1000 794 824 833 844 847

900
700
600
500

400 +

() _ o > = QO > o

% T 9 c £ § < 50 E =

) co g3 5 © =250 cdg

< c o ‘:'8 2c cC 9O o 3

- 25 =g = O 3358 2@
[=3) < c x < <2
O = D = O <
029 T =

O o

68



PUBLIC SCHOOL CHOICE 2.0:

ASPIRE CHARTER SCHOOL PROPOSAL FOR SRES #6

Aspire has also had great success in preparing students for college
readiness and resilience. Since its founding Aspire has graduated
approximately 95% of its students. Approximately 98% of its graduates
have applied to a 4 year college and 97% of its graduates have been
accepted to a 4 year college. The remaining graduates are attending
community colleges or have entered the military.

II. Non-Academic Track Record of Performance (e.g. facilities, PD,
finance, etc.)

Aspire has a strong record of performance in non academics. It was the
only Charter Management Organization that was successful in PSC
1.0. It has garnered huge support in grants to expand facilities: (1) $5
million from Broad in 2008 and (2) $14 million from the United States
Department of Education in 2010. Aspire received a $93 million bond
issuance in April 2010 to build and expand facilities across the state.

Aspire has never had financial problems and has successfully grown
from 2 to 30 schools in 10 years. Aspire practices conservative fiscal
management and carefully trains staff in fiscal responsibility. Aspire also
contracts with Pacific Charter Development Corporation to build facilities.

b. Identify the key areas for improvement within your portfolio of schools and discuss how
these are being addressed network-wide. If your organization does not operate multiple
schools or campuses, please indicate the areas of improvement for the school you operate.

Key Areas for Improvement (Academic)

Although Aspire has been successful in raising student achievement, it is
constantly analyzing the instructional program to refine the work. Aspire
has analyzed its 2009-10 achievement data and is particularly focused on
two areas for the future:

(1) Improving the college readiness of our high school students, and

(2) Improving writing skills that are a key predictor of college success.
Therefore, Aspire has adopted a multi-year focus increasing the rigor
in Aspire’s writing program in grades 2 - 12.
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ORGANIZATIONAL CAPACITY

1. Organizational Responsibilities and Goals

a. Describe the core functions of the organization in relation to the schools/campuses it operates or will
operate both now and in five years

The core functions of Aspire Public Schools support the four-part mission of
Aspire currently, and in five years:

1) To increase the academic performance of California’s diverse students
2) To develop effective educators

3) To catalyze change in public schools

4) To share successful practices with other forward-thinking educators

Aspire accomplishes these core functions by operating 30 small personalized
school sites in three major areas of California: Los Angeles, the Central Valley
and the Bay Area. The Home Office located in Oakland houses four members
of the Management Team and their core staff: the Chief Executive Officer, the
Chief Operating Officer, the Chief Financial Officer and the Chief Academic
Officer. Each of the three geographic regions is administered by an Area
Superintendent.

The Educational team of Aspire supports student achievement by: (1)
continuing to research, develop and upgrade curriculum (2) designing and
leading professional development modules for teachers, lead teams and
administrators and (3) analyzing data and designing tools for the organization
to accelerate student learning.

The Home Office also supports schools with all human resource needs
including recruiting hiring and evaluating staff. Aspire implements a tight
system that hires teachers who share beliefs around Aspire’s mission. Aspire
will support struggling teachers, but will remove them, if after much support
and coaching, they are unable to perform successfully. An Instructional
Technology team installs and continually develops technology to assist schools
in more efficient work in the classroom and school as a whole.

The Financial Team supports schools with all budget planning, forecasting
and management. Each Region has a fiscal analyst who works with principals
regularly to provide sound fiscal management for all sites. The Home Office
also assists schools with internal communications throughout the Aspire
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network of schools with MY Aspire (an internal network) that provides a
plethora of instructional resources

Aspire has shown an exemplary historical achievement growth as evidenced by
the chart below which shows a comparison of schools in the state of California
performance in elementary school language arts. All traditional public
schools are indicated in blue, all and Aspire in
green. As the following chart shows, Aspire’s core clients - African American,
English learners and students with disabilities do especially well.
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| b. Describe the organization’s short and long term academic, financial and operational goals

Aspire’s goals or “Must Achieves” for 2010-2011 include:

e 100% of schools hit their API target

o 75% EAP passage rate in Math and 35% passage rate in English at grade
eleven to improve college readiness.

e Good growth criteria for any new school (see appendix.....

o 85% of all teammates must be satisfied with affiliation questions in
survey results

e Strong fiscal management and accountability

Despite financial crisis and other challenges, Aspire manages to continue
to improve its quality as evidenced by the chart below:
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In 1999 with one school, the API was 537. Today, with 30 schools, Aspire’s
average API is 824. Aspire continues improving as it continues growing!

c. Discuss the organization’s role in assessing overall performance at individual schools,
campuses, as well as the interventions the organization will use to promote continued
improvement at each school.

All schools employ rigorous and ongoing assessment. As measured by
documenting both student assessment processes and results, Aspire will
observe individual student progress, determine the efficacy of individual
teachers, and evaluate the success of the program as a whole. Multiple
assessments are used.

Schools at Aspire are measured by their API, and individual students on their
growth in basic curriculum areas. Aspire employs a variety of “safety net”
strategies to provide extra support for students who are below grade level,
following the Rtl model and supported by the state of the art data systems
being developed with support from the Bill and Melinda Gates Foundation.
This can include before/after school tutoring, work with a literacy specialist,
pull-out and or push-in programs, bilingual teaching strategies, and using
computers and peer tutors to enhance language skills.
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2. Organizational Leadership

a. Describe the organization’s leadership team and how reporting relationships in the organization will evolve with
the addition of a new school(s)/campus(es). Describe any additional roles/positions that will be added to the
organization to strengthen capacity to support school growth and reflect the school community you seek to serve.
If you are an organization looking to operate schools for the first time, please discuss how your organization will
staff up to support the new work.

Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson academies will be
operated by Aspire Public Schools, a California public benefit corporation
recognized by the IRS as a tax-exempt 501c3 organization. Aspire Public
Schools is the umbrella organization for all the Aspire school sites and
campuses statewide. Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson
Academies will be three of the schools under that umbrella organization.

Aspire Public schools has a Board of Directors consisting of a maximum of 9
regular directors. The Board of Directors is responsible for ensuring the
financial viability of Aspire Public Schools, advancing the organization’s
mission, hiring, firing and evaluation of the CEO, serving as an advisory body
to the executive team. The Board also has responsibility to review, attest and
approve various documents and assurances. The Chief Academic Officer of
Aspire Public Schools plays the central leadership role for all decisions
concerning curriculum and instruction. Curriculum and instruction are
constantly updated with current research and modified by teachers and staff of
the Home Office under the direction of the Chief Academic Officer. Final
decisions concerning curriculum and instruction with major revisions
need to be ratified by the Governing Board.

Although Aspire is organized as a single 501c3 with a single Board of Directors,
Aspire Juanita Tate, Aspire Inskeep and Aspire Slauson will each have an
Advisory School Council (ASC) with decision-making authority over site-based
decisions. The Council acts as an initial discipline review board; addresses
school safety issues; reviews parental concerns; determines budget priorities;
and sets policies that are unique to the school. Final major decisions would
still go to the Governing Board.

b. Board Role
Describe the primary roles and responsibilities of the Governing Board, including how often it will meet. In
addition to legal and compliance considerations, please describe what contributions the Board will make to the
long-term success and sustainability of the school, such as how it will monitor academic and operational aspects
of the school.

The primary role of Aspire’s Board of Directors is to serve as a group of
“engaged thought partners” for Aspire’s management and staff as they
design and implement the organization’s strategy. The Board of Directors is
responsible for establishing broad policies that affect all Aspire schools,
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advocating Aspire’s mission, and providing strategic guidance to the
organization. The three primary areas of involvement are: (1) School-site
Expansion — deciding whether to pursue a new school site; (2) Finance —
budget oversight and fundraising; and (3) Strategy — variations on the original
business plan.

c. Board Structure
Describe the structure of the Governing Board at the proposed school, and identify any proposed Board
committees and their roles.
i. Attach the By-Laws of your school’s Board or an outline of the same, and a copy of the
Articles of Incorporation for the not-for-profit entity that will hold the charter for the
school in the appendix. (Attachment 20, page 129)
ii. Attach proof of filing for 501(c)(3) status by the applying entity. (Attachment 15, page 112)

Aspire Board Members (Attachment 16) bring a wide range of backgrounds,
including education, law, finance, management consulting, private equity,
venture capital, politics and philanthropy. Officers include a Chair, Vice Chair
and Secretary. The Board evaluates the CEO annually and to help them come
to agreement on a CEO compensation recommendation for the full Board.

Many Board functions are delegated to the Executive Committee, which serves
as the primary decision making body. The Executive Committee meets
monthly and is responsible for making policy and budgetary decisions, as well
as discussing strategic issues that require more immediate dialogue than the
quarterly full Board meetings permit. In addition to the Executive Committee,
the board includes three other standing committees, each of which has three
members: (1) Finance Committee — reviews budget proposals and year to
date expenses and revenues; (2) Audit Committee — elects an auditor, reviews
the annual audit, and reports to the full Board; and (3) Governance
Committee — responsible for Board recruitment and development.

d. Board Development
Identify the composition of the Governing Board, including key skills and constituencies that will be
represented

Board members are appointed for two-year terms and can opt to stay on the
Board for an unlimited number of terms. Most members have remained on the
Board indefinitely, and Aspire considers this stability to be a major strength.

Attachments include:

Proof of 501(c)(3) Status (Attachment 15, page 112)

Members of the Governing Board (Attachment 16, page 113)
Articles of Incorporation and By-Laws (Attachment 20, page 129)
Auditor’s Report for 2008 and 2009 (Attachment 21, page 147)
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INSTRUCTIONAL PROGRAM

1. Curriculum

Describe the organization’s role in developing curricula for the school(s)/campus (es) in your portfolio. Describe
how the curriculum is or is not aligned across schools/campuses. If your organization is not currently operating
or managing schools, please define what this process will ook like.

Aspire’s Home Office oversees all thirty Aspire campuses; assuring teachers
are prepared and have what they need to ensure student success. Elise
Darwish is the Chief Academic Officer for Aspire. She has been an executive
with Aspire Public Schools since its founding. In this role she supports
principals, oversees research and development pertaining to curriculum,
instruction, and assessment, and manages internal professional
development programs. With over 21 years of experience in charter schools,
traditional public schools and private schools, Ms. Darwish designs the
Aspire education model and oversees its implementation.

The Educational Team at Home Office (CAO, Vice President of Education, a
cadre of coaches) implement numerous activities to ensure a strong
curricular base for Aspire. The Team attends workshops and does research
on current exemplary practices on an ongoing basis. The Team trains the
site principals quarterly on curriculum supervision and
implementation.

The curriculum is consistent across Aspire using to Grade level
Instructional Guidelines based on standards. These Instructional
Guidelines are the framework for all curriculum, although implementation
may vary in pacing and resources based on need at a site or in a particular
classroom.

At Aspire, the emphasis on instructional methodologies with ongoing data
collection and analysis is as important as the materials. Aspire’s
Instructional Guidelines are designed to differentiate and individualize
instruction for students at different levels. Students achieving above
and at grade level are effectively served at the School, just as students who
need additional support.

The organization provides a plethora of support for curriculum delivery
across the organization. Principals are the primary support for their
teachers. This is one of the reasons that Aspire believes in small learning
communities (no more than 350 students) so personalized curriculum
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support is possible for each classroom. In this way, the Principal is an
instructional expert, as well as evaluator, for each teacher at the site.

Each Region employs Instructional Coaches. Currently Los Angeles has
four that support the eight sites in Los Angeles. Plans for more as Aspire
expands to additional schools in Los Angeles are already in process.
Coaches model lessons, plan with teachers, provide feedback and help with
resources. They also do “real time” coaching for teachers in classroom
management.

Each grade level at a site employs a Lead Teacher who is a classroom
teacher with expertise in Aspire curriculum. This teacher meets with
his/her team regularly at least once or twice weekly to develop and monitor
planning, ensure Instructional Guidelines are being employed and assist
with a powerful data driven instructional program in each classroom. The
ratio is usually 1 lead: 3 teachers.

Principals, Leads and Coaches meet regularly to calibrate curriculum pacing
and instructional delivery to ensure consistency.
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2. School Culture and Climate

Describe how the organization will transition the culture of the existing school(s)/campus (es) to the
proposed new school(s)/campus (es). How will the organization leverage current expertise within
existing school(s)/campus(es) to accomplish this transition?

SRES #6 is a new school. Aspire has found that opening a school from the
ground up enables the culture to evolve as one.

Aspire has successfully opened 30 schools and has developed effective “roll-
out” procedures. The most recent opening of the South Gate schools, in
the PSC 1.0 round, enabled Aspire to become familiar with what LAUSD
requires for opening a new site as an Independent Charter. Aspire has
already experienced success in a PSC 1.0 elementary school from the
ground up this current school year (2010-11).

Upon award of SRES #6, Aspire will immediately begin implementing
numerous activities simultaneously:

1. Recruiting “seed” teachers. These are current Aspire teachers who
will be recruited to transfer to the new school as Lead Teachers.
Aspire will seed at least one experienced Aspire teacher in each of the
three Academies. Seeded Lead Teachers are highly effective. They
bring Aspire’s culture, routines and rituals. They are capable of
helping new teachers navigate the Aspire system, MyAspire (website),
Cycles of Inquiry, and resources. Lead Teachers are also a first step
for teachers interested in promoting within Aspire by demonstrating
collaborative leadership skills.

2. Principal identification and selection will begin early. Aspire will have
at least one experienced Aspire administrator on the new site.
This/these administrators can coach the other administrators if they
are new to Aspire. Advertising and recruiting principals needs to be
sent out as soon as Aspire receives the award. The process is
intensive and takes approximately four weeks from the time paper
screening is conducted.

3. Office staff from current Aspire schools will also be recruited to
“seed” each Academy. This too, is an opportunity for office staff to
become “Office Managers.” Office staff will be hired so that the
enrollment process begins. Letters will be sent to all households
within the neighborhood boundaries identified by the LAUSD.
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4. Following identification of Principals and Office Managers for each
Academy (Juanita Tate, Slauson and Inskeep), teachers and other
staff will be selected.

5. A “Grand Opening” for parents and community introducing staff
and the site will be held as soon as the school is available for
occupancy. Aspire wants the community to know, as soon as
possible, who and what Aspire is. Aspire has found “talking” about
the school is different from the feeling parents and children have
when they actually “set foot” on the school grounds.

Aspire is experienced opening high achieving, community oriented, College
for Certain schools and eagerly awaits this new opportunity to serve the
SRES #6 community.
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3. Data-Driven Instruction

Describe the organization’s role in reviewing performance data, and describe how this data is used to
drive improvement at the school-, campus-, and network-levels. If your organization is not currently
operating or managing schools, please define what this process will look like.

Aspire’s use of data to drive instruction is key factor in its historical success.
Implicit in the mission is the need to accelerate students so they are at
or above grade level and ready for college. As a result, analysis is focused
on mastery of the standards and student growth at the class, school, and
organizational levels. Aspire has developed and continues to refine data
analysis products and tools for universal assessments which provide teachers,
principals, and the organization with the analysis to make strategic data driven
instructional decisions (See Attachment 10 Data Analysis Products and
Services).

Teachers use both their classroom assessment tools and Aspire created data
analysis products to drive their instruction. At the classroom level teachers
use the results from classroom based exit tickets, quizzes, running records,
curriculum based exams, performance assessments, and Cycles of Inquiry
(COI) to monitor their students’ progress on each state standard and inform
their instructional decisions. Aspire schools implement COIls at least every two
weeks and more skilled teachers often have more than one COI occurring
simultaneously.

Aspire has developed a suite of data analysis products and tools that
provide teachers easy web-based access to their current students
achievement and demographic data. Aspire has automated the creation of
our data analysis products and tools using Tableau, a visual analytics
software, able to provide all teachers with individualized student analysis. The
Teacher Data Portal, for example, provides teachers with a regularly updated
class snapshot that shows their students’ progress (current and historical),
attendance, behavior, and demographic information. As a result teachers
easily monitor their students’ progress and identify students in need of
additional academic supports.

At the school level Principals have access to their teachers’ analysis as well as
series for products focused on school level performance. With a few clicks in
the Administrator’s Data Portal, Principals easily identify which standards,
grade level, teacher, or student are mastering expectations and which are
having difficulty. With a few clicks the administrator can also identify how
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other teachers in their school or across Aspire are performing on these same
standards and identify resources to assisting struggling teachers. Principal’s
can also easily compare the performance of their teachers with other teachers
at their school and across the organization on Aspire’s key growth metrics.
Through analyzing and monitoring their teachers’ performance on specific
standards, Aspire principals play key instructional leadership roles.

Aspire also provides Principals summary analysis on their school’s
strengths and challenges on Aspire’s universal assessments as well as
projections of their progress towards meeting Aspire’s API and AYP goals.

In order to ensure students are at grade level, or above, and ready for college
Aspire must have more aggressive API targets than the state’s yearly 5
percent growth towards 800. As a result, API targets for Aspire’s schools
align with the goal of achieving a Similar School rank of 8 or above in four
years and an API of 800 within 6 years.

Aspire’s analysis forms the basis for Aspire’s improvement, focus and plans. At
the organizational level data is used to evaluate implementation and
effectiveness of key intervention strategies. An example of an Aspire on-going
analysis is how effective Read 180 and IPASS are at accelerating students who
are significantly below grade level in reading and math skills.

Aspire’s data analysis products and tools are created by its Data and
Assessment Team in conjunction with support from its Technology Integration
Group called Godzilla. Aspire has invested in creating a data warehouse
and advanced analytical tools like Tableau in order to ensure our teachers
have timely access to the data they need to make strategic instructional
decisions.
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4. Professional Development

a. Discuss the role of the organization in providing professional development for schools/
campuses across the portfolio.
b. Describe how the organization will promote best practice sharing across the network.

The Aspire Educational Team provides professional development in a number
of ways cross the organization. Aspire focuses on creating powerful,
personalized learning experiences for each child, Aspire’s teachers need to be
bright, highly skilled, creative, dedicated and resilient. Aspire’s human
resource systems are designed to attract, select, develop, inspire, and reward
these educators. Once teachers are hired, Aspire invests in these individuals
to support their continued professional development. Aspire’s multi-
pronged support system includes:

For new teachers:

o 2 weeks of summer training for all teachers new to Aspire

e 1:1 sessions with instructional coaches

e New Teacher Support Group

e Opportunity to observe demonstration lessons by grade-level Lead
Teachers and Model Teachers

e Regular classroom observations and formal performance feedback from
the principal

e Guidance in applying for Certification from the National Board for
Professional Teaching Standards

e 2 days during October break for follow-up

For existing staff:

Aspire also trains existing staff statewide in a number of ways. Twice a
year at 3 day retreats, Principals and Lead Teachers receive intensive
training on new strategies to improve rigor. The strategies are always
research based and include such educational giants as Doug Lemov, Jim
Collins and Sergio Lincioni. These three leaders wrote on instructional
strategies, leadership and team building and Aspire uses them as cornerstone
researchers. This training is then replicated by each leadership team at their
school sites across the organization.

Sites will be at various levels of implementation and work at the pace that
best moves the student achievement agenda for their population. Coaches
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and Principals also receive professional development monthly that they then

disseminate at sites.

Aspire has a number of ways that it disseminates and shares best practices
across the organization:

Aspire Intranet includes numerous portals with lesson plans,
successful strategies and additional teacher resources. The Home
Office’s Technological Team is always developing new tools to help
teachers access student data and information to improve instruction.
Currently in development is a way to video successful teacher practices
in Aspire and stream them to other teachers across the organization.

Aspire teacher leaders provide professional development to teachers
across the organization.

Teachers across Aspire sites visit each other regularly to observe best
practices. One full day of professional development is dedicated to this
practice.

Teachers at pupil-free regional professional development share
successful strategies at least twice a year.
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FINANCES

1. Financial Impact of Additional Schools/Campuses
If you are adding schools to your existing portfolio of schools, describe how the organization’s
revenue and cost structure will be impacted.

As Aspire adds more schools to its portfolio, the organization’s revenue and
expenditures increase. The organization receives more state, federal and local
dollars for opening new schools and increasing enrollment/ADA. Concurrently,
new schools need administrative staff, teachers, supplies, equipment, facility
expenditures, consultants, special education staff, and other operating
expenditures.

A major goal is to keep the Home Office’s ongoing support expenditures
flat as more schools are added. Aspire believes this can be done by
leveraging the staff and processes in place at the existing sites. As a result, per
pupil support costs will continue to decrease over time as more schools are
added to the portfolio.

In addition, Aspire has received a federal grant of $14 million over the next five
years to support Aspire’s expansion plan. As Aspire opens more schools, these
funds will be used to support the Teacher and Principal Residency Program to
ensure that Principals and Teachers receive the training needed to be effective
first year teachers and principals. These funds will also help fund the
organizational costs associated with growth and expansion which will further
ensure a reduction in our pupil support costs because Aspire will no longer
need to rely on school contributions to the Home Office to support the opening
of new schools. New schools will not use general funds to pay for start-up
expenditures such as equipment, personnel costs, and books. Principals of new
schools will have more general funds available to pay for ongoing program
costs.

2. Fundraising
Discuss how the organization is equipped to reach any associated fundraising goals related to
operating a school(s)/campus (es).

Aspire Public Schools’ approach to fundraising is cross-department and very
much a team effort. Although Aspire is currently in the process of hiring a
Director of Development who will coordinate and lead fundraising efforts, the
Chief Executive Officer has been extremely successful at reaching the
organization’s fundraising goals in the past. Aspire has developed long standing
relationships with The Michael and Susan Dell Foundation, The Bill and
Melinda Gates Foundation, New Schools Venture Fund, The Eli and
Edythe Broad Foundation, and have recently developed new partnerships
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with organizations such as Tipping Point Community, The Charles &
Helen Schwab Foundation, and the Joseph Drown Foundation. Aspire’s
Fundraising Team meets regularly to discuss the needs of the organization and
the best approach for securing funds from various organizations to meet those
needs. Once a grant is awarded, it is assigned an owner who works closely with
the donor/granting agency to report on the grant’s benchmarks discusses
future funding opportunities and communicates milestones to the funder on a
timely basis. By doing so, Aspire ensures that the funder has a point of contact
within the organization that is intimately knowledgeable with the goals of the
grant and the schools’ needs. And more importantly, the funder knows that
Aspire holds itself accountable to the funder to provide results and keep them
informed.

3. Audited Financial Statements:
If applicable, provide the last two years of audited financial statements for the organization.

Aspire’s audited financial records are prepared by independent auditors Gilbert
Associates, Inc. The Auditor’s reports for 2008 and 2009 are shown in
Attachment 21. All of Aspire’s audit reports are public and can be found on the
Aspire website: www.aspirepublicschools.org.

4. Profit and Losses/Revenue Sources:
Specify overall profits and losses for the organization over the last three years and identify how
Revenue sources support the general organization. Demonstrate the percentage of revenue used
to support the central organization in comparison to the percentage used to support individual
schools/campuses in the organization’s portfolio.

2007/8 2008/9 2009/10
Revenue 58,095,094 63,399,618 84,931,224
Expenses 57,849,169 64,567,649 79,822,756
Increase in Net Assets 1,458,902 4,935,475 5,108,468
Fund Balance $13,792,136 $17,559,580 $22,668,059

Revenues that support the Home Office include:

(1) School site transfers: Schools allocate 7% of their unrestricted revenue
to pay for the services they receive from the Home Office. Services include
Instructional Technology (IT), Human Resources, Finance, Recruiting,
Professional Development, Teacher and Principal Coaching, Student Services,
and Extended-Day (After-School) Support.

(2) Private Grants: These are multi-year grants from organizations such as
The Michael and Susan Dell Foundation, The Bill & Melinda Gates
Foundation and the Broad Foundation to support specific initiatives that are
being implemented at the Home Office. These grants do not fund ongoing
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expenses, but rather they are used specifically to fund specific positions and
expenditures associated with the implementation of new programs and
systems.

The majority of the organization’s revenue supports schools in Aspire’s
portfolio and very little is used to support the central organization.
Approximately 83% of the organization’s revenue funds program expenses at the
school site, and 17% of the organization’s revenue fund supporting services most
of which are considered central office expenditures. Of these “central office”
expenditures, half are direct site support, 25% is used for development and
expansion of new sites and new programs, and 25% is used to fund
administrative and general expenditures. In other words, across Aspire, only 5%
of all revenues fund administrative and general overhead costs.

5. Internal Financial Controls:
Describe plans to ensure fiscal soundness and legal compliance for the proposed school.
Specifically, address the financial monitoring process that will be used. Specify what financial
reports will be generated and with what frequency, and identify the party responsible for
generating these reports and his/her qualifications.

The process and annual calendar of events related to projecting and monitoring
of financial results for Aspire Public Schools and individual schools follows:

Budgeting:

» January: Financial Analyst at the home office prepares the budget template
in Excel. Obtain projected funding rates from the January version of the
Governor’s budget proposal.

» February: Gather enrollment and staffing projections by grade for each
school site. Input projected enrollment, staffing and funding rates into Excel
template and distribute to sites. The budget template includes a number of
key expense assumptions, including: the annual merit raise available for
staff, STRS/PERS funding rates, health & welfare costs, and insurance rates.

» March & April: Hold 2 to 4 in-person meeting with Principals and Area
Superintendents to review their proposed budget and multi-year projections.
If a site is having difficulty balancing its budget, more meetings will be
required to identify cuts; those site meeting may also be attended by the
Director of Finance and the Chief Financial Officer. The analysis that takes
place during this review period includes a comparison to the previous school
year (for which at this point we have 8-9 months’ of actual data), as well as a
comparison to spending on a per-pupil basis against other Aspire schools.

» May: Obtain projected funding rates from the May version of the Governor’s
budget proposal. If there is a material variance to the January rates, we will
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incorporate those changes into the site templates and hold one more round
of reviews with each site

» June: Aspire’s Board of Directors approves the annual budget. The
approval is for Aspire as an organization in total and each of the school
sites individually. At this point, each site now has a monthly budget for
P&L, Balance Sheet and Cash Flow in total and at the resource level; that
approved monthly budget becomes the basis for the site’s Forecast.

Forecast:

Aspire defines its budget as the Board-approved numbers against which a site
will be measured. Aspire defines its forecast as the updated 12-month
projection for the fiscal year that includes actuals for a portion of the year and
projections for the remainder of the year. For example, the forecast as of
January of a given year will include 6 months of actuals (for the period July to
December) and 6 months of projections (for January to June).

Aspire closes its books on a monthly basis. That close process includes
booking of actual results for that month and a review of those results against
budget and forecast projections. Once the books are closed, actuals are
dropped into the site’s forecast template. A meeting is then scheduled with
each site to review their results for the month and to adjust the remaining
months’ projections if necessary to get a true picture of the expected year-end
results for each site.

The budget and forecast reports described above are produced by the Financial
Analyst who supports the particular site for which the budget is being prepared.
The Financial Analysts have between 5 and 15 years of experience.

Cash Flow:

Aspire’s cash flow is monitored by the Director of Finance and the Chief
Financial Officer. During relatively stable times in terms of funding rates and
cash flows from the state, Aspire monitors cash closely on a monthly basis.
However, due to the current climate of changing rates and state cash deferrals
Aspire is currently monitoring cash on a weekly basis. Reviews include a
detailed analysis of amounts owed to Aspire by each of the local educational
agencies, counties, state and federal agencies from which it receives funding.
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Purchasing:

While almost all purchasing takes place at the school site, negotiations of terms
and pricing is centralized for some types of purchases and decentralized for
others. Examples of centralized vendor contracts include copiers, textbooks,
computer equipment and furniture.

Payroll:

Payroll is processed in-house by Aspire using the Payroll module of MIP Fund
Accounting. The payroll staff works closely with the HR staff to verify the
accuracy of all transactions prior to processing a semi-monthly payroll.

Currently, the payroll staff has a Payroll Manager and a 0.5 FTE Payroll Associate.
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2009-2010 DEMOGRAPHICS
OF SRES #6 FEEDER SCHOOLS

APPENDIX A

SUBJECT 61°St. | 66" St. | 68" St.
African American 14% 9% 19%
Latino 85% 91% 81%
Special Education 8% 6% 10%
Economically Disadvantaged 91% 94% 97%
English Learners 60% 59% 47%
Reclassified as FEP 9% 12% 9%
Program Improvement Notin Pl | Year2 Year 5
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Independent Charter Schools

SCHOOL CONFIGURATIONS

APPENDIX B

Charter schools are public schools that provide any K-12 instruction while operating with freedom
from many of the regulations that apply to traditional public schools; in addition, Charter schools
receive exemptions from most state codes, district rules regarding curriculum instruction, budget

and personnel.

Under Public School Choice the Charter School must guarantee that the school will enroll the
requisite number of students from the impacted campuses that the new school is intended to
relieve, and students coming from the attendance areas of the designated, overcrowded schools will

be served first.

SRES #6

Kindergarten-Grade 6 Academies: Juanita Tate, Slauson & Inskeep

Juanita Class Hleesas Total
Grade Tate Slauson | Inskeep Total Size Per Classrooms
Academy
K 66 66 66 198 22 3 9
1 66 66 66 198 22 3 9
2 44 44 44 132 22 2 6
3 44 44 44 132 22 2 6
4 30 30 30 90 30 1 3
3 30 30 30 90 30 1 3
6 30 30 30 90 30 1 3
Students

Teachers

and 13

Classes

13

13
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APPENDIX C

LOS ANGELES UNIFIED SCHOOL DISTRICT
SERVICE PLAN FOR STUDENTS WITH DISABILTIES

All LAUSD schools are responsible for providing services to students with disabilities in their service
area. Providing appropriate legally mandated services is a school’s obligation under the Individuals
with Disabilities Education Act, 2004 and Section 504 of the Rehabilitation Act of 1973. Further, as
you operate an LAUSD school you are obligated to abide by the conditions and requirements of the
Chanda Smith Modified Consent Decree. The plan you will develop must be designed to ensure
you meet both your legally mandated obligations and the Modified Consent Decree requirements.

The plan is divided into three parts:

1. Part One - Instructions for completing the plan
2. Part Two - Assurances Page with signature(s)
3. Part Three - Services Plan

To assist you, the “Public School Choice Descriptors Rubric” is included as an attachment. These
descriptors will be used in evaluating the plan in terms of completeness. It is suggested that the
rubric be reviewed to ensure all major points are covered. Writing to the rubric ensures the minimal
legally mandated obligations and Modified Consent Decree requirements are met. Schools are
encouraged to expand upon the content to incorporate operational, staffing and instructional
concepts of importance within the broad concepts framing the vision and mission of the school.

184






"TB9A /Xg IND20 YITUYM ‘JOOYIS Aepinjes ul uoneonpy reradg

pue wrea], (3 2yl £q paiago (ASV/AHAV UM SIUapnls JOJ SUIOU0D ATe}aIp pue ‘SIS [e100s
‘Qwoy Je A0eId]I] ISEBIIOUT 03 MOY "9°'T) SINRIIeSIP UM SJUIpn3s Jo syuated 10 paulIsop A[[ednroads
sdoys3zom y3dnoayy pue suoneornqnd pue synopuey Jaded eia paplaoid ag [[IM UOIJEULIOIUI jUaIB]

‘'sI93eUr\ 90O PUE JUBISISSY 201JO uoneonpy renadsg oyl
Aq sjooqpueH retnpacoid dSNVI 2yl 1od paingrisip pue pajsod aq [[Im surio] pue suonyearqnd [y

‘auwrejowun 1389 a3 UM ‘Sunim ul ‘yuared
o) y3m dn MO[[0] PUB JUSWISSASSE PH-YI4sd © Jo ssauajeridordde ay3 auTIalep [[IMm Isieroads
ureidold pue 3}S130[0Y2ASd [00UOS AUl ‘Juawussasse uoneonpy reroadg e sysanbail juared e J]

1uopN)S 18y} I0J SIOIAIIS UoneonpH reroadg J0J Paau oY) SUIULISSP 0} UOIIBN[BAd Paje[al

JO Yo9aads ‘Teuoryeonpa oyoAsd € J0 paiisjar aq [[im juapnys ay3 arerrdordde uayp "ssaoo0ad (ureq],
Apnig juapnig) 1SS ue ysnoayy ind aq [im (S3eam g1 IaiJe A[YS3Nnoi) Uonda[[od Byep JO Sa[0Ad om] I0j
¢ 1911, ye wreidoid 1Y oy y3noayy aoed ur ind suorjuaaIalul oy} 01 3urpuodsal joU aIe Jey) SJusapnis

‘Wred) uonuaAIUI oY) Aq pajroddns st ssaidoid juepnis pue

jouwr are sanIIqrsuodsal puly-priyo 2Insuo 03 ssardord 1oy} Jo SULIojIUOW A[YIUOW-1q PUE [9A] dpeid
MOTa( SIUIPNIS AJIIUSPI 01 SJUIPNIS [[B JO SUTUIAIOS [BTIIUI UB SIA[OAUT SIY], "doa3su] pue uosnels
‘9ye], ByTUBN (SIWILAPEBIY 921Y3 93 JO Yoea Je pajuswa[dwr oq [ ([3¥) UOruaAIdu] 03 asuodsay

‘s[ooyos 3urpuas oy} woJij safy dunsonbal Aq pue JuadIep USNoIyj passadoe aq
I SO INND Pue dAl "siepraoid 901AI9S YIM UOIIBUIPIOOD pue JUISI[M Ul sSUORIppe ‘uonismboe

9[lJ 97BUIPIO0D 0} SIsfeuey 90LJO PUE JUBISISSY UIUPY UOoeonpyd [eroodg Uoom)aq UOI}edIUnuItiod olqe|iene

yuanbaly eIA sornpacoid Jo sreme opew 9 [[IM SISYOBd) PUE Jjels UIWpe ‘JJels 90LJo JUOI 8le swJoj pue

suofjealignd

‘J00YDS JO Kep 3SI1J 9I0Joq-[[oM SJF] YIM BaIe JUSWYDIBD Ul SJUIPNIS [[E JO poulsia

s193s01 axmboe 03 1tun 3roddng [B00] 93 YIIM UOIBUIPIOOD (4) pPUe ‘SUWLIOJ JUusw[oIus a1idsy uo xXoq SUSERY ‘Juswalinbay

() :sAem urewr omy ySNoIyl JUSWI[0IUS UodN PIYHIUIPL 918 SINI[IGESIP YIIM SJUSPNIS [JUSW[[OIUS] pue yoseas |elopa
NV1d TOOHDS | ANINOJINOD | JN0ILNO AJW |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




‘SpIepuels [9A9[-opeid Uo ssa1301d s,31UaPNIS YOBd AINSBIW [[IM YOIBN Ul 3S93

1SD-91d pPUe I9qUUI03(] Ul JIBWYOUIg JUIN V 'POUTULIZLOP U] SBY QUI[ISE( B I9)JE SOWI} 321}
pa10ojTUOW PUR PIasSSasSe g [[Im spIlepuels 91e1s uo ssardoid I1oy) pue (sfrewryouad e s,211dsy)
IsSN3Ny Ul [9AJ] 2peI3 JI9Y) J0J SpIlepuels BIUIONTED) JO 1S9} B 9AI3 9q [[IM SIULPNIS ‘UORIPPE U]

"JUSUISSISSE JO SA[OAD om}
JO QUO I9)Je ¢ pue g JI9I], JO INO0 SjUIpN}s SUIAOW JO [e03 JeWNN o) YIIM ‘PIPasu SE SIJL], Uoamiaq
OJUI PIAOW 9] [[IM SIUSIPNIS PUE SI9M §-9 AIOAD PIssasse oq [[m ssa1doxd juapnig

'Sl pue

[[eUld pUe SEJUNO, JO UOBUIqUIOD B JUISN 3[29M / X G- S9JOTAISS UONIUIAIII UL I0J JJU)) SUIUIed]
oy} ojur pornd o [[IM SIUIPNIS 9SOY) PUE SJUIPNIS JO 9,G 1SOMO] Y]} 9PN[OUT [[IM SIUIPNIS €

Ia1], ‘[[euUld pue sejunoy 3ursn sdnoid [[ews Ul 3oam / Xg-g J91Ua) SUrUIed] a3} puajie 0} pa[npayos
9q I[IM STUSPNIS {S2I0DS JUIPNIS JO 9 GT ISOMO] Y3 apN[oUul [[IMm g JL[, “durias dnoid adrel e ul
S[oA9[ Surpeal aaoxduir 03 3uriojiuowr ssardoid pue Junuim papms ‘Surpeal popms asn [[im redourid
pue 3s17e10adg A0BI9)I] 93 WOJJ JOBqpadj PUE UONEBAISSJO ‘UOJEINSUO0D YIIM ‘SISYOEd} PH [BloUan
9} 2I9UM ‘UONIUIAIIIU] T JAL], OJUIL [[E] [[IM (SIUIpMNIs JO 9, G] A[YSNOI) sjuapnis 1SON "Spasu oy}
199UI 0} 2AILDI [[IM A3} UONONIISUL Jo 2dA) 93 auIuIalap 03 (si1ar]) ssurdnoid ¢ jo suo ur paoerd

aq M S1ULPNIS '[[FUId PUB SBIUNOY JO SOTUoUd HA0D ‘(A101usau] Surpeay juswdolaaaq) vid
‘sTAIA St Yons JUIWISSISSE JUTUIIOS B WOJIJ SI[NSAI SB [[oM SB PIasn 2] [[IM UOReIISTUIWUPE 0107
AeN oY)} WOoIJ S9I00S [SD 'TOOYDIS JO S{oom MO I1SIH oY) UIYIM pajusws[dwil ag 0} (00} SUTUI2IOS
[eSI2ATUN € JO }NSal B Sk 2q [[In uonedronsed UOULAILIUL JUIPNS SUTUTULIAISP JOJ ssad01d ay],

"urea} [3 9y} jo 3red se 3sireroadg 3]

U3 UYIIM Iom OSTe [[IMm }sI[eroadg 90Inosay a2y, Tedourld ay3 woJgj 3roddns oyenbape pue y3noioyy
Aq pajzoddns aq pue 31s1[E102dS UOTJUIAISIU] AOBIIIT SWN-T[NJ B YIIM PajFels oq [[im ureidord

yoey ‘weidoid ([33) uonnuaalalju] 03 asuodsay aarsuayardwod e juswa[duwil [[Im AWopedy YoeH

swelbolid
UOIJUSAJIB}U| Z dwoonQ

NV1d TOOHDS |

ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

d XIdN3ddv

1oL3sIQ 100Y2S payiun sejabuy so




juopnis Aue urpuadsns 210Joq JSg S,3U2pN}s pue 10jednpH [ero2ds ay3 3IMsuod [[im ‘yuawrdoroaap
reuoissajoid pue jsiferoadg werdoid YIm UOIEIIUNWWOD A[39am y3noyy ‘stedourid [V
‘uorsyndxyg pue uoisuadsng

"JOTOSUNO)) [00YOS pue }SI30[0YIASd [00Y2S ‘Tedrourid Juelsissy o3 apnoul [[IMm SISqUIdUI
pue SISLI) J0J s[000301d ueld [[Im WEd], UOTJUIAINU] SISLID Y "UONUIAIJ SISLID JUI[OIA-UON
Ul pourer} SIaqUIaUI JJels ¢ 1SB9[ Je pue 9)1s UO sIofeuew ased WOIG ¢ 2aey 0} ueld [[Im [00Yds Yyoey

‘sreuanol

ongorerp pue sirodar ssaxdoid A[rep ‘sSuneswi Jo ULIO] 93 Ul UORBIIUNWWOD juated juanbaiy pue
Sugyels yuapnis ‘(uoryeonpa eroads pue pa uad 10j) sueld jroddns 101aBYIQ ‘1SISO[OYIAS [00YOS IO
JOToSUNO) 9y} Aq UOTOI([0D BIep ‘BUI[SUNOD [:] 2pnNJoul [[Im [][ I3L], ‘S9sse[o Sunjuared pue ‘SIayoed}
pue sjuared usamiaq Aemyjed UOTIBOTUNUIWIOD B JO UOIIBIID Y] ‘PIPaau SB “UAIP[IYD [enpIAIpUl

JOJ SPIemal JATIUIOUI ‘JO[ASUNOO [00YIS Y]} WO} Jno-[[nd apnjour Aews sIotAeyaq [[ I9L], SSAIppe

03 so1391ens Tedourld JUeISISSY PUe 1SI30[0YIASd [00YOS ‘IsITeroadg wreidold ‘I0[esuno) [00YoS 23
Uam uonounfuoo ur padojaadp ‘sioiaeyaq aarsesrad pue juanbaiy SUIAIIUSPI J0J [003 JUSWINSBIW

B 9pNJOUl [[IM SUOI}UIAINU] [] JIL], ‘sjudred YiIm UOBIIUNWWOD JIWAISAS pue juanbaij pue

WalSAs JuswodeUB 9PIM-SSB[O SE 11eyd-dI[O 29U} JO SN ‘WOO0ISSE[O U} Ul ATINOY auI[dIOSIP 9AN}IISSE
S,J03UBD 99T PN[OUI [[IM SJUIPNIS [[B JOJ SAINJONIIS [ IJL], 'JOOYOS 93 UIYIIM ISLIB Jel) SUIOOU0D
JOIABYQ( PUE [EUOI}OW-0I00S SNOLIBA 9] SSAIPPE 0} JIOMIWRI] -[3] U asn [[Im S[00YOs Y],

:SI91], UOTIUIAIIIU]

“JUSWIUOIIAUD UOIBONPa [BI2Ua3d a3 Ul siolaeyaq 3duntoddns pue

sdSd pue sreosd 1oiaeyeg Sunrim ‘yioddns ioraeyoag 2a1IS0d S,1USLIMN SUutumolg eueld Ul }sieroadg
weidold 9yl woj sqd ULAIS 9g [[IM SI0JednpH [e10adg "UOIOB 9AT}021I00 3]} (0 pue uonelreu
JOTABYQ( JO UOnBZIIN (q ‘SUONOaIIp 2A13 APIONdxXa (B sapn[oul jey) WwalsAs juowadeueul dais-2213
9U)} MOT[0] 0} Pa1oadxa 9q [[IM SIAYJe9], 'sainpadoid pue suorieloadxa WOooISSB[O FUIMITAII JOOYIS

JO s39am om] 1SI1f oY} puads 0} pajoadxa are pue aurdIoSI(q 2ARIISSY S,J9JUB) Ul JoWWNS a3 3urnp Joddng Adljod
pauren oq [[im sIayoea) [V ‘Hoddng Jotaeyag 9AnIsod sIysup Surumoig euerq pue surdosiq Jolneysg pue | pleog dSNV'l
OATIIOSSY §,I9JUEB)) 997 punoie paseq A[ogre[ ‘sueld surdiosip [eonuapr saey [[Im S[00YDs 9213 9y, | Ueld suoliepuno 8l pue /|
:uoryusAdIg auldiosig ‘G SOWO02INQ

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




-aa1dsy e juapnis 2y} doay] pue JUSWUOIIAUY

QATIOLIISIY ISBYT Y} Ul juapnis 3y} doay] 0} siopraoid 201a19s pue juated oy) Yim JIom [[Im

axdsy ‘saseo e u] ‘jusweoeld areridoidde a1ouI B PUl 0] SPI2U WEI] Y} JI [enjua) iU jroddng
woJj )s1[eroads weldold 9yl 9}IAUl PUB ‘QUILINO JOU 9Je STOAJ] 1Udsald JT JUSUWISSISSE 2J0W JONPU0d
[[IM Urea) 9y, "PopPaaU SB SIDIAIIS PIJeB[aI JO UOIJONIISUL dTWapedr pazieroads arow 10f jnofmnd yim
‘I90B9) WOOISSE[O A} PUE S U3} U2amlaq UOIFBIOJE[[0d Yim P2 uad 03 juawadeld JHI oy3 23ueyo
i wrea) JHI 92Ul ‘Aressaoau ] “priyo yoes Joj weidord ayerrdoidde jsowr o) QUIULISILP [[IM WEI)
oy} pue JHJ yuawadeld Aep-Q¢ € aaey JH] J1oY) U0 sjuawade[d 9ATIOLIISAI I0W YIm 211dSY

ur [[0IUD JEe} SJUIPNIS "SWOO0ISSB[O UOIIEONPI [EIUS UT PI[[OIUD 2q [[IM ‘SNY} PUE ‘JUIWUOIIAUY
QATIOLIISIY ISed] AU} Ul s[eod JH] J1oy) 3Joddns 03 S9OIAISS [[e SAIS0AI [[IM SJH] SIUIpPNIS

‘urexdold Aue WOJIJ OPISY "23IS 2IIdSY 93 0] palidjsuei) oq [[Im Jey} ureidoid Jo SSB[O Paurejuod
-J[9S e AIyuapI 03 uoryeonpy reroadg Jo UoISTAIJ 2} YIIm UOIJBIOE[[0O 9SO[O Ul JIom [[Im aiidsy

“Jow aIe /, (1] Ul AJIUNWWOD 3y} JO SPaau 2y} Jey) 2INSud
0} UOT}BIOqE[[0D Ul 3JoM [[IM 2IIdSYy ‘SwelI301d 90IN0Say G'¢ ‘SISSE[O (IS G ‘SSB[o wsnny [ SI 219U}

‘(1S w89 IS w99 1S 1s19) S[O0YOS IIPIJ 921} Y} Ul ANUALINY *(9# SHYS) 211dsy Surpuaire oq [[im uonendod papiroid oq
oYM BOJE 9DUSPISII oY) Ul SJUIPNIS 9} AJIIUSPI 0} (BUIPSIA 91399 “I() IS9M [e1Iua) yun 3roddng pue juspnis lim ‘Buluueld
¢}, 30113SI( 1007 ‘(3301rer UOIEBYS "I() UoneONpPH [er0ads JO UOISIALJ 23 UM A[9SO[O SjIoMm [[Im a11dsy Jo uonduosaQ 1oy AuessaosN

"SONIIQISI[ 9s9Y) Yim sjuapmys jo uonerndod o) Jo 9, G/ MO[aq [[eJ 0} JoU el B Je
‘sjuopnis 9saY} Jo spaau aanndepe pue [eroos a3 1oddns 03 Teon) joraeyag JurAuedurodde Yim 4S9
Jo Te03 SII3S Tero0s & aAey IO [[IM F 10 LNV Jo ANIQI3I[e oY) Jopun sjuapnis /1 awoding DN

‘wred) ddl 2yl Aq uentim g [[Im duo ‘9oeld ur ST 4S9 ou JI 'dSd S,3uapnis 2y} Jo Aoeoue ay}
Jo uonyeuTwex? Uk Aq Pamo[[0] 2 pUE ‘UOINED YIIM dpeW 9g pInoys suoisuadsng "AI[IqesIp e Yim

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




aanpdepe ‘S[I3S [B100S JO 3uIyoea) JI0I[dXa opnoul [[IM YIIUyM ‘g-3 I0] welidold 9AT}OLI}ISaI 10w
® 9Q [[IM 2I9Y[, "Sreosd Iay3 uo ssaidoid jxoddns d[oy 0} suorye}ssiom paIpoul pue aam /Xg yoaadg

‘fep xod 191u9) Sururea] ay) ur uononisul normnd jo sinoy

G QAI2031 AeWl SP2au 3UTUIEI] JUBOYIUSIS 2I0W M Juapnis e ‘oidurexs 104 "dH] yusuwaoe(d Aep

-0¢ a3 19ye swreidoid juopnis [ENPIAIPUL UO paseq g [[IM sjusawade[d Jo WNNURUO0D AU, ‘SIUIPNIs
10J Juawadeld arerrdoidde oY) 9q UED SJUSUIUOIIAUD SATIOLIISAI 2IOW JBY) SPUE}sIapun ng

J[qIissod se Yonuw Se JUSWUOIIAUF SAIOLIISIY ISBYT a3 Ul S;uapnis 3UIAISS 0} PIjIIwiod ST aJdsy

‘uolsiazodns 3mpe reuonippe

ym sdin prey puslie pue STBASI) [euoseas ul ajedronged ‘STBAIISI) 9}IS-[OOYOS PUI}Ie SINI[IQESIP
UM SJUIPNIS "SUOSSI] JISNA PUE 31y pue s3sIomAe]d Se yons sonianoe rejusawerddns o3 ‘youny
pue sso0a1 woj ‘urerdoxd a11dsy 9y} Jo 109dse A19A9 03Ul PajeI3aUl 28 SINI[IGESIP YIMm SJUIPNIS

‘Spaou Jurures] Sjuspmnis
SSoIppPE 0} [[Iemziny pue uoneridsu] ‘Iasfewpreog Se YOns aIemijos pue s}a[[em UOIJEITUNUIUIO))
‘syrewseyd]y pue ‘s1apiodal [edIp ‘Surssadoid piom ‘aremijos 3x931-03-yoaadg sosn oste aiidsy

'SAIVMHY Pue ‘sres], Jnoyirp SunLmpuey
Ieuld pue sejunoy ‘3urpeay 3anod uadQ ‘Surpesy paprny ‘3uizifeqlao) pue SUIZI[eNSIA ‘SIelS
3ureag sopnyour sjooyds aaidsy e aoe[d Ul A[JUSIIND UOBINPH [e102dg J0] WN[MOLLIND Tejusweddng

"UOT}BIOQE[[0D PUEB JUIWISSISSY ‘BULIONTUON Ssa1301d ‘sjroddns [euorjowa-o100s

puUE [eIolABYQg PIOUBAPY ‘UOHENIUAIJNI SB YONS SpIepuels I9A00 [[Im sjuawrdo[aad( [euoIssajold
‘uonyeonpy [eroads JI0j a[Npayos (0d 2Y3} 03 SpIepuels Uononpuj ay3 paudie sey pue ‘Terjuapaiod
91BISPON /PIIIN II [2A9T 93 jueld 03 uononpu] / yS.Ld 1onpuod 03 HOD Y3 03 pordde sey aadsy

‘s3uneaw uoneonpy reoads
Agyuour oy} pue sd Aeplid Ap[eam e saonoeid 1s9q aIeys [ SI0jednpy [er0adg pue siojeonpy
[eiousn Yiog "3urnios I9jua)) SUTUIE] PUE UO}EONPI [e1suad oy} ur JH[ Iy} Jod ‘wnnomino ayj
0} SUONBOIPOUW PUE SUOIIBPOUITIOIE IAIRDAI [[IM [HO PUe LNV ‘d1S JO SONIIQISI[e UM SJUapnis

uonduosaq
welbold
uoneonp3 Z dwoonQ
|eloadg

NV1d TOOHDS |

ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

d XIdN3ddv

1oL3sIQ 100Y2S payiun sejabuy so




pUe SUI0U0D JuaTed JI0J UOIJOIS B IPN[OUI PUR ‘(Aressadou uaym) ysiuedg pue ysiduy Ul Sepuade
payurxd spnyour s3uneowr JHI 21idsy [V “dururer} uonje[suel], SNV oYl Y3noIyl auo3 oAy woym
Jo Auew ‘wrea) 2J1dsy a3 Jo JoqUIAW B AQ SIJIAISS UOne[sUeI} UaAI3 aJe ysruedg steads oym sjuased
‘s8uneowr gH[ 10} sued 3urp[ing oy} Ul Pajlo[e uaaq Sey WOO0I 3DUAIJUO0D Y "IoUUew A[oUWIl) €

ur pajurid pue pPaxo0] aIe SdH] 92Ul 2INSUd 0} sdS [T Ym dn Smo[[0] OSTe BpuUOAy "AUym 0} se asmbur
03 S 9Y3 $10BIUO0D 9YS ‘pa[npayds uaaq jusey 3 pue 3uryoeoirdde st JH] Ue 18U} SOOI30U JUEISISSY
UTWPY 93} UM\ "20UBAPE UI [[2M PI[NPaYOs 2Je $9)ep 0s ‘Iojrenb oinuos oy} 10 SdHI I19Y3} S[NpPayos
0] SIayOEea) pA [eroadg (e s3se isieroads weidold oy "PauInjal pue awoY jUas uaaq sey aded
UONBJNJI}OU B 1By} pue pappe ate syuedonied ‘panpayos ‘pauado are £33 Jey3 2ins axewt 03 ‘sdHl
Surwoodn 10jTUOUI 0} ATTEP JUABI[OM UO SI JUBISISSY AIJBI}ISIUTWPY Uojeonpy reradg ou3 ‘preng
epuoay ‘ouerduwod Arosnduwod aInsua osre jeyl AJ[IBIUN0oddE I0J SWISAS aJe 2191} ‘a1idsy 1y :$$330.d d3l | ‘0T ‘g sBW02INQ

SuioMuolN pue
uonejuswsajdwy| ST ‘YT ‘€T

“SI0MauIoY AJrep Uilm S9inuIur

Gt JIOJ 3[99M / XG-1, UOTJUSAIUI SUIPEAI JO S9INUIW OF UAL3 oq [[I I3 JO [II JOLL, Ul SJUapnis
Sromawoy Tejuswaiddns uaaId oq pue ‘S[eam Jod soinurwr g JoJ 3eam /Xg¢ 1sireroads T 10 S 92Ul
Aq 193u9) JuTUIeaT AU} 0IUT IYINOIq 3¢ AT 1M I JOL, UT SYUSPNIS "03ul [Tef Aoy3 Jey) 3y Jo IaL],
97} U0 PasE(q UONHUIAIUI Yiew IO JUIpeal Joj I9jua)) urured] 9Y[, 03Ul JYy3noiq aq [[IM SJuapnis

‘swerdoid reuononsur [enprarpur dojoAdp 03 0INOSAI B SB PIsn 2q

OSTe [IM WNNOLLINY dAIFBUINY SNV QUL "S[eod dH] [enpIAIpUl JoU /STY }oowl Juapnis ay3 djoy o3
padofaasp 9q Inqg ‘eyoue]q 23180 pajuawa[dWl 9¢ 10U [[IM WN[NOLLIND JAIBUId}[E UY 'I9jUd) SUruIed]
9U3 Ul WOOJISSB[O P2 Ud3 9} JO JNO SUOISSIs Ino[[nd pappe pue JI0MIWoy PIPIPowW ‘SUON)B)SHIOM
payrpow ‘pazireroads ysnoayy sreosd JHI Uo ssar3oid oxfewt 03 I970€I]} Pa [BISULN) pUE }sieroadsg

201Nn0s9Y ‘IsiTeroadg AoeI1ar] oyl Ym Iom [[Im WN[NOLLIND Y3 0} SUOIIBIIJIPOW PIau oym
S1UQPNIS "Je 2Je A3U) 1] [AJ] 23 Je s1uapnis Yim sIom pue sdnoid [rews ay3 [[nd ued siayoeal
ye} os sdnoid snosuagdowoy [rewss ur nd udljo are 20ed ouwres 2} 1B SPIBPUE]S [9AJ] APeI3 Jo9W
JOUUEBD oYM SJUIPNIS {Yjew papms ‘urpeal popind ‘suonelssiom sapnour weidoid [euononijsul
s,211dsy "WN[NOLLIND PIJENUAIJIP B Y3NO0IY) pIepuels [9A] opetd 0} sS900e Ured [[Im sjuapns
‘sTeo3d aandepe pue Te1oos ‘[eloiaeyaq uo ssa13oid pue UO}EBIIUNWWOD

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




‘ueld juouIssasse ue urudrs

910J9( PISSAIPPE 9IE JUSWIUOIIAUS a0y J0 juawdo[aaap afenduel Se yons sI010e] ATeUOISTI[OXD

Jey} pue passasse 3uraq are AIIqesip pajoadsns Jo seale [[e ey} 2INSU 03 $$9001d U0 BINSUO0D

a1} Jo yred oq [[Im SO0pP LSS JO ma1aal Yy3noioy) e pue ‘pado[oaap SI Ue]d JUSWISSISSY

dAI TenIUI yoea 210Jaq INdO0 [[Im Isireroadg urexdoid pue isideroy], reuonednoo “sidojoyled
adendue] pue yoaadg a3 ‘I1SISO[OYIASJ [00UOS 23} U2am}aq UONEB}NSUO0) "Iayoea} uoneonpy reoads
Jo Tedrourid 9U3} Y3 UTEWI [[IM YOTYM JUIpNIs Jey) I0j o1 & Ul 3da3] o [[IM S)ULWnNoop ISS [V

‘sar3are)s Paysaddns YIm Y3noayl SUuImor[o} Ul AJ[oPIJ UMOYS 2ABY SIoqUIdT
JEU)} 2INSUD 0} 193YSIoMm AJI[OPY B PUE MIIAII PIOIAI NN ‘S9I00s [THD JO SIsATeue ue ‘quared

pue redourid ‘dSy ‘Joyoes) pi [elausxn) Jo SULIsyles :sI10J08] ATBUOISN[OXS JNO J[NI 0} SJUSUWII[D sjuspnis

K931 SUIMO[[0] 9} JO ISISUOD [[IM $89001d [SS 9UJL "SLSS JOJ POPUSWIWIOI3L 9q [[IM SJUIPNIS ‘[I[ I9L], O Juswssassy
1e (s37eom g1 Aerewrxoirdde) 19yus) Surures] oY) ur 3nofnd UONUSAISIUL JO SI[OAD 0m) I9)Jy "pasu | PUB uoledljusp| 8l
JO [2AQ] II9U} JB SPoaU JULPNIS YOBa JBY) UONIUIAIIU] I} 9ZIIBWI}ISAS 03 [3] [[IM S[O0YDS 9213 Y[, J10J salnpadold ‘0l sswo2INO

1gausd [euoneonpy

J0J SdA[ SunLIm apnoul Yyorym jo Auewl ‘sTeod [euolrssajord J92I0SIP $19S (SIUBISISSY [BUOIIONIISU]
0} SJ'IS WoJj) 101e0NPa Teroads ay) yorym ur ‘ue[d Surured] [eUO0ISS9jold e sey 2aLorduws axdsy
yoed ‘sdS 2U3l YIm s3Urjaaur UIl-309yd AP{eam Ul jsieroadg werdold pue fediourld oyl £q pasjoer}
sI sardajen;s duryoea) jo uonejuawa[dwr a3 pue sueld jroddng Joraeyag ‘suonejdepe wIN[NOLLIN

‘sTeod renuue uo ssardoid je Sufoo] Aq pue Ia3oeI} JUISI[OM 23 SUISN PIIOJTUOUW ITB SIJIAIIG

‘owoY Je juapnis 2y} duntoddns 1of sdrj yym 3uore ‘awoy

Juas sI s[eod I mau 0} apind juared e ‘uonIppe U] ‘wed) JH[ U} pue juared Uaamlaq 9SINOOSIP
ayeqIoe] 03 sdoy a3 210joq punoidsoeq awos pue suonsanb Jurqoid yym sjuared oy Surredoad
‘9ouarradxa Jno uj ,Juwea} ayj} Joj aaey Aewl noA suorjsanb Auy, 10 ,¢A[JU0aI PadIjou 2ABY NOA
gurnfuy, ‘se yons suorysonb 3urqoid passe are sjuared YIIym Ul ‘suonsanb

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




“WNNOLIIND 93 Ul puIyaq
reJ 30U op A3} Jey3} 2INSUI 0} SIAIFajeIls JUAIJIP 1uaweidwr pue sjuapnis Jo sdnoid orroads j93xe)
uay) Ued oyMm ‘S oY} pue S9YoB0) [EUONONIISU] ‘SIOYOEI], PBo] [BUONONIISU 93 WO} SUIYOB0D
pue juowdorasap Teuorssajord Ap[eam a3 apm3 03 sdiay ejep Sy, "S[ooyos 211dsy [[B SSO0IOe Blep
o} 321d121Ul pUe 9ZATeUr UBD WEd) UOIEONPH JY3 PUE SI0JeI}SIUIWPY ‘SIAY0ed)} uoneonpy [eradg
‘S9U0B0)) [BUONONIISU] JOJ WINIOJ B sopraoid jjosnpd ‘SIMNSaI SIJUIPNIS oY) UL UBIS 0} paimbar orxe
SI9UOB9] ‘S$189) jTewryouag JO Vd ‘10D 2U3 3ulsn sjuapnis 3ursa) I9Jy ‘Jyosnpd pareo weidoxrd

e uryim 1das] aIe $9100S QD PUe LATHD ‘S[eA9] (Surpeas) v ‘Sur)sal srewiyouayg [euoseas

9y} uo eje( ‘SISA[EUE pUe UONII[00 erep snoioJul st weidord a1rdsy 9y} Jo OiSLIgOBIBYD IIouy

‘Sprepuels
JnoIIp 210w 3uronoeid aNUNRUOD 01 J[E AT SIUIPNIS JBY) OS SUOSSI A[3foam-1q 2} y3noiyl
paresids pue paynuapl ale sprepuels Jomod ‘A[TeUonIppy "Palo)SBW 194 J0U 9ABY SJUIpNIS Jeyl
SpIepue)s [oeal-al 0} Ae]A A[Teo pue YoJe]N Uaam)aq asn pue ‘YoIe]N Aq sprepuels [oA9] apeid [[e
Joea) 0] Pajoadxa aIe SIdYOBI], "WOOISSE[D [OBd Ul Pajsod are s3nsal oy} pue soorjoeld [BUOONLIISUL
[NJSS200NS 2JBYS PUEB AJIJUIPI 0} SISYOEI} MO[[e SSUNdW Isay], “Surlas

dnoi3 [Tews 10 ssB[O-9[OYM B UL JOUIID ‘Jy3nejal ole palalsel joU oJe Jey) SpIepuels ay, “WOo0ISSE[D
yoea ur paisod are s3nsal oyl pue sa010eid [BUONONIISUT [NISSI00NS 2JeyS SISYOBd] YoIym

Ul S3UNaW [9AJ] 9PeI3 JB PISSNOSIP pue pazATeur ‘pateys SI AI9)SBW SJUIpN)s punoie ejed ‘(s3oom
©-z7 £19A9 ATy3noa) 3y3ne; sprepuels 21} UO PISSISSE oI SJUIpNIs ‘prepuels e 3Ulyoeal I9Jy

"(S10D) Axmbuf jo s9104D Y3noay) UORONIISUL JI9Y} ULIOJUI 0} BJBP ISN SIoyoeo) a11dsy ‘sjuapnjs
re 105 duruueld [eUOIONIISUI JO SI[OAD AX[eaMm-Iq 9]} 0JUI PajeI3ajul aJe SPIePUE]S [9AJ] apeln

‘wreidoxd yjeN 20BIg }IN0dJIEH PUE ‘SUIpEay

popmn ‘doyssiiopy SISILIM SU[E)D LonT ‘1] aurdew] jo sjoadse UIpN[oUl ‘Sa139)eI}S [BUONONIISUL splepueis
POSBQ-PayoIeasal JO A1oLIeA € 91e10dI00Ul pUB UIB9] UOLBONPS 9] PUB I90LJO Jruapedy Jory) | 19A9) apelb Buisn
s,211dSY JO UOTIOIIp oY) Jopun pado[aasp U9q 9ABY SNH] 989y ], ‘90uanbas pue adods pue suosso| sjuapnis 1o}
A[rep 430q 9ALIP 0} SQUI[SPINY) [EUOIONIISU] 9} pa[red ue[d Suryotersao ue asn s[ooyos a1idsy | Ue|d [euonjoniisu| Z dwoonQ
NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




"SUIIIY WNNOLLIND UOI}eONPS [BISUS U3} JeY)} SPIEPUE}S OM] IO QU0 SIOLITW et} podo[aasp

9q M wNNOLIIND [o[rered e ‘oqissod se yonw sy 's[eod oy} ayepdn 03 SUSAU0DI [[IM UIed) JH]

oy 9yerrdoxdde jou oxe s[eo03 ] '[9A9T JUISaId YSNOIOY} B UO Paskq pue Ua)ILIm-T[om

‘Inpy3noy} axe sreod dHI 23l 1yl papraoid ‘sTeod JHI J19Y3 Uo ssar3dord spremol s{Iom [[Im spIepuels
[9A9] ape1d uo ssasdoid asfewr 03 AI[Iqe Joy3 joedwl Jey) SIRIIqesIP 2ABY oYM SJUIpPNIS

spJepue)s

‘(9A0qE 99S) SUONEOYIPOW [EWIUIW PUB SUOI}EPOWUIONDE YIIM N ‘SpIepuels [9A9] 9pets joowt 9jeula)ly buisn

0} Pa30adxa 9q [[IM SONIIeSIP 91BISPOA-PIIA UIM SJUSPNIS "IOIABYQ( PpUE UonIu3od ‘9dururiojrod sjuspnis 104 a.
uo Ayrqesip ay3 jo yoedwir 9y} uo puadap [[Im SIDIIGESIP UM syuapnys Joj uerd [euononisur 9y, | Ueld [euononiisul ‘¥, dwo2nQ

‘3UIy0B93-00 ‘SISBO JWIOS
Ul pue UOEBIOQE[[0O ‘UOI}e}NSU0d Y3NOoIy) WOOISSE[O UOIIBINP [EJOUS 9} Ul PUE J19jUd)) IUuruIed]
oy} ur yjoq parusweidwr pue pado[oadp 2 [[IM SUOIIEPOWWIOIOE PUE SUOIIBIJIPOW PIUOIIUdWIONY

"J9QLIOSUEI} B 0} PajeldIp SIomsue

JO (sjuowudisse yjew Joj "dsa) [9A9] SUuIpeal SIUapNIs Je 1x331 aPN[OUl UBD SUOIJBIIPOW IS ],
‘syuopnyis 10 ojeridordde ore SUOIIEOIPOU SOWIIOWIOS "SUEBSUI JAIJEUId[E SUISTL SpIepue}s JUajuod
Jo Surured] 9jerjsuowap 03 senrunjroddo pue ‘sjurod 39[[NQ UI UMOP UIN0IQ SUOIJOIIP ‘S3ueq

piom ‘Aremnqeooa Jo smaraald ‘sLe[1oao J0[00 ‘siazruedio orydeid )x9) 1o3rel ‘s1a)y3Iysry jo asn
‘SJuoWUIISSE PaUSIIOYS ‘QUIT) BIIXS PN[OUL SJUSWUIISSE [2AJ[-9PEI3 UO SUOIIBPOWUIOIOE UOUWWO))
"TE9A [00UOS OB 90UO0 }SBI[ JE SINDJ0 SUONEOHIPOW PUE SUOIJEPOUWITIOIDE ‘U0 BIJUSISHIP U0 (Id

"'SUOTJELIEA PUEB SUOHJEPOWIUIOIDE M
18D 937e) [ urex3oad AJrep Jroy) jo jred st WOOISSE[D 9} Ul SUOI}EPOWIOIIE SAIII OUM SIUIPNIS
"JOYOEB2)} UOI}EONPI [BIUAT Y} UM SJUIWUSIISSE PIJEJUIIJIP S9JEeaI0 OUM ‘ISYOEd}) UOIedNpH

reroadg woiy oy} pue ndino juopnis pue AISAIOP [BUONIONIISUI UWLIOJUI 0} STe03 paseq-splepuels
$,JU9pNJs Y3} SOSN oYM ‘I9YOBd} UO}eONPa [e1duad oY) wolj :sAem om) Ul SUOI}ePOWUI0dD.
9SAY} 9AIO0AI SIULWIUIISSE PUEB SINIAIJOE WOOISSE[O 0} SUOTIBPOUWIOdd. a1mnbal oym sjuapnis

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




(4opjo pue p|
salbajes)s SETJNERNITN

Buiuue|d sweiboud Joj)
e/u uonisuel | 6 @WooNO

‘sjuared ym Appuanbaij ayedrunwWItIod 03 Pajoadxa

9q OS[e [[I% SIap1a0id 90IAIG QWL SIIAIIS PI3Io[[e Y]} Sulnp A[9[0S 10U ‘Saam a3 INoYy3noiy}
Jjuswurelje Teod uo 3ursjrom JIoJ sar393e1)s do[oAdp 03 JJElS UOIEONPS TeIaUal a3 YIIm }NSUO0D

SE [[oM Se ‘Quapris 9y} Joj s3uneowr JHI Ul Ay oredrorpred 03 pajoadxo aq [[IM SISPIAOIJ DIAIOS
a3 ‘uonIppe uJ ‘sfeosd uo ssaxdoid aqrIosop pue sa01aIas 30[ 03 0] urjoeI], JUIBI[oM U] asn

[ sxopraoid 901AI9S 9SaY ], "uoryeoNpy reradg Jo UoISIAl] SNV YSNoIy) SI0JOBIIU0D I0IATIG-IO0]

-99,] ySnoiyy papraoid aq [[im 1oyoes) pA Teroads 10 Yoksd [00YoS pue ‘10 ‘d1S poiry-aaidsy ayi Aq S82INIBS
papraoid 9q j0UuUEd Jey) SIOIAISS "JO 10 ‘Id LAV ‘UYooadg “yueroun] HHJ ‘Suresuno) SIJ se yons pue spoddng
SANIATI}OE WO00IsSe[o Arewrtid 11913 Jo jred j0U oIe JBY) SOOIAILS JAIS0AI SJH] UM SIUapnis AUBN apinoud o0y ueld €] swodInQO

‘[9A9] 9peI3 I1ay}

JOJ 9[qE[TeAE ST WEX? SIY} JT {(VIND) YUQWISSISSY PIJIPOIA BIUIONTED U} J0J PIOPISUO0D g [[IM ‘dH]
J1oU3 1od ‘wnnorumo 19y} Jo Jred se siseq A[rep B UO SUOIBOHIPOW SUIAISOAI SJUIpPNIS 's[eod dH]
JI9U3 Uo ssa1doid jueojIudls axewW UBD JUIPNIS Y3 Jey] 0s paiinboe og 3snuw prepuels ajels yoea

Jo s30adse yeym Jo SISATeue 3[se)} SN0I03LI B U0 Paseq 2q [[IM WN[NOLIINO PIlJIpout

91} JO 90UISS? 9} ‘JOAIMOH °SAIITePOW JUAIdJIP uo Aeld jey; sardarenys yroddns reuonjoniysur

pue ‘s[opows [eNsIA 238310 03 A30[0Uuydd] ‘saaryendiuew puk BI[Eal ‘SPIemal dAIJUIOUI PIJBIO0SSE

pue 3urpuejsiopun Joj s309yo juenbaij se yons syuauoduwiod apn[oul [[IM WN[NOLIINO PIJIpow 3y ],
‘oouanbas pue 9dods JUIULISLAP 0] OINOSAI B SB PIsnh 9 [[Im OSTe WN[NOLLIND dARRUIdE SNV QUL

'$159] Mrewryouog 211dsy U3 JO SUOISIAA payIpowl pue ‘INHJ WOoJJ
sTerIayew YLy Surumorg euer Sulsn ‘ATesso0ou SB PISSISSE PUB PIoNpoIIul oq [[Im BaJe JUdJU0D
uoneonpa Terauad ay3 jo sjusuodwiod Uay)} pue pazATeue 3se) A[[ed3ewa)sAs oq [[Im spIepuels

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




(s1eyjo Buowe
UBAOM 3(q 0}) Juswalinbal
QT-TT ‘0T ‘2 ‘O ‘G ‘g ‘T sawooInQO DIA SurpIedal sax0q JoY30 Ul JAIJEIIBU 39S 9SBI[d sawodIN0 AdON HNo) |eJspa

‘SUOISSas QI 10 ‘(swreidoid orwrapedk 212A3s /pow) sAep (g JO WNWIUIW [€39] a3 }oaW 0}
axrdsy 1e sjuapnis Joj papraoid 3uraq JoU SI [00YDS JaWIWINS JI UOedNPH [e10adg Jo UOISIAL(] oY) Uim
uonounfuod ur (901AI9S J0J 39)) ASH SNV 3ursn papraoid oq Iim ASH ‘(T 10Z) Jowwuns 3sIfy a3 104

"S3ea1q J9}I0YS ‘snoradid WoIj 9)ep pue sajou

sso1801d jualiop Suisn ‘s[ea1q IJoWwWNs 9yl SULINP PUE INoJ0 [[IM Uoeladnosl pue uorssaidal JBS A |00YOS
JIOUJoUM QUIULIS)OP [[IM sured) J4[ ‘sTeos uo ssaiSoid s[qeuoseal oxewW 03 1usapnis ay3 1oj osyerrdordde papualXy juswalinbai
ST ASH JoU}oUM QUIULIdIOP 03 9PINS B SB BLISJLIO 2)B)S PUE [BIIPI] 94} Isn [[IM swed) JHI mc_U_>o._n_ |eJspoa

"sIop1a01d 901A19S pue }SISO[OYIASd

[ooyos ‘redrourid ay3 Yiim UOIBINSUOD PUB SINOY Jo9jun[oA judsed ‘SILI0}S [BIO0S IS [[Im

sIoyoea) py Teroads oyl ‘Aressooou uayp "AI[IqesIp Jo sso[pIre3dal ‘sjuapnis [[e J1oj

urexdoad o1} jo j3red oq [[m sdiny prey pue sjuedded Aeprjoy se yons sureidold JENOLIINOBIIXS IO

‘uoryedroned azrwrxew 03 paonoeld pue papraold aq [[Im IS0y}

‘1990 3uruiow 2y} 3uls 03 S}dLIOS PIdU SJUIPNIS JI PUB ‘PIPaaU S ‘WN[NOLLIND 3} 0} SUOIIBIIJIPOWT
9)eaI0 03 I9YOBd} [NV PUB dS¥ 22Ul YIm Iom SISUOEd) }Ie pue dISNW Y], ‘SSe[d 1NV £-)

9y} J0J onpayos 3y} Jo 1red oq [[Im 1 pue sjuapnis JS paweasisurews Joj yjoq pajuawaiduwir o [[im
SSEO 31 pue ‘sse[o orsnul ‘(sdiopuewy ysnoiy) uni) ureidoid HJ A[rep € ‘ssIiomAe[d ‘uonippe Ul

saiiAoe
‘Alquiasse ururowr sty ur ayedronired [[Im SJH] UM SJUSPNIS dlwspeoe
[V "ISyew ew(e S J9Yoea) II9Y) J0J I9370 9y} Suls 0} 1973980} SI[qUISSSE [00YDS 9INUS 3} SuruIiow UON/Je[nduInNg juswaiinbal
yoeyq ‘Ieak a3 noysnolyj parepuared sweirdoid reroads pue seniu A[rep snorrea sajeidajurl aardsy -BJ]X3 0} SS922yY |eJapa4
NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




Jsireroadg wreidord ay3 Aq pof sSuneawr
2ATIRIOQE[[0) UoneINPH Te1oadg A[yiuou puajje [[IM JJeis uoneonpe reroadg [[e pue ‘wea) 931s [00YdS
oy Aq por suonyeiuasaid pue sdoyssiiom (J AR{eom ur oyedronyred [[Im SJUeISISSE PUE SIOYOES] [V

‘SIUSPTYS [1Y 10] UORBRUSISHIP

pue sordojens [[ I9L], PUE | JSL], POSE(q WOOISSE[O SSNOSIP 03 SIoyOeal i sdunoswr Jendal
aMpayds pue ‘[1 no-[jox 03 juasaid [[im redourid pue sy ‘Tediourid juelsissy ‘isieroads 3r7 a9y,
‘pauren [dO pue paurer} WOId 99 [ 9IS (OB JO SISquIall g 1SB9] J8 “‘UONIPpe U]

"ure9} ddI oy3 jo 3red
Se p2 uad Jo suoneldadxa pue jroddns Joraeyaq 24131s0d ‘SUOIIBOYIPOW PUE SUOIBPOWWOIOE
‘9[0J II9Y3} UO JJels I3} Iof (Id & uo ind 0} pajoadxa SI Ioyoes) uoneonpy reroadg yoey =
S9SSaUNeaM pue SUI3UI}S UONEBIOJE[[0D INoge
ureq] pue sLemyred uoryeotunwwod pring ‘}rodder dofaasp 01 Jjels I0J S}eaI}ol PISeq-91IS =
pauuerd pue padnoeld ‘PazIenixajuod ‘PIDNPOIIUL oT8 SIUI[QPIND
[eUonIONIISU] U3} YIIUM Ul ‘SISYOBd} G-3] 211dsy [[e JOJ Sururel], JoUYoea], MIN JO SAep ¢ =
JuswdojansQ
:sanIAT}OR SUIMOT[0] 9} SUIPN[OUI ‘Ures) Pa [eIauad oy} UM JIOWWNS
a3 ur Suruueld aar3eIOqR[[09 JO 11ed 9q M SJTIS PUR ‘SUIASd [00UOS ‘SIayoed) pH reroads oy, |euoissajoid v

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILVONA3 TVIO3dS ¥04 NV1d 3DIAAIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




"901JO QwoH 2J1dsy 9y} Je Iodeur]y [BIOUBUL 9} Pue A2ATeyS ang ‘I0}0aIi(] uoneonpy reradg
91 AQ PamaIAdI 9g [[IM ,S2INIIPUadxXo PUB SONUIAJI JO STEN}OE Pajipneun Jeak Jo pua ‘g10g aune Ag

‘SauIpeap 91€1S Yim 20uerdwod Ul JUe)sIssy
urupy pd reradg pue jsieroadg weidoid 9y} Aq pajeidwod aq i 310da1 ele [2UU0SId 93U

“JULWIYOBOIOUD [EUIL)UI UB PUB AOUSZUNIUO0D JOJ 19U A)afes [eulajul Ue Yjoq 2pNJoul [[Im pue J030aIIJ
uoneonpy Teroadg ay) pue a11dsy je wes], 9oueUl] 93 Aq pasiazadns oq [[Im Juswadeuew [eOST] |eosid

NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILVONA3 TVIO3dS ¥04 NV1d 3DIAAIS
0°¢ 30I0HD TTOOHOS JI149Nnd

ad XIaN3ddVv 1913S1Q |00Y9S payiun sajebuy so




“uoneNIs

oY} JO aIEME UOISIAI(] S[OOYJS J91Iey) 93 Ul MOPO[ON APO asewl [[im }sieroadg weidoid oy} ‘osire
suonenis asay} JjI 3un asuodsay jure[dwo) SNV Ul 10BIUO0D 03 padelnodua ag [Im jroddns 1e39]
JO Aoed0Ape 3UIPIau JO [9AJ] Y} 0} ISLI JE} SUJIOUO0D 2ABY OUM SIUaIed JUurjoowl [eWIojul 10 JH Ue
Jo Surred oy} y3noIy} ‘93eredsa SUIOU0D JI3Y) 9I0Joq ISYoed] Jo Isierdadg weidoid ‘Tedourid ay3 o3
SUISOUO0D JIAY} 9STEI 0} Padelnodua aq [[IM A3} ‘SUIDU0D 2aBY SJH] UM sjuapnis jo sjuared uaym

"SONIIqESIP U3ilm
SJUIPNIS JO sarfTIwe] Yim uonounfuod ur ‘udy Jo yjuow oy} ur Aep ssauaremy Lqesiq e dojoasp oy
JOU319380) SIOM SQTWIAPEIY 29I} 9} WOIJ SISIS0[0YIASd [00YOS PUE SISYOEd) uonyeonpy erads oy,

"901JO Ure]N 2y} ur s1disod pue sjuared 0} dwoy JUds sUna[Ng AR{oom a3 Ul

s3unsod ydnoayy ssurgesw juared SNV JO 2TEme IPBW 9( OSTE [[IM SJULIBd "93IS U0 Py ‘s3urieawx
(OVD) uorsstmwo) A10s1ApY Aytunwiwio)) ur 9jedronted 0} padeinooua aq [[Iv sjuared ‘uonIppe

U] "SIO[asuno) ayl Aq paiajjo sasse[d sunuased pue ‘sjuared 10J sdoyssjIom [00Yds Aepinjes ‘sinoy
juared 1093unjoa jo sinoy Qg-0g ul uonedonted spnioul sAemiyied ‘syuared pa uad se sfemyied
owres oy} jo Auew 3uisn sdH] Yim sjuapnis Jo syuared aajoaur o3 sueld wead) uoneonpy rerads ay],

“Jue)sSISSY UIWpy uoneonpy reroadg pue s1ayoed) uoneonpy rerads oyl £q paIispio pue paurejuremt
a2q I ystuedg ur sprendajeg [eInpadold SNV IV ‘3senbar uodn saoraras uone[suel], SNV 2U3
y3noiy3} uone[sueI} U2AI3 oq [[IM pue d[qe[reae Uaym jJualdop Wolj syusawnoop adenduel-ysiuedg
Pa13jo 2q [[Im sjudred ‘s3uneawr JHJ [[e Sulnp ‘suorjenyeas [enIUl 0] SMIIAIIUL SUINPIYIS

‘SdH] 3UINpPaYDs :SANIANIOR 3UIMO[[0] 9} JOJ J0Je[SUBI} B UM papraold oq [[Im apowl Joyjoue

JO ystuedg UI UOI}EOTUNTIIOD PaaUu Jo I9Ja1d oym sjuared ‘sureal JH[ uo oyedonred A[njduruesur o)

sjyuared 1oj sKem Suneaid £q pue sjuared YIIm UOIIEIIUNWWOD Juanbaij yim siyl Apoquis sweidoxd uonedidied
uoneonpy Ter0adg 9y} pue 0IAIIG JOUWI0ISNY) ST S[O0YOS OIqnd 211dsy JO san[eA 210D Y3 JO dUQ Jusied 1 dWo9INQ
NV1d TOOHDS | ANINOJINOD | INOILNO AIWN |

STOOHOS ¥3LYVHO JHIdSY :eweN wes| jued)ddy

NOILYONA3 TVIO3dS d40d NV1d JOIAHIS
0°¢ 30I0HD TTOOHOS JI149Nnd

a XIaN3ddy 1oL3sIQ 100Y2S payiun sejabuy so




STOOHOS ¥3LYVHO JHIdSY :eweN wes| juedjddy

NOILYONA3 1VIO3dS ¥04 NV1d 3JIAY3IS
0°¢ 30I0HD TOOHOS JI149Nnd

d XIdN3ddv
1oL3sIQ |100Y2S payiun sejabuy so



861

'S]UBWIA|D Paseq-ydJeasal Syoe|
pue $s920.4d UOIIUSAJIDIUI UB 3Q1JISIP J0U SI0p ue|d -T
UOIIUSAJDIUI UB 3qIIISDP

Aj|n4 se0p pue spuswWa|a paseq Yaeasad Syoe| ue|d -
s918931e43S UoiIUBAIRLUI SUIqIIISIP

23en3ue| o1y10ads pue ‘Supjew uolsap elep ‘ssasold
8ulnjos wa|gqoud e sapnpul ydrym uejd uolusAIuL

ue JO SJUdWI|3 paseq Yd4easas sapinosd ue|d-¢
$91391841S UOIIUBAIDIUI

8ulquosap a8en3due| a1y109ds pue ‘Supjew uolsPAP
elep ‘ssa204d 3uIn|0S wia|gqold e sapnjoul ydIym

ue|d UOIIUSAIDIUI U JO SIUDWI|D PAsSe( YdJeasad YIm
uonduosap paJnionais Ajysiy ‘wudidxa sepinoad ue|ld — ¢

*UOI32NJISUL WIOJUL ||IM 31 MOY
pue 3upiojuow ssa4304d sassnasiq e
‘weJsdoud ay1 so4 sesodund
pue pasn aq 01 sweadoud salusap| e
*UOI3ONJISUl SAISULU| dJow
01 weu3o.4d 9102 WOJ4 ‘SUOIIUBAIDIUL
03 yoeoudde pasani-l}nw e $3qIIIsaq e
's|003 Suojuow
ssaJ80.d pue yJewyouaq sapnpu| e
‘swelsdold
uollUaAJ1U| Ul uonedpiyed Jusapnis
Sululwia1ap 404 ssa204d SalJIIUBP| e

sweadoid UOoIjuaAI=lu|

Z dwomnnQ

"JU9pIA sI Suluueld oN-T

‘9|qe|iene
Sl uojjewJoju| Joddng jualed e
'911S 9Y3 1e paulejulew aJe
swuoj pue suonedlqnd aieludosddy e
‘Aigesip
e 3uiney Jo paldadsns syusapnis

asn Joj a|qejiene

‘919|dwoouy | 40} 3|qe|ieAe S| ssa20.4d JUsWSSasse Uy e dJe sw.Joy

s1 Suiuue|d ‘padpajmoude aJe $9ss9204d 40} pasU-T "91s |00Yds 3y1 Aq pasn saunpado.d pue suonedijqnd
‘JuapIn® | UOIIeINP] [B109dS DY) JO diEME SI JjElS @ .

) . »nusIg

sl Sujuue|d awos pue paqlIIsap aJe sass2204d ||-€ juswjjoJua uodn , L

‘JUSPIAD | PAI}IAUSPI BJE SIM[IGESIP UM SIUBPNIS e JuawaaInbay

sI Suiuue|d Jea|d pue paqlIISIP ||9M dJe $3s$204d ||Y-17 :9JNSud 0} Pado[IAIP BJe $355920.d 9AI3S pue yaieas |eiapaq

S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JINO0J1NO AOIN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




661

‘JU9pIA3 S| Sujuueld oN-T

‘padpajmoudde aJe SJUBWS|D 934Y} ||V-C

*10) pauue|d

9Je SJUIPN]S pUe PAsSSIPPE aJe SUSW|D 334Y} ||V-€
Pw

9JE SIUDPNIS AY} JO SPI3U Y3 dJNSUD 03 Pale|Nd|ed
pue Je3|d S| uoleziuedio ‘W dJ4e SJUBWI|D 33JY} ||V

“S]UBPNIS BSAY} JO SpadU dY})
199w 0} pauue|d s| uoiezjuesio [00YdS e
‘payiusp!
9Je S1UdpPNIS JO SAIM|IGESIP YL
"UMOU)| S| SJUBPNIS JO JaqWINU Y| e
:sanl|iqesip
Y3IM SIUSPNIS 0} BAIIR|DY "PauULdp S| eale
S9DIAJDS B J91EYD/3010YD JO [00YIS J1|gNnd B Sy

uonejndod juapnis jo uondiasaqg

Sujuueld
10} paJinbay

1U3PIAD SI Suluue|d 40 S34N1INJIS ON-T

'sue|d
uollUaAIB1U| JoIARYSg JO/pue sue|d uoddns
Joineyag Sunuswsa|dwi Joj ue|d e s| auayl pue
SIUBWISSASSY SISAjeuy [eUOIIdOUNS JO SIUBWISSISSY
|eJOIABYSg |EUOI}OUNS 1ONPUOD ‘elep dzAjeue

pue 129||02 01 pauue|d aJe SaUNJONIIS € 4Bl
‘poddns ojwapeoe

DAI1094J3 S1 949Y3 PUB S||I)[S |eJOIABYDQ 0} DAI3e|3U
uolnJIsUl [euollppe apinodd ‘elep azAjeue

pue 123||02 01 pauue|d aJe S3UNJONUIIS 7 4l
‘Pa31239[9S UI3Q SBY WN|NJ1LIND uojjuana.d
92U3|OIA ‘oddns d1Wapede 9A11I34S ‘JoIneyaq
aA1lsod ajowoud 01 92e|d ul aJe $24N3dNUIS | 43l
uoIUdAIRU|

*939|dwodul 'suol1e19dxa 9say)

st Suiuue|d ‘pa8pa|moudde dJ4e $94N1INUIS 0} PISIN-T 1094402 pue 32404ulaJ ‘Jojuow ‘yoeal ‘sulysp

JUSPINS 0} pauue|d aJe SaINpPad20Jd '|O0YIS 9Y) JO eale

s Suluue|d aWOS pue PagLIISap 3Je $24NINUIS [|V-E uowIw0d Yyaea 1oj padojanap aJe suolleldadxs
JUSPINS |eJoineyaq pajels Ajaainsod uea|d 9-¢ Hoddng Joineyag 8T
St Suluue|d Jea|d pue paglIISaP |[9M 4. S3INNIIS ||V-1 uonuUdAdId pue ue|d suonepuno4 auijdidsiq ‘LT ‘G @Wo021nQ
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




00¢

swelSoid

uoleanpd |e1dads ayl 2qIIISap 10U S20p ueld -T
UOI1USAID1UL UB 9qII2Sap Ajjny seop uonreluswa|dwi
104 sa1891e43s 21J199ds pue ‘uUoilelIuUIBYIP
‘uo1oNJISUl PIJRAIJ-1jINW ‘QusawWwade|d JO WnNUIIUod
B 9pN|aul P|NOYS YdIym sweidoad uoineanpy erads
9y1 Jo uondiosap syl Ul SJUSWI|S SWOS SYIe| ueld -7
uojlejuswa|dwi 4o} Sa1893e43s 214109ds pue
‘UOI1BIIUDIDHIP ‘UOIIDNIISUI PIIRAS|-IINW ‘Quawade|d
JO WNNUIIUO B S9pNJaUl YdIym swesSoud uolzeanp3
|e10ads ay3 jo uondiiosap Suouis e sapiaoad ueld - €
uonejusws|dwi

J0J sa1391e.1s 21199ds pue ‘uollelnualayylp
‘uodNJISUl PIJBAS|-IANW ‘quawade|d Jo wWNNUIU0d
e S9pNn|oul Ydiym sweisoud uoneanpy |eads ay) Jo
uonduosap y3noioys pue 1o1jdxa ue sapiaoud ueld - ¢

sJ9ad pajqesip-uou

J13Y1 yum panessaqul aq ||im sanljigesip
YHM S3uapnis usaym pue moy suiejdx3
uluiea)

juapnis 14oddns 03 syoddns pue

spie |ejuswa|ddns Jo asn ay3 S199|49Y
8uruiesa) yuspnis 1oddns 01 pasn aq
[IIM ,491ud) Suluiea], e Moy SapIAOId
ssau3o0ud

J0 SulionUOW pue ‘uoidNJISUl

40 AJISUD1UI JO S|9A3| ‘UOIIRIIUDIBYIP
S9pn|aul 18yl UOINIISUL

03 yoeoudde paJsll-l}jnw e salyinuap|
‘8uiyoeal-od ‘ujuue|d-0d Suipnjpul
‘papinoad aq ||IM JBY] SIAIDS
9A11R10QE[|0D 1eYM pUR MOY Salesisn|||
wn[naLJnd aleusale

JO WN|NJLIND 8102 3y} pue spiepuels
[9A3] 9peJd 03 s$220e dAeY pue
91edidiued [|Im S1uspNIS Moy Sassnasig
SEIMITGIEIE]

1U3pN3sS UO paseq [00Yds SIY3

Joj suondo juawsade|d Jo WNNUIUOD
JUBWIUOJIAUD BAIIDLIISAU 1Sed| S9qI425a(

uondunsag weiSoad uoneanpd jepads

¥ ‘€ ‘T awonnQ

S3HOIJS Jigny

SY01dIidds3ia

ININOdINOD

| AWODLNO AN

Y3LYVHD J119Nd FYIdSY PWeN weaL juedyddy
NOILYIONA3 1VI23dS 404 NV1d IDINY3IS

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG 1013s1Q [00YdS pPaKIuN s3|38uy SO




10¢

*JU3pIA3 S| Sujuueld oN-T

*919|dwodul

si Suluue|d ‘padpamoudjoe aJe $955920.d 104 PIAN-T
‘ungaq

sey Suluue|d swos pue paqludsap aJe $9ssa20.d ||V-€
JUIPIND

sl Suiuue|d Jea|d pue paqLIISaP [|9M dJe $3ss3204d ||~

‘pauueld
st A1d1uyle Aq sjesuayad Jo SULIOUUOIN e
' passaippe
aJe Ayljigesip paioadsns jo seaue
||e,, @4nsud 01 pauue|d aJe s2unpadold e
“JUDWISSISSE 10} B}
9yl 01 Jold passalppe aJe s101oey
Aieuoisn|oxa pue uolusinboe agendue] e
‘pauue|d st aunpadoud |essa4al
paldde Ajwaojiun pue o)jewaisAsy e
‘padojanap uaaq
sey ue|d UOIIUDAIDIUI DINBWDISAS Y @

S3U3PNIS JO JUBLUSSISSY
pue uonedusap| 104 $81NPAI0Id

81
‘0T s2wo21nQ

JU9pIAd SI Suluueld oN-T
‘pagpajmoude aJe SyuUaWa|3 ||V-2

'ss@o0ud 43| ay3 ul syuediied

9AI10€ Se 9WO0d|9M dJe ysi|3u] yeads

10U Op oym asoys 3uipn|oul syualed
aJnsus 03 pauue|d aJe swsIUBYISN e

R-NBIVEIETI R ETEN

9|qissod jI pue Ajlje1nuspluod a4nsud
01 S3u1193N 43| 404 pauue|d si 2deds e

*d31 9Y3 Jo uonejuswa|dwi ainsus
0} swisiueydaw dn Mo||0j 24e 243y e

‘Sunasn 43| 1sod/aud

SJagqwaw wea} Joj pauue|d walsAs

*104 pauue|d UOIIBIIUNWIWOD |[BUIDIUI UB S| DU3Y] e
9JE S1UDPNIS PUB PISSAUPPE JJB SIUBWD|D AL ||V-E ‘syuswiaJinbau
RETY uolIedI430U pue sajep Suesw
3.JE SIUSPNIS Y1 JO SPI3U BY] 24NSUS 01 PaIeNI|ed d3| JojuOW 0} saInpadoJd ale aidyl e Sunoyuopy ST ‘T ‘€T
pue Je3d s uolleziuedio ‘19w dJe SJUBW|D dAY ||V-1 :3unnsua pauue|d si sse204d v pue uonejuswajdwy] :$s9304d 43l | ‘OT ‘8 SAW021NQ
S3Y0OS Jigny SHO1dI¥42sS3a 1IN3INOdINOD i JINO0J1NO AOIN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




0¢

‘spiepuels
[9A3] apeJ3 Suissadde salH|IgesIp YHM Susapnis

Joj 8uluueld [BUOI}ONJISU] 9GIIDSIP J0U S0P Ue|d -T
'spJepuels [9A9] apeud uissadoe

S9111|1gesIp yum siuapnis Joj Sutuue|d [euolldnaisul

J0 u01d1IISIP BYI Ul SIUSWI|D SWOS SHIe| Ue|d -7
‘SpJepUB]S |9A3)|

apeJd 3uissaode salljigesip yum syuapnis oy Suiuue|d
|euoilonuisul 4o uonduasap Suouis e sapinoad ue|d - €
'spJepuels [9A9] apeJd uissadoe

JUBWISSasSe pue ‘saunpadoud
|euoiyonaisul ‘uidnous Suipnpul
‘U0I1ONJISUI JO UOIIRIIUDIDIP 104

Supjew uolis|dap-e1ep JO 9SN SAQIIISET e
SELE]
opesd-i3nw Joj Sujuueld suiejdxy e
WN[N214N2 9402 Ul SIU3pN3s 404 pasn
9Q UBD SUOI1BIIJIPOW JeYM pue pash aq
[|IM suollepowwiodde Moy saledisnf|]| e
spJepuels
pue sjuawssasse 3uisn ‘Sutuue|d
piemddeq Jo uondldsap e SapIncld e

spJepueis |9A9] 9pe.s

S9111|1GESIP YHM Sjuspnis 4oj Suluueld |euoildnaisul jo s|elJa1ew
uonduosap y3noioys pue 1o1jdxa ue sapiaoud ueld - ¢ [9A9| 9peJd JO 3SN 9y} SISSNISIq e Suisn sjuapnis 104 ue|d jeuoldnIIsU| | ‘€ ‘¢ wW02INQO
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




€0¢

‘spiepuels

91euJa3|e SuIssadde SaIH|IGeSIP YIM SIuapnis

Joj 8uluueld [BUOI}ONJISU] 9GIIDSIP J0U S0P Ue|d -T
‘spJepuels ajeusayje Suissadoe

S9111|1gesIp yum siuapnis Joj Sutuue|d [euolldnaisul
J0 u01d1IISIP BYI Ul SIUSWI|D SWOS SHIe| Ue|d -7
‘SpJepue)s ajeutayje

8uissadoe san|igesip yum syuapnis Joj ujuueld
|euoilonuisul 4o uonduasap Suouis e sapinoad ue|d - €
‘spJepuels aleuayje uisn

S3lM|IgesIp Yy3m spuapnis Joj Sutuue|d jeuonzonJisul jo
uonduosap y3noioys pue 1o1jdxa ue sapiaoud ueld - ¢

"JUBWISSISSe pue
‘saunpadoud |euolonuisul ‘utdnoJd
‘uonesdayu areludoadde Suipnjoul
‘Uo139NJISUl JO UOIIBIIUDIBYIP JO}
Supjew uoisap-e1EP JO SN SBQIIISIT e
y3nel aq |im sdnoud
93e-13jnw ul spuapnis moy suiejdxy e
wn|naLuINd
9}euJalje 3yl ul SIUSPNIS 404 pasn
90 UBD SUOI1LII}IPOW 1eYM pue pasn 37
[|IM SUOI}IEPOWIWIOdIE MOY S3IIISag e
‘SpJepuels
9]eUld)|e pUe SIUBWISSISSE |ewoul
‘paseq win|napand 3uisn ‘Suiuue|d
pJemddeq Jo uoididsap e SapINOId e
'S9W023N0
AJepuod3s 3sod aieludosdde a3e
2J9YyMm pue aduapuadapul aziwixew
01 paudisap salllAoe alelidosdde age
sapnjpul yoiym ‘wel3oud [euoidniisul
ue Jo udisap ay3 ul spJepuels
91Uy JO SN BY} SISSNISIq e

spJepuels ajeulayy
Suisn syuapnjs 10} uejd [euondINAISU|

9/ ‘v, dwonnQ

S3HOIJS Jigny

SY01dIidds3ia

ININOdINOD

| AWODLNO AN

3 XIdN3dddV

Ald

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




v0C

"J9pP|O pue T SSIH|IGESIP YUM Sjuspnis

10} Sujuue|d |BUOIIONJIISUI DQIIISSP 10U S0P ue|d -T
"J9p|o pue

PT Sa1M|Igesip yum siusapnis Joj Sutuue|d [euolldnaisul
40 uoi1d1J2Sap Byl Ul SJUDWI|D SWIOS SHI.| Ue|d -C
"19p|0 pue {T S3IM|IgesIp Yyim syuapnis Joj Suluueld
|euoilonaisul Jo uonduasap 3uoJis e sapinoad ue|d - €
19p[o pue §T

S31}|1qesIp Yim syuapnis Joj Sujuue|d |euoizonaisul Jo

'S9W021N0
AJepuo23s 1s0d UO SNJ0} e YUm
UOI}ISUBJY |NJSSDIINS B 3)e}|10B) 0] JJe1S
pue ‘syuased ‘syuspnis 03 pajuasaud
9( [|IM UOIIDNJISUl UOIMSURI] o
"90UdJ34a4 aUNIny
10} Adod e yum papinoad aq [Im pue
SpJ023J J19Y3 Ul 31} UO ,BdUBWIOLIDd
jo Arewwns,, pue ,AJjolusnu|
J01USS,, B d9ARY ||IM WI1SAS 21 JO
1no 3uide 4o ‘uo11a|dwod JO 31ed1411U3D
‘ewo|dip e yum Sunenpesd syuspnis e
‘Aepyuiiq yusaixis J19y3
0} Jolud 43| JI9Y3 Ul JUBPIAS JUSWSSISSe
uollisuedl paosnpoud Ajjerpsswwod
pa19|dwod B 9ABY SIUSPNIS ||V
‘SIS BuIAIT Ajle@
pue ‘quswAo|dw3 ‘Buluiel | /uoieanp]
0} pausdi|e sa1lAIloe YUM
ue|d uolysues| |enplAlpu| pa1a|dwod

(43pjo pue pT
SJUdPNIS YUM
sweiSoad 10})

uonduosap y3noioys pue 1o1jdxs ue sapiroud ueld - ¢ e 9ABY J9P|O pue SiedA T SJusapnis e so189je4)s Suluue|d uonisuea| 6 2Wo021n0
‘ulioniuow
JO uoiIsIn0Jd 321AIDS JOYHD DG1IISIP 10U S0P ue|d -T
SUETIETE] ‘807
8urio3uowW 4o uoIsIA0Ld 3DIAISS Y3 JOYUD SYoe| ue|d -Z Supyaea] Jua31||3M Y3 Buisn SJIAISS
'S92IAI9S 1oddns yum syuapnis Jo uolsinoad syl Suiopuow Joj ueld e
Joj Sujuue|d jo uondiuasap 3uouis e sapinoid ueld - € ‘papInoad SDIAISS
*S92IAJI9S Moddns yum siuapnis 4oy Sutuueld Jo 350Y31 aAeY [|Im $321A19s 1ioddns
uonduosap y3noioys pue 1o1jdxa ue sapiaoud ueld - ¢ UM sjuapnis moy Suiquisap ueld e $92IAI96 pue syioddng apinoad o3 ueld €T awo21nQ
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




c0¢T

'S9IIAIDS AST 9pinoud 03
$924Nn0S3J pue |duuosiad 044 uonedo||e
ue sapnpoul 3ujuue|d 1@3png |enuuy e
‘'SPa3u UIPNIS [BNPIAIPUI
ssaippe 01 poldad AS3 Y3 404
uapiAs si Suluued oN-T padojonap aJe swesdoud [euoionaisul e

*939|dwodul s Suluue|d ‘padpaimousde ‘papinoad aJe ueah jooyds
si ue|d JeaA |00YdS PIPUDIXT B U0} PA3U BY] -T Jen3aJ 9y} JO SS3IX3 Ul SIVIAISS pue
"SDIAJIDS JBDA [O0YDS PAPUIXT 0} Ssa0e | Swesdold ASF ainsus oy uejd esialayl e
9ABY SIUSPNIS 2JNSUD 01 JUIPIAS SI Sujuue|d awos-¢ ‘91eldoudde S| ueap
“S3IAIDS JBDA [00YIS PaPUDIX] O} SS3IIeE |00Y2S PapuUaIX] UayM SuluIWISIBP juswiaiInbay
9ABY S1UDPNIS 2UNSUD 01 JU3PIAS sI Sutuue|d Jes|d-1 ulswea| dj|apindoyuedesiaiayl] e Jea) |ooyas papuaixj Suipinoad |eiopod

§ 0} SS920B 9ARY SIUIPNIS
[IIM SS1JIAIOE |eUOIHIPPE JBYA o
£0} $S2208 dARY
S91M|IgeSIP Y1M ,S1UIPNIS [|IM Swed)
‘sqnpd '8'2 Je|Nd1IJIND BUIXD JBYM e
épaysiidwodoe
90 SISSE|D SAIIIB[2 UOIIBINPS |BIBUID
ul uoneddiled JUSPNIS |[IM MOH e
$S911IAINOR 953U}
u] 91edidipied o1 syuapnis Joy papinoid
90 SUOIIEPOWWODJE [|IM MOH e
ésalAnoe
JB|NJLIINJEIIXT /2IWSPEIBUON
ul 91eddilied syuspnIs ||IM MOH e

‘JU3pIA3 S| Sujuueld oN-T

‘919|dwodul S|

Suluue|d ‘pagdpajmousde ale s9ssa204d J0) paduU Y] -7
"S311IAII0Y JIWAPEIY-UON

pue Je|ndlIN)-eJIxX3 0} SS9I2E IABY SIUSPNIS 2JNSUS O}
1U9pPIAD S Butuue|d swos pue paqgluIsap SI ssad0ud Y-¢
"S3IUAIY JIWIPEIY-UON pUE Jendliin)

-BJ1X3 0 SS329€ AABY SJUIPN]S 2INSUD O} JUBPIAD :S9l}IAIDE Jiwiapede :S9l}IAIldE diwapede ucwc‘_wh_s_uwm_
sI Suluue|d Jea|d pue paqlIISaP ||9M SI $s204d -1 -:OZ\;N_JU_ggsuumguxm 0] SS9y -:OZ\hm_:u_tsuumguxm 0] SS9y |elJapaq
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

Y3LYVHD J119Nd FYIdSY PWeN weaL juedyddy
NOILYIONA3 1VI23dS 404 NV1d IDINY3IS

0°Z 3J2I0HI TO0HIS JI1dNd
3 XIAN3ddV 1011s1@ [00Y2S payiun saja8uy so

NOILYONA3 1VI23dS 40 NOISIAIG 1013s1Q [00YdS pPaKIuN s3|38uy SO




90¢

9JueqJanisig |euoinowy yum
P31413USpI SIUBPNIS UBILIBWY UBILIY

JO uollen|eanl aAIsuaya.dwo) (8T e
dueqJanisig
|EUOIIOWT JO WSIINY YHM SIU3pNnis

Joj sue|d Yoddng |eJoineysag /T e
siayoea|

uoneanpg |eads palyllenD 9T e
suolie|sueJy

d3ljo uonajdwo)d Ajpwil :GT e
sgunasn

d3l e uonedpiyied ualed :yT e
S3DINIDS

uoleonpd |eads Jo AISAIIRQ IET @

uoiIn|osay 21ndsiq |ewIou| :ZT e

swl] asuodsay quie|dwo) :TT e

suollen|eAd jo uonaddwo) Apwi] 0T e

ue|d UOIMSUBI] |[ENPIAIPUl i o

|OOYdS QWOH :8 e

10 ‘AN
JUBWIUOJIAUT BAIDLIISAY 1seaT g/
IHO ‘11S ‘@1S

‘JUSWIUOJIAUT DAIIDIIISDY 1S9 Y. e
JUSWUOJIAUT SAIOIIISOY 1SE97:19 @
uoIsuadsng JO UOIDNPIY G e
oley uonddwo) iy e
21eY UOIIBNpPEID (€ o

S211eWBYILIA ‘SIUBWISSISSY
9pIMalels ul uonnedilied iz e

51y 98ensueq ysijSu3 ‘SJUsWISSIsSY (s1ayr0 juawaiinbai
1noy3noJdy | USAOM 9pIMalels ul uonnedpilied T e Suowe uanom o( o“; Sow021n0 AJIN 1No) |elapa4
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

Y3LYVHD J119Nd FYIdSY PWeN weaL juedyddy
NOILYIONA3 1VI23dS 404 NV1d IDINY3IS

0°Z 3J2I0HI TO0HIS JI1dNd
3 XIAN3ddV 1011s1@ [00Y2S payiun saja8uy so

NOILYONA3 1VI23dS 40 NOISIAIG 1013s1Q [00YdS pPaKIuN s3|38uy SO




LOT

'sj020304d yijeay
Joj Bulpinoud oy s|gejiene siueldy e
‘papaau se yuswdinba pazijenads
Sutuiejuiew oy padojansp siueldy e
‘pauue|d
sI 9ouel|dwod Joj poddng |e21BD) e
‘paJouoy
9JE SWJOU IAISS palepuew pue
‘JuspIAa si Suluueid oN-T passaJppe aJe SJuapPNIs JO Spasu ay)
‘919|dwodul S| | 9INSUD 0} PAUO[IAIP dJe SOIjed DINIDS e
Suluue|d padpajmoude ale s9ss9204d J0) pIdU Y] -C ‘pauue|d aJe sassad04d
"J9W aJe spasu |euoliesado pue 3ulyels ainsua 0l Sulio1UOW pue UOoI1BIIHIIBA [B1IUBPAID o
1U9pIAS S Sutuue|d swos pue paqguIsap SI ssa0ud Y-¢ 'Sd3l
19W | YUM S1uUspnis 03 d|ge|leAe aJe SIaydea)
9Je spaau |euollesado pue 3uij4els 34nNsud 01 JUIPIAD payilenb Ajysiy aunsus 03 pauue|d 91
sI Suluue|d Jea|d pue paqlIISap aJe SaUNPIJ0Id- 9Je saunpadodd Juswiinidal Jayoesa| e m:O_um._mQO\w:_"_."_.mum ‘g ‘9 awo021nQ0
‘JuapIAa si Suiuueid oN-T ‘uo1PNJISU| padal] ssadppe Apdndxy e
*919|dwodul si Sujuueld ‘pagpajmousde 'S1UIpnNIs ||e JO spasu 3yl 1w
S Juawdo|aAap |euolssajoud 104 paau ay] -¢ 01 S||13jS pue a8pajmouy| Jo uonedldde
sjuapnis pajenuaJiaylp sainsus ujuled] e
||e 40 spaau ay3 Suipiedau Sululed| aAlzeI0qe||0D *S1U9pPNIS JO Spasu
Joj saijunjioddo sawos sassadppe Sujuue|d-€ | 2yl Sulleaw ul uo1eIoge(|0d JO 3NYNd
'SJuLpNIS e dojonsp 03 si03edNnp7 |e1dads pue
||e Jo spaau ay} Suipsedau ujulea| aAllelOge||0d | |BJauUdD Joj pauueld aJe saijiunuoddg e
Joy sanjunyoddo Jeapd sassaippe Sujuue|d-v juswdojanaq jeuoissajoid juawdo|anaq |euolssajoid sawodnQ ||V
S340IS Jigny S40.1dIdds3a 1IN3INOdINOD i JNODLNO AOIN

YILYVHI DI19Nd FYIdSY oweN wea) Jueoyddy
NOILYINA3 1VId3dS 404 NV1d IJINH3S
0°Z 3J2I0HI TO0HIS JI1dNd
3 XIAN3ddY 1014351 [o0YydS papiun sajasuy soq

NOILYONA3 1VI23dS 40 NOISIAIG 1013s1Q [00YdS pPaKIuN s3|38uy SO




80¢

‘JU9pIA3 S| Sujuueld oN-T

‘919|dwodul si

Butuue|d pagdpajmousde ale s9ssa204d J0) pasuU BY] -7
‘padpajmoude

aJe s3y3u |e39) s, Juased aunsua 01 JUSPIAD

st Suluue|d sawos pue PaqlIISAP dJe SISSI0U( -E
‘padpajmoude

aJe s3y3u |e33) s, 3uased aunsua 03 JUSPIAD

‘asuodsau Ajpwiy e Suipiaoad
pue sjulejdwod pue suJaouod sjualed
03 SuipuodsaJ Joj pauue|d s ainpadoldy e
‘|[9A3] 91B1S 9Y1 1k 10 Vd13S
Y3 UlYyHM ‘jooyds ay3 je Suluiey pusne
031 Allunjioddo ay3 papJoyje aJe ‘sdnoud
AJosiape uiyiim sanyiunyioddo diysiapes)
9AeY pue AJlunwiwod |0oyds 9y} 4o Jed
|ea831ul ue 2Je Sa1|IgesIp YIM Spuspnis
Jo sjuased aunsua 03 dde|d uj asesue|ld e
'ss220.4d uo1IBINP3 S, P[IYd
JI9Y3 ul susuped swodaMm aJe sjualed
9.Nsud 0} pado|aASp USS(Q dABY Sueld e
"S9IIAJIDS UOIIeINPD
|e1oads 40} uollen|eAs-aJl pue uondNIIsul
“Juswade|d ‘uoilen|eAs ‘uoiedlyiuapl
S,p|IYyd 419Y3 JO SpOW UOIILIIUNWIWOD
paJiajaid J19y) ul pawiojul g
|I!M syuased moy Sutuijano sueid aJeaiayl e

s1 Butuue|d Jea|d pue paqLIISap ||[9M BJe $9S5320.d - uonedidnued Jualed uonedniyed jualed T swodnQ
* (140dau seah jo pus
paJinbai) ,ssunlipuadxs pue ssnuaAal
JO s|enjoe paypneun, Jeadjopuy e
‘1Joday
Ble( [UUO0SIad 9yl Jo uona|dwo) e
‘papinoid ase
JuapIAd sI Sujuue|d oN-T S9JIAIDS 2UNsud 01193pnq pasododd e
"J0} pauue|d 2Je JaMd} 10 OM]-T ‘paJly 9q 03 |auuosiad
"0} pauue|d aJe swall 934y]-€ pue sanuanal pajdafoud jo 1oday e
"J0} pauue|d aJe Swal Jnoy ||Y-1 siauey) |easid
S3HOIJS Jigny SY01dIidds3ia ININOdINOD i JNO0JLNO AdN

3 XIAN3ddV

NOILYONA3 1VI23dS 40 NOISIAIG

NOILVYONA3 TVIJ3dS 404 NV1d IJINY3S

0°Z 3DI0HD TO0HDS J1MdNd
121IS1@ [00YdS payiun s3[a8uy so7

H31YVHI J119Nd 34IdSV

:dweN wed] jedddy

U3SIQ [00YdS panuN s3jaBuy so1




asnv1.Ly AYM\ MIN VvV 60c 0’2 ADI0OHD TOOHDS DI'1dnd

Y3LYVHD J119Nd FYIdSY PWeN weaL juedyddy
NOILYIONA3 1VI23dS 404 NV1d IDINY3IS

0°Z 3J2I0HI TO0HIS JI1dNd
3 XIAN3ddV 1011s1@ [00Y2S payiun saja8uy so

NOILYONA3 1VI23dS 40 NOISIAIG 1013s1Q [00YdS pPaKIuN s3|38uy SO



APPENDIX F

TRANSPARENT BUDGETING

In an effort to address inequities in funding allocations for schools and to provide increased budget flexibility
for schools, LAUSD launched the Per Pupil Funding (PPF) Model in 2009-10 with 33 schools actively
participating in the process. The schools received most of their unrestricted funding through a per pupil
allocation based on their Average Daily Attendance (ADA). Instead of receiving certain positions via norm-
based staffing formulas, schools received actual dollars with flexibility to build a budget that meets the
school’s instructional program needs, within the constraints of State and Federal laws, court orders, consent
decrees and collective bargaining agreements. As the name suggests, unrestricted funds are school
operating revenues that do not have specific restrictions so they can be used by schools for general
operating purposes.

For 2010-2011, the effort has expanded to become the Transparent Budgeting Initiative, building on PPF to
make the District budget more transparent, to align resources for greater impact, and to give schools the
ability to target resources to meet their schools specific needs. Through the Public School Choice RFP, all
Focus Schools and New Schools will participate in the 2011-2012 Transparent Budgeting Initiative. It is
important for non-charter (internal) Applicant Teams considering staffing changes in their proposal to have
an understanding of how California Ed Code provisions, consent decrees, court orders and collective
bargaining agreements may impact how they allocate these dollars.

Does not apply to Independent Charters.
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APPENDIX H
ASSURANCES FORM

Please check the school model that you have selected for your proposal:

[ ] Traditional [ ] Pilot [ ] Network Partner [ ] ESBMM
Independent Charter [ ] Affiliated Charter
Name of School South Region Elementary School #6 (SRES #6)

Name of Applicant Group/Applicant Team Aspire Public Schools

Lead Applicant Dr. Roberta Benjamin

Title of Lead Applicant Aspire Region Superintendent

Mailing Address 6724 Alameda St., Huntington Park, California 90255
Phone Number 323-583-5421

Email Address Roberta.benjamin@aspirepublicschools.org

Website (if available) www.aspirepublicschools.org

By signing this Assurance Form, you agree that you will comply with and/or provide supporting
information for the following assurances:

1. Assurance that an Applicant Organization/Applicant Team is NOT a For-Profit Entity
Please check one of the following statements.
[ ] The Applicant Organization/Applicant Team listed above is comprised of a FOR-PROFIT ENTITY.

The Applicant Organization/Applicant Team listed above is a NOT-FOR-PROFIT entity. Documentation
and certification of not-for-profit status (e.g. 501c3 form) must accompany this proposal.

[ ] The Applicant Organization/Applicant Team listed above is ONLY comprised of LAUSD internal
employees, departments, etc. (e.g. teacher teams, local districts).

[ ] The Applicant Organization/Applicant Team listed above is comprised of LAUSD internal employees,
departments, etc (e.g. teacher teams, local districts) IN PARTNERSHIP WITH ONE OR MORE NOT-FOR-
PROFIT ENTITIES. Documentation and certification of not-for-profit status (e.g. 501c3 form) must
accompany this proposal.

2. Assurance that an Applicant Organization is Solvent

(For External Organizations Only) Assurance that a Not-For-Profit Applicant will provide documentation
that demonstrates its solvency.
3. Assurance of Enrollment Composition Compliance

The Applicant Group/Applicant Team agrees that the student composition at a new or underperforming
school will be reflective of the student composition at the schools it is intended to relieve (in terms of
demographics, including but not limited to race/ethnicity, gender, socio-economic status, English
Learners, Standard English Learners, students with disabilities, foster care placement), with ongoing
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4.

5.

review mechanisms in place to ensure retention and student composition at each school continues to
reflect that of the overall school community.
Assurance to Sign Separate “Service Plan for Students with Disabilities Assurances”.

In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation
Act of 1973, the Applicant Group/Applicant Team listed above agrees to sign the Assurance Form entitled
"Public School Choice Service Plan for Students with Disabilities" included with this RFP. Signing the
Service Plan for Students with Disabilities Assurance Form assures that the awarded PSC school will abide
by the conditions and requirements of the Chanda Smith Modified Consent Decree that includes: using
the Welligent IEP Management System, using the LAUSD Elementary or Secondary Student Information
System (either ESIS, SSIS or ISIS upon implementation), operating a compliant Special Education Program
using the LAUSD Special Education Policies and Procedures Manual, and the annual completion and
submission of the “School Self Review Checklist” for programs serving students with disabilities. Signing
the Service Plan for Students with Disabilities Assurance Form also assures that operators of the awarded
PSC school agrees to review Title 5, California Code of Regulations Section 3052, relative to the provision
of behavior intervention plans and agrees to comply with all discipline practices, procedures for
behavioral emergency intervention and prohibitions consistent with the requirements. The PSC school
operators further agree to protect the rights of children with disabilities and their parents or guardians
relative to 1) prior notice and consent, 2) access to records 3) confidentiality, and 4 due process
procedures. The school will maintain a written description of the annual notification process used to
inform parents/guardians of the policies regarding Nondiscrimination (Title 5 CCR 4960 (a)), Sexual
Harassment (EC 231.5 (a) (b) (c), Title IX Student Grievance Procedure (Title IX 106.8 (a) (d) and 106.9 (a))
and Uniform Complaint Procedures (Title 5, CCR 4600-4671. Procedures must include a description of
how the school will respond to complaints and how the District will be notified of complaints and
subsequent investigations.

Assurance those Independent Charter School Operators will sign and execute the Facilities Use
Agreement

(For Independent Charter School Operators Only) If selected to operate an independent charter school
on a PSC campus, independent charter school operators agree to sign and execute the Facilities Use
Agreement as provided by the District.

Resident Enrollment and Attendance Boundary Compliance

(For Independent Charter School Operators Only) In accordance with the Attendance Boundary Waiver
for Public School Choice Charter School Operators, operators of independent charters schools agree to
provide first choice attendance to resident students from the corresponding attendance boundary
established by the District if selected to operate a Public School Choice campus. Thereafter, any
remaining available seats will be filled with any student who wishes to attend the PSC campus pursuant
to the requirements of Sections 47605(d)(1) and 47605(d)(2)(B) of the California Charter Schools Act.
The District’s waiver from the State Board of Education codifies these requirements.

While PSC independent charter schools can initiate a lottery and/or enroll students outside the school’s
attendance boundary at any time, operators of independent PSC charter schools may not refuse any
resident students unless the resident enrollment exceeds the District’s established maximum enrollment
for the school in question. Independent charter school operators understand and accept that the
attendance boundary configuration is subject to change at the discretion of Los Angeles Unified School
District and that the maximum number of resident student enrollment will be defined for a period of five
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While PSC independent charter schools can initiate a lottery and/or enroll students outside the
school’s attendance boundary at any time, operators of independent PSC charter schools may
not refuse any resident students unless the resident enrollment exceeds the District’s established
maximum enroliment for the school in question. Independent charter school operators
understand and accept that the attendance boundary configuration is subject to change at the
discretion of Los Angeles Unified School District and that the maximum number of resident
student enrollment will be defined for a period of five years and that the requisite number will
equal the planning capacity for the Public School Choice campus based on 2008-09 District
norms.

If a parent or guardian no longer wants their child to attend an independent PSC charter school,
the charter school operator must also agree to adhere to the District’s “Enrollment Process for
Charter Schools Selected to Operate a Public School Choice School.” The “opt-out” decision is
only valid for one academic school year. Once a parent has exercised his/her right to opt-out,
he/she is unable to re-enroll the child in the charter school for the remainder of the school year,
unless there is capacity at the school as designated by LAUSD and term of the charter. At the
completion of each academic school year, parents have the opportunity to enroll their student at
their neighborhood school again.

7. Assurance that Independent Charter School Operators Will Cooperate with LAUSD in Attaining
Applicable Waivers from the State Board of Education

(For independent Charter School Operators Only) In accordance with the Charter Schools Act of 1992
and its implementing regulations, independent charter school operators approved to operate a
Public School Choice campus will be required to cooperate with the District in attaining any and all
applicable waivers from the State Board of Education. Additionally, independent charter school
operators must agree to waive their rights under Education Code 47614 (“Proposition 39”) for a
period coterminous with their Board-approval to operate a Public School Choice campus.

By signing this Assurance Form, you agree that you will comply with and/or provide supporting information for the
above assurances:

Name of Lead Applicant  Dr. Roberta Benjamin

Title of Lead Applicant Area Superintendent, Aspire Regional Office, Los Angeles
n/} ’/) \.«/ / %/\ : / ) /

Signature of Lead Applicant _/|_ ’/) : fk(} M@T /8 s (A Date H/ [ 2/; /[l

¢+ Dr. Donald Shalvey

Name of Board Presiden

N I i 7
Yy, £ 7 - i,
Signature of Board President® }_(,f ms é?/?{;ﬁ;{‘;‘fﬂ“} pate [}/ S7/¥

J,.‘

/
*The additional name and signature of the Board President is only applicable to organizations with a Board.
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ATTACHMENT 2

Education Secretary Arne Duncan Announces Twelve
Grants for $50 Million to Charter School Management
Organizations

September 29, 2010

U.S. Secretary of Education Arne Duncan today announced 12 charter school grants
totaling $50 million for charter management organizations to replicate and expand high-
quality charter schools that have demonstrated success. The Charter School Grant
Program competition represents the first time the Department has specifically sought out
to replicate and expand the nation's highest-performing charter management
organizations. Today's grants will serve 76,000 students in 127 new and 31 expanded
charter schools over the next five years.

"Several high-quality charter schools across the country are making an amazing
difference in our children’s' lives, especially when charters in inner-city communities are
performing as well, if not better, than their counterparts in much wealthier suburbs,"
Duncan said. "Every one of our grantees serves a student population that is at least 70%
low-income and virtually all exceed the average academic performance for all students in
their state."

The Administration will invest more than $256 million this year to assist in the planning
and implementation of public charter schools and dissemination of their successful
practices through the Charter School Grants Program. In addition, the President's fiscal
year 2011 budget requests a $54 million increase in the Charter School Grants Program,
seeking $310 million and representing another step toward meeting the Administration's
commitment to double financial support for the program.

The purpose of the Charter School Grants Program, managed by the Department's Office
of Innovation and Improvement, is to increase financial support for these public schools,
build a better national understanding of the public charter school model and increase the
number of high-quality public charter schools across the nation.

More information about the Charter Schools Program is available from the Education
Department's Office of Innovation and Improvement at:
http://www.ed.gov/programs/charter/index.html.

89



ATTACHMENT 3

College for Certain

It’s hard to walk through an Aspire hallway or classroom and not see the words
“College for Certain.” At Aspire we believe that every student deserves an
opportunity to attend college, and be prepared to succeed when they get there.

For us, high school graduation is only the beginning - college graduation is the true
goal and passion of our team. Why? Because we know that a college degree
matters. It gives our students a chance to earn what they need, and an opportunity
to pursue something they love. It opens the doors to opportunity, and prepares and
equips students to make an even bigger difference in their community. We are very
proud of our high graduation rates, and the rates at which our students get accepted
into 4 year colleges and universities.

Since its founding, Aspire has graduated approximately 95% of its students!

At least 97% of Aspire’s graduates have applied and been accepted to a 4 year
college!

Aspire Graduates: Where Are They Now?

Aspire’s Graduation, College Application and
College Acceptance Rates Since Founding

Graduation Rate 4 Year College 4 Year College
(NCES Definition) Application Rate Acceptance Rate

m Since Founding
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ATTACHMENT 4

ASPIRE ACADEMIES: Juanita Tate, Slauson & Inskeep
2011-2012 INSTRUCTIONAL CALENDAR

JuLy JANUARY
S|M| T |W|Th| F | S JULY 2011 S|M| T |W|Th| F | S JANUARY 2012
1 | 2 1 3|45 |6 |7 WINTER BREAK
3N 5 (6|7 |89 ]| IndependenceDay 8 10 [ 11 [12 [13 | 14 | WINTER BREAK
10 |11 | 12 [ 13 | 14 | 15 | 16 15 17 | 18 | 19 | 20 | 21 Dr. M.L. King, Jr. Day
17 | 18 | 19 | 20 | 21 | 22 | 23 22 | 23 | 24 | 25 | 26 | 27 | 28
24 | 25 | 26 | 27 | 28 | 29 | 30 29 | 30 | 31 Instructional Days: 15
31
AUGUST FEBRUARY
S| M| T |W|Th| F | S AUGUST 2011 S| M| T|W|Th| F | S FEBRUARY 2012
1 2 3 4 5 6 1 2 3 4
7 8 9 [ 10 | 11 | 12 | 13 5 6 7 8 9 [ 10 | 11
14 |15 | 16 | 17 | 18 | 19 | 20 12 |13 |14 | 15 | 16 | 17 | 18
21 |22 |23 | 24 | 25 | 26 | 27 19 H 21 | 2223 |24 | 25 Presidents Day
28 | 29 | 30 | 31 Instructional Days: 8 26 | 27 | 28 | 29 Instructional Days: 20
SEPTEMBER MARCH
S| M| T|W|Th| F | S SEPTEMBER 2011 S| M| T |W|Th| F|S MARCH 2012
1 2 3 1 2 3
a 80 6 [ 7 [8 ]9 10 Labor Day 4|56 |7]8]9]10
11|12 [ 13 [ 14 | 15 | 16 | 17 11|12 (13 | 14 | 15 | 16 | 17 Saturday School
18 |19 | 20 | 21 | 22 | 23 | 24 Saturday School 18 [ 19 | 20 | 21 | 22 | 23 | 24 Instructional Days: 20
25 |26 | 27 | 28 | 29 | 30 Instructional Days: 21 25 | 26 | 27 | 28 | 29 | 30 | 31
OCTOBER APRIL
S| M| T |W/|Th| F | S OCTOBER 2011 S|M| T |W|Th| F | S APRIL 2012
1 112 | 3| 4|5 ]|6|7 SPRING BREAK
2 3 4 5 6 7 8 8 9 [10 | 11 | 12 | 13 | 14
9 |10 | 11 | 12 | 13 | 14 | 15 15 (16 |17 | 18 | 19 | 20 | 21
16 | 17 | 18 | 19 | 20 | 21 | 22 FALL BREAK 22 | 23 | 24 | 25 | 26 | 27 | 28
23 | 24 | 25 | 26 | 27 | 28 | 29 29 | 30 Instructional Days 16
30 | 31 Instructional Days: 15
NOVEMBER MAY
S| M| T |W|Th| F | S NOVEMBER 2011 S|M | T |W|Th| F | S MAY 2012
1 2 3 4 5 1 2 3 4 5
6 | 7| 8|9 10 12 Veterans’ Day 6 |7 (8|9 |10 11|12
13|14 | 15 | 16 | 17 | 18 | 19 13 |14 |15 | 16 | 17 | 18 | 19
20 |21 | 22 | 23 25 | 26 Thanksgiving 20 | 21 |22 |23 | 24 | 25 | 26 Instructional Day 22
27 | 28 | 29 | 30 Instructional Days: 19 27 *\ 29 | 30 | 31 Memorial Day
DECEMBER JUNE
S| M| T|W|Th| F | S DECEMBER 2011 S|M | T |W|Th| F | S JUNE 2012
1|2 |3 1| 2
4 | 5|6 |7 /|8/|9]10 3 /4|5 |6 |7 |8 9
11|12 (13 | 14 | 15 | 16 | 17 Instructional Days: 15 10 |11 |12 | 13 | 14 | 15 | 16
18 | 19 [ 20 | 21 | 22 | 23 | 24 WINTER BREAK 17 118 | 19 | 20 | 21 | 22 | 23 Instructional Days: 16
25 1260 27 [ 28 | 29 [ 30 | 31 | WINTER BREAK 24 [ 25 | 26 | 27 | 28 | 29 | 30

School Closed (Includes 4 Pupil Free Days)

Legal Holidays — School Closed
Saturday School: Sept. 24 & Mar. 17

TEACHERS’ PROFESSIONAL DEVELOPMENT
SCHOOL PD: 2 Hours. Every Friday (School Days)
REGIONWIDE PD: Oct. 14, Jan. 9, Mar. 5, Mar. 30
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8:00

8:30

8:45

10:00

10:15

10:30

11:30

12:15

1:00

1:30

1:40

ATTACHMENT 5
INSKEEP: TYPICAL SCHOOL DAY

School Begins — Students assemble around the college flag which represents their classroom.
The class does their college cheer and walks into the classroom with purpose.

Language Arts — Mini-lesson in writing — The teacher begins with a message on the white board
about the classroom or the day. Several errors in grammar are within the message. The teacher
provides some direct instruction on a grammar mistake and uses the written message as
practice. The language convention being practiced is part of the California writing standards.
The homework for the day will reinforce this lesson.

Language Arts — Individual writing — The students work on their research reports on a college of
their choice. The teacher meets one-on-one with students who are struggling to identify key
aspects of the paper.

Language Arts — Small group reading instruction — The students work in small groups with the
teacher on their appropriate reading level texts. The teacher has identified a specific learning
objective for each small group based on the California standards.

Recess

Math — Students take an assessment to determine if they have mastered the math standard. The
data will be graphed and posted for the class to see and analyze. Based on this data, small
groups will be formed to receive additional instruction after school or the next day.

Math — The teacher provides a whole group standards-based lesson with manipulatives. The
teacher circles the classroom as students defend and explain their thinking. The lesson is
followed up with a sample of the concept in writing. Small groups practice the equations in
writing. Homework will reinforce this lesson.

Science or Social Studies — Students work in small groups on scientific models of a human cell.
These models will be presented to a small committee of students and teachers outside the
classroom. A written component will reinforce this project. Specialist will teach Science.

Lunch

Town Hall — The Academy watches a local performance group. At the end of the assembly,
students are acknowledged for being “College Scholars,” having birthdays or perfect attendance.
The students exit after doing their college cheers.

Language arts — Silent Reading — Students will read a book of their choice while the teacher does
one-on-one assessments of reading fluency and comprehension.

Physical education — Using the state frameworks as a guide, the students participate in engaging
and appropriate games. Students are assessed for their physical fitness and each student
identifies a health goal.

Language Arts — Whole Group Instruction — The teacher reads aloud two different folk tales. The
students use a graphic organizer to identify similarities and differences between the two stories
in pairs. More advanced students are given a Venn diagram with a third story previously read
included to challenge them.

Dismissal — Students leave the classroom with a handshake from the teacher. The teacher
provides specific feedback about an accomplishment each student made during the day.

Extended Day Intervention
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ATTACHMENT 6

BELL SCHEDULE BY ACADEMY

Academy %t:\r; Recess Lunch Dismissal Ext?adyed
Juanita Tate 7:30 | 9:30-9:45 11:45-12:15 2:30 2:45-4:45
Slauson 7:45 | 9:45-10:00 12:00-12:30 2:45 3:00-5:00
Inskeep 8:00 | 10:00-10:15 12:15-12:45 3:00 3:15-5:15

ACADEMY ORGANIZATION
Grade JL_}Z?;ta Slauson | Inskeep Stzgtear:ts Classrooms | Class Size
K 66 66 66 198 9 22
1 66 66 66 198 9 22
2 44 44 44 132 6 22
3 44 44 44 132 6 22
4 30 30 30 90 3 30
5 30 30 30 90 3 30
6 30 30 30 90 3 30
Totals 310 310 310 930 39 22-30
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ASPIRE CHARTER BEHAVIOR GUIDELINES

The following guidelines are for you and your child to review prior to the beginning of school.
When you complete your review, please sign and date in the space provided.

First and foremost, students must remember that they are responsible for their own actions
and will have to abide by the consequences, both positive and negative, of those actions.
Students will be held accountable for their behavior in school and during any school sponsored
activity. The staff will be responsible for positive reinforcement, consistency, and modeling
appropriated behavior. Students will learn to be effective decision makers and problem solvers
who demonstrate elements of self-direction, responsibility, and self-discipline. This entire
process is built on respect with every adult and student viewed as a person who has dignity
and worth as an individual.

Our school will be a safe and orderly place for our students to receive a quality education.
Students, parents, and school staff must share equal responsibility for creating the best
possible educational setting. Open, honest communication with students, parents, and school
staff is the best way to achieve this goal.

The following is a list of general behavior guidelines for all students:

1. At all times, students are expected to Be Responsible, to Be Respectful, and to be Safe
Students shall not violate any Federal, State, County, or City Law.

Students shall not possess, sell, use, or be under the influence of drugs (illegal or
prescription) or alcohol.

2. Students are not permitted to possess or use tobacco products or cigarettes.

3. Students shall not verbally or physically threaten, assault, or engage in a fight with any
student, staff, or any other person.

4. Students shall not damage, destroy, or deface any school property or property belonging
to any other person.

5. Students shall not litter on school property.

6. Students shall not possess or use firearms, weapons, explosives, fireworks, or any other
item capable of harming any person or property. Furthermore, students shall not
possess any item that could create the impression of such harm.

7. Gang related activities, such as “throwing signs” and group intimidation or gang
affiliation is strictly prohibited.

8. Graffiti is prohibited.

9. Carrying beeper devices and cell phones is prohibited.

10. Students shall follow additional discipline procedures contained in the Student/Family
Handbook and as developed by the Advisory School Council.

I agree to adhere to these behavior guidelines and to direct my student to adhere to these
behavior guidelines, too. I certify that I have read the Parent/Student Handbook that I
understand my rights and responsibilities.

Signature of Parent/Guardian Signature of Student

Printed Name of Parent/Guardian Printed Name of Student Date
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_

| NEW MEXICO STATE j§

Mr. Esparza’s
Second 6Grade Handbook
2010-2011
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August 11, 2010
Dear Families,

Welcome to second grade! I am very excited to be your student's teacher! I
am looking forward to a very productive year at our new Titan Charter
Academy. We have much reading, writing and mathematics to do this year
and I look forward to working with each of my students to see that they
achieve our class goals and ensure they have a successful year.

I also look forward to the opportunity to work with each of you. Family
involvement is one of the crucial elements in a child’s learning. I will try to
communicate with you often and I encourage you to be in close contact with
me. Each day with your student's homework, I will send home a sheet to show
how well your student met our class expectations for that day. If your
student is absent, please send in a written note with him/her the first day
back to school. If a note is not received within three days from the absence,
the absence is marked as unexcused. Your help is greatly appreciated!

Additionally, I love volunteers! You are always welcome in our classroom.
Please complete the last page of this packet if you are interested in
volunteering.

If you have any other questions, comments, or concerns, please do not
hesitate to call me at the school anytime or on my cell phone at 626-485-
9401.©

Sincerely,

Mr. Esparza

BACK T® SCHOOL
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Mr. Esparza’s Expectations/Behavior system

In order to guarantee an excellent educational environment for all
children, my colleagues and I have created the following behavior plan.
Please review the student expectations, consequences, and rewards with
your student.

Classroom Rules/ Expectations:

1. Show Cooperation by following directions

2. Practice Self Control w/your hands, feet, and body.

3. Take responsibility for keeping our school/classroom in order
4. Practice self control by using kind words.

Rewards for making “smart” decisions:

Individual

e Praise: high fives, pat on back, cheer from class

e “Aggie Bucks” classroom money which an individual student or whole group
can earn for showing cooperation/following directions the first time,
practicing self-control with their body and words, showing responsibility for
our class and school.

e “Mr. Esparza’s Golden Tickets” which enable students to: read in the library,
sit at my desk for a day, use the restroom/get a drink of water without
turning in one of their two popsicle sticks (for the week) , pick their class job
first, help check homework/reading

e Positive notes sent home

e C(lass jobs

Group
e Each group of students will receive an “Aggie Bucks” as a group. At the end

of the week, groups can combine their Aggie Bucks to purchase
items/rewards from the Aggie Bank.

Whole Class
e If the entire class is behaving well, they will receive a golf ball added to the
“golf ball jar.” Once the golf ball jar is filled a special reward will follow.
Possible rewards include special game, dance party, nutritious snacks...all
of which will NOT interfere with regularly scheduled learning.

* Consequences for making poor decisions:
Star System
5 Stars = Great Day
4 Stars = Warning
3 Stars = 5 Minute Timeout & Teacher Conference
2 Stars = Reflection & Send to another Class
1 Star = Parent Meeting/Principal’s Office
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Severe Clause: If student engages in a “major problem behavior”, he/she will
be sent to the office with an office referral form. *Note: All behavior problems
will be duly recorded by teacher and kept in the “Master Behavior Log.”

Examples of behaviors that warrant (1 Star) response: fighting, physical
abuse, repeated defiance/disruption of student learning, inappropriate
language, inappropriate items brought to school.

* Important Note:

e A behavior tracking sheet will be sent home with your child daily. It will be located in their
homework binder and must be returned to school the following day. Please reference it daily.

e Bathroom Policies: Each student will be allowed to go to the bathroom during reading/math
workstations (1 hour each). If a student needs to go to the bathroom outside of these times
they will be given two popsicle sticks for the week that can be redeemed as bathroom or water
passes as needed. Students are not encouraged to go to the bathroom outside of the allotted
times because they will miss out on vital instruction.

* Our BIG Goals for the Year:

1) To use comprehension and decoding strategies to read independently at Level M or higher.
2) To have 85% proficiency or higher on ALL math tests.

3) To write in paragraph form and score a 2 or higher on the writing rubric.

* How you can help!

TALK TO ME!

If you have a concern about your student’s academic performance, conduct, social
development, or emotional state, do not hesitate to contact me. You can call me at the school,
send me a note (English or Spanish), or set up a conference.

e Read with your student. Set aside a special reading time where you take turns reading to and
being read to by your student. This can be in English or Spanish. Let your student know that
you look forward to and enjoy your reading time.

e Promote independence. Solve problems with your student, instead of FOR him or her.

e Praise your student whenever possible and send them the message that you think that their
learning is important.

e Supervise homework. Give your student a quiet place to work and check that assignments are
complete.

¢ Instead of TV, encourage students to write a story or letter, read a book, invent something, or

make a favorite food for the family.

Take your student to the library as often as you can.

Bring books for your student to read in the car or on errands.

Look up words in the dictionary with your student to build vocabulary.

Show your student how to tell time and refer to the hour and clock frequently.

Family Volunteers - We are always looking for family members to help with our class.

e Opportunities include: volunteering in the room for a few hours, donating some extra supplies,
sharing a special skill or interest with the class, talking with the class about a variety of topics,

e reading to the class, volunteering for field trips, etc. Please complete the final page of this
packet if interested.

98



ATTACHMENT 8, p. 5

Mr. Esparza’s Homework Program 2010-2011

Homework is a teaching tool that links school and home by
reinforcing work previously taught at school. It should give your
child an opportunity to show you his/her successes and give you an
opportunity to praise his/her efforts. I hope that you enjoy
working together on the daily assignments. ©

1. Agendas should be signed every night by parents

2. Homework should be given every night because Fri.-Sun.
should be reading log

3. Behavior should be recorded in agenda every night

Homework will be assigned at the beginning of the week and
checked in on Friday. All homework must be completed by Friday or
else the student will lose recess, please emphasize the importance
of completing homework on time. The homework will consist of 3
parts: a reading journal, assigned math sheet, and spelling word
practice. Nightly reading is also part of your child's homework.
This reading time can consist of your child reading to you, you
reading to your child, or a team effort. Mostly, I will send books
home with your child to read: otherwise your home selection of
books (or books checked out from the public library) would be
sufficient.

A weekly spelling list of 10-15 words will be included with the
homework. I encourage you to review this list daily with your
child. Flashcards and oral quizzing are just two of the many fun
ways that you can practice with your child. Emphasizing the
patterns in the spelling words will also be very beneficial to your
child.

%}\m\g/j

99



ATTACHMENT 8, p. 6

Meet Mr. Esparza

T would like you to know a bit about me. I was born and raised in El Paso, Texas.
After graduating college from New Mexico State University, I moved to
California with my girlfriend in pursuit of my dream to become a professional
golfer. In college I was a distinguished student athlete on the men's golf team
at our school. As the only Hispanic member of the team I took great pride in
competing, but even more pride in my education, as the youngest of three sons
and the first to graduate from college. Golf played a very important role in
making me the person I am foday, but after deep reflection I couldn't fight my
calling into teaching and chance to make a difference in education through
teaching.

I student taught 1°" grade at Sonoma Elementary in Las Cruces, NM under the
supervision of an OUTSTANDING veteran teacher of twenty-five years, Mrs.
Rodriguez, who significantly influenced me to realize my gift as an educator. In
2008-09' I had the honor of being a special needs one on one instructor; guiding
three Autistic students in South Pasadena, CA which was a most rewarding
learning experience. I am very fortunate to have found a home with Aspire and
a place where educators take their profession with utmost commitment and
dedication. I am thrilled to be a part of the Huntington Park community, as well
as to get to know his students, their families and I am ready to have a GREAT
YEARI

Last year I taught second grade and earned a Master's Degree in Education
from USC. I am a very positive individual who is; very patient, open-minded and
easy going. On my free time I love golfing with my friends/family, reading,
exercising, dancing, listening o music, and learning!
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Class Family Donation List

Please review this list which each student’'s family will be donating
for our class. These are very basic items our class will need
throughout the school year and please send them in as soon as you
can.

Zip lock bags all sizes )
i - Wet Wipes for our hands
Tissue

- Lysol or Clorox
disinfecting wipes

Paper Towels

Hand sanitizer

If you cannot donate these items don't worry or if you would like
to donate any extra please let me know.

Please check one of the following:

I will donate these items for my child's class

I cannot at this time donate these materials but will do so
when I can.

I won't be able to donate these items.

Make sure both you and your child have read this together and
understand all our classroom behavior/expectations, guidelines,
snack schedule, and donation list. If you have any questions, as
always please don't hesitate to call me!

Thank Youl
Parent sign here:

Student sign here:

Thank you for taking the time to fill this out!
Please return it to school with your child as soon as possible! ©
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HELPING HANDS

If you are interested in volunteering this year, please mark the
activity or activities that you would like to help with and return
this to school with your child. I will get in touch with all the
helpers in the next few weeks. Thank you!

] Helping to decorate bulletin boards

] Making copies, little books, etc.

] Helping with parties or upcoming events
] Donating supplies for parties

] Translating items for our class into Spanish

] Reading to the class

] Being trained to give weekly reading tests to students.
(This requires consistent hours in the classroom, about 1-2
hours a week)

] Sharing a special talent or interest
] Talking to the class about a variety of topics

] Sharing something for Hispanic Heritage Month
(Sept.15-October 15)

Parent/Guardian Name(s):

Child's Name:

Hone: Best time to call?
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November 19™, 2010

'&“ !

Ramon C. Cortines, Superintendent of Schools
Los Angeles Unified School District

333 South Beaudry Avenue, 24" Floor

Los Angeles, California 90017

Dear Mr. Cortines,

| am writing in support of Aspire Public Schools letter of intent and application to operate South Region Elementary
School #6 in Los Angeles. Aspire Public Schools have done a wonderful job educating children while incorporating
parental input into their program's success. Aspira Public Schools currently operate 8 high performing schools
throughout Los Angeles Unified School District and & total of 30 schools statewide serving all demographics of students.

Aspire has demonstrated a dedication to closing the achievement gap by increasing student performance and generating
ane of the highest API scores in the state while the serving a high level of lower Income families. Each of the Aspire
schools in Los Angeles Unified School District are working and through there rigorous academic program all of their
students are exceeding their A-G requirements,

Aspire is helping students achieve their goals while empowering families to take a more active role in their child’s
education and they will bring that same commitment to South Los Angeles. As the Executive Director of Families That
Can | have spoken in depth with the Aspire Leadership Team and worked with many of their parents who speak highly of
the impact Aspire has had on their children.

Aspire will be successful if given the opportunity to operate South Region Elementary School #6 because they have
shown a commitment and dedication to their students and community. Parents want educational options for their
children because education is a key indicator of future success and Aspire provides children with the tools to be
successful.

I believe Aspire will achieve the same results in South Los Angeles based off their proven track record. 5o | ask that you
support Aspire by approving their application and give parents the educational option their children deserve,

Sincerely,

e

Antwaune Goode
Executive Director
Farmilies That Can

Families That Can | 250 E. 1" Street, Los Angeles, CA 90012 | (213) 244-1446 ext. 236
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Dne day, all children in this nation will have the opportunity to attain an excellent education.

TEACHFORAMERICA

Superintendent Ramon Cortines
333 5. Beaudry Ave., 24th Floor
Los Angeles, CA 90017

Dear Superintendent Cortines,

It is with great enthusiasm that | support Aspire Public Schools proposal entered in
the Public School Cheice program. They have been an invaluable partner of our Teach
For America Training Institute, a rigorous five week program where we train new teachers
to be effective at dramatically increasing their student achievement.

We have had the pleasure of having summer school at Aspire, at both the middle school
and elementary levels. On my many visits to the schools, | have been struck by how
effective their teachers are at creating a safe environment where students love to leam, at
all grade levels. They are closing the achievement gap on a daily basis, and | have no
doubt that the presence of Aspire in Huntington Park will have a dramatic impact for
decades to come on the community, as their children gain access to a quality education
and college for certain.

The opportunity to expand their impact in Los Angeles is one that you should not pass up.
Their commitment to children is always at the forefront, and any community where they
operated a school would be lucky to have them.

If you have any questions or concems, please don't hesitate to contact me.

Take care,

Beth Carrera Napleton

Senior Managing Director

Los Angeles Institute
beth.carreranapleton@teachforamerica.org
646-483-1704

315 W. 36th Strvet, 6th Floor * MNew Yode, NY 10018 = P 212 279-2080 F 212 279-208] = www.teachforameric.orz
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Groundbreaking Charter Schools

Oprah.com | September 20, 2010
47—

Get to kno te schools that received
$1 million each from Oprah's Angel Network!

Aspire Public Schools

About the School:

Aspire Public Schools is a nonprofit organization that is also one of the
highest-performing public school systems in California. The 30 (and
growing) open-enrollment, public charter schools are located across the state
of California and focus on one goal: preparing urban students for college.

The Mission:
"College for certain."

Academic Results:

Aspire's first three graduating classes achieved a 100 percent acceptance rate
to four-year colleges or universities. Many of these graduates will be the first
in their families to pursue an undergraduate degree.

According to 2009-2010 Academic Performance Index (API) scores, Aspire
Public Schools ranks first among districts serving low-income communities
for the second year in a row.

The Future:

Aspire plans to open three to four new schools each year to provide quality
educational opportunities for even more California children.
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ATTACHMENT 14

November 22, 2010

Mr. Ramon Cortines
Superintendent of Schools

Los Angeles Unified School District
333 S. Beaudry Avenue, 24" Floor
Los Angeles, CA 90017

Dear Superintendent Cortines:

On behalf of USC’s Rossier School of Education Master of Arts in Teaching
Program, I am pleased to support Aspire Public School’s application to the Los
Angeles Unified School District in response to the Request for Proposals for the
Public School Choice process for South Region Elementary School #6, located in
South Los Angeles.

Aspire currently operates 30 charter schools in urban areas throughout California, as
well as six very successful schools in Huntington Park. Its schools are all committed
to providing students with a college preparatory education and academically rigorous
programs. Aspire’s dedication and success in closing the achievement gap is evident
by the fact that the organization was awarded two small learning communities in a
brand new campus in South Gate in the first round of Public School Choice. This
success has prompted Aspire Public Schools to approach the community in South
Los Angeles and work closely with resident parents to develop an academically
rigorous plan for South Region Elementary School #6, scheduled to open in August
2011.

The USC Rossier School of Education is one of the world’s premier centers for
graduate study in urban education. We prepare and develop educational leaders who
are change agents, we lead the search for innovative, efficacious and just solutions
through collaborative action research, and we create mutually beneficial partnerships
to rethink curriculum, develop sound policy and improve educational environments.
The USC School of Education has worked for 100 years to better serve the City of
Los Angeles. We are ready and willing to partner with South Region Elementary
School #6 in order to offer student teaching opportunities to our USC teacher
candidates. We are certain our teacher candidates will be paired with exemplary
master teachers. These select master teachers will be offered a stipend in exchange
for their support and mentorship of our USC teacher candidates. We believe that the
involvement of our university will enhance experiences for South Region Elementary
School #6 as well as for our USC teacher candidates. The staff and faculty in the
Rossier School of Education are dedicated to working with the new school and look
forward to a mutually beneficial partnership.

Sincerely,

Erika C. Klein
Director, MAT Program
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Internal Revenue Service
Department of the Treasury
P. O. Box 2508

Date: January 24, 2006 Cincinnati, OH 45201

Person to Contact:
ASPIRE PUBLIC SCHOOLS Ms. Lumpkins # 31-08344
% MICHAEL BARR Customer Service Representative
426 17TH ST # 200 Toll Free Telephone Number:
OAKLAND CA 94612-2820 877-829-5500

Federal Identification Number:

94-3311088

Dear Sir:

This is in response to your request of January 24, 2006, regarding your organization's tax-
exempt status.

In December 1999 we issued a determination letter that recognized your organization as
exempt from federal income tax. Our records indicate that your organization is currently
exempt under section 501(c)(3) of the Internal Revenue Code.

Qur records indicate that your organization is also classified as a school under
sections 509(a)(1) and 170(b)(1){A)(ii) of the Internal Revenue Code.

Our records indicate that contributions to your organization are deductible under section
170 of the Code, and that you are qualified to receive tax deductible bequests, devises,
transfers or gifts under section 2055, 2106 or 2522 of the Internal Revenue Code.

If you have any questions, please call us at the telephone number shown in the heading of
this letter.

Sincerely,

Janna K. Skufca, Director, TE/GE
Customer Account Services
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WILLIAM B, HUGHSOM
billi@leehushson.com
!Z._EEER].ENCE
DAVITA 2000 to Present
DaVita Bx, President 2006 to Present

= Report directly to the CEQ of DaVita, the parent company.

s Developed company from conceptual business plan (2004) to revenue of $48M (2007E).

o Created an innevative new business model to meet the unique needs of dialysis patients,
resulting in high patient satisfaction and a 50% increase in medication compliance levels

& Built, licensed and operationalized pharmacies to serve DaVita dialysis patients in 43 states,

DaViia Ine., “Execwiive af Large” (special profects consulting) 2000 to 2006
o Managed multiple special projects over a 6-year period, including:
o Created, tested and operationalized three different new business concepts.
o Interim “COO of Compliance™ responsible for all aspects of regulatory compliance.
o Managed client team responsible for developing a strategic plan for improving
growth and profitability in 20 largest EBITDA-producing markets nationwide,
o Created an organizational and operational plan to improve performance and reduce
cost in the development of new dialysis facilities (F40mm annual budget).
s Awarded a 2004 “Bridge™ award for embodying company Mission and Values
e Awarded the 2003 “GSD™ (Get Stuff Done) Award

INDEPENDENT CONSULTING, Strategic, financial and operational consulting 1999 to 2000

s Assisted Lucy, a venture capital-backed retailer of women’s athletic apparel with their
financing strategy, store development strategy and store operations.

»  Worked with CEO of ALPS, a privately-held, multi-national consumer products company
to develop a strategic and financial plan for his business.

o Assisted CEQ of Chemtex International in developing an e-commerce 5Lrat¢gv for his
plastic raw materials distribution business, including business planning, fund raising,
technology strategy and team-building strategy and execution.

A.G. FERRARI FOODS, President 1997 — 1999

o Led the growth of this 80-year-old importer, manufacturer and retailer of high-quality
Italian food from 4 to § stores and from $4.7M to $11.4M in sales while increasing
sales per square foot by 21% and store contribution by 33%.

s Developed and implemented a complete redesign of the company’s brand identity,
including name, visual identity and product line.

o Built a new state-of-the-art centralized commissary and implemented a sophisticated
new point-of-sale and inventory management information system.

o Raised over $100 in 3 series of preferred stock offerings and negotiated bank lines
af credit, subordinated debt notes, and lease financing,

NOAHS NEW YORK BAGELS, INC, 1992 — 1996
President and CFO, Noah's New York Bagels 1995 — 1996
CEQ, President and CFO, Noah's New York Bagels 1993 — 1995
General Manager, P & A Fentures (Licensee of Noah's New York Bagels) 1992 — 1993
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William B. Hughson, Page 2

s Negoatiated the merger of P & A Ventures with Woah's New York Bagels.

s Managed rapid growth from 1 store to 39 stores; from $1M in sales to 540M in sales;
from 25 employees to 1,100 employees.

s  Built a strong mission and values-oriented culture. Research conducted by The Center
for Values Research in Movember 1995 placed Noah's Bagels among the top 5% of all
workplaces in their database for employee commitment and satisfaction.

s Created a strong brand, Research conducted by BSI in 1995 indicated 64% of all Bay Area
residents aware of company, with 11% of respondents identifying Noah's Bagels as their
“favorite place for momning coffee or meal” (vs. 13% for each of Starbucks and McDonalds).
Successfully fought a Teamsters drive to unionize 85 employees.

Raised $21M in 2 rounds of equity financing and negotiated 3 separate banking agreements
totaling over $20M in credit lines.

o Managed sale of the company for $101M, over 3 times 1995 sales, creating more than $75M
in shareholder value in under 4 years.

BAIN & COMPANY, INC., Consultant Summer 1989, 1990 - 1992

o Developed a revenue growth and profitability improvement strategy for a 150-branch home
healtheare company. Managed implementation of strategy in one branch to demonstrate
effectiveness of the strategy.

» Developed managed care-oriented purchasing strategy for a mail order pharmacy with 3300M
in annual drug purchases. Assisted President, VP — Operations and Director — Purchasing in
implementation of strategy, leading to $3M in annual savings within first two months.

o Managed a team in developing and implementing a strategy for the digital imaging division of
a medium-sized medical technology company, including marketing plan, R&D investment
plan, product specifications, and pro forma budgets and financials.

MORGAN STANLEY & CO., INC., Financial Analyst 1986 — 1988

e Only first-year analyst (of over 250) during 4-year period given a foreign office assignment
{London); posting required approval of Morgan Stanley Executive Committee.

= Appointed to the Analyst Recruiting Committee; created, organized and oversaw analyst
training program for SMTF Department in New York and London offices.

EDUCATION
STANFORD GRADUATE SCHOOL OF BUSINESS, MBA 1990

WILLIAMS COLLEGE, BA Cum Laude 1986
English major, economics minor

AMERICAN UNIVERSITY IN CATRO, Semester Abroad 1984
ADDITIOMNAL INF TIOM

Board seats: Aspire Public Schools, Fulfillium Inc., Sensurtec Inc., SVIP LLC
Farmer Member, Young Presidents Organization, Barbary Coast Chapter (1994 —97)
Recipient, Alice B. Toklas Leadership Award (1994)

Five month, 2,100-mile hike of the Appalachian Trail from Georgia to Maine (1981}
Traveled extensively throughout Europe, the Middle East, Asia and Africa

Hobhbies: Travel, food and wine, hiking, skiing

44 years old; married; one child; excellent health
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CURRICULUM VITA

Dom Shalvey, Ed.D.

Don.Shalvey@aspirepublicschools.org

Summary of Qualifications:

» 30+ years of progressive leadership in education, entrepreneurship and non-for-profit
school creation.

= Exceptional tearn management in critical collaborative contexis.

» Robust record of success in achieving complex growth and quality deliverables and
timelines.

« Track record of high performance in fund raising and recruitment uf'human capital.

= Dynamic, articulate, analytical and results-oriented. I love a good challenge.

Professional Development:
2000 — Present Aspire Public Schools, Oaldand, CA
Chief Executive Officer / Co-Founder
& Designed, created and managed a high perfnrmmg not-for-
profit pub]lr.: school enterprise that has 50
schools serving California’s urban youth.
- Grew the -:rrg:muz:atlon from 3 to 300 employees in 5
regions
*» Raised $30 Million in philanthropy and oversee an annual
budget of $25 Million.
@ Led successful bond effort of $35 Million to construct new
public schools.

1991 — 2000 San CarlasSchool District, San Carlos, CA
Superintendent
& Led a small high performing San Francisco area school
district.
& Managed 7 schools and an annual budget of $20 Million
& Created California’s first Charter Public School and the

nation's second.

& Championed a successful school bond election with 83%
*Yes” vote.

@ 71% of the school received California’s Distinguished
School recognition.
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Professional Development {continued):
1998 ~1991 Lodi Unified School District, Lodi, CA
Assistant Superintendent, K —12 Instruction
@ Line responsibility for the educational program of 35
schools.
& Managed 47 school principals and district curriculum staff.
& Managed the decision and opening of the 10 new public
schools.
& Responsibility for Education Policy and Performance.

1967 — 1988 Merced City School District, Merced, CA
Various Positions, including Principal, Assistant, Superintendent

Teacher, Counselor, and Director of Professional Development

Recognition and Service:

= Aspire Public Schools received “Fast Company™ award and was recognized as:
Monitor’s Group Top 20 Non-Profits That Are Changing The World — 2003 and
2004, Boston, MA

» Recognized as an Ashoka Fellow for North America — 2002 — 2005 Arlington, VA.

= Vice-Chair, California Department for Education, Commission for Special Education,
Sacramento, CA.

= Board of Director, EdVoice, Menlo Park, CA.

» Member, Stanford University School of Education Advisory Commission Board, Palo
Alto, CA.

« Board of Director, Elkus Ranch, Half Moon Bay, CA.

« Board of Director, Jobs for the Fuiure, Boston, MA.

» Board of Director, RISE Network (Resource for Indispensable Schools and
Educators), San Francisco, CA.

» Published a number of articles related to education and school choice.

= Lectured at UC Santa Cruz, Stanford University and University of Santa Clara.

o  Addressed audiences and participated at our 500 conferences related to Education and
school of choice.

Education:

B.A. LaSalle College, Philadelphia, PA

M.A. Gonzaga University, Spokane, WA

Ed.D. University of Southern California, Los Angeles, CA
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Louise Muhlfeld Patterson

Education:
VWassar College — BA (Psychology, Education)
Junior Semester abroad; Oxford University/Vassar Program— Studied British Primary
School “Open Classroom™ Svstem

Professional wori:
Wice President - Human Resources (1983-1997)
American Express Company
MWew York/San Francisco

Human Resources/Subidiary Rights Associate (1980-1983)
Doubleday Publishing Company
MNew York

Acting VP Human Resources (1997)
Odwalla, Inc,
Half Moon Bay

Human Resources Consultant (1998)
Addis Corporation
Berkeley

Implementation of Quality of Worklife Survey for “Start-up™ companies
Klein Associates (1999-2001)
Silicon Valley

Wolunteer works:
Trustee - 5t. Mark’s School (1996-2001)
Massachusetts
Chair, Commitiee on Trustees; Admissions Commities

Trustee - Dreww High School (1997-2001)

San Francisco

Chair, Committee on Trustees; Development Committes; Chair, Education Commitiee,
Co-Chair Strategic Planning Commities

Director - San Francisco Zoological Society (1999-present)
Chair, Commitiee on Directors; Chair, HR Committes; Marketing Committes; Chair,
Search Committes

Trustee — Marin Country Day School (2000-present) — Vice Chair
Co-Chair Search Committee, Head of School; Co-Chair Strategic Planming Commitiee,
Chair, Commitiee on Trusices

Board Member — Aspire Public Schools — April, 2007-present
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Mehvin J. Kaplan,
Chief Executive Officer, Wallington Financlal Group

Hesuma

IMel Kaplan has been a real estate investor since 1960, He is CEO of Wellingten Financial Group, an entity

that invests in commercial real estate naticnally.

In 1988 el and his family founded the Hany Singer Foundafion, a nanprofit educational operating
foundation dedicated to youth development, He serves on Harry Singer's Board and advises various other

501 ¢ (3) corporations.

Mel iz an alumnus of MIT and UC Berkelay where, in the 70s, he lecturad al the School of Business
Administration, His specialty continues to be problem solving and entrepreneurship. His biography has
appeared in Marquis Who's Whao In Finance and Industry and Wha's Who In The Waorld.
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Richard C. Spalding

PROFESSIONAL EXPERIENCE:
Kearny Venture Partners - September 2006 to Present
Co-Founder & General Parmer, Healtheare

Thomas Weisel Healthcare Venture Partners - April 2003 - September 2006
Co-Founder & General Parmer, Healtheare Venture Capital

ABS Ventures - January 2000 to March 2003
General Partner, Healtheare Venture Capital

Portal Soltware - February 1997 to March 1999
Vice President & Chief Financial Officer
First CFQ of this Intemet billing company. Company grew from 20 people to 250 during tenure. Responsible for
finance, HR, legal, facilities and investment relations, Owversaw all fund raising, including $10 mill of debt capital
and $25 million of equity, and corporate partner transactions.

Fusion Medical Technologies - March 1996 to January 1997
Vice President Finance and Corporate Development
Responsible for financial and administrative functions including HR, communications, legal and investor
relations. Responsible for all aspects of the Company ‘s IPO.

Alex, Brown & Sons - November 1991 to March 1996
Managing Director (Tanuary, 19932)
Head of Investment Banking for the West Coast and oversaw the creation and supervision of the Firm's Japan
office. Responsibilities were marketing (as Firm's senior West Coast representative), transactional (equity
financings and mergers), managerial (primarily as regarded internal matters in the office-hiring, firing, ethical
. matters) and administrative.

Brobeck, Phleger & Hatrison - June 1977 to November 1991
Partner (1982} .
Law practice involved serving as outside counsel for numerous public and private companies and acting as
underwriters’ counsel,  Particular experience in securities laws, negotiating corporate partner ransactions and
mergers and acting 4s general legal advisor. Firm responsibilities included co-founding of Palo Alto office (grew
from 2 to 60 lawyers during tenure). Later headed the Firm's San Francisco corporate group and co-chaired
the Strategic Planning Committee.

0" Melveny & Meyers (Los Angeles) June 1976 to May 1977
Associale

EDUCATION:
Columbia University School of Law (1973 - 197a)
Law Review, Kent Scholar 1974, 1976 (highest annual academic society) Contracts Prize
Harvard University (1968 - 1972)
Cumn Laude (General Studies), John Harvard Scholar 1971, 1972 (highest annual academic seciety)
Philips Academy, Andover, MA (1964 - 196E)
Cum Laude Society (highest academic society)

PERSONAL:

Born December 1950; excellent health
Married for 31 years, three children (28,25,21)
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PRINCIPAL JOB DESCRIPTION

OVERVIEW

Lead, manage and oversee all functions of individual school site, including education program to
ensure academic performance of student, budget to ensure fiscal solvency of site, school office
operations, community relations, people management and facilities in accordance with Aspire
standards. Your work as a principal will not only change the lives of your students, but the lives
of students throughout California. Much like the classroom is a vital part of your school
community; your school is a vital part of the network of Aspire schools across the state.
Together our schools are changing public education and proving that every student can achieve
at the highest levels. Aspire Public Schools is a non-profit organization that opens and operates
small, high performing public charter schools that are preparing the most underserved students
for college. We provide our educators with the tools and support they need to provide a high
quality, personalized education for every Aspire student. We respect and treat our team
members as professionals, providing full-time educators with a laptop computer, business cards
and budget for classroom supplies.

Our small schools and small classes give you the chance to know every student and his/her
family at a personal level. Our network of schools across the state provides you with incredible
opportunities to grow personally and professionally in various roles across the organization. We
hope you join us in this important work for the children of California!

RESPONSIBILITIES

1. Provide Instructional Leadership for the school site, including: maintaining school-wide
focus on high standards of student achievement; ensuring coverage of CA standards;
modeling Aspire instructional guidelines; managing process for analyzing data to
increase student achievement, supporting all teachers in their professional development,
and supporting New Teachers through Induction.

2. Manage all human resources at the school site, including: attracting and selecting top
performers; providing professional development opportunities; developing collaborative
team culture; and managing performance. Adhere to company policy and state/federal
employment laws. Consult with Human Resources as appropriate.

3. Manage all resources at school site, including: setting and maintaining a balanced budget,
planning for future needs, and ensuring compliance with restrictions and reporting
requirements of categorical funds and restricted donations. Adhere to company policy and
protocols for sound fiscal management.

4. Develop an effective school community, including: working with parents to better serve
students; garnering support from community groups and leaders; and developing
positive relationships with sponsoring district and neighborhood schools.

5. Manage process for determining priorities; set development timetables and support
school team in achieving deliverables.

6. Manage daily operations, facilities, safety, and administrative processes school,
including addressing issues and problems that arise in a principle-centered, creative,
thoughtful and constructive way; following-up with constituents as needed; adhering to
Aspire best practices, policies and procedures; and seeking outside support as
appropriate
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Lead long term strategic planning and medium term process improvement as needed.
Work in collaboration with other Principals and Home Office to achieve organizational
goals.

Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior.

Performs other related duties as required and assigned.

QUALIFICATIONS

Required knowledge, skills & abilities:

Demonstrated commitment to students and learning

Demonstrated knowledge of curriculum development and program design

In-depth experience developing teachers

Strong experience in performance assessment

Excellent communication, presentation and interpersonal skills with demonstrated ability
to write clearly and persuasively

Excellent organization, time management and follow-up skills; high sense of urgency;
demonstrated ability to successfully handle multiple projects concurrently; ability to
work as a team

Strong community-building skills

Entrepreneurial passion

Demonstrated P&L responsibility

Minimum Requirements:

Bachelors Degree required; Masters or Ph.D. in Education preferred
Administrative Credential preferred

NCLB Highly Qualified preferred

3+ years working with urban students as a full-time teacher preferred
7+ years teaching and administrative experience
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Dr. Roberta F. Benjamin
roberta.benjamin@aspirepublicschools.org

Professional Experiences:

2009 / current

2007

2006 -2007

2005 - 2006

2005

2003 — 2005

1995 - 2007

2000 - 2003

1998 - 2000

1999 - 2002

1995 - 1998

1993 — 1995

1985 - 1993

Area Superintendent- Los Angeles Region

Regional Vice President

Consultant
Director (Interim)
Consultant
Retired

Director
Charter Schools

Associate Professor
Graduate Education

Director
School Services

Administrative
Coordinator

Instructor

Principal

Project Director

Principal

Aspire Public Schools

Aspire Public Schools (Charters)
Cornerstone Public Schools (Charters)

Local District 6

External Entity for High Priority School Grant Process

Los Angeles Unified School District

Los Angeles Unified School District

California State University Northridge
Loyola Marymount University
University of La Verne

Preliminary Administrative Services
Professional Administrative Services

Local District D

Office of School Reform
Los Angeles Unified School District

Administrative Academy

Middleton Street School
Los Angeles, 3" largest school in L.A.

LLos Angeles Learning Centers
New American Schools Development
(Grades K - 12)

Fishburn Avenue Elementary, Maywood
112" Street Elementary, Watts
Community Magnet School (K-9), Mid-city
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1984 — 1985 Assistant Principal Los Angeles Center for Enriched Studies
(Grades 4 —- 12)
1976 — 1984 Bilingual Coordinator Westminster Avenue School
Instructional Coordinator Administrative Offices, Region D
Integration Coordinator Baldwin Hills Triad
Coordinator Paul Revere Midsite program
Computer Coordinator Joint venture with LAUSD/ETS
1968 — 1976 Teacher Westminster Avenue School
Grades K-8

Academic Background

Degrees:
1994 Ed.D Doctorate of Education University of La Verne
1997 M.A. Administration California Lutheran College
1967 B.A. Art History (Major) University of California

Spanish (Minor) Los Angeles

Credentials:
1983 LIFE Bilingual Certificate of Competence
1977 LIFE Administrative Services (Pre K — Adult)
1968 LIFE Standard Elementary Teaching

Accomplishments:

= Responsible for all 212 Los Angeles Unified Schools involved in Annenberg Challenge Grant for $53
million

= Director for Charter Schools Division of Los Angeles Unified School District and responsible for 80
charter schools

= Project Director for $9 million New American School’s Project involving expansion of two schools to
K-12 model Learning centers. Responsible for designing and implementation state-of- the- art Health
Centers on the campuses of Elizabeth and Foshay Learning Centers.

a  Implemented the “Resource Coordinating Team” (a resource-oriented infrastructure mechanism) at a
large local school site

= Teach a plethora of courses in the Preliminary Administrative Credential Program (Tier 1) and
Professional Administrative Credential Program (Tier II)

= Served as member of District’s Strategic Plan for Restructuring Health and Human Services
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s Selected as one of 11 district-wide administrators to receive extensive training from the Institute for
Learning. Subsequently, designed and trained 84 schools in Principles of Learning strategies

s Expertise in school plan development and assessment of data program planning in Charter Plans,
Single School Plans, and Comprehensive School Reform Design Plans, High Priority School Grants
and Healthy Start Grants

s Supervised 105 Los Angeles Unified District schools involved in SB1X Immediate Intervention
Underperforming Schools Program and Comprehensive School Reform Program

s Supervised and evaluated elementary school principals in two different Local Districts and provided
coaching, guidance, professional development, and problem solving techniques

= Designed and presented numerous trainings to principals and other administrators at district-wide and
at national conferences

s Trained a variety of stakeholders on reform models including school based management, charters,

Healthy Start, Learning Supports Resource Teams, High Priority School Grants, SB1X and
Comprehensive School Reform

References:

Mr. Merle Price
California State Northridge
Michael D. Eisner College of Education

Mrs. Judy . Burton, President/CEO
Alliance for Student Achievement

Dr. Ronni Ephraim
Chief Educational Officer, Elementary

Mr. Martin Galindo
Superintendent, Local District 6

Mr. Gregory Mc Nair
Chief Educational Officer, Charter Schools Division
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PRINCIPAL’S EVALUATION RUBRIC

The following are qualities of a Distinguished Principal

For Instructional Leadership

Is consistent and unrelenting in reinforcing the highest standards of
student learning as the central mission of the school, modeling that focus in
all activities

Possesses a deep knowledge of effective instruction; is able to help others
make the link between effective instruction and their day-to-day practice
Thoroughly understands the nuances of Aspire instructional guidelines;
models and reinforces their consistent implementation

Incorporates the use of data into the daily life of the school, consistently
tracking and analyzing a variety of metrics against goals to continually
improve teaching in the school; analyzes data in aggregate and by
subgroups; uses Balanced Scorecard to reinforce school goals and guide
daily activities; uses Edsoft in a sophisticated way to manage Cycle of
Inquiry

Vision is shared by all constituents and frequently referenced. Student
behavior is consistently reflective of an effective learning community.

School environment is not only safe and respectful, but also reflects a
rigorous academic focus. Creative artifacts communicate with all
constituents about going to college.

Maintains a regular schedule of classroom observations, so that all teachers
are substantively observed at weekly during the school year. Observation
times and topics are geared to educators’ personal development goals. Uses
a variety of formal and informal methods to provide teachers with timely
feedback (written and verbal) about observations. Explicitly links
observations to educators’ personalized learning plans, Aspire educator
performance rubric, school goals, and student achievement data in a
continuous way.

For People Management:

Proactively uses multiple channels to identify and recruit top performers for
Aspire beyond own school site; selects staff that represent a balanced mix of
strengths and styles

Creates a culture of continual learning for all staff members; using
personalized professional development plans, ongoing feedback, and own
knowledge and skills effectively; actively seeks out learning opportunities for
staff; understands and uses adult learning theory

Models effective two-way communication; is able to inspire as well as convey
information
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Uses a variety of leadership strategies wisely; consistently exercises good
judgment about management strategies; delegates and collaborates as a way
to train and motivate new leaders

Creates a culture of accountability; engages staff in analyzing results and
creating action plans; makes personnel decisions appropriately; conducts
formal evaluations for all employees according to schedule (goal setting at
beginning of year, mid-year conference, end—of-year evaluation); provides
ongoing informal feedback to employees in a way that is linked to educators’
personalized learning plans, Aspire Educator performance rubric, school
goals, and student achievement data in a continuous way.

Systematically reinforces Aspire and school values by thoughtfully using a
variety of approaches to reward individual and group behaviors

For Resource Management:

Understands finance and accounting at an advanced level; finds creative
ways to maximize revenue or minimize costs; works with staff and
community to match priorities with spending

Organizes the way time is spent throughout the school to ensure a focus on
the school and organization’s goals; ensures that time is well-spent by all
staff

Establishes effective and efficient systems for school operations; routine
activities are always completed quickly and easily; consistently finds ways to
make activities more efficient and effective

Follows Aspire policy and protocol diligently; trains staff to understand and
follow protocol; supports Home Office in refining and communicating policies
Follows Aspire policy and protocol diligently; trains staff to understand and
follow protocol; supports Home Office in refining and communicating policies
Works with school community to identify long-term priorities and spending
decisions accordingly; anticipates problems and creates alternatives;
understands organization-wide needs beyond school and supports Aspire in
achieving long-term objectives

Creatively upgrades and maintains the facility to reflect a learning
community; solves potential safety problems early

For Problem Solving:

Unerringly models Aspire values and personal integrity

Makes excellent decisions using a good process even under unusual
pressure

Engages staff in creating short plans, long term plans and systems to
achieve school and organization’s objectives; uses data to inform the plan
and measure success; exerts exceptional effort; is motivated and persistent
to achieve the end result
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e [s comfortable with ambiguity; helps others develop strategies for coping with
ambiguity; is able to shift course rapidly and fluidly.

e Proactively anticipates need for outside support

e Uses a variety of strategies to embed reflection and continuous improvement
into daily work; uses own reflection as a model to encourage others to learn
and grow.

For Aspire Values:

e Consistently finds new ways to encourage collaboration within school and
across the organization.

e Consistently holds self and others accountable for school results. Creates
and follows-up with timely, robust and flexible action plans in response to
results measured by Home Office. Creates additional interim measures to
ensure action plans are effective, and modifies activities accordingly.

e Understands and embraces Aspire standards and Aspire expectations for
own and team performance. Continuously improves. Work consistently
exceeds expectations.

e Consistently responds to parents, student and staff requests in a timely and
appropriate manner. Deeply understands needs of customers. Finds ways
to increase customer satisfaction at the school.

e Deeply understands, embraces, and consistently acts in ways that are
aligned with Aspire vision and mission. Seeks and finds ways to further
Aspire’s mission and vision.

For Community Leadership:

e Uses a variety of media to communicate with parents about events and
opportunities for involvement; creates school systems to ensure the
engagement of all parents; uses the ASC to solve issues within the school
community.

e Proactively reaches out to district and neighborhood schools to establish
harmonious relationships; takes a leadership role in the local education
community.

e Proactively reaches out to local community groups and leaders and inspires
them; takes a leadership role in the development of the community

e Inspires support for Aspire through own enthusiasm; is evangelical about
Aspire’s work; clearly articulates Aspire’s core vision, mission, values, and
strategies.

e Is comfortable with ambiguity; helps others develop strategies for coping with
ambiguity; is able to shift course rapidly and fluidly.

e Proactively anticipates need for outside support.

e Uses a variety of strategies to embed reflection and continuous improvement
into daily work; uses own reflection as a model to encourage others to learn
and grow.
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McKinsey&Company
Executive Summary

How does a school system with poor performance become good?

And how does one with good performance become excellent?
These were the questions policymakers and education leaders
asked us in the wake of our 2007 report How the World’s Best
Performing School Systems Come Out on Top, in which we examined the
common attributes of high-performing school systems.

In this new report, How the World’s Most Improved School Systems Keep Getting Better,
we attempt to answer these questions. We analyzed twenty systems from
around the world, all with improving but differing levels of performance,
examining how each has achieved significant, sustained, and widespread
gains in student outcomes, as measured by international and national
assessments. Based on over 200 interviews with system stakeholders and
analysis of some 600 interventions carried out by these systems — together
comprising what we believe is the most comprehensive database of global
school system reform ever assembled — this report identifies the reform
elements that are replicable for school systems elsewhere as they move from
poor to fair to good to great to excellent performance.

The systems we studied were: Armenia, Aspire(a US charter school system),
Boston (Massachusetts), Chile, England, Ghana, Hong Kong, Jordan, Latvia,
Lithuania, Long Beach (California), Madhya Pradesh (India), Minas Gerais
(Brazil), Ontario (Canada), Poland, Saxony (Germany), Singapore, Slovenia,
South Korea, and Western Cape (South Africa).

1 A system can make significant gains from wherever it starts — and
these gains can be achieved in six years or less. Student outcomes in a large
number of systems have either stagnated or regressed over the last ten years.
However, our sample shows that substantial improvement can be achieved
relatively quickly. For instance, Latvian students in 2006 demonstrated
performance that was half a school-year advanced to that of students in 2000.
In Long Beach, six years of interventions increased student performance in
grade four and five math by 50 percent and 75 percent respectively. Even
systems starting from low levels of performance, such as Madhya Pradesh in
India, Minas Gerais in Brazil, and Western Cape in South Africa, have
significantly improved their literacy and numeracy levels within just two to
four years, while making strides in narrowing the achievement gap between
students from different socio-economic backgrounds. Improvement can start
from any student outcome level, whatever the geography, culture or income
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2 There is too little focus on ‘process’ in the debate today.

Improving system performance ultimately comes down to improving the
learning experience of students in their classrooms. School systems do three
types of things to achieve this goal — they change their structure by establishing
new institutions or school types, altering school years and levels, or
decentralizing system responsibilities; they change their resources by adding
more education staff to schools or by increasing system funding; and, they
change their processes by modifying curriculum and improving the way that
teachers instruct and principals lead. All three of these intervention types —
structure, resources, and process — are important along the improvement
journey. The public debate, however, often centers on structure and resource
due to their stakeholder implications. However, we find that the vast majority
of interventions made by the improving systems in our sample are ‘process’ in
nature; and, within this area, improving systems generally spend more of their
activity on improving how instruction is delivered than on changing the
content of what is delivered.

3 Each particular stage of the school system improvement journey

is associated with a unique set of interventions.

Our research suggests all improving systems implement similar sets of
interventions to move from one particular performance level to the next,
irrespective of culture, geography, politics, or history. For example, the
interventions undertaken by Madhya Pradesh (India), Minas Gerais (Brazil),
and Western Cape (South Africa) on the path from poor to fair performance
have striking similarities. There is a consistent cluster of interventions that
moves systems from poor performance to fair, a second cluster of
interventions

4 A system’s context might not determine what needs to be done, but

it does determine how it is done.

Though each performance stage is associated with a common set of
interventions, there is substantial variation in how a system implements these
interventions with regard to their sequence, timing, and roll-out — there is
little or no evidence of a “one-size-fits-all” approach to reform
implementation. Our interviews with system leaders suggests that one of the
most important implementation decisions is the emphasis a system places on
mandating versus persuading stakeholders to comply with reforms. For example,
while all improving systems make substantial use of data to inform their
reform programs, only a subset of our sample systems translate this into
quantitative targets at both school and classroom level, and then share this
information publicly (U.S., England, Canada, Madhya Pradesh, and Minas
Gerais). In contrast, Asian and Eastern European systems refrain from target-
setting and only make system-level data available publicly. Instead, they prefer
to share performance data with individual schools, engaging them in a private
dialogue about how they can improve. The systems we studied have adopted
different combinations of mandating and persuading to implement the same
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set of interventions. For example, a system will tend towards persuasion when
there are stark winners and losers as a result of the change, it can afford a
longer implementation time-line, the desired change is not a precursor for
other changes, the system and national leadership is at a tenuous moment of
credibility and stability, and/or the historical legacy of the nation makes
enforcement of top-down decisions difficult.

5 Six interventions occur equally at every performance stage for all

systems.

Our research suggests that six interventions are common to all performance
stages across the entire improvement journey: building the instructional skills
of teachers and management skills of principals, assessing students,
improving data systems, facilitating improvement through the introduction of
policy documents and education laws, revising standards and curriculum, and
ensuring an appropriate reward and remuneration structure for teachers and
principals. Though these interventions occur at all performance stages, they
manifest differently at each stage. Taking the example of teacher training, for
instance: while Armenia (on the journey from fair to good) relied on centrally-
driven, cascaded teacher training programs, Singapore (on the journey from
good to great) allowed teachers flexibility in selecting the topics that were most
relevant to their development needs.

6 Systems further along the journey sustain improvement by

balancing school autonomy with consistent teaching practice.
While our study shows that systems in poor and fair performance achieve
improvement through a center that increases and scripts instructional
practice for schools and teachers, such an approach does not work for systems
in ‘good’ performance onwards. Rather, these systems achieve improvement
by the center increasing the responsibilities and flexibilities of schools and
teachers to shape instructional practice — one-third of the systems in the ‘good
to great’ journey and just less than two-thirds of the systems in the ‘great to
excellent’ journey decentralize pedagogical rights to the middle layer (e.g.
districts) or schools. However, in parallel, the center mitigates the risk of
these freedoms resulting in wide and uncontrolled performance variations
across schools by establishing mechanisms that make teachers responsible to
each other as professionals for both their own performance and that of their
colleagues. For example, these systems establish teacher career paths whereby
higher skill teachers increasingly take on responsibility for supporting their
juniors to achieve instructional excellence first within the school, then across
the system. These systems also establish collaborative practices between
teachers within and across schools that emphasize making practice public —
such as weekly lesson-planning for all teachers in the same subject, required
lesson observations, and joint-teaching — that serve to perpetuate and further
develop the established pedagogy. Although teachers receive 56 percent of all
support interventions in our studied systems, they receive only 3 percent of
accountability interventions. In other words, collaborative practice becomes
the main mechanism both for improving teaching practice and making
teachers accountable to each other.
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~7 Leaders take advantage of changed circumstances to ignite

reforms.

Across all the systems we studied, one or more of three circumstances
produced the conditions that triggered reform: a socio-economic crisis; a high
profile, critical report of system performance; or a change in leadership. In
fifteen out of the twenty systems studied, two or more of these “ignition”
events were present prior to the launch of the reform efforts. By far, the most
common event to spark the drive to reform is a change in leadership: every
system we studied relied upon the presence and energy of a new leader, either
political or strategic, to jumpstart their reforms. New strategic leaders were
present in all of our sample systems, and new political leaders present in half.
Critically, being new in and of itself is insufficient for success — these new
leaders tend to follow a consistent “playbook” of practices upon entering office
to lay the foundations for their improvement journey.

8 Leadership continuity is essential.

Leadership is essential not only in sparking reform but in sustaining it. Two
things stand out about the leaders of improving systems. Firstly, their
longevity: the median tenure of the new strategic leaders is six years and that
of the new political leaders is seven years. This is in stark contrast to a norm:
for example, the average tenure for superintendents of urban school districts
in the U.S. is just three years; the average tenure of education secretaries in
England just two years; similarly, that of education ministers in France is two
years. Secondly, improving systems actively cultivate the next generation of
system leaders, ensuring a smooth transition of leadership and the longer
term continuity in reform goals. This second observation lies at the heart of
how a handful of our studied systems (e.g. Armenia, Western Cape, Lithuania)
have managed reform continuity despite regular changes of political
leadership. The stability of reform direction is critical to achieving the quick
gains in student outcomes outlined above.

The fundamental challenge school system leaders face

is how to shepherd their system through a journey to higher student outcomes.
This journey is all the more complex because system starting points are
different, contextual realities vary, and system leaders face multiple choices
and combinations of what to do along the way — a single misplaced step can
result in system leaders inadvertently taking a path that cannot get them to
their desired destination. While there is no single path to improving school
system performance, the experiences of all the 20 improving school systems
we studied show that strong commonalities exist in the nature of their
journeys. This report outlines the aspects of these journeys that are universal,
those that are context-specific, and how the two interact. We hope these
experiences benefit school systems around the world in navigating their own
path to improvement.
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- PUBLIC SCHOOL CHOICE 2.0:

REQUEST FOR PROPOSALS
LETTER OF INTENT

The Letter of Intent will provide formal notice to LAUSD regarding an applicant’s intention to submit a
proposal to operate a school on one of the new campuses or one of the Focus Schools mentioned above
beginning in September 2011. The information presented therein is non-binding; specific details
provided below may be finalized in the proposal submission.

Applicants must submit this Letter of Intent no later than 6:00pm on Wednesday, June 30, 2010. If you
have any questions about any of the requirements listed in the Letter of Intent, please contact LAUSD at
213.241.5104. Letters of Intent must be submitted to psc@lausd.net.

Team (If you are an organization, please include the legal name of the organization. | If you are an internal
applicant team, please list the name of the primary contact person.)

Aspire Public Schools

Address: Phone Number:

6724 S. Alameda Street, Huntington Park, CA

90255 |
Website (if applicable) Email Address: L
www.aspirepublicschools.org Roberta.benjamin@aspirepublicschools.org

School site for which your team is submitting a
Letter of Intent South Region ES #6 ( 3 separate learning communities)

School type for which your team is applying

New school , |

List the name and contact information of your design team members below: '

Name: Phone: Email address: School/Affiliation
& Rob.erta. Roberta.benjamin@aspirepublicschools.org | Aspire
Benjamin .
2. Stephanie Wilson Steph.wilson@aspirepublicschools.org q.'spire
|
% ;:::tti:zn Jonathan.faustine@aspirepublicschools.org I’T'spire

Marie.morelock@aspirepublicschools.org Pispire Principil of PSC
1.0 school in South Gate

4. Marie Morelock

10.




