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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS

El Rio Community School (also referred to herein as “El Rio” and “Charter School”) shall:

e Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (hereinafter “Ed. Code”) § 47605(d)(1).)

e Not charge tuition. (Ed. Code § 47605(d)(1).)

¢ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code.
(Ed. Code § 47605(d)(1); Ed. Code § 220.)

e Except as provided in Education Code section 47605(d)(2), admission to a charter school shall
not be determined according to the place of residence of the pupil, or of his or her parent or legal
guardian, within this state, except that an existing public school converting partially or entirely to
a charter school under this part shall adopt and maintain a policy giving admission preference to
pupils who reside within the former attendance area of that school. (Ed. Code 8§ 47605(d)(1).)

o Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

e Except for existing pupils of Charter School, determine attendance by a public random drawing if
the number of pupils who wish to attend Charter School exceeds Charter School’s capacity.
Preference shall be extended to pupils currently attending Charter School and pupils who reside
in the Los Angeles Unified School District (also referred to herein as “LAUSD” and “District”).
(Ed. Code § 47605(d)(2)(B).)

o Ifapupil is expelled or leaves Charter School without graduating or completing the school year
for any reason, Charter School shall notify the superintendent of the school district of the pupil’s
last known address within 30 days, and shall, upon request, provide that school district with a
copy of the cumulative record of the pupil, including a transcript of grades or report card, and
health information. (Ed. Code 8§ 47605(d)(3).)

o Meet all statewide standards and conduct the pupil assessments required pursuant to Education
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).)

e Consult, on a regular basis, with Charter School’s parents, legal guardians, and teachers
regarding the school’s educational programs. (Ed. Code § 47605(c)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive public school employer of Charter School’s employees for
the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with
Section 3540) of Division 4 of Title | of the Government Code. Charter School shall comply with all
provisions of the EERA and shall act independently from LAUSD for collective bargaining purposes.
In accordance with the EERA, employees may join and be represented by an organization of their
choice for collective bargaining purposes.

NOTE: This Charter contains specific “District Required Language” (DRL), including the Assurances,

Affirmations, and Declarations section above. The DRL should be highlighted in gray within each
Charter element or section. The final section of the Charter provides a consolidated addendum of
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the DRL. This intentional redundancy facilitates efficient charter petition review while ensuring ready
access to the DRL for any given section of the Charter. To the extent that any inconsistency may
exist between any provision contained within the body of the Charter and the DRL contained in the
addendum, the provisions of the DRL addendum shall control.
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ELEMENT 1 - THE EDUCATIONAL PROGRAM

“The educational program of the charter school, designed, among other things, to identify
those whom the charter school is attempting to educate, what it means to be an “educated
person” in the 21st century, and how learning best occurs. The goals identified in that
program shall include the objective of enabling pupils to become self-motivated, competent,
and lifelong learners.” (Ed. Code § 47605(b)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the
program operated, by the charter school, and specific annual actions to achieve those goals.
A charter petition may identify additional school priorities, the goals for the school priorities,
and the specific annual actions to achieve those goals.” (Ed. Code 8 47605(b)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner in
which the charter school will inform parents about the transferability of courses to other
public high schools and the eligibility of courses to meet college entrance requirements.
Courses offered by the charter school that are accredited by the Western Association of
Schools and Colleges may be considered transferable and courses approved by the
University of California or the California State University as creditable under the “A” to “G”
admissions criteria may be considered to meet college entrance requirements.” (Ed. Code §
47605(b)(5)(A)(iii).)

LocAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from
time to time, which include the requirement that Charter School shall annually submit a Local Control
and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of
Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with Education
Code sections 47604.33 and 47606.5, Charter School shall annually update its goals and annual
actions to achieve those goals identified in the charter pursuant to Education Code section
47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by the State
Board of Education, as it may be changed from time to time. Charter School shall comply with all
requirements of Education Code section 47606.5, including but not limited to the requirement that
Charter School “shall consult with teachers, principals, administrators, other school personnel,
parents, and pupils in developing the local control and accountability plan and annual update to the
local control and accountability plan.” (Ed. Code § 47606.5(e).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education
Code section 47612.5, and the number of school days required by California Code of Regulations,
title 5, section 11960.

MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.
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TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For
purposes of admission to Charter School, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be
considered existing students of Charter School for purposes of Charter School’'s admissions,
enroliment, and lottery.

HIGH SCHOOL EXIT EXAMINATION

Charter School shall comply with all applicable requirements of Education Code sections 60850 —
60859, including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

ENGLISH LEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective
English language acquisition program that also affords meaningful and equitable access to Charter
School’s core academic curriculum. Instructional plans for English Learners must be (1) based on
sound educational theory; (2) adequately supported with trained teachers and appropriate materials
and resources; and (3) periodically evaluated to make sure the program is successful and modified
when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter
Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the
LAUSD English Learner Master Plan or Charter School’'s own English Learner (EL) Master Plan. If
Charter School chooses to implement its own EL Master Plan, the plan shall provide a detailed
description of Charter School’s EL program, and shall address the following:

o How Charter School's EL Master Plan provides all of its English Learners, including but not
limited to Long Term English Learners (LTELS) with an effective English language acquisition
program as well as meaningful and equitable access to Charter School’s core academic
curriculum

How English Learners’ specific needs will be identified

What services will be offered

How, where, and by whom the services will be provided

How Charter School will evaluate its EL program each year, and how the results of this
evaluation will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current EL
Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

El Rio Community School Charter Petition 7



EL RIO\L

Community School

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with limited
English proficiency of important information regarding Charter School matters to the same extent as
other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans
with Disabilities Act of 1990, and the Individuals with Disabilities Education Improvement Act of
2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectly, admission due to a disability or to Charter School’s inability to provide
necessary services. Charter School acknowledges that policies and procedures are in place to
ensure the recruitment, enrollment, service, and retention of students with disabilities at LAUSD-
authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter
School intends to operate as a “school of the district” for special education services, Charter School
shall execute a Memorandum of Understanding (“MOU”) by and between LAUSD and Charter
School regarding the provision and funding of special education services consistent with applicable
state law and the LAUSD Special Education Local Plan Area (“SELPA”) Local Plan for Special
Education and shall be considered a “public school of the District” for purposes of Special Education
pursuant to Education Code Section 47641(b). However, Charter School reserves the right to make
written verifiable assurances that it may become an independent local educational agency (LEA) and
join a SELPA pursuant to Education Code Section 47641 (a) either on its own or with a grouping of
charter school LEAs as a consortium following the requirements of Education Code section
56195.3(b).

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the
provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has
created two charter school sections (District-operated Programs and Charter-operated Programs)
under the administration of one single Administrative Unit pursuant to a reorganization plan
approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the
reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-
authorized charter schools to elect one of the three options available under the LAUSD SELPA. Prior
to an option election, all District-authorized charter schools were required to participate as a school
of the District under the District-Operated Programs Unit. Prior to the beginning of the 2013-2014
school year, all District-authorized charter schools, other than those that had previously executed an
Option 3 Memorandum of Understanding (“MOU”), were required to execute a new MOU setting
forth the LAUSD SELPA option election for the remainder of the charter petition term. The Charter-
operated Program schools do not have LEA status for the purposes of special education but will
function in a similar role in that each charter school will be responsible for all special education
requirements, including but not limited to services, placement, due process, related services, special
education classes, and special education supports. Charter schools that have elected to participate
in a District-operated programs option may apply for membership in the Charter-operated Program
section of the SELPA. Charter schools accepted for participation in the Charter-operated Programs
section receive support from a Special Education Director for the Charter-operated Programs.

El Rio Community School Charter Petition 8
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Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to
the terms, conditions and requirements of the Chanda Smith Modified Consent Decree (“MCD”) and
other court orders imposed upon the District pertaining to special education. The MCD is a consent
decree entered in a federal court class action lawsuit initially brought on behalf of students with
disabilities in LAUSD. It is an agreement of the parties approved by the federal court and monitored
by a court-appointed independent monitor. The MCD includes nineteen statistically measureable
outcomes and facilities obligations that the District has to achieve to disengage from the MCD and
federal court oversight. All charter schools are required to use the District's Special Education
Policies and Procedures Manual and Welligent, the District-wide web-based software system used
for online Individualized Education Programs (“IEPs”) and tracking of related services provided to
students during the course of their education.

As part of fulfilling the District’s obligations under the MCD, student level data requests from District-
operated and Charter-operated charter schools are made on a regular basis. The requested data
must be submitted in the Office of the Independent Monitor’'s (“OIM”) required format in accordance
with the OIM’s required timelines and as follows:

e End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension,
number of days suspended, and reason for suspension.

e Statewide Assessment Data
The standard file including District ID.

e Norm day
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

e CBEDS

e All Students enrolled as of December 1 of each school year

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

e Dropout
District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location,
school name and local district

e Monthly SESAC and Suspension data

e Graduation roster from all charter schools with 12th grade students with disabilities
The MCD requires charter schools to implement the District’s integrated student information system,
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite
of applications which is designed to capture all District student data. All charter schools are required

to utilize MiSiS directly or interface with MiSiS via a web based Application Programming Interface
(API) in compliance with the requirements of the MCD and applicable timelines. Upon charter school
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full utilization of MiSIS either directly or via a web based API, the list of required data above will
automatically be captured within MiSiS.
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General Information

GENERAL INFORMATION

The contact person for Charter School will be:

Katie Sobczak Chau, Co-
Founder

The contact address for Charter School will be:

PO Box 50967
Los Angeles CA 90050

The contact phone number for Charter School will be:

(323) 366-0166

The proposed address or ZIP Code of the target community

to be served by Charter 90042
e This location will be in LAUSD Board District: 5
e This location will be in LAUSD Local District: Central
e The grade configuration of Charter School will be: TK-8
e The number of students in the first year will be: 132
e The grade level(s) of the students in the first year will be: TK-3

Charter School’s scheduled first day of instruction in 2020-
2021 will be:

August 18, 2020

The enrollment capacity will be:
(Enrollment capacity is defined as the total number of

1
students who may be enrolled in Charter School regardless 324
of student residency.):
e The type of instructional calendar (e.g. traditionall/year- Traditional

round, single track/multi-track, extended day/year) will be:

The bell schedule for Charter School will be:

8:30 a.m.-3:30 p.m.

The term of this Charter shall be from:

July 1, 2020 to June 30,
2025

El Rio Community School will be a TK-8 public charter school in the Highland Park community of
Northeast Los Angeles, based on the acclaimed Waldorf model of education. The children of
Highland Park need alternative educational options like El Rio Community School (“El Rio” or

1 While EI Rio will reach grades TK-7 and 324 kids by Y5, for purposes of renewal/an additional charter term, our
intent is to be a full TK-8 span school with 444 at full capacity.

El Rio Community School Charter Petition
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“Charter School”), which will offer an arts-based, developmental approach to learning created
specifically to address to the needs of English Learners, while at the same time offering a rigorous,
standards-based education that has been shown to deliver strong academic performance,
particularly among students from underserved subgroups. This whole-child approach, which will offer
multiple pathways to achievement, will help the children of this community excel in rigorous college
preparatory high schools, and enroll in competitive colleges and universities well prepared to
succeed in post-secondary education and beyond.

Community Need for Proposed Charter School

The Highland Park neighborhood of Northeast Los Angeles is a diverse community with a vibrant
artistic heritage but a history of community disinvestment, and the area remains a pocket of
educational need. Highland Park is still a primarily working-class neighborhood, populated with a
high rate of families living in low or very low-income households, with nearly 60% of families
subsisting on less than $40,000 a year.? In addition, 20% of the population lives below the poverty
level (currently just $24,600 for a family of four),® with about 9% relying on cash assistance or Food
Stamps/SNAP.* Highland Park packs just over 60,000 people into 3.5 square miles, giving it one of
the highest population densities in both the city of Los Angeles and the County, and the percentage
of school age children age 10 and under is one of the highest in the County as well.

The demographics show that 73% of Highland Park residents identify as Latino, 14% as White, 11%
as Asian, and 2.5% as Black.® The diversity of the neighborhood can be seen in that fact that 45%
of the population was born outside of the United States, and though the racial and ethnic makeup
has shifted over time, the Hispanic/Latino population has consistently been the largest ethnic group.’
A third of community residents speak English “less than well,” and there are more than nine
languages spoken within the neighborhood boundaries.® The rate of English proficiency has
implications for educational attainment and access to community and employment opportunities. As
many researchers have found, recent immigrants and English Learners face significant stressors in
coping with a new language and new culture: unwelcoming peers, school/community violence,
racism and more can impact students’ learning and behavior.® For adolescents especially, there are
significant challenges in navigating different cultures between school life/their peers and their home
life/parents. According to Qin, “Many [immigrant students] are torn between the attachment to their
parents’ culture, the lure of the adolescent peer culture, and aspirations to join the American
mainstream culture.”*°

While there is a renewed focus on the needs of Long Term English Learners (LTELS), even students
who have been reclassified still lack critical skills they need to succeed academically.'* In the Los
Angeles Unified School District (LAUSD or District), while the overall 2018 graduation rate was

2 http://maps.latimes.com/neighborhoods/neighborhood/highland-
park/?g=Highland+Park%2C+Los+Angeles%2C+CA%2C+USA&lat=34.1157564&Ing=-118.1854042&g=Geocodify
3 https://factfinder.census.gov/faces/nav/jsf/pages/community_facts.xhtmi

4 https://knowledge.luskin.ucla.edu/wp-content/uploads/2018/01/The State of Highland Park.pdf

5 Ibid.

6 Ibid.

7 Ibid.

8 https://factfinder.census.gov/faces/nav/jsf/pages/community facts.xhtml

9 Qin, 2009; Suarez-Orozco, Rhodes, & Milburn, 2009; Daoud, 2003; Peguero, 2009

10 Qin, 20009.

11 See, e.g., https://gopublicschoolswee.org/2019/03/reclassification-a-students-perspective/ (Californians Together in
2014 found that nearly 75 percent of the state's English Learners had been in .California's public schools for more
than seven years without gaining the skills they needed to succeed academically)
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76.6%, only half of the District's English Learners graduated from high school (51%), a lower rate
than for students receiving special education (55%).%?

The following are two charts showing the demographic breakdown of the existing neighborhood
schools serving grades TK-8 in Highland Park (zip code 90042), as well as their scores on the
California Assessment of Student Performance and Progress (CAASPP). The community includes
seven K-5 elementary schools, one K-1 primary center, one 2-6" grades elementary (Monte Vista),
one middle school and one K-8 span school (Arroyo Seco). Arroyo Seco (K-8) and San Pascual
Elementary are both whole-school magnet programs focused on science/STEAM; Burbank MS is
comprised of both an Arts/Tech/Community magnet as well as a police academy magnet program.
Buchanan includes a science/tech/math magnet program, Garvanza includes a Tech/Leadership
magnet program, and Aldama Elementary includes a Dual Language academy within the school.*3
There is just one charter school serving the community, Academia Avance Charter, a state-
authorized charter school serving grades 6-12.

Approximately 83.8% of students in the community are economically disadvantaged, with 20.3%
English Learners, 3.0% Foster/Homeless Youth and 14.8% students with disabilities; 90.1% are
Latinx/Hispanic.

Surrounding Schools Special Populations and Demographics 2018-19

Target Neighborhood: Highland Park, Los Angeles

Surrounding Schools ENGLISH socio. STUDENT WITH AFRICAN

Special Populations and ENROLLMENT FOSTER YOUTH HOMELESS ECONOMICALLY LATINX WHITE
Domoaraphlcs 2015-19 LEARNERS DISADVANTAGED |  DISABILITIES AMERICAN

A 301 14.8% 0.8% 18% 96.7% 11.5% 0.0% 92.3% 0.8%
Aldama Elementary 490 30.8% 08% 2.4% 77.8% 12.9% 1.2% 86.7% 9.4%
Annandale 165 17.0% 1.2% 4.2% 84.2% 28.5% 0.0% 93.3% 3.6%
Elementary

Arroyo Seco Museum 555 12.1% 0.4% 1.1% 74.6% 12.6% 0.5% 90.3% 5.8%
Science Magnet

ENClETED Si 339 16.5% 0.9% 1.8% 81.1% 11.2% 0.3% 92.6% 2.4%
Elementary

Bushnell Way 202 15.8% 1.0% 3.0% 84.2% 163% 15% 93.1% 1.5%
Elementary

Canazasy 315 24.4% 0.3% 1.6% 85.4% 14.0% 1.6% 90.5% 3.5%
Elementary

Luther Burbank 1,055 9.1% 0.4% 35% 81.6% 17.6% 1.8% 88.5% 4.8%
Middle School

Monte Vista St 336 25.3% 03% 33% 93.2% 16.7% 0.9% 88.1% 8.3%
Elementary

Richard Riordan 199 43.1% 0.0% 2.5% 87.4% 12.6% 05% 94.0% 3.5%
Primary Center

San Pascual STEAM 208 18.8% 1.0% 03% 76.2% 121% 1.7% 82.9% 7.0%
Magnet

Yorkdale St 252 15.9% 1.2% 1.6% 82.9% 11.5% 08% 89.3% 3.2%
Elementary

2\?‘52’9’2’“0”‘1 383 20.3% 0.7% 2.3% 83.8% 14.8% 0.9% 90.1% 45%
LA County Average | 1,464,002 18.6% 0.7% 125% 7.5% 65.2% 14.1%
CA State Average 6,186,278 9 0.5% 54.6% 22.9%

alifornia Department of Educa

12 http://laschoolreport.com/new-help-for-lausds-english-learners-individualized-plans-seek-to-boost-graduation-and-
reclassification-rates/

13 Magnet programs are not necessarily “resident” schools and may draw enrollment from across the District. Some
magnets require selective admissions and are not, like resident schools or charter schools, open to anyone residing
within designated boundaries who seeks to enroll.
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On the 2018 California Assessment of Student Performance and Progress (CAASPP) standardized
tests, on average, the schools in Highland Park performed slightly lower than LAUSD averages, with
38% of students Met/Exceeded in ELA (compared to 40.9% of students in grades 3-8 across
LAUSD) and 28.3% of students Met/Exceeded in Math (compared to 32.2% across LAUSD for
grades 3-8). Both ELA and Math averages in the community are 11-12 percentage points below
State averages for the same grade levels.

Surrounding Schools CAASPP Scores for 2017 and 2018
Target Neighborhood: Highland Park, Los Angeles

Surrounding Schools ELA MATH
CAASPP Scores for ! onqp o Siangard 2017 % Standard % ELA change | 2018 % Standard 2017 % Standard % Math change
b | MeUExceeded  MeUExceeded from 2017 - 2018 | MebExceeded  MebExceeded from 2017 - 2018
Academia Avance
arte | 28.3% 19.4% B.9% 21.8% 14.3% 7.5%
Aldama Elementary | 31.5% 30.6% 09% | 26.7% 28.5% 1.8%
Annandale L 28.2% 258% 24% | 12.5% 15.3% -2.8%
Elementary i ]
Arroyo Seco Museum: 49 o, 51.0% A5% i 30.2% 43.4% 4.2%
Science Magnet ; i
Buchanan St :
Bt 43.8% 34.7% 01% i 29.6% 32.1% 2.5%
vl L 25.8% 27.6% 48% | 19.6% 20.5% -0.9%

ementary ; i
Garvanza St i :
Elementary 45.9% 36.5% 9.4% 30.6% 28.3% 2.3%
Luther Burbank i
Middle Schoal 42.9% 42.0% 0.9% 36.6% 35.9% 0.7%
Monte Vista St E
BT 23.6% 27.4% -3.8% 20.9% 19.8% 1.1%
Richard Riordan :
Primary Center : % -% -% % % %
San Pascual STEAM
Magnet L 438% 42.4% 4% 288% 26.0% 26%
Yorkdale St :
Elementary | 55.1% 43.6% 5% 44,9% 34.3% 10.6%
Neighborhood i i
Averns (K.8) L 38.0% 34.6% aa% L 28.3% 27.1% 1.1%
gy e 40.9% 37.6% 3% | 322% 30.1% 2.1%
:::a?mm Average i 48.8% 47.2% 16% | 40.2% 29.0% 11.2%

*Magnel schools are nol considersd resident schools as they draw anmolimant from all owver the district

While Highland Park has several magnet programs to which families can apply for enrollment, these
are predominantly focused on STEAM/technology, with one dual language program (Aldama ES).
While these programs may be appealing to some, we have found that many families in the
community desire something different in public education for their children. In surveying and
speaking with approximately 400 students and parents during our workshops and outreach in the
research and planning phase for writing our charter petition, we heard from many parents and
students that they were frustrated by the current options on offer at their local schools in Highland
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Park. We learned there is a strong desire for an engaging education where students truly enjoy
school, for students to have hands-on opportunities for learning instead of memorizing and test-
taking, and for academic rigor and the opportunity for success in college and beyond. The sentiment
of belonging was also expressed--students and parents want to feel a part of their school
community, and for their talents and heritage to be recognized and welcomed. There is a desire for
language and exposure to other world languages and cultures to be a focus--many students and
parents speak Spanish and other languages in the home, but don'’t feel like this is often valued in
school. Our curriculum design has been shaped by these conversations: our language infusion
model and story-based curriculum will offer opportunities for telling the stories of and honoring the
languages spoken by our families, while our arts-infused academics will offer an experiential,
dynamic learning environment that meets the needs English Learners.

COMMUNITY PARTNERSHIPS

In order to gain on-the-ground knowledge and expertise from the community, we have formed
working relationships with various organizations and nonprofits in order to outreach to parents and
families, build trust within the neighborhood, and garner community support. The following are
organizations with whom we are currently collaborating on workshops, information sessions, and
educational programming. They have also provided access to neighborhood families who have
informed our school model by voicing their concerns and frustrations with their children’s educational
opportunities as well as their dreams and desires for alternative school models.

Highland Park Recreation Center

We have hosted three workshops at Highland Park’s only recreation center (there is no current
YMCA or Boys and Girls Club), including a collaborative, project-based STEAM workshop where 35
children designed and built Rube Goldberg machines in teams. Those students participated in a
survey in which they evaluated the experience. Across the board, students had fun, felt engaged
and challenged, and expressed the desire for similar activities to be offered at their school. We will
continue to hold bi-monthly workshops focusing on introducing key elements of the Waldorf
curriculum until we open in 2020. This will include several outdoor seasonal workshops for parents
and children, such as rocket building/launching for Chinese New Year, dyeing and sewing family
flags for May Day, and carving turnip lanterns for the various winter festivals of light.

Arroyo Seco Regional Library

We have partnered with the local library to host three Spanish-language music workshops for
parents and children, followed by information sessions about El Rio, each attended by 20-30
interested families. These will be ongoing on a monthly basis until school opening. In market
research conducted with these families, we found that given a choice of ten different priorities for
their children’s education, the majority of parents chose social emotional skills, outdoor education,
and diversity over strong academics, proximity to home/work and safety. El Rio’s Living Classroom
program, which offers outdoor education in conjunction with the social-emotional skill-building of
Council practice each Friday, was developed directly from this feedback.

Hathaway-Sycamores Child and Family Services

We have planned a series of five parent education and arts-based workshops for families at
Hathaway-Sycamores Child and Family Services, which provides mental health services and
transitional housing for children, youth and families in Highland Park. We plan to partner with them
upon school opening as our mental health and wraparound services provider.

Bob Baker Marionette Theatre

We have established a partnership with Bob Baker Marionette Theatre, the oldest continuously
operating puppet theatre in the country, which is moving into a new space in Highland Park in May
2019. Puppetry is already an integral part of the Waldorf Early Childhood curriculum, but we are
working with Bob Baker to expand the pedagogical possibilities of puppetry. For example, having
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marionette making techniques incorporated into yearly class plays and creating full-scale
productions to address gender dynamics and relationships, risky behaviors, and sensitive health
topics. We are planning a series of puppetry workshops with them that will marry their unique style
and vision with Waldorf-inspired cultural stories for young children and parents.

Education and Cultural Learning Department, Fernandefio Tataviam Band of Mission Indians
We are partnering with Dr. Makha Blu Wakpa, a tribal educator, on our indigenous curriculum,
particularly as it pertains to the 3" and 4™ grade, where students study life in early California as well
as the structures and practical arts of indigenous peoples. Dr. Wakpa—an enrolled citizen of the
Itazipcho Lakota from The Cheyenne River Sioux Tribe—is the Director of The Fernandefio
Tataviam Band of Mission Indians’s Education and Cultural Learning Department.'4 His scholarly,
professional, and personal interests are in employing culturally-responsive education to strengthen
the wellbeing of Indigenous peoples, nations, and our mother earth.

Center for Community Engagement, Service, and the Public Good at Cal State LA's Charter
College of Education

We are partnering with faculty and graduate students interested in our innovative model to form a
collaborative relationship where pedagogical and community-based research and academic service
learning go hand in hand. The College is committed to urban education and serving the needs of
Los Angeles’s diverse learner population and will be a valuable ally in fomenting a teacher pipeline
that is passionate about and reflects the populations served at El Rio.

How the Proposed Charter School Will Meet the Needs of the Community

Waldorf education is a 100-year-old educational model with over 1,000 schools worldwide.
According to the Alliance for Public Waldorf Education, there are currently 40+ public Waldorf
schools in the U.S., and over 20 in California alone—most of them charters.'®> However, the City of
Los Angeles, with a population of approximately four million, has just one public Waldorf school:
Ocean Charter School (OCS) in West LA. OCS recently was re-authorized by LAUSD for a third
five-year charter term and has an average waitlist of 900 students who would like to attend the
school.*® One of the El Rio Co-Founders was a founding teacher of OCS when it opened in 2004
and has maintained a deep connection with the OCS leadership team. OCS is partnering with El Rio
to design and open a public Waldorf school to serve the diverse population of Highland Park in
Northeast Los Angeles. While the two schools will have separate Boards of Directors, separate staff
and operations, OCS will be providing helpful guidance and mentorship to the El Rio founding team;
OCS’s school leader is a member of El Rio’s Board of Directors.

As detailed in the previous section, test scores of the existing schools in the Highland Park
community demonstrate that these schools are struggling to meet the educational needs of their
students: according to the California Department of Education’s DataQuest information, currently
only 4 in 10 students are proficient in ELA, and only 3 in 10 are proficient in math.’

14 In this position, he serves as Director of The California Indian Charter School of Los Angeles; manages the
California Department of Education’s American Indian Education Center grant; and coordinates with tribal
organizations, school districts, and universities. Dr. Wakpa holds a Ph.D. in Education and an M.A. in American
Indian Studies from the University of Arizona, Tucson. Previously, he worked as the Director of the San Francisco
Bay Area organization, Sacred Sites Protection & Rights of Indigenous Tribes.

15 http://www.allianceforpublicwaldorfeducation.org/find-a-school/

16 https://docs.google.com/document/d/1uaDrty T3dWsvydeilr3sYInl6UgAVlbobF-AsgwBmOs/edit?usp=sharing
17 http://dg.cde.ca.gov/dataquest
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El Rio’'s Waldorf-based model of education, conversely, has proven successful in public schools
across California, including in achieving strong results on the CAASPP. For example, in the 2017-
2018 school year at Coastal Grove Charter in the Arcata Elementary School District (54% FRPL),
students were 72% Met/Exceeded in ELA and 53% Met/Exceeded in Math, well above state
averages for the same grades (49% in ELA and 40% in Math). The Community School for Creative

Education is located in Oakland Unified, and has a 71% FRPL rate along with 39% ELs; the school

is 96% non-white. On the 2018 CAASPP, their students in grades 3-8 were 30% Met/Exceeded in
ELA and 23% Met/Exceeded in Math. While this is lower than state averages, it's notable that the
scores are comparable to Oakland Unified’s averages for the same grade levels (32% in ELA and

28% in Math).8

Select Waldorf-Based Public Charter School Demogra

phic and CAASPP Data

Grade # of % % |%F/H[%EL[%HL[%AA[ % % | 2018 El 2017 2017 2018 2018

Levels Students |FRPL | SpEd Asian | White | Reclass- | CAASPP | CAASPP | CAASPP | CAASPP

Schools Served | 2017-18 ification | ELA% | Math% | ELA% | Math %

Met/ Met/ Met/ Met/

Exceeded | Exceeded |Exceeded | Exceeded

Blue Oak Charter K-8 375 |56%| 8% | 0% | 5% [17%| 5% | 4% [69%| 0% 36% 29% 38% 31%

Coastal Grove Charter| K-8 231 |54%| 7% [ 0% | 0% [ 5% | 1% | 0% [78%| 0% 59% 49% 72% 53%

Community School for K-8 252 |71%(10%| 0% |39%|58%|19%| 9% | 4% | 0% 16% 23% 30% 23%
Creative Education

Ocean Charter K-8 504 |26%|14%| 0% | 7% [22%| 6% | 5% [50%| 5% 68% 57% 68% 54%

River Oak Charter K-8 241 |52%| 9% | 3% | 8% [20%| 2% | 1% |66%| 11% 45% 33% 40% 26%

Woodland Star K-8 249 145%| 8% | 0% | 7% |33%| 0% | 2% |59%| 47% 40% 27% 54% 41%

Charter
Yuba River Charter K-8 313 |56%| 6% | 0% | 0% | 7% | 0% | 2% [83%| 0% 65% 53% 61% 44%
Source: http://dg.cde.ca.gov/dataquest.

At Ocean Charter School here in LAUSD, on the 2018 CAASPP, grades 3-8 students were 68%
Met/Exceeded in ELA and 54% Met/Exceeded in Math, well above LAUSD averages of 41% in ELA
and 32% in Math for the same grades. Most notably, OCS’ English Learner (EL), Free and Reduced
Price Lunch (FRPL) and Hispanic/Latino subgroups outperformed District averages for the same
grades in every measure, often by significant margins:

ELA Math | ELA | Math | ELA | Math | ELA Math
AURIC e Sl Overall | Overall | EL | EL FRPL | FRPL | Hispanic | Hispanic
ggﬁg‘gl Charter 68% | 54% | 9% |36% |54% |36% | 60% 45%
LAUSD (3-8) 41% | 32% | 4% |6% |35% |26% | 35% 26%
California (3-8) 49% | 40% 13% | 13% | 36% | 27% | 38% 28%

This data demonstrates that students at Waldorf-inspired public schools — including those from
underserved subgroups -- perform as well or better than their peers at other public schools on

standardized academic measures.'® Although teachers at these schools do not focus on “teaching

to the test,” research has shown that by the middle grades students perform significantly better than

18 hitp://dg.cde.ca.gov/dataquest

19 McDermott, R., Byers, P., Dillard, C., Easton, F., Henry, M. & Uhrmacher, P.B. (1996). “Waldorf education in an
inner-city public school.” Urban Review, 28(2), 119-140. Oberman, |. (2007). Learning from Rudolf Steiner: The

relevance of Waldorf education for urban public school reform. Retrieved from ERIC database. (ED498362). Larrison,
A.L., Daly, AJ., & VanVooren, C. (2012). “Twenty years and counting: A look at Waldorf in the public sector using
online sources.” Current Issues in Education, 15(3). SCOPE Study.
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their peers at other public schools in English Language Arts and at least somewhat better than their
peers in math.?°

Findings from Stanford’s Center for Opportunity Policy in Education (SCOPE)’s longitudinal research
at a public Waldorf school in Sacramento, California, Alice Birney (a non-charter public schoal),
suggest that bringing methods guided by the core principles of public Waldorf education to
disadvantaged communities brings positive transformational change in educational performance.?*
While studies suggest that the majority of students at Waldorf-inspired public schools perform as
well or better than their peers on standardized tests, data from Alice Birney shows even greater
gains for low income African American and Latino students.?? African American, Latino, and socio-
economically disadvantaged students’ scores on state standardized tests in English Language Arts
increased by eight percentile ranks over a five-year period with a smaller, but positive, effect size in
math.?® The SCOPE Study’s findings suggest that charter schools following similar education
programs have the potential to find significant success in supporting all students in realizing their full
potential.

In addition to standardized test data, students at public Waldorf-inspired schools have lower
transiency and suspension rates, positive student achievement outcomes, and graduate from high
school at high rates.?* In particular, African American and Latino students at the Alice Birney public
Waldorf-inspired school in Sacramento were shown to have a suspension rate ten times lower than
similar students in the district.?®

All of this data suggests that designing an educational program inspired by the Waldorf method and
focused on whole child development, combined with an experienced leadership team, will help to
close the achievement gap by creating an environment that allows students from all socio-economic
and racial/ethnic backgrounds to realize their full potential, including the subgroups we will be
targeting in the Highland Park neighborhood. Additionally, our founding team will bring a wealth of
educational expertise, on-the-ground knowledge and community roots that will ensure the growth of
a thriving school community.

In the 1992 Charter Schools Act, it was the intent of the California legislature to “provide
opportunities for teachers, parents, pupils, and community members to establish and maintain
schools that operate independently from the existing school district structure,”?® as a method to
accomplish all of the following:

1. Improve pupil learning.

a. At ElRio, we will use arts-integrated, hands-on project-based learning, aligned to
Common Core State Standards, to improve academic outcomes for all students.

2. Increase learning opportunities for all pupils, with special emphasis on expanded learning
experiences for pupils who are identified as academically low achieving.

a. We will offer a supportive learning environment that features multiple pathways to
learning, small class sizes, teacher looping and differentiated instruction specifically
tailored to students at all levels of achievement.

3. Encourage the use of different and innovative teaching methods.

20 | arrison, A.L., Daly, A.J., & VanVooren, C. (2012). “Twenty years and counting: A look at Waldorf in the public
sector using online sources.” Current Issues in Education, 15(3). SCOPE Study.

21 SCOPE Study.

22 |bid.

23 |bid.

24 SCOPE Study.

25 |bid.

26 California Charter Schools Act, enacted in 1992. http://www.philender.com/sb1448.html
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a. We will support teachers to innovate Waldorf-methods, which include experiential
learning, project-based, multi-disciplinary core subject instruction, and the use of outdoor
and nontraditional learning environments.

4. Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

a. We will provide teachers with the training and support to have autonomy in creating
differentiated instruction that is responsive to their own classes of students.

5. Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public-school system.

a. We will offer students and families arts-integrated, Waldorf-methods instruction that is
focused on the whole child, with opportunities for parent education and involvement so
that they can experience and support the innovative education their children are
receiving.

6. Hold the schools established under this part accountable for meeting measurable pupil
outcomes and provide the schools with a method to change from rule-based to performance-
based accountability systems.

a. We will have clearly defined student achievement outcomes as set forth in our LCFF
goals and ensure staff, Co-Directors and Board are aligned in assessing measurable
pupil outcomes on a weekly, monthly and annual basis.

FOUNDING TEAM

Our founding team brings a wealth of educational expertise, on-the-ground knowledge and
community roots that will ensure the growth of a thriving school community. We are a diverse group
of parents, educators, and community members who have developed a shared vision for El Rio
through years of hard work, research, and deliberation. Our team’s biggest strength is the depth and
breadth of our experience in education and includes several career educators who have taught all
over the country in both the public and private sectors. Our team has a wealth of expertise in
Waldorf methodology as current Waldorf teachers, parents, and alumni, as well as experience in
California public schools (traditional and charter). We have two founding team members of Ocean
Charter School on our board, as well as another educational innovator who launched and runs a
successful Waldorf-methods mixed-age preschool in Los Angeles that is in many ways another
model for the school we want to open.

Our team also includes artist-entrepreneurs who bring a combination of small-business acumen,
creative vision and entrepreneurial zeal. We also have a number of Highland Park residents, who
bring a lived experience that creates very real stakes: those of us who live in this community have
children whom we want to send to public school locally, but are eager to have a quality educational
option that incorporates many of our values with emphasis on the arts, whole-child development,
and outdoor education. As business owners and community activists, we have on-the-ground
knowledge and connections to other local nonprofits, business owners, and city leaders.

TEAM BIOGRAPHIES

Katie Sobczak Chau (Co-Founder, Educational Director) is a certified teacher-leader, mother,
and now, a school innovator. Originally from Michigan, she obtained her B.A. in English from UCLA,
where she worked as an intern at Corinne A. Seeds University Elementary School (now known as
the UCLA Lab School) in a mixed-age 15t and 2" grade Primary classroom. She taught at a Catholic
school before heading off to Paraguay as a Peace Corps volunteer to train elementary school
teachers in bilingual education and innovative teaching methods. Upon her return to Los Angeles,
she worked with high school English Learners as a 9™ grade English teacher in LAUSD while
obtaining a master’s degree, BCLAD, and Clear Multiple/Single Subject teaching credentials from
Loyola Marymount University. After finding her true passion as a Waldorf teacher and founding
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teacher at Ocean Charter School, she obtained her Waldorf teacher training certificate and a
master’s degree in Waldorf Education from Touro University. As part of her passion for languages,
she studied bilingual education methodology and programs as a Fulbright Teacher Exchange
participant in a summer program in Uruguay. While at Ocean Charter School, she organized
teachers there to form a union, and served as Vice President and Secretary/Treasurer, as well as a
lead negotiator on the bargaining team in contract negotiations. She served on the Hiring
Committee, participating in prospective teacher interviews and observing and providing feedback on
prospective teacher demonstration lessons. Additionally, she supervised teachers as a Beginning
Teacher Support and Assessment (BTSA) Provider, offering feedback on lessons, lesson planning,
and focused support as well as mentor leadership to assist teachers in fulfilling their requirements for
Clear credentials. She graduated her first cohort of academically well-prepared students after five
years with them in grades 4-8, then looped back and taught a second cohort in grades 1-2. She
subsequently taught in a mixed-age kindergarten in Michigan at the Detroit Waldorf School and back
in Los Angeles at Highland Hall Waldorf School, leading a cohort of students through grades 6-8,
then took time off to start a family. In 2018, she was chosen for the highly selective Reframe
Fellowship, an 18-month school launch program focused on community co-design, leadership
development, and innovative school model design, supported by Reframe Labs, a nonprofit talent
development organization that supports exceptional leaders of color and/or women to launch
innovative new charter schools in LA County. Currently working as an Educational Facilitator for
iLead Exploration in supporting homeschooling families as she prepares to launch El Rio, she is
eager to propel her educational vision of opening a Waldorf methods charter school, updated for the
21st century and a truly diverse, urban environment in Northeast Los Angeles.

Rebecca Fishman (Co-Founder, Operations Director) is an entrepreneur, small business owner
and artist. She attended Highland Waldorf School in the San Fernando Valley, followed by Brown
University, where she graduated cum laude with a degree in Literature. She has worked as an arts
educator in diverse settings, from prisons to after school programs, and was the Program director of
Side by Side, a New York-based youth leadership program that brought Waldorf-inspired arts
education and summer programs to several hundred socioeconomically disadvantaged children in
Harlem. Her duties there included curriculum design, grant writing, outreach, hiring staff, and
program implementation. After piloting the Side by Side program in Los Angeles, she then pivoted to
the film industry, where she worked as a commercial production manager, responsible for hiring and
managing crews of 50-100 people and bringing multi-million-dollar productions in under budget. She
went on to produce and co-direct the micro-budget feature film "The Big Ask," which premiered at
the Seattle Film Festival and was distributed by Tribeca Films. After starting a family and seeking a
career friendlier to parenting, she built a successful luxury wedding photography and photobooth
business and was recently named one of the top photographers in the country by Brides

Magazine. A native Angeleno and mother of two young children, she is passionate about equity and
inclusion in education and excited to bring Waldorf methods to her own neighborhood of Highland
Park.

Jessica Fitzgerald-Ruvalcaba (Founding Specialty Teacher) is an artist, teacher and mother of
two boys under the age of three. She graduated as a double major in Studio Art and Theatre from
the University of California, Riverside, and worked in the arts and television for many years before
transitioning into education. A first-generation American with roots in Mexico, she is bilingual in
Spanish and English and taught at the Ak Lu’'um Waldorf School in Playa del Carmen before moving
back to LA to help start El Rio. As a Waldorf specialty teacher she has found a path in which she
can express herself creatively while also helping to inspire and educate children and parents.

Kit Olbris (Founding Teacher) is a California Clear Multiple Subject credentialed teacher of nearly
30 years, with experience mentoring and teaching in Waldorf public charter schools and private
Waldorf schools, in California, New York and Hawaii. She is knowledgeable regarding presenting an
arts-based curriculum using the public school common core standards, as demonstrated in her 7
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year tenure at Ocean Charter School in Los Angeles CA. At Ocean, she looped with the same
cohort of students from 3-8 grade, developing and implementing all standards-aligned lesson
plans and rubrics, individualizing instruction for EL and SpEd learners, and collaborating with special
subject teachers to ensure curriculum alignment across subjects,

Kerry Zipper (Resource Specialist Consultant) has both a Master’s of Science and Bachelors of
Science in Special Education with specific focus on psychology and behavior. She brings over 15
years of experience as an educator with passion for supporting children and families with diverse
learning needs. She has been a classroom teacher, a special education teacher, a special needs
consultant, founded a Waldorf-inspired home school cooperative, and has been trained as a Doula
and childbirth and parenting educator. Kerry has held multiple certifications and credentials in
several different states including California, Massachusetts, and New York. She has attended
several recent workshops focused on integrative learning and supporting diverse needs such as:
"Early Childhood Workshop: Making Sense of my Body, Space, Time, and Other People", "Sensory
Solutions", "Deepening Observations Skills and Activities for Whole Classes", and "Simplicity
Parenting for Care Professionals." Kerry's three school-aged children currently attend Ocean Charter
School.

Carrie Ashby (Founding Teacher) graduated from Highland Hall Waldorf School and then received
her B.A. from Sarah Lawrence College. She worked as a Waldorf kindergarten teacher for three
years and has been a Waldorf class teacher for over 20 years. As a class teacher, she has looped
with the same cohort of students from grades 1-8 once and has taken classes through the middle
school years several times; she is currently the 1st grade class teacher at the Pasadena Waldorf
School. In her spare time, she is an active community volunteer, teaching a once-a-week watercolor
painting class for children at Para Los Nifios during the summer months for three years. She was
also the program director of Camp Tamarack, a Waldorf-inspired sleepaway camp in the Sierra
Nevadas, for 10 years, and coordinated week-long backpacking trips for students for ten years. After
teaching at independent schools for the last 20 years, she is in the process of enrolling with the
CalStateTEACH program in order to obtain her multiple subject credential prior to El Rio’s opening,
and is excited to bring Waldorf methods to public education.

Krystal Banzon (Board Secretary) attended Smith College, where she received a B.A. in Women'’s
Studies, and completed her Masters in New Media at NYU Tisch School of the Arts. After studying
theatre in the Philippines as a Fulbright Scholar, she returned to New York, where she worked as a
theatre director for several multicultural theatre companies. She then transitioned to Corporate
Diversity at NBC, before moving back to the creative side as the manager of Diversity Programming
at the network, where she managed pipeline programs to increase representation of women and
people of color both in front of and behind the camera. After being selected for the 2018 CBS
Writers’ Mentoring Program, she transitioned to TV writing and was last staffed on Amy Poehler’s
NBC sitcom | FEEL BAD. She is a native Angeleno, lives in Northeast LA and is the mother of three
young children.

Cornel Bonca, PhD (Board Member) is a tenured Professor of English at California State
University, Fullerton, where he has taught for the past 28 years. CSUF graduates more future
teachers at all levels, including elementary, middle and high school, than any other college in
Southern California, and Cornel has worked closely with colleagues to develop a writing and
literature curriculum that future teachers can use in their own classrooms; for example, using texts
that are appropriate for junior or high school teaching, or demonstrating how various writing issues
can be addressed in the classroom. He is also a contributing writer at the Los Angeles Review of
Books and the author of Paul Simon: An American Tune, published by Rowan & Littlefield in 2014.
For 11 years he sat on the board of the Cornerstone Homeowners Association, where he served as
Treasurer. Early in his career he worked for the Internal Revenue Service, where he monitored
compliance for thousands of businesses and individuals in the Los Angeles area. A lifelong
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Angeleno and parent of young children, he is committed to diversity and equity in education and to
bringing Waldorf education to a broader demographic.

Angeline Chen, Esq. (Board Member) is Senior Counsel at the Law Offices of Carl Shusterman
and focuses her practice on immigration law. She is the co-founder of Rise to Reunite, a non-profit
advocacy group for immigrant families who are being separated and detained at the border. She is
also President of the Board of Directors of the YWCA Foothill-Pasadena Chapter, a member of Phi
Beta Kappa, the American Immigration Lawyers Association (AILA), and the Los Angeles County
Bar Association (LACBA). From 2004 to the end of 2007, Ms. Chen served as a Board Member and
National Representative to the Los Angeles Chapter for the National Asian Pacific American
Women’s Forum (NAPAWF). Ms. Chen received her J.D. from the University of Pennsylvania Law
School and received a Certificate of Study from the School of Business and Public Policy at
Wharton. She graduated cum laude from University of California, Irvine, where she earned her B.A.
in Sociology, with a minor in Philosophy and Criminology, Law and Society. She speaks English,
Spanish and conversational Mandarin, and lives in Pasadena with her husband and 4-year-old son.

Elizabeth Gallardo (Board Member) is an urban planner for the City of Los Angeles and adjunct
Professor of Urban Planning at Cal Poly Pomona. A native Angeleno and resident of Highland Park,
her planning practice has a special focus in community planning and outreach, land use, active
transportation and community development. Prior to her work at the City of Los Angeles, she
worked as the LA Department of Transportation’s Bicycle Coordinator, creating and implementing
the Bicycle Friendly Business program. She holds her Master’s in Urban Planning from Cal Poly
Pomona and a BA from Oberlin College.

Tamar Kern (Board Member) has been a teacher at Ocean Charter School for the last 15 years.
She was also the lead petitioner for OCS, writing both the original petition as well as start-up and
implementation grants and shepherding the process through inception to completion. She received
her B.A. in Psychology and Art History from UC Santa Cruz, and her Master’s in Education from
Elmira College in New York with an emphasis in reading instruction. She has served on the Board
of the Alliance for Waldorf Education and was the elected teacher representative on the Board for 10
years at Ocean Charter School.

Kristy Mack-Fett (Board Member) is the Director of Ocean Charter School, currently the only
Waldorf-methods charter school in Los Angeles. In leading OCS for the past 15 years, she has
shepherded the school from its earliest days through three charter renewals and a major fundraising
drive to construct a brand-new campus opening in Fall of 2019. Prior to OCS, she worked as an
educational consultant for a local charter school, Los Angeles Academy of Arts and Enterprise, in
charge of teacher hiring, evaluation, and curriculum development. After completing LAUSD’s District
Intern Program, she became an instructor there, training teachers who were completing their
multiple subject credential. She has also worked as a middle school teacher, an English Department
Chair at Millikan Middle School in Sherman Oaks, and as the director of Santa Monica College’s
ESS/ESL Tutoring Program. She holds a Master of Educational Leadership from UCLA and is
currently completing the Doctorate program in Education there.

Kikanza Ramsey-Ray (Board Member) is a Los Angeles-based educator and community
organizer. She is the founder, director, and lead teacher of Village Playgarden, a Waldorf-inspired
early childhood program and organic/biodynamic farm based in Altadena. She has been an
organizer in the social justice movement for 25 years working on issues of immigrants’ rights,
environmental justice, equality in education, and civil rights. She was the lead organizer of the Bus
Riders Union and helped to shepherd a historic civil rights consent decree that protected mass
transportation for working-class communities and communities of color in Los Angeles County.
Kikanza graduated magna cum laude from Middlebury College, majoring in Spanish, Political
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Science and Dance and spends her time today caring for the children, animals and land of Village
Playgarden in the foothills of the San Gabriel Mountains.

Caroline Sawyer (Board Treasurer) is a Senior Manager at Kaiser Permanente, where she
is responsible for the capital strategy for the Kaiser Downey Medical Center. In this role, she
works with Medical Center leadership to ensure access to care for Kaiser members by
evaluating and planning multi-million-dollar capital projects, including large scale
renovations, land purchases, and new medical buildings. In the past, Caroline has worked in
various roles in finance, procurement, project management, and consulting for Kaiser
Permanente, Johnson & Johnson, and Hallmark Cards, where she gained experience
working with large teams to build financial plans and budgets, analyzing and re-forecasting
based on performance, and supporting team decision-making through financial

analysis. Caroline holds an MBA from the Kelley School of Business at Indiana University,
and lives in Highland Park with her husband, 3-year-old daughter, and 10-month-old son.

Emily Viglietta, Esq. (Board Chair) is an attorney at Huang Ybarra Gelberg & May LLP. She
focuses her practice on commercial litigation and advising companies in entertainment and
regulatory matters. She has represented clients in federal and state court, arbitrations, and
administrative proceedings before government agencies. Before joining HYGM, Emily was a Senior
Litigation Counsel at Warner Bros. Entertainment and Munger, Tolles & Olson LLP. She has
handled a wide array of complex civil litigation, gaining particular expertise in the area of trade
secrets. She also represented organizations operating in regulated industries in administrative
proceedings. Early in her legal career, she clerked for the Honorable Brian M. Cogan, in the Eastern
District of New York, and interned for the Honorable Shira A. Scheindlin in the Southern District of
New York. She also spent several years affiliated with the Brooklyn Family Defense Project, a public
defense organization that represents indigent parents in Brooklyn Family Court proceedings. She
worked for the Brooklyn Family Defense Project as a student intern, an Associate Advisory Board
member, and a pro bono attorney while in private practice. She received her J.D. from Fordham
University School of Law, where she served on the Fordham Law Review and graduated magna
cum laude. She completed her undergraduate studies at S.U.N.Y. Geneseo, where she received a
B.A. in Psychology and graduated magna cum laude. She is the mother of two young sons and lives
in Northeast Los Angeles.

Antoinette Walker (Board Member) is a labor and community organizer currently working as the
Internal Campaign Coordinator for SEIU Local 721. In this capacity she trains and manages all staff,
strategizes campaign development and acts as chief negotiator on contracts and disputes. A native
Angeleno, she has worked for several local unions as well as nonprofits and community
organizations as an organizer and political director. She received her BA in Political Science from
Loyola Marymount University.

In addition to our founding team and community partners, we have cultivated a vibrant community of
parents who are eager to send their children to our school and who have lent their talents to El Rio
from the beginning, donating their time and expertise to everything from gathering signatures,
designing our logo and branding, hosting meetings and events, collecting research and data, and
giving valuable feedback on what they want in a school for their children. Although too numerous to
name here, their contributions have been crucial to the development of our mission, vision and
curriculum.
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Student Population to be Served

El Rio’s target school population will be comprised of students from TK-8 from Highland Park and
surrounding neighborhoods. As illustrated above, approximately 85% of students in the community
are economically disadvantaged, with 23% English Learners, 3% Foster/Homeless Youth and 13%
students with disabilities; 91% are Latinx/Hispanic. We expect to draw a racially and
socioeconomically diverse group students from the community who are seeking an alternative to the
traditional educational experience and current STEAM/tech-themed magnets that are offered. El Rio
is being designed to meet all students’ needs through an innovative, arts-integrated, standards-
based curriculum that addresses the whole child, allowing multiple pathways to learning and
ensuring all students achieve success. Additionally, since we anticipate a high population of Latinx
students we have adapted Waldorf curricular components to be culturally responsive, ensuring our
students will maintain their cultural heritages, language and customs through our World Language
program, festival life, and parent support such as translation services, bilingual parent education
offerings, parent resources such as computer literacy support, and childcare for all parent meetings.
Thus, EI Rio will serve students whose families are seeking an alternative educational experience
where the focus is on cultivating children’s inherent capacities for creativity, empathy, critical and
ethical thinking, analysis, and problem-solving in developmentally appropriate ways.

Five-Year Enroliment Roll-out Plan

Enrollment Roll-Out Plan

Grade 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024 | 2024-2025
K (incl. TK) 60 60 60 60 60
1 24 48 48 48 48
2 24 24 48 48 48
3 24 24 24 48 48
4 24 24 24 48
5 24 24 24
6 24 24
7 24
8
Total 132 180 228 276 324

Goals and Philosophy

Mission

El Rio Community School will be located in the richly diverse, urban neighborhood of Highland Park,
and will seek to transform public education using century-old Waldorf methods updated for 21st
century learners. Based on the principles of creativity, self-reliance, and social responsibility, our
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standards-aligned curriculum will meet students at each stage of their development and prepare
them to face life as bold leaders who will shape their world with courage, empathy, curiosity and joy.

Vision

El Rio Community School seeks to create a diverse and inclusive community of students, parents
and educators who love learning and are excited every day to come to school. We are committed to
innovating Waldorf methods to further academic excellence, using experiential learning and an arts-
infused curriculum to foster the growth of imagination, intellectual curiosity and a sense of wonder
about the world as students master state standards. We will strive to instill in our students a sense of
reverence and responsibility for all life on earth and a deep understanding of our interconnectedness
as global citizens. We are focused on graduating lifelong learners and innovative, compassionate
citizens who lead their lives and communities with purpose and integrity.

Definition of an “Educated” Person in the 21st Century

Education is more than the acquisition of information, rigid academic curricula, and high stakes
testing. In fact, the world is changing so rapidly that no one can really predict what information or
skills our children will need to know in the future.?” However, it is clear that intellectual flexibility,
creative thinking, independent judgment, moral discernment, refined written and oral communication
skills, and the ability to collaborate effectively will be essential to success in today’s ever-changing,
global community.?® An educated person in the 21st century will be someone who is confident, self-
motivated, competent, and responsible.

El Rio’s model will be grounded in the acclaimed P21 Skills Framework that allows students to be
better prepared for success in today’s collaborative and innovative-focused workforce. The P21
Framework covers multiple subjects and potential strategies to train teachers and influence student
outcomes.?® We believe the skills identified below are critical to long-term student success and El
Rio’s model is designed to promote student acquisition of these skills:

Learning/Innovation Skills ‘ Information/Tech/Media Skills

Creativity and Innovation Information literacy

Critical Thinking/Problem

Solving Media Literacy

Communication ICT Literacy

Collaboration

Notably, the chart above situates media and tech literacy within a larger, more complex skill set of
“information” skills. El Rio will provide a holistic foundation in digital literacy, combining information
literacy with media literacy and technology. This approach will enable our students to embrace the

27 Satell. G. These are the Skills that Your Kids Will Need for the Future. Inc. Accessed from
https://www.inc.com/greg-satell/here-are-skills-that-your-kids-will-need-for-future-hint-its-not-coding.html.

28 Waldorf Education. Waldorf Education in Our Schools. Accessed from https://www.waldorfeducation.org/waldorf-
education/in-our-schools.

2% Remake Learning. Demystifying Learning Frameworks: The P21 Framework. Accessed from
https://remakelearning.org/blog/2016/04/29/demystifying-learning-frameworks-the-p21-framework/.
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opportunities ahead in their academic and professional careers by giving them the tools they need
not only to navigate the digital world, but also to exercise ethical thinking to make smart choices in
the information age and to help shape new possibilities and technologies that will assist humanity in
the future.

Although “hard” skills such as technology proficiency are critical, they stand alongside many other
soft skills that are crucial pillars of Waldorf education: imagination, creativity, focus and attention,
character and empathy, powers of observation and analysis, and divergent thinking.° Perhaps that
is why so many leaders of the tech world are rejecting tech-heavy schooling for their own children,
choosing instead to send them to Waldorf school.®! Of course, children need to be computer literate,
but they must use technology with a critical eye, understanding how and why they were created. Our
curriculum will situate technology within the history of innovation and give students hands-on coding
experience and opportunities to design, create and build their own technology. Additionally, our
Cyber Civics program will develop their moral and critical thinking as they become digitally literate,
so that they become thoughtful consumers of technology and discerning digital citizens.

That sense of empathy must extend beyond relationships with peers and the local and global
communities to also include a responsibility for and stewardship of the natural world. An “ecological
intelligence”, as described by psychologist Daniel Goleman,®? encompasses a reverence and
wonder for nature, a scientific understanding of its interconnected systems, and an understanding of
the tools and practices of sustainability on a personal, local and global level. Luckily, this intelligence
is easily fostered. A practice as simple as designing and planting a garden, then harvesting and
preparing food from it offers myriad lessons in the link between community and ecology, living
systems and interconnectedness of nature, and problem-solving real-world issues such as resource
and waste management. Our program will focus on helping students:

e Understand living systems and interconnectedness of nature

e Understand the link between community and ecology

e Foster a sense of reverence and wonder for the natural world and one’s place within it

e Understand the scientific processes that occur in the natural world

o Work to decrease the human footprint through conservation and sustainability

o Work to design and implement sustainable practices on a personal and local level

e Understand global interdependence and the need to be a global citizen

El Rio’s Living Classroom, in which part of every Friday will be spent outdoors, barring severely
inclement weather, along with regular hikes, yearly camping trips, a service-learning curriculum,
gardening program and school-wide commitment to low/no waste will ensure students become

conscientious stewards of their school, their city, and their world.

In addition to developing ecological intelligence, El Rio’s program will also cultivate strong social
intelligence in students focused on building the following:
e Respect for individual and cultural differences

e Ability to work cooperatively

e Sense of social justice

¢ Emotional intelligence and understanding of individual and group dynamics
e Ethical decision-making skills

30 Waldorf Education. Waldorf Education in Our Schools. Accessed from https://www.waldorfeducation.org/waldorf-
education/in-our-schools.

31 Richtel, Matt “A Silicon Valley School That Doesn’t Compute” New York Times, Oct 11, 2011.

32 Daniel Goleman. (2009). Accessed from http://www.danielgoleman.info/ecological-intelligence-definition/.
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o Ability to “de-center” themselves and listen to others empathically
e Values and respects the roles of others in relation to themselves
¢ Resilience: the ability to persevere and problem solve through setbacks

El Rio’s focus on learning and innovation, digital literacy, and life skills at the developmentally
appropriate time will serve to prepare students to take on the challenges of rigorous college-
preparatory high schools, college and professional careers as confident, prepared, and self-
motivated life-long learners.

How Learning Best Occurs

All children deserve to have the opportunity to learn in a way that is joyful, that respects the unique
physical, intellectual and emotional capacities of each child, and that meets them where they are at
each developmental stage. Research has consistently shown that learning best occurs when what is
presented is practical, relevant, and engaging, and done within the context of a supportive learning
community.33

At El Rio, we believe learning best occurs when the pedagogy is focused on four core, research-
based instructional practices: whole child development; arts-integrated, project-based learning;
community building; and outdoor education. These four core components of the El Rio model will
follow the tenets of Waldorf education that have existed and been put into practice in classrooms
around the world for the past century.

Whole Child Development

Waldorf methods are supported by a variety of educational theories, including the importance of
experiential learning®* espoused by constructivist thinkers, and the fact that the entire school day is
designed to meet the conditions of Vygotsky’s zone of proximal development. The model creates a
collaborative environment full of teacher and peer scaffolding and opportunities for inbreath and
outbreath, alternating hands-on learning and physical activity with periods of concentrated focus.®®
Data suggests that especially in urban settings, a Waldorf-inspired education with a holistic
approach to student development offers a promising alternative to meeting the needs of a diverse
student population.®® The use of teacher looping, summarization, and interdisciplinary teaching are
all positively correlated with high performance on a variety of metrics, including standardized tests.3’
From multicultural myths and legends in first grade to biographies of artists and scientists in seventh
grade, much of El Rio’s curriculum will be shared with students via storytelling. Storytelling engages
the emotions and activates areas in the brain that focus attention. Deep engagement with stories

33 Bryk, A.S., P.B., Allensworth, E., Luppescu, S. & Easton, J.Q. (2009). Organizing schools for improvement:
Lessons from Chicago. Chicago: The University of Chicago Press.

34 Kolb, David. (2014). Experiential Learning: Experience as the Source of Learning and Development. Saddle Creek,
NJ: Pearson.

35 Doolittle, P. E. (1997). Vygotsky's zone of proximal development as a theoretical foundation for cooperative
learning. Journal on Excellence in College Teaching, 8(1), 83-103.

36 Friedlaender, D., Beckham, K., Zheng, X., & Darling-Hammond, L. (2015). Growing a Waldorf-Inspired Approach in
a Public School District. Stanford, CA: Stanford Center for Opportunity Policy in Education (hereinafter “SCOPE
Study”).

37 Marzano, Robert J. What works in schools: Translating research into action. ASCD, 2003.
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has been shown to improve literacy skills and memory®® and promote critical®® and creative
thinking.*? Storytelling nurtures the capacity for innovation and creativity by fostering the
imagination.** Cognitive scientist Mark Turner says that stories are the fundamental instruments of
thought.*? Stories encapsulate knowledge, information, context, and emotion in one package,
making them important cognitive events.*® Stories are one of the basic tools of understanding
invented by the human mind. They convey complex ideas in meaningful and memorable ways.

Stories promote emotional growth because they allow teachers to implicitly address difficult
emotions like anger, fear, and isolation and enable students to face and accept their own
circumstances by coming to terms with their own needs. Through the use of tailored stories teacher
can also address conflicts in the classroom.

Storytelling also promotes a sense of community between teachers and students and builds
empathy and strong ethics, which is important for meaningful collaboration and the development of a
sense of respect for teachers and other students.** The Waldorf pedagogy uses stories to give
students strong moral pictures, which develops a sense of right and wrong in the individual student
and in the community of the class. In a 2001 study of moral reasoning, Waldorf-educated students
scored significantly higher on a test of moral reasoning than students in both traditional high schools
and religiously affiliated high schools.*® That study also found Waldorf students were more likely
than other students to voice opinions based on sound reasoning principles.*®

Arts-Integrated, Project-Based Learning

At El Rio, arts will be integrated on a daily basis in every core content area through interdisciplinary,
thematic instruction that will be aligned to the California Common Core State Standards (CCSS).
Students will sing, make music, recite poetry, and dance every day. Those in 1st-8th grade will also
create visual art each day in the form of painting, drawing, modeling, or woodworking. Students will
also write and perform an annual play. All of these visual and performing arts activities will be
aligned with the CCSS and Visual and Performing Arts Content Standards for California Public
Schools Prekindergarten Through Grade Twelve and the Frameworks for Instructional Design.
Involvement with the arts has been shown to offer unparalleled opportunities for learning. According
to the study, “What the Arts Change about the Learning Experience,” students who study the arts

38 Susan C. Cantrell et al. (2014). “The Impact of Supplemental Instruction on Low-Achieving Adolescents’ Reading
Engagement,” Journal of Educational Research 107, no. 1 (2014): 36—-58. Agosto, Denise (2013). “Why Storytelling
Matters: Unveiling the Literacy Benefits of Storytelling.” Storytelling Self Society An Interdisciplinary Journal of
Storytelling Studies 9(1):53-76. Fiona Collins (1999). “The Use of Traditional Storytelling in Education to the Learning
of Literacy Skills.” Early Child Development and Care.152:1, 77-108.

39 Cantrell et al. (1994)“The Impact of Supplemental Instruction on Low-Achieving Adolescents’ Reading
Engagement.” AND Nancy J. Ellsworth, “Literacy and Critical Thinking,” in Literacy: A Redefinition. Lawrence
Erlbaum Associates, 91-108. Agosto, Denise (2013). “Why Storytelling Matters: Unveiling the Literacy Benefits of
Storytelling.” Storytelling Self Society An Interdisciplinary Journal of Storytelling Studies 9(1):53-76.

40 | ouise Phillips (2000). “Storytelling: The Seeds of Children’s Creativity,” Australian Journal of Early Childhood 25,
no. 3: 1-5.

41 Zak, P. (2013). “How Stories Change the Brain.”
https://greatergood.berkeley.edu/article/item/how_stories_change_brain

42 Turner, Mark. (1996). The Literary Mind: The Origins of Thought and Language.

43 Norman, Don (1994). Things That Make Us Smart: Defending Human Attributes in the Age of the Machine.

44 Rebecca Hibbin (2016). “The psychosocial benefits of oral storytelling in school: developing identity and empathy
through narrative.” Pastoral Care in Education, 34:4, 218-231. Barraza JA, Alexander V, Beavin LE, ET Terris ET,
Zak PJ. (2015). “The Heart of the Story: Peripheral Physiology During Narrative Exposure Predicts Charitable
Giving.” Biological Psychology. 105:138-43. In his well-known books on the development of a moral and spiritual
intelligence in children, child psychologist Robert Coles stresses an immersion in moral stories.

45 Hether, Christine Anne, (2001). The Moral Reasoning of High School Seniors from Diverse Educational Settings,
Ph.D. dissertation, Saybrook Graduate School and Research Center.

46 |bid
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consistently perform better in academic pursuits.*” Recent neuroscience research suggests an
explanation for this correlation: making music and art helps build the cortical circuits that are critical
for success in reading, writing, and mathematics.*

Arts integration has been shown to have positive effects on student achievement and engagement,
as well as on developing other important skills:
¢ Engagement with the visual arts has been shown to promote reading readiness,
sophisticated reading skills, and the interpretation of text;*® extend focus;>® promote
hypothesizing and evidential reasoning;>' and improve visual analysis.%?
e Dance encourages creative thinking, originality, and flexibility of thinking in addition to
improving self-confidence, persistence, social tolerance, and expressive skills.53
e Music enhances achievement and proficiency in math as well as reading® and has been
shown to boost SAT verbal scores for students who learn English as a second language.>®
Researchers have found that students who study music are more cooperative with one
another.® Music training has also been shown to facilitate the development of fine motor
skills and emotional and behavioral maturation.

Arts integration does much more than provide students with a creative outlet. It helps students learn
from mistakes, make better critical judgments, be more creative, and improve their ability to focus,
thus fostering the whole child development we seek to emphasize.5” Data also suggests arts
integration is correlated with raising graduation rates, higher attendance, fewer disciplinary
infractions, and higher test scores. 58 Integrating the arts in education allows educators to reach
groups not often reached in traditional learning environments. The arts connect students to
themselves, each other, and the larger world outside the classroom, improving community
cohesion.%°

47 Fiske, Edward B. "Champions of change: The impact of the arts on learning." (1999).

48 Hardiman, M., Magsamen, S., McKhann, G., & Eilber, J. (2009). Neuroeducation: Learning, arts, and the brain.
New York: Dana Press.

49 Deasy, R. (2002). Critical Links: Learning in the Arts and Student Academic and Social Development. Arts
Education Partnership. (2006). Teaching Literacy through Art. Soloman R. Guggenheim Museum.

50 1bid

51 1bid

52 Deasy, R. (2002). Critical Links: Learning in the Arts and Student Academic and Social Development. Arts
Education Partnership. Hetland, Lois; Winner, Ellen; Veenema, Shirley; Sheridan, Kimberly M. (2007). Studio
Thinking: The Real Benefits of Arts Education. Teachers College Press.

53 Deasy, R. (2002). Critical Links: Learning in the Arts and Student Academic and Social Development. Arts
Education Partnership.

54 Deasy, R. (2002). Critical Links: Learning in the Arts and Student Academic and Social Development. Arts
Education Partnership.

55 |bid

56 Oppenheimer, Todd. (1999). “Schooling the Imagination.” Atlantic Monthly.

57 Hetland, Lois; Winner, Ellen; Veenema, Shirley; Sheridan, Kimberly M. (2007). Studio Thinking: The Real Benefits
of Arts Education. Teachers College Press. Mariale Hardiman, Ed.D., Susan Magsamen, Guy McKhann, M.D., and
Janet Eilber (2009). Neuroeducation: Learning, Arts, and the Brain. Johns Hopkins University School of Education.
58 (1990). The Role of the Fine and Performing Arts in High School Dropout Prevention. Florida State University
Center for Music Research. (2009). Staying in School: Arts Education and New York City High School Graduation
Rates. The Center for Arts Education. (2010). Arts Education Makes a Difference in Missouri Schools. Missouri
Alliance for Arts Education.

59 Fiske, Edward B. "Champions of change: The impact of the arts on learning." (1999). McCarthy, Kevin F., Elizabeth
Heneghan Ondaatje, Arthur Brooks, and Andras Szanto (2005). A Portrait of the Visual Arts: Meeting the Challenges
of a New Era. RAND Corporation.
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Importantly, arts integration can help create a more level playing field by closing achievement gaps
between socioeconomic groups.®® A 2012 report by the National Endowment for the Arts that
focused on teenagers and young adults of low socioeconomic status (SES) showed that eighth
graders of low SES who had high levels of engagement in the arts from kindergarten through
elementary school had higher test scores in science and writing than their peers with lower levels of
engagement in the arts.! Low SES students with arts-rich experiences also had higher GPAs than
peers who did not have arts-rich experiences (this was also true for students of high SES); they were
five times more likely to graduate high school, more likely to aspire to college and to attend
competitive colleges, and three times more likely to earn bachelor's degrees than students with less
arts engagement.®?

Along with comprehensive visual and performing arts integration throughout the curriculum, project-
based learning will be central to El Rio’s curriculum and occur at every grade level. Students will
engage all their senses in observing, experiencing, and engaging with the real-life, everyday world
that surrounds them through project-based learning. Project-based learning encourages deeper
student engagement, which has a positive effect on academic achievement as well as behavior.53
Studies have shown that students engaged in project-based learning generate more problem-solving
strategies;®* show higher levels of achievement on curriculum-aligned tests,5° standardized tests,56
and tests of collaboration and metacognitive skills (such as explaining evidence).6” These students
also showed a deeper understanding of content®® as well as improved reasoning and collaboration
skills®® and they reported that they felt more confident about being successful learners.”® Studies
show that the largest gains in moving from traditional learning methods to project-based methods
are among economically disadvantaged students.” In one study, a project-based curriculum

60 1bid

61 Catterall, James, Susan A. Dumais, and Gillian Hampden-Thompson (2012). The Arts and Achievement in At-Risk
Youth: Findings from Four Longitudinal Studies. National Endowment for the Arts. Research Report #55.

62 1bid

63 Gordon, P.R., Rogers, A.M., Comfort, M., Gavula, N., & McGee, B.P. (2001). “A taste of problem-based learning
increase achievement of urban minority middle-school students.” Educational Horizons, 79(4), 171-175.

64 Drake, K. N. & Long, D. (2009). “Rebecca's in the dark: A comparative study of problem-based learning and direct
instruction/experiential learning in two fourth-grade classrooms.” Journal of Elementary Science Education, 21(1), p
1-16.

65 Lynch, S., Kuipers, J., Pyke, C., & Szesze, M. (2005). “Examining the effects of a highly rated science curriculum
unit on diverse students: Results from a planning grant.” Journal of Research in Science Teaching, 42(8): 912-946.
66 Geier, R., Blumenfeld, P. C., Marx, R. W., Krajcik, J. S., Fishman, B., Soloway, E., & Clay-Chambers, J. (2008).
“Standardized test outcomes for students engaged in inquiry-based science curricula in the context of urban reform.”
Journal of Research in Science Teaching, 45(8), 922-939. Chang, C. (2001). “Comparing the impacts of problem-
based computer-assisted instruction and the direct-interactive teaching method on student science achievement.”
Journal of Science Education and Technology, 10(2):147-53.

67 Kolodner, J. L., Camp, P. J., Crismond, D., Fasse, B., Gray, J., Holbrook, J., Puntambekar, S., & Ryan, M. (2003).
“Problem-based learning meets case-based reasoning in the middle-school science classroom: Putting Learning by
Design into practice.” Journal of the Learning Sciences,12(4), 495- 547.

68 Kolodner, J. L., Camp, P. J., Crismond, D., Fasse, B., Gray, J., Holbrook, J., Puntambekar, S., & Ryan, M. (2003).
“Problem-based learning meets case-based reasoning in the middle-school science classroom: Putting Learning by
Design into practice.” Journal of the Learning Sciences,12(4), 495- 547. Gallagher, S. A., & Stepien, W. J. (1996).
“Content acquisition in problem-based learning: Depth versus breadth in American studies.” Journal for the Education
of the Gifted, 19(3), 257-275.

69 Wieseman, K. C., & Cadwell, D. (2005). “Local history and problem-based learning.” Social Studies and the Young
Learner, 18(1), 11-14.

70 Lju, M., Hsieh, P., Cho, Y. J., & Schallert, D. L. (2006). “Middle school students' self-efficacy, attitudes, and
achievement in a problem-based learning environment.” Journal of Interactive Learning Research. 17(3). 225-242.
71 Kolodner, J. L., Camp, P. J., Crismond, D., Fasse, B., Gray, J., Holbrook, J., Puntambekar, S., & Ryan, M. (2003).
“Problem-based learning meets case-based reasoning in the middle-school science classroom: Putting Learning by
Design into practice.” Journal of the Learning Sciences,12(4), 495- 547.
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practically erased the achievement gap between second graders of high and low socio-economic
backgrounds.”

Community Building

At El Rio, community building -- among students with their peers, with all stakeholders in the school
community (teachers, staff, parents, board members), and with the community surrounding the
school and world at large — will be another central focus of our curriculum and school activities. In
addition to strategies such as storytelling, arts integration and project-based learning, all of which
foster community building and student engagement in learning, we will use strategies such as
teacher looping, study of world languages, Council, parent engagement and service-learning to
foster community building. Research shows that Waldorf education is associated with greater
creativity”® and higher levels of critical thinking’* as well as increased potential for engagement as
citizens of the world.” Students attending Waldorf schools show more mature social and moral
impulses.” They have better social skills’”” and are less likely to bully their peers.’®

Teacher looping, in which the same teacher stays with students over multiple years, offers the
opportunity for both student and teacher to develop strong, meaningful relationships; for families to
feel comfortable with the teacher and form partnerships; for efficiency in terms of assessment and
planning; for understanding student needs, strengths, and areas for growth; the ability to truly
differentiate instruction for all learners based on data; and for effective classroom management
due to the strength of relationships built over time.” The Class Teacher provides leadership and
acts as guardian of the class. This gives the class continuity over several years of development and
builds a relationship between student and teacher that facilitates trust, understanding, and ethical
reasoning as well as the learning process.® Research has shown that there are strong advantages
for relationship-based learning models.8* According to Linda Darling-Hammond, a Stanford
University education professor and current President of the State Board of Education, “Meaningful
relationships and social and emotional learning are a crucial part of teaching the whole child.”®?
When there are situations in which the “looping” teacher/student relationship is not harmonious and

72 Halvorsen, A., Duke, N. K., Brugar, K. A., Block, M. K., Strachan, S. L., Berka, M. B., & Brown, J. M. (revised
2014). “Narrowing the achievement gap in second-grade social studies and content area literacy: The promise of a
project-based approach.” Theory and Research in Social Education, 40, 198-229.

73 Ogletree, E. (1971). “A cross-cultural examination of the creative thinking ability of public and private school pupils
in England, Scotland, and Germany.” Journal of Social Psychology, 83(2), p 301-302.

74 Gidley, J. (1998). “Prospective youth visions through imaginative education.” Futures, 30, 395-408.

5 Dahlin, B. (2010). “A state-independent education for citizenship? Comparing beliefs and values related to civic and
moral issues among students in Swedish mainstream and Steiner Waldorf schools.” Journal of Beliefs and Values,
31(2), 165-180. Oberman, I. (2008). “Waldorf education and its spread into the public sector: Research findings.”
ENCOUNTER: Education for Meaning and Social Justice, 21(2), 10-14.

76 Armon, J. (1997). “The Waldorf curriculum as a framework for moral education: One dimension of a fourfold
system.” Paper presented at the annual meeting of the American Educational Research Association (Chicago, IL,
March 24- 28). Dahlin, B. (2010). “A state-independent education for citizenship? Comparing beliefs and values
related to civic and moral issues among students in Swedish mainstream and Steiner Waldorf schools.” Journal of
Beliefs and Values, 31(2), 165-180. Rivers, I., & Soutter. A. (1996). “Bullying and the Steiner school ethos.” School
Psychology International, 17, 359-77.

7 Payne, K. J., River-Bento, B., & Skillings, A. (2002). “Initial report of the Waldorf ADHD Research project.”
Research Bulletin, 7(1) The Research Institute for Waldorf Education.

8 Rivers, ., & Soutter. A. (1996). “Bullying and the Steiner school ethos.” School Psychology International, 17, 359—
7.

79 (1997). Looping: Supporting Student Relationships Through Long Term Relationships. Northeast and Islands
Regional and Educational Laboratory at Brown University.

80 Bulau, R. J. (2007). Looping and its impact on student connectedness (Doctoral dissertation, Walden University).
81 Marzano, R. (1992). A Different Kind of Classroom: Teaching with Dimensions of Learning.

82 The Collaborative Classroom: An Interview with Linda Darling-Hammond, The Stanford University education
professor says social and emotional learning is a crucial part of teaching the whole child. 2008.
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learning outcomes are being affected for the student or class, the Educational Director will provide
guidance and support for the Class Teacher to find alternate means of connecting with the student,
the model and goal being that any long-term relationship requires work, negotiation and
collaboration. Using an MTSS approach, the Educational Director will establish tiered strategies to
provide the appropriate level of intervention needed and ensure the teacher is supported in resolving
the situation. The teacher will also be supported by grade level and faculty colleagues in devising
additional strategies and there will be regular check-ins to assess and monitor progress. If in the rare
circumstance, irreconcilable differences are discovered at the Tier 3 level, then when possible, the
opportunity to transfer to the other class at that grade level (when available) could be considered,
with a final decision on placement made by the Educational Director.

Stemming from the indigenous practice of speaking and listening from the heart, all grades classes
participate in the powerful social-emotional learning strategy and community building activity called
Council that promotes an environment of trust, respect, and understanding both in the classroom
and at school.8 Many schools today, including throughout LAUSD, use Council as an effective
conflict resolution and social-emotional development tool in the school day.

The study of world languages (Spanish and Mandarin) and cultures, allows for students to connect
with their heritage languages, in many cases, and offers rich opportunities for cross-cultural
connections, classroom partnerships, and cultural exchanges. The study of two world languages is
in alignment with UNESCO'’s global education goals for multilingual education, which includes the
study of three languages (the mother tongue, a national or regional language, and a world language)
in school to promote cultural diversity and global understanding.8

Parent engagement in their children’s learning is another critical aspect of community building.
When parents feel like stakeholders in the school community, learning is enhanced for their children.
Toward that end, parents are considered the heart of the school, and are invited to participate in all
aspects of their children’s education with weekend and evening workshops in activities such as
knitting that will help parents learn new skills alongside their children. Parents also will be invited
(but never required) to volunteer with the school, helping plan frequent cultural and seasonable
celebrations and festivals, and to bring and share activities, demonstrations, and stories from their
culture and heritage with the school community. Parents also will be invited to help facilitate class-
based service projects that will help build a spirit of togetherness and community, fostering
cooperation, trust-building and problem-solving.8®> Parents will be informed in the Parent-Student
Handbook and at orientations and meetings with El Rio’s leaders that, as required by Education
Code 47605(n), volunteering is not a requirement for acceptance to, or continued enrollment at, the
Charter School.

Outdoor Education

Outdoor education is a priority in Waldorf education, and especially in the extremely dense urban
environment of Northeast Los Angeles, getting outside into nature locally is key to avoid what
Richard Louv describes in terms of the harm to children caused by a marked decrease in exposure
to nature in our society.®® At El Rio it will be our intention to educate our students on the imperative
nature of preserving our planet and arm them with tools that will ensure mankind’s survival in a world
increasingly crowded with environmental catastrophes. This “ecological intelligence” begins by

83 Ways of Council. Council in Schools. Accessed from http://waysofcouncil.net/council-in-schools/.
84 http://www.unesco.org/new/en/unesco-liaison-office-in-new-york/about-this-office/single-
view/news/multilingual_education_key for_sustainable_development/

85 Wu, H. (2011). Social Impact of Volunteerism. Points of Light Institute.
http://www.pointsoflight.org/sites/default/files/site-content/files/social_impact_of_volunteerism_pdf.pdf
86 Last Child in the Woods: Saving our Children from Nature-Deficit Disorder.
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planting the seeds of reverence and respect for the natural world; children learn to see themselves
as a piece of a dynamic, living system that is impacted greatly by their actions.8” As they become
more aware of the “ecology of life,” they learn that thinking sustainably is more than just recycling or
reducing consumption of fossil fuels but must begin to touch everything we do, both individually and
societally.®8

Based on Goethe’s phenomenology of nature, a phenomenological approach to science is one that
uses careful observation as its foundation and takes a qualitative approach to research and
experimentation as a starting point. This 200-year-old concept is directly aligned with new Next
Generation Science Standards (NGSS), which emphasize hands-on engagement in inquiry and
problem-solving. Students study the world around them through the lens of what they can actually
observe and experience. Sensory impressions are the basis for all empirical knowledge. Every
concept we form, in science or in any other field, starts from these sense impressions. In a
phenomenological approach to science, students are given an opportunity to experience a
phenomenon, and then to try and connect their experience to laws or relationships. Whereas in a
traditional science setting, students are given the laws and relationships, then guided through a
proof of why they hold true, in a phenomenological approach thinking becomes active and there is
room to question deeply and make room for new insights. El Rio will align outdoor education
experiences with these strategies to foster student engagement in science and other subjects.

The school itself will be a model of whole-system sustainability, with a zero/low-waste policy,
gardens that supply food and compost green materials, renewable energy sources and greywater
recycling. Students will play an active role in maintaining these systems and innovating new
measures to lessen our impact. In addition, a robust outdoor education will nourish students’
relationship with the natural world as well as give them practical tools for navigating, preserving, and
enjoying it.

Studies show that spending time in nature and reducing screen time has a myriad of benefits: it
increases physical, emotional, and mental health;° supports children’s healthy intellectual,
emotional, social, spiritual, and physical development;*® and supports creativity, problem solving,
and cooperative play.®! Children who spend time in nature are better able to get along with others;?
they exhibit more self-discipline and self-control®® and less stress.®* In addition, children who spend
time gardening and growing their own food have been shown to eat more fruits and vegetables,*
demonstrate more knowledge of nutrition,% and are more likely to continue healthy eating habits

87 Doolittle, P. E. (1997). Vygotsky’s zone of proximal development as a theoretical foundation for cooperative
learning. Journal on Excellence in College Teaching, 8(1), 83-103.

88 Ecimovic, T. (2006). The Information Theory of Nature and Our Common Enemy. SEM Institute for Climate
Change. Access from: http://www.epf.um.si/fileadmin/user_upload/Knjiznica/The _Information_Theory of Nature.pdf.
89 (2017). “Why Kids Need to Spend Time in Nature.” Childmind. https://childmind.org/article/why-kids-need-to-spend-
time-in-nature/

9 Kellert, S. (2005). Building for Life: Designing and Understanding the Human-Nature Connection. Washington, DC:
Island press.

91 Dyment, JE and Bell, AC (2008). “Grounds for movement: green school grounds as sites for promoting physical
activity.” Health Educ Res. 23(6):952-62. Epub 2007 Oct 22.

92 Burdette, HL and Whitaker, R (2005). “Resurrecting free play in young children: looking beyond fitness and fatness
to attention, affiliation, and affect.” Arch Pediatr Adolesc Med. 2005 Jan;159(1):46-50.

98 Taylor, A., Kuo, F.E., and Sullivan, W.C. (2002). “Views of nature and self-discipline: Evidence from inner-city
children.” Journal of Environmental Psychology, Special Issue: Environment and Children, 22, 49-63.

9 Wells, N. and Evans, G. (2003). “Nearby Nature: A buffer of life stress among rural children.” Environment and
Behaviour. 35(3), 311-33.

9 Bell, A.C. & Dyment, J. (2008). “Grounds for health: the intersection of green school grounds and health-promoting
schools.” Environmental Education Research. 14:1, 77-90.

9% Waliczek, & Zajicek, (2006). “Effects of a Gardening Program on the Academic Progress of Third, Fourth, and Fifth
Grade Math and Science Students.” HortTechnology. April-June 2006 vol. 16 no. 2 262-264).
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throughout their lives.®” Nature-based experiential education is also associated with higher
motivation levels and significant gains in academic performance in social studies, science, language
arts, and math.%

Goals for Enabling Pupils to Become/Remain Self-Motivated, Competent,
and Lifelong Learners

“Waldorf schools encourage self-motivated learning.” — “Free Thinkers: The Next Steve
Jobs,” by Joshua Davis and Jason Kehe, WIRED, Nov. 2013.

We believe that ready access to deep education that is intentionally practiced by well-prepared and
devoted teachers results in the goal of meaningful learning for all children. We believe this education
that results in being a self-motivated, competent, and lifelong learner is a fundamental human right.
Linda Darling-Hammond, who in March 2019 became the president of California’s State Board of
Education, writes in her book, The Right to Learn: A Blueprint for Creating Schools that Work, “This
book asks how we can reinvent the system of U.S. public education so that it ensures a right to learn
for all of its students, who will enter a world in which a failure to learn is fast becoming an
insurmountable defeat.” At El Rio, as students master state content standards, our over-arching goal
is for students at El Rio to continuously develop their capacity for lifelong learning. El Rio’s goals for
developing lifelong learners will be grounded in a fundamental respect for children and childhood.
Recognizing that each child has an innate intelligence and creative capacity waiting to be cultivated,
we will strive to enliven the learning environment and present multiple pathways for success in order
for students to gain self-confidence, curiosity, and enthusiasm for learning. To ensure optimal
learning, El Rio will prioritize the preservation of childhood. El Rio will foster a healthy, cooperative,
and non-competitive environment distinguished by a love of learning. The preservation of childhood
encourages self-motivation by supporting a student’s autonomy in a developmentally appropriate
way.

In 2015, a Stanford University research team led by Dr. Darling-Hammond produced a report,
“Growing a Waldorf-Inspired Approach in a Public School District.” The research question was, can a
public school working out of a holistic learning theory establish a strong foundation for the long-term
success of its students? The Stanford Center for Opportunity Policy in Education (SCOPE) found the
Waldorf theory of learning in practice produced “ongoing benefits of curiosity, love of learning, and
commitment to improving the world.”®®

While our approach at El Rio will be child-centered, it will also be teacher-led, giving educators wide
latitude to bring their own passion and love of learning to their students. We will use educational
strategies in which both process and outcome are given equal weight; academic elements will be
presented within an artistic, hands-on, creative and imaginative context. This framework lays the
groundwork for students to become and remain self-motivated, competent, life-long learners. Our
curriculum will be based on learning strategies that describe what, when, and how things are taught,
all aligned with the cognitive, psychosocial, and kinesthetic phases of child development. El Rio will

97 Morris, J. and Zidenberg-Cherr, S. (2002). “Garden-Enhanced Nutrition Curriculum Improves Fourth-Grade School
Children’s Knowledge of Nutrition and Preference for Vegetables.” Journal of the American Dietetic Association. 10,
91-93.

98 Children in Nature Network article “Want Your Kids to Get Into Harvard? Tell ‘Em To Go Outside.” (2005). “Effects
of Outdoor Education Programs for Children in California.” American Institutes for Research.
http://www.seer.org/pages/research/AIROutdoorSchool2005.pdf

99 Friedlaender, D., Beckham, K., Zheng, X., & Darling-Hammond, L. (2015). Growing a Waldorf-Inspired Approach in
a Public School District. Stanford, CA: Stanford Center for Opportunity Policy in Education, pp 6.
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measure/assess that our students’ capacity for learning has increased through a variety of
benchmark assessments to ensure students on track to achieve the relevant learning outcomes.

The overarching goal of El Rio’s holistic learning theory for enabling pupils to become and remain
self-motivated, competent, and life-long learners is for students to learn to be somebody —to form
a resilient identity and learn how to co-create with reality rather than being passive bystanders in
their life and the world’s future. This goal will be realized through El Rio’s cadre of expert teachers
who will collegially and continuously develop their practice together as an art, a craft and a science.
We believe that teachers as lifelong learners stoke a desire for lifelong learning in their students.
The holistic learning goals for El Rio students are to grow the abilities and dispositions of life-long
learning so that our students will become healthy participants in their families and cities, and
constructive doers in life and work. More specifically:

e Our goal for El Rio students is that they never outgrow their childhood disposition for
curiosity, play, and wondering why. By learning all core subjects through interactive,
participatory, constructive and questioning approaches, students will acquire the disposition
and ability to remain curious life-long learners.

e Our goal for El Rio students is to be able to draw on creativity and resilience in all of life’s
complexity. By learning all core subjects through art, poetry, music, myth and theater,
students will acquire the disposition and ability to ‘be comfortable with uncertainty’, engage
their imagination, and grow their capacity for innovation.

e Our goal for El Rio students is to develop cognitive strength. By learning about ecological
processes, science and math through first-hand, in-real-life phenomenological experience
with and in nature students will learn to apply systemic logic to their thought processes,
behavioral decisions, and to their actions and creations in today’s STEAM-oriented and
globally-aware world.

e Our goal for El Rio students is to have a sense of worth, belonging, and character.
Through a developmental curriculum that respects childhood’s universal learning clock,
learning is attuned to the learner’s age and stage and is more easily further differentiated
and personalized to the needs of each child. By “looping” with their teacher and class over
successive years, students, with their families, become practiced in co-creating an inclusive,
practical, and participatory social ecosystem. In a whole class participation culture, students
will experience themselves as seen, heard, understood and unconditionally accepted and
loved. Students will grow in their ability and disposition to see, hear, understand and
unconditionally accept and love others in turn. By treating students ethically and being
mindful, teachers will be able to realize the greatest possible differentiated and personalized
achievement for every student every day.

El Rio will know these goals are being met through the teacher and school leader observations,
stakeholder surveys, behavioral and school climate data and more to track the following measures:
e The students are actively engaged in learning, ask questions in class, persevere through
challenges, and create expressive and original art and writing
e There are few discipline problems, students do not bully one another, and engage in quality,
cooperative play during recess
e Students like to come to school
e Students respect the diversity of their peers and feel a sense of belonging.
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Requirements of Education Code § 47605(b)(5)(A)(ii)

EL RIO COMMUNITY SCHOOL LCFF STATE PRIORITIES

GOAL #1
Related State Priorities:

El Rio will ensure optimal conditions for learning, by means of access to 1 04 a7
expanding opportunities for all student groups through an arts-infused 2 o5 o8
project-based learning environment with qualified and appropriately 03 06
credentialed teachers, full implementation of state standards, and a safe,
clean and welcoming school facilities. Local Priorities:

O

O:

—_— |

Specific Annual Actions to Achieve Goal

Priority 1 — (Basic Services)

Outcome 1: Degree to which teachers are appropriately assigned pursuant to Education Code section
44258.9 and fully credentialed in the subject areas and for the pupils they are teaching.

- Hire, supervise, evaluate and retain qualified teaching staff.

- Ensure verification of proper credentials and DOJ clearance prior to start of employment.

- Actively recruit diverse teachers and staff that reflect student demographics.

Outcome 2: Pupils will have access to standards-aligned instructional materials pursuant to Education
Code section 60119.

- Provide appropriate, enlivening, standards-aligned instructional materials.

- Maintain an annual inventory of instructional materials and respective purchase of materials.

- Annual review to ensure adequate budget for instructional materials is in place, including materials for
students with special needs: EL, SpEd and other learning challenges.

Outcome 3: School facilities are maintained in good repair pursuant to Education Code section 172002(d).
- Facilities will be maintained and cleaned by custodial staff.

- Conduct annual and monthly facility inspections to screen for safety hazards.

- Utilize Site Inspection Lists and provide daily general and spot checks by custodial staff.

Priority 2 — (State Standards)

Outcome 1: Implementation of effective and inspiring instruction on CCSS for all pupils, including English
learners.

- Participate in ongoing professional development on creative and effective implementation of CCSS in
ELA and Math.

- Provide creative and effective CCSS-aligned ELA and math instruction for all students including all
subgroups.

- Provide professional development to teachers in collecting and examining CAASPP and other state and
internal assessment scores and regularly review progress to implement data-driven decision-making.
—__._,,——————
Expected Annual Measurable Outcomes

Priority 1; Outcome 1: All teachers will be properly certificated and assigned.
Metric/Method for Measuring: Documentation of required credentials (as per CCTC) maintained and
current for each teacher.

APPLICABLE Baseline 2020- 2021- 2022- 2023- 2024-
STUDENT GROUPS 2021 2022 2023 2024 2025
All Students (Schoolwide) N/A 100% 100% 100% 100% 100%
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Priority 1; Outcome 2: All students (including all statistically significant subgroups) will have access to
appropriate, enlivening, standards-aligned materials and additional instructional materials.
Metric/Method for Measuring: % of all students who will have sufficient access to enlivening standards-
aligned materials and other instructional materials

APPLICABLE Baseline | 2020- | 2021- | 2022- | 2023- | 2024-
STUDENT GROUPS 2021 | 2022 | 2023 | 2024 | 2025
All Students (Schoolwide) N/A  100%  100% = 100% = 100%  100%

compliance/good standing.

Priority 1; Outcome 3: Facilities will be maintained and cleaned by custodial staff and include daily spot
checks and Site Inspection Lists, pursuant to Education Code section 17002(d).
Metric/Method for Measuring: % of Items on the Site Inspection Lists and daily spot checks that are in

APPLICABLE Baseline 2020- 2021- 2022- 2023- 2024-
STUDENT GROUPS 2021 2022 2023 2024 2025
All Students (Schoolwide) N/A >90% @ >90% >90% >90% | >90%

pupils, including English learners.

Metric/Method for Measuring: % of students creative and effective CCSS-aligned ELA and math
instruction using integrated and designated ELD instructional strategies to all students, including ELs.

Priority 2; Outcome 1: Ensure the implementation of effective and inspiring instruction on CCSS for all

APPLICABLE Baseli 2020- | 2021- 2022- 2023- 2024-
STUDENT GROUPS aseline | 2021 | 2022 2023 2024 | 2025
All Students (Schoolwide and all Significant N/A 100% 100% 100% 100% 100%
Subgroups)
GOAL #2
Related State
Priorities:
01 4 7
Provide a developmental, differentiated education to each student through Waldorf |12 15 8
methods of arts-integrated and project-based learning and support each student's |3 [16

mastery of grade level content standards and the school’s learning objectives Local Priorities:

:
O:

[ ————————
Specific Annual Actions to Achieve Goal

Priority 4- (Pupil Achievement)
Priority 4; Outcome 1: Performance on standardized tests and overall schoolwide assessments such as
the state dashboard.
- Provide highly qualified instructional personnel and Resource Specialists to implement high-quality
instruction with continuous monitoring by the Educational Director.
- Provide highly qualified comprehensive professional development to support student achievement.
- Analyze CAASPP scores and internal measures and evaluations throughout the school year to review
progress towards annual targets.
Priority 4; Outcome 2: Share of English Learners that become English proficient.
- See above; plus implement the LAUSD English Learner Master Plan.
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- Provide qualified teachers with appropriate EL authorization who will continuously monitor instruction
and achievement of ELs.
- Identify ELs by proficiency level, ensure ELD instruction is standards-aligned, and monitor student
progress in program implementation.
-Provide professional development related to EL support, including ELPAC training and re-designation
criteria.
-Ensure re-designated ELs will continue to be supported via MTSS including support for struggling
readers.

Priority 4; Outcome 3: English Learner reclassification rate
- Same as Priority 4 Outcome 2 above plus:
- Budget will be reviewed annually to ensure adequate budget for appropriate EL instructional materials is
in place.
- Add additional supports for our EL students through exam preparation, differentiation, teacher coaching,
and additional tutoring to meet EL student instructional needs.

Priority 7 — (Course Access)
Outcome 1: Provide access to all required subjects as well as to our specialized curricular elements
(handwork, music, Council, Living Classroom, World Languages, etc.) as outlined in our charter for all
students, including all student subgroups.
- Provide well-qualified and experienced teachers that loop with students over multiple years and
continuously differentiate techniques to ensure full access to a broad curriculum for all students, including
all student subgroups.
- Provide resources, time and materials for all students including all student subgroups, to engage in and
arts-rich, project-based engaging learning environment with outdoor learning.

Priority 8 — (Other Pupil Outcomes)
Outcome 1: Provide students, including significant subgroups, with an array of learning experiences that
engage the whole child: head, heart, and hands, as described in the school’s charter. Specific courses

starting in 1% grade and continuing through 8" grade include Handwork, Woodwork, World Language,
Movement, and Music. Experiences and instruction in Visual Arts, Music, Performing Arts, Social Emotional
Learning, Leadership, Digital Literacy and Citizenship, and Gross and Fine Motor Integration are brought
daily by class teachers.

—ePA ST ——
Expected Annual Measurable Outcomes

Priority 4; Outcome 1: Students, including all significant subgroups, will meet or exceed targets for growth
once set by the State (or by the Board of Directors in the annual LCAP process) on the CAASPP (and CAA
for students with special needs) in the areas of ELA and Mathematics.

Method for Measuring: Internal benchmark assessments, classroom assessments, and SBAC results.

APPLICABLE .
STUDENT GROUPS Baseline [ 2020-2021| 2021-2022 2022-2023 | 2023-2024 | 2024-2025
N/A Establish  School-wide  School-wide | School-wide @ School-wide
baseline and all and all and all and all
with first  significant significant significant significant
CAASPP subgroups will ; subgroups subgroups  subgroups
All Students (Schoolwide testing. meet or will meetor  will meet or  will meet or
and all Significant exceed targets | exceed exceed exceed
Subgroups) for growth on  targets for targets for | targets for
the CAASPP | growth on the | growth on growth on
in ELA and CAASPP in the the CAASPP
Math. ELA and CAASPP in in ELA and
Math. Math.
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ELA and
Math.

Priority 4; Outcome 2: EL students will advance at least one level on the ELPAC each year.
Method for Measuring: ELPAC results.

APPLICABLE .
STUDENT GROUPS Baseline [2020-2021 | 2021-2022 2022-2023 | 2023-2024 | 2024-2025
N/A Establish  Percentage of  Percentage Percentage | Percentage
baseline.  students who  of students of students | of students
achieve one  who who achieve  who achieve
level of growth ' achieve one level of | one level of
on the ELPAC one level of growth on growth on
English Learners each year will  growth on the ELPAC = the ELPAC
meet or the ELPAC each year each year
exceed District  each year will meet or = will meet or
rate. will meet or exceed exceed
exceed District rate. | District rate.
District
rate.

Priority 4; Outcome 3: EL students will achieve similar or higher

rate of reclassification as compared to the

District.
Method for Measuring: Reclassification rates for LAUSD and El Rio Community School.
APPLICABLE )
STUDENT GROUPS Baseline | 2020-2021 | 2021-2022 2022-2023 2023-2024 | 2024-2025
N/A Establish : Percentage of i Percentage @ Percentage :Percentage
Baseline. students who of students of students | of students
are who are who are who are
reclassified reclassified reclassified reclassified
Endll each year will ' each year each year each year
nglish Learners : . :
meet or will meet or will meet or  will meet or
exceed exceed exceed exceed
Resident Resident Resident Resident
Schools’ rate. | Schools’ Schools’ Schools’
rate. rate. rate.

Priority 7; Outcome 1: All students, including all student subgroups, will have access to all required core
content (ELA, Math, Science and Social Science/History) as well as to our specialized curricular elements as

outlined in our charter.

Method for Measuring: % of access to all available programs and services outlined in charter petition.

APPLICABLE .
STUDENT GROUPS Baseline [2020-2021 | 2021-2022 2022-2023 | 2023-2024 | 2024-2025
All Students (Schoolwide N/A 100% 100% 100% 100% 100%
and all Significant
Subgroups)
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GOAL #3
Related State Priorities:
Foster student, teachers/staff, parent, and community engagement in school life | O 1 04 a7
and achieve high rates of stakeholder satisfaction through a positive school 02 5 o8
climate and culture. 3 6

Local Priorities:
O:

O:
e ———— e ——————

Specific Annual Actions to Achieve Goal

Priority 3 — (Parental Involvement)
Outcome 1: Efforts to seek parent engagement and input in decision-making.
- Engage parents in a series of relevant and interesting workshops related to their child’s success.
- Maintain a school website in English and Spanish as a communication tool for the community.
- Offer a monthly newsletter in hardcopy, available in both English and Spanish, to communicate critical
information for parents and families which will supplement the website content.
Priority 5 — (Pupil Engagement)
Outcome 1: School attendance rates and chronic absenteeism
- Parent outreach and communications will stress the importance of attendance and arriving at school on
time each day.
- Office staff and faculty will help ensure strong attendance and decrease habitual truants through home
calls and/or visits, meetings with students and families, and culturally-responsive reinforcement.
Outcome 2: Middle school dropout rates
Track grades, credit completion and individual student crises/challenges outside school walls to ensure any
middle grade students at risk of failure/dropout are identified and provided with appropriate academic and/or
psycho-social support.

Priority 6 — (School Climate)
Outcome 1: Pupil suspension rates
- Establish classroom management procedures, foster positive relationships, and actively create an
atmosphere of trust, respect, and high expectations.
- Provide training and professional development for administration, teachers, and all support staff in our
positive school-wide behavior program including social-emotional learning and Council programs.
Outcome 2: Pupil expulsion rates
- Establish classroom management procedures, foster positive relationships, and actively create an
atmosphere of trust, respect, and high expectations.
- Provide training and professional development for administration, teachers, and all support staff in our
positive school-wide behavior program including social-emotional learning and Council programs.
Outcome 3: Establish local measures including surveys of pupils, parents and teachers on the sense of
safety and school connectedness.
- Implement annual school experience surveys to assess stakeholder satisfaction.
_.,_—_—_—mm m —————
Expected Annual Measurable Outcomes

Priority 3; Outcome 1: Encourage parents to attend at least 2 events each year —specific goal to be set in
annual LCAP.
Method for Measuring: Number of parents attending 2+ events annually.

APPLICABLE .
STUDENT GROUPS Baseline | 2020-2021 | 2021-2022 2022-2023 2023-2024 | 2024-2025
All Students (Schoolwide N/A Establish Increase Increase parent | Increase parent | Increase
and all Significant Baseline. | parent participation participation parent
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Subgroups)

participation
rate annually
(targeted at 2-
3% annually).

rate annually
(targeted at 2-
3% annually).

rate annually
(targeted at 2-
3% annually).

participati
on rate
annually
(targeted
at 2-3%
annually).

Priority 3; Outcome 2: Establish a Title 1 Parent Advisory Council to provide input to the Co-Directors on
school programs and operations that will be promoted and supported to be fully operational and self-

sustaining.
Method for Measuring: Analysis of attendance utilizing sign-in sheets, consistent membership.
APPLICABLE .
STUDENT GROUPS Baseline | 2020-2021 | 2021-2022 2022-2023 2023-2024 | 2024-2025
All Students (Schoolwide N/A 100% 100% 100% 100% 100%
and all Significant
Subgroups)
Priority 5; Outcome 1: Maintain a high attendance rate and low rate of chronically absent students.
Method for Measuring: Attendance records and chronic absenteeism monitoring.
APPLICABLE )
STUDENT GROUPS Baseline | 2020-2021 | 2021-2022 2022-2023 2023-2024 | 2024-2025
N/A Establish Maintain high : Maintain high Maintain high | Maintain
Baseline. attendance attendance rate : attendance rate | high
rate (>95%) or : (>95%) or (>95%) or attendanc
increase increase increase e rate
annually as annually as annually as (>95%) or
needed,; needed,; needed,; increase
Maintain low Maintain low Maintain low annually
chronic chronic chronic as
absenteeism  absenteeism or  absenteeism or i needed,;
All Students (Schoolwide or decrease decrease decrease Maintain
and all Sianificant annually as annually as annually as low
Subarou gs) needed needed needed chronic
group (estimated (estimated (estimated absenteei
target of 1-2% target of 1-2%  target of 1-2%  sm or
annually). annually). annually). decrease
annually
as needed
(estimated
target of
1-2%
annually).
Priority 5; Outcome 2: Maintain low middle school dropout rates
Method for Measuring:__dropout rates
STUDEQ_';%"?C(?L?PLSE Baseline 2020-2021 2021-2022  2022-2023 2023-2024 2024-2025
N/A N/A N/A N/A Establish Maintain
All Students (Schoolwide Baseline (est. low middle
and all Significant <1%) with first school
Subgroups) cohort of middle : dropout
grades rate (est.
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students. <1%)
Priority 6; Outcome 1: Maintain a low suspension rate that is < 1%
Method for Measuring: % of student suspensions.
APPLICABLE .
STUDENT GROUPS Baseline | 2020-2021| 2021-2022 2022-2023 2023-2024 |2024-2025
All Students (Schoolwide N/A Establish <1% <1% <1% <1%
and all Significant baseline.
Subgroups)
Priority 6; Outcome 2: Maintain a low expulsion rate that is £.05%.
Method for Measuring: % of student suspensions.
APPLICABLE .
STUDENT GROUPS Baseline | 2020-2021| 2021-2022 2022-2023 2023-2024 |2024-2025
All Students (Schoolwide N/A Establish <.05% <.05% <.05% <.05%
and all Significant Baseline.
Subgroups)

Curricular and Instructional Design

El Rio’s instructional design will be aligned with the core principles of Public Waldorf Education, the
CCSS/NGSS and Frameworks for Instructional Design, and will be delivered through four core
approaches of our model described above: Whole Child Development; Arts-Integrated, Project-
Based Learning; Community Building and Outdoor Education. The ways in which these research-
based, standards-aligned philosophies will meet the needs of our student population in Highland
Park are detailed here.

Whole Child Development

El Rio’s whole child approach will ensure that each student is healthy, safe, engaged, supported and
challenged. Within this core instructional strategy, the whole child approach will be achieved through
the implementation of the following key components:

¢ The Main Lesson

e Storytelling and Narrative

e Social/Emotional Learning

¢ Developmental Approach to Use of Media/Technology
¢ Authentic/Narrative Assessment

The Main Lesson: In grades 1-8, each day will be centered around the Main Lesson: two-hour
blocks of concentrated instruction aligned to the CCSS/NGSS and other state standards, offering
developmentally appropriate, in-depth learning.°® Each day’s Main Lesson focus on Mondays
through Thursdays will alternate between English Language Arts/Social Science (Humanities) and
Math/Science on alternating days. Fridays’ Main Lesson content will be incorporated into Outdoor
Learning or our “Living Classroom” (see below). The Main Lesson will be scheduled in 3-4 week unit
blocks of interdisciplinary, thematic study that focus on mastery of core content. interwoven with the
arts, hands-on projects and storytelling. A Main Lesson block will be designed to provide multiple
entry points for student mastery of core content, integrating mental math and practice, music,
movement and hands-on activities that engage the senses, along with student-created textbooks,

100 Foer, J. (2011). Moonwalking with Einstein: The Art and Science of Remembering Everything. Penguin Press,
2011.
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which artistically and creatively capture their lesson content through drawings and other artistic
media along with written narratives and other visual content.

In the lower grades (1-5), Main Lesson will be presented at the beginning of the day, when the
students are most alert and receptive to learning; at the middle school level (6-8), Main Lesson will
begin in the later morning, when research has shown that adolescent brains are finally awake.1°t A
successful Main Lesson connects with the student through “head, heart, and hands,”'%? cultivating
clear, independent thinking, an emotional connection to the work and the larger world, and
motivation to take action to achieve goals and make meaningful contributions.

Each Main Lesson follows a two-day rhythm: new skills introduced on day one and then “slept on” and
recapitulated in day two to ensure maximum sensory processing and deep learning. This
“‘New/Do/Review” model unfolds in the following way:

e The morning begins with opening skill-building activities in literacy and numeracy, often
incorporating movement and designed to inspire and enliven the students. These can
include playing the flute, singing, reciting poetry and verses, and participating in guided
movement activities that help students cross their midlines.

o Review of previous day’s material begins with students recapitulating the previous day’s
story, concept, or experiment, with minimal but conscious guidance from the teacher. In
Classroom Instruction that Works, Dr. Robert Marzano established that summarization and
effective questioning boosts student achievement more than nearly any other known
teaching strategy. Additionally, research in cognitive psychology has found that long-term
memory is greatly improved if students process material in a deep and meaningful way, such
as occurs during sleep. Self-generated elaboration (as happens when a child retells or
summarizes information) leads to better recall than mere study of material, as it establishes a
long-term memory trace. In this way, the content becomes “possessed” and “reconstructed”
in new ways by the students.

e The second phase of the lesson begins with the teacher introducing a New concept, story,
or experiment. In a history block, this might be a story from an original text or the biography
of a key figure. In a mathematics block, this might be a new concept around the study of
fractions in 4" grade or geometry in 6" grade. This information is delivered orally by the
teacher, enhanced with realia and/or artistic expression such a chalkboard drawing or
watercolor painting. The teacher will guide students through specific learning activities,
teaching from the whole-to-part, which typically starts with concrete and familiar examples
and moves from there into more abstract concepts. Ideas will be presented within a broader
context, first using narrative, pictures through chalkboard drawings, and an experiential,
hands on approach and broken down into smaller digestible pieces. This will allow students
to eventually creatively reconstruct ideas, concepts, and theories. At El Rio, we believe
students are able to relate better, and ultimately learn better, if they are taught to first
deconstruct something rather than given many random pieces and then expected to
construct a narrative, creation, idea, or theorem.

e The final stage of the lesson allows students to do meaningful work integrating new
material. Students create work in their Main Lesson book about the story, concept,
experiment, or other “New” content, work that includes a key visual image from the story as
well as a class-composed text from the story. In early grades, the writing process is modeled

101 Dunn, R., and K. Dunn. (1993). Teaching Secondary Students Through Their Individual Learning Styles: Practical
Approaches for Grades 7-12. Boston: Allyn and Bacon.

102 Bright Water Waldorf School. Educating the Whole Child: The Head, the Heart, and the Hands. Accessed from
https://www.brightwaterwaldorf.org/pedagogyeducational-methods-and-philosophies/educating-the-whole-child-the-
head-the-heart-and-the-hands/.
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for the entire group by the teacher while incorporating student input. In upper grades
students compose their own texts. The teacher will also include grammar, spelling, and
punctuation lessons throughout this process. An example of a first-grade story is a fairytale:
a lengthy, detailed and magical portrayal of characters in an imaginative setting that allows
the children to create rich visual images in their minds. An example of a 6" grade story is an
excerpt from the autobiography of Frederick Douglass, which the students would summarize
in their own words. Finally, the students will be instructed to carefully put away their
materials and clear their desks as they move figuratively inward to listen to the next segment
of the teacher-delivered story. These stories are specific to the child’s age and are
drawn from the curriculum. In fourth grade, the flow of the Main Lesson would be similar to
that in first, but the activities reflect the growing abilities of the students.
Using our unigue Main Lesson Book methodology, each student will produce a tangible body of work
for every block of study. What begins as a blank canvas becomes an individual record of
experiences, observations and gained knowledge, along with hand-drawn illustrations and often
poetry. As a portfolio of work, Main Lesson Books reflect key understandings and skills students
have learned, while also displaying their inspiration. Multidimensional, complex and thoughtful, the
book shows the child’s day-to-day ups and downs as well as their finished work, illustrating the
learning process in authentic ways. Students will benefit from producing a finished product that is a
personal accomplishment and valuable record of their learning. In some blocks, hands-on projects
in addition to Main Lesson Books will be created, either individually or by the entire class. These
long-term projects, such as a structure for a 3" grade house-building block, or a model of Leonardo’s
flying machine for a 7" grade block on the Renaissance, build students’ creativity, problem-solving,
and collaborative skills.

Because the population of Highland Park includes a high percentage of students classified as
English Learners, El Rio will be committed to ensuring that the methodology informing our instruction
is mindful of the particular needs of this subgroup.'®® In comparing five markers of successful best
practices for instructing English Learners and Speakers of Non-Standard English in the Main
Lesson, these best practices are in fact inherent to the teaching strategies required by the Main
Lesson. The Main Lesson will incorporate the use of realia, hands-on demonstrations of concepts,
explicit vocabulary instruction, artistic and kinesthetic presentations of content that incorporate the
multiple modalities of song, movement, and the visual arts, as well as the consistent presence and
loving authority of the class teacher in order to lower the affective filter.1% These key components of
Main Lesson, first indicated by Rudolf Steiner and currently used by Waldorf teachers in schools
around the world, are, not coincidentally, the very factors that are consistently cited as best practices
for the instruction of English Learners.1%°

Recognizing that there are multiple pathways to learning and each child has their own strengths, El
Rio will offer a frequent rotation of activities that matches children’s natural rhythms and balances
cognitive, emotional/social and active learning. Inbreath and outbreath are terms used to describe
the careful planning that goes into alternating between periods of concentrated cognitive activities
and physical/kinesthetic activities to allow for healthy balance.1% This can be seen within the Main
Lesson as well as in how the day will be scheduled with special subject classes.

103 we note that our Co-Founder, Katie Sobczak Chau, wrote her Master’s thesis on meeting the needs of English
Learners through Waldorf Education and has a BCLAD as well as experience in working with English Learners.

104 Sophia Institute. Waldorf/Steiner Main Lessons and Main Lesson Blocks. Accessed from
https://www.sophiainstitute.us/wcmainlesson.htmil.

105 Calderdn, M., Slavin, R., & Sanchez, M. (2011). Effective instruction for English learners. The Future of Children,
103-127.

106 Nicol, J & Taplin, J. Understanding the Steiner Waldorf Approach: Early Years Education in Practice. Routledge,
2017. pg. 83

El Rio Community School Charter Petition 44


https://www.sophiainstitute.us/wcmainlesson.html

EL RIO\L

Community School

Storytelling and Narrative: As the world grows smaller and we grow more diverse as a society, it is
imperative that children develop the ability to listen to others’ stories, know their own, and be able to
relate the two. At El Rio, narrative will give a conceptual framework to orient students and give them
a sense of themselves in a place and time. Essential listening and speaking skills (emphasized in
the CCSS for ELA/ELD) will be built from the very beginning, as teachers will tell their students
stories in their own words: folktales and fables in the younger grades and biographies or history with
middle schoolers. The use of storytelling is profoundly engaging for students of all ages. A 2010
study in the Proceedings of the National Academy of Sciences showed that the brain activity of
speakers and listeners “syncs up” in conversation; by using compelling narrative, teachers are able
to reach students both emotionally and biochemically.1°” Beyond the development of linguistic,
speaking and listening skills, students build empathy by identifying with characters in stories.
Teachers will also use story as a classroom management tool, allowing for calm and quiet reflection
while listening, and bringing in inspirational or provocative ideas that will take the place of overt
lecturing or moralizing.

Narrative will also frame the social science/history curriculum in the early grades as the children will
learn from a wide range of sources. Folk and fairy tales, fables and parables, myths, legends and
literature all aligned to grade-level social science/history standards and the ELA/ELD standards will
be introduced to give conceptual pictures of how people have told and passed on their histories in
the past, before moving on to recorded history and historical fact using primary source materials.
Oral storytelling is key, particularly in the early grades, and will offer students the chance to use their
imaginations to make their own mental pictures as they visualize the stories in their minds. Later,
biography and autobiography will be used to situate larger historical moments within a relatable,
human context and strengthen student identification with changemakers of the past. Along with
listening, the narrative framework will allow children to build communication skills by giving feedback,
exchanging perspectives, and debating what they have heard. Children who engaged in storytelling
and story reading in class and at home had increased scores in creativity, literacy tests and problem
solving when compared to children who did not engage in such activities.'%®

Social-Emotional Learning: The entire curriculum at El Rio Community School will be centered
upon the developmental milestones of each age and stage of childhood, mirroring and directing our
instruction to meet the needs of each life stage. Social and emotional development will be imbedded
into each day. Much research has been done about the importance of social emotional learning on
children’s overall health and their academic performance. Specifically, CASEL, the Collaborative for
Academic, Social, and Emotional Learning, is an organization whose mission is to help make
evidence-based social and emotional learning (SEL) an integral part of education from preschool
through high school. (casel.org) CASEL has identified five interrelated sets of cognitive, affective and
behavioral competencies. The definitions of these five competency clusters for students are:

o Self-awareness: The ability to accurately recognize one’s emotions and thoughts and their
influence on behavior. This includes accurately assessing one’s strengths and limitations and
possessing a well-grounded sense of confidence and optimism.

e Self-management: The ability to regulate one’s emotions, thoughts, and behaviors
effectively in different situations. This includes managing stress, controlling impulses,
motivating oneself, and setting and working toward achieving personal and academic goals.

e Social awareness: The ability to take the perspective of and empathize with others from
diverse backgrounds and cultures, to understand social and ethical norms for behavior, and
to recognize family, school, and community resources and supports.

107 “Speaker—listener neural coupling underlies successful communication” Greg J. Stephens, Lauren J. Silbert, Uri
Hasson. Proceedings of the National Academy of Sciences Jul 2010, 201008662; DOI:10.1073/pnas.1008662107
108 peters, S. J. (1993). Where have all the children gone?: Storyreading in kindergarten and pre-kindergarten
classes. Early Child Development and Care, 88, 1-15
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o Relationship skills: The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating clearly,
listening actively, cooperating, resisting inappropriate social pressure, negotiating conflict
constructively, and seeking and offering help when needed.

o Responsible decision making: The ability to make constructive and respectful choices
about personal behavior and social interactions based on consideration of ethical standards,
safety concerns, social norms, the realistic evaluation of consequences of various actions,
and the well-being of self and others.

(casel.org)

These five competencies will be carefully observed by the teachers over the course of a child’s time
at El Rio. During Main Lesson and practice periods, class teachers will deliberately and carefully
observe their students and take note of both areas of strength and areas for growth in the social
emotional realm, and then use these observations to shape Council sessions and the
Compassionate Campus program. Having common language to discuss social emotional
competencies aids teachers’ practice of observation as well as conversations with parents, and with
students when they are older. Part of what makes the school’s ability to help students grow in the
social emotional realm is our practice of looping whereby teachers stay with a class for multiple
years (see below).

In grades 5-8, the Life Skills Program will explore the innate mysteries of individuality, as well as,
nurturing the interpersonal connections that make us human. In accordance with the Health
Framework for California Public Schools and The California Healthy Youth Act, Education Code (EC)
sections 51930-51939, El Rio will have a collaborative, comprehensive program to teach health,
nutrition, and life skills education. The curriculum will focus on the developmental tasks of early
adolescence, health education, nutrition, and life skills education.

Students in 5th - 8th grade will participate in process-oriented coursework that will explore issues of
self-esteem, self-awareness, and appreciation of others. Individuation tasks in the formation of
identity, cognitive skills such as perspective taking, and skills necessary for making good choices
regarding health, sexuality, and nutrition will be examined. During the years between 5th and 8th
grade, students will study Human Development and Sexuality, with an age-appropriate emphasis on
puberty and the physical, emotional and social changes of adolescence. When human reproductive
organs are included, permission of a parent or guardian will be obtained (Education code, Section
51550). Drug education, examination of cultural and social messages and their impact on teen
consumers, as well as a focus on organizational/study skills prepare young people to navigate their
personal and school lives in a healthy manner. 8th graders will continue their study of health, fithess,
and nutrition with the added elements of HIV awareness, stress reduction, and gender issues.

Developmental Approach to Use of Media/Technology: Electronic media has profound effects,
both positive and negative, on children’s cognitive, social and behavioral development.1% At El Rio,
we will educate parents on the effects of media and encourage them to limit their children’s media
exposure, particularly in the early grades. We believe it is imperative to allow children to first develop
their own imaginative capacities, social skills, and inner qualities before being asked to wrestle with
the barrage of imagery and ideas thrown at them by screens and devices. As students mature,
teachers and parents will collaborate on a plan to expose them to age-appropriate electronic media
in a manner that is thoughtful and responsive to each child’s individual development.

109 Kirkorian, H. L., Wartella, E. A., & Anderson, D. R. (2008). Media and young children's learning. The Future of
Children, 18(1), 39-61.
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A 2006 report from the MacArthur Foundation supports a slow-tech approach, saying that we must
first foster the social skills and cultural knowledge necessary so students may deploy technological
tools properly and gain their full benefit. “Our goal should be to encourage youth to develop the skill,
knowledge, ethical framework, and self-confidence needed to be full participants in contemporary
culture.”1% Media literacy will therefore be presented in context, as the latest iteration of how people
communicate and situated within the continuum of history, from the role of the printing press to
present day advertising aimed at teens as consumers. El Rio’s Cyber Civics curriculum, introduced
in middle school, will address how to be a good digital citizen, what it means to be a conscientious
consumer of media, and the unintended consequences of communication revolutions.

Computer-based skills such as coding and robotics will be presented as tools of their time, much like
a sculptor’s chisel or a potters’ wheel. Our holistic approach to technological education will use
project-based learning to trace the arc of technological history. From making their own knitting
needles to coding their own computer, students in each grade will complete projects that teach them
firsthand the transformative power of technological innovation.

To address current Common Core Standards, El Rio will introduce keyboarding and online practice
assessments in 3rd grade in preparation for standardized testing. We look forward to being a leader
among Waldorf charter schools, integrating technology in a thoughtful manner that prepares
students for success while honoring the development of their imaginations.

In the 6- 8th grade years, students will study the use of technology and social media and its impact
on their lives. Through the award-winning Cyber Civics curriculum, students will learn the principles
of good citizenship and how they relate to their digital footprints.

Authentic/Ongoing Assessment and Narrative Reports: Authentic assessments are a hallmark of
the Waldorf methodology, in which students are asked to complete real-world tasks that demonstrate
meaningful application of essential knowledge and skills. El Rio, in conjunction with the work of the
Alliance for Public Waldorf Education, has created, and continues to add to in collaboration with
member schools, a compendium of CCSS-aligned rubrics for Main Lesson blocks, which will be
given out at the beginning of each block or project so that students will be aware of how their
performance will be evaluated. In a sense, authentic assessment actually drives the curriculum,
since teachers first determine the tasks that students will perform to demonstrate their mastery of
core content and other “soft” skills, and to know if this model is successful, students must be able to
perform these meaningful tasks that replicate real-world challenges, showing mastery. Additionally,
at the end of the school year, and in preparation for twice a year parent-teacher conferences,
teachers will write narrative assessments that describe each student’s learning, which allows for a
far richer depiction of learning than is possible with traditional letter grades. Because the class
teacher will stay with the same group of students for multiple years (looping, described in more detail
below), the teacher will know the children, and will be able to paint a picture of them through specific
observations that make clear assessment statements, backed up by evidence. Skills covered and
assessed will be included in the narrative.

Arts-integrated, Project-Based Learning

El Rio’s instructional design will use arts integration and project-based learning to engage all
students in their learning, including gifted students and those with special needs. Arts integration and
project-based learning both allow language learners to engage and express themselves every day.
These methodologies also provide a wide array of activities, engage multiple modalities, and offer
various means of demonstrating student mastery of core content, all of which specifically meet the
needs of special needs students (including those with autism and attention deficit disorders).

110 Jenkins, H., Purushotma, R., Clinton, K., Weigel, M., & Robinson, A. J. (2006). Confronting the Challenges of
Participatory Culture: Media Education for the 21st Century.
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Following is a description of the key components of El Rio’s approach:
+ Thematic, project-based learning
e Specialty Subjects
e Class Plays

Thematic, Project-based Learning: As noted above, the Main Lesson will be centered on a three-
to four-week standards-aligned thematic unit in either the Humanities, Math/Science or where
possible, both. At the same time, collaborative planning will allow for special subject teachers (world
languages, handwork, woodwork, strings/music teachers, etc.) to also connect to these themes and
topics, offering an even more in-depth, interconnected experience of the theme. In middle school,
students will engage in Learning Expeditions to Los Angeles’ wealth of cultural institutions, with
community partnerships and ongoing collaborations that enrich and enliven the topics being studied.

Specialty Subjects: Specialty subjects, taught by teachers who are trained in each area and who
will collaborate closely with the Class Teachers, will not be seen as extras but as essential
components of the curriculum, developing all of the capacities of the human being in balance.
Specialty subjects include world languages, handwork, woodwork, music, movement/games and
gardening, all aligned to CCSS/NGSS. Specialty teachers will meet weekly with Class Teachers to
plan lessons and ensure alignment with what students in each grade will be learning in their Main
Lessons and other core classroom activities.

World languages (Spanish and Mandarin): The teaching of world languages plays an essential
part in the Waldorf pedagogy, which will inform El Rio’s curriculum. El Rio will endeavor to offer
two world languages, Mandarin and Spanish, to all students in grades 1-8. Although developing
the ability to communicate effectively in the target languages will be a key goal of El Rio’s World
Languages program, it will not be the only, or even the primary goal. Instead, the primary aim in
offering two world languages will be to foster global citizenship, giving students an awareness of
the wider world and the interconnectedness of all human beings, a respect for diversity and an
interest in people and cultures other than those like them, true global understanding, and a
sense of responsibility for equity and social justice through the study of other cultures and their
unique histories. Charlemagne is attributed with the proverb: “to have another language is to
possess a second soul.” In other words, learning multiple languages offers a multitude of ways to
see the similarities and differences between the target languages and one’s own mother tongue,
and these added perspectives are invaluable for increased empathy and understanding.

In the early grades (1-3), the teacher will use creativity and the oral tradition to bring an
immersive language experience to the students. Through immersion in the living atmosphere of
the spoken word, entirely in the target language, the teacher will use storytelling and target
language literature via dramatized narration, games, movement, songs and artistic activities to
offer sensory experiences that will allow children the opportunity to absorb the sounds and
rhythms of the other languages. Recitation of poetry, simple finger and circle games, and
rhythmical counting will serve to provide opportunities for the children to hear and imitate the
sound and soul of the other languages. Though the exact meaning of particular words or
phrases may not be immediately understood, the gestures, visual props, puppets, and toy
animals that accompany the stories, poetry, and songs will help children to understand the
essence of what is being imparted. In the upper grades, experiential learning will still be at the
heart of language learning, but in addition, grammar will begin to be taught in a conscious, but
still creative and lively way through movement and music, and written work in student-made
books will become part of the approach to learning to communicate through listening, speaking,
writing, and reading in the target languages.
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Because an interconnected curriculum will be at the heart of El Rio’s educational program, World
Languages will be tied into what will be taught into key themes of the Main Lesson curriculum.
World Language teachers and class teachers will work together to plan the curriculum prior to
the start of each school year to enhance this integration and deepen learning. For instance,
when students will be studying the Age of Discovery in the seventh grade, they will look at
China’s own Age of Discovery, which happened much earlier, as well as the effects of the Age of
Discovery and colonization on the Americas from the perspectives of Latin American civilizations
such as the Aztecs and Incas, and use primary source and target language materials to examine
multiple perspectives.

The city of Los Angeles offers a myriad of opportunities for students to connect with the Chinese
and Latino cultures and native language speakers of Mandarin and Spanish, and El Rio students
will take full advantage, celebrating festivals such as the Lunar New Year/Chinese New Year,
Dia de los Muertos, cultural festivals of light, and other festivals decided upon by the families of
El Rio with the school and local communities. In the upper grades (grades 4-8), as students gain
confidence in their world language abilities, El Rio will offer opportunities for students to put on
entire class plays in the target languages, take students on field trips that offer opportunities to
connect with native speakers of the target languages and the cultures of those speakers, and
participate in homestay programs/exchange programs with students from sister schools
overseas in the target languages. We will also thoughtfully use technology to connect to native
speakers and students overseas in the target languages, and work on service-learning projects
together in the upper grades when developmentally appropriate.

Handwork: Handwork is a key component of Waldorf pedagogy and will be carefully planned
with respect to the developmental and physical stages of the students. Handwork has a great
number of benefits, both physical and intellectual as well as academic. Handwork projects
provide the opportunity for students to be creative and produce tangible results, using the “head,
heart, and hands” to connect deeply with their work. The many benefits of the handwork program
include developing hand-eye coordination; the ability to follow directions, plan a project and
follow through to carry it out; perseverance; geometry; math skills; ability to focus for an
extended period of time, and improved memory.''! Handwork also develops hand-eye
coordination, and the fine motor ability of “crossing the midline’ so that each brain hemisphere
communicates with the other in order to coordinate learning and movement.''? In addition,
handwork develops mobility and dexterity, and strengthens fine motor skills.

Academically, this is important for a variety of reasons. The learning disabilities specialist Jean
A. Ayres states that “Praxis, or the ability to program a motor act, shows a close relation to
reading skills, even though reading would appear to be only distantly related to goal-directed
movement of the body.” Citing the research of Strauss and Werner, she notes that “Children with
finger agnosia (awkwardness and lack of control) made more errors on a test of arithmetical
ability than did children without finger agnosia.”'® New research conducted by neuroscientists
on brain activity while crafting shows that handwork activities such as knitting and sewing may
stimulate cellular development in the brain, activate and establish neural pathways, and
strengthen the physical foundation of thinking and memory.1'* Additionally, the chance for quiet
contemplation and mindfulness provides a wonderful respite for students, especially those who
might experience sensory overload in other parts of the school day. Teachers in a handwork
class will have a special opportunity to connect the work the students will be doing with culturally
appropriate stories about handwork from other cultures. There will be service-learning

111 Gardiner, A.F., Knowles, F., and Jeffrey, N. (1996). "Learning improved by arts training." Nature 381, 284.
112 1 Benson, H (2001). “Mind Body Pioneer,” Psychology Today, 34, pp. 56-60.

113 Jean A. Ayres, Development of Sensory Integrative Theory and Practice, cited in Pedersen, lbid.

114 hitps://well.blogs.nytimes.com/2016/01/25/the-health-benefits-of-knitting/
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opportunities, for example, in making scarves and hats for the homeless, the elderly, and other
populations in the community. There will also be an opportunity for increased environmental
awareness in learning about natural materials and the evolution from raw material to finished
product. Last but not least, they will be gaining a new skill that they can take with them into the
world, and a sense that if they can make their own knitting needles, and with them, knit a pair of
socks, is there anything that they can’t do?

The program will be integrated with the rest of the curriculum, meaning, for example, that a
student studying the agricultural history of California in third grade will have an opportunity to
meet the sheep and watch them graze, then experience shearing, washing and carding wool,
and watch the wool being spun. Students will grow and gather dye plants, make plant-based
dyes and dye wool that they then knit. This will bring to life for students the origins of the
clothing they wear, and the importance of these activities for our economy. A child who might not
be strong in other areas will be able to gain self-confidence in mastering knitting. This can also
offer therapeutic benefits to children going through emotional upheaval;'*® the rules and methods
for handwork can offer safety and stability,11® whereas the choice of colors and design provide
opportunities for self-expression.

Meanwhile, eighth graders studying the Industrial Revolution will learn how to use a sewing
machine, following patterns to make their own clothing. This activity will integrate CCSS social
science/history, math, and other content skills. There is recent neurological research supporting
the idea that as hand muscles develop mobility and dexterity, cellular development in the brain is
stimulated, and strengthens the physical foundation for thinking.'” In addition, brain research
has found that handwork like knitting opens up neurological pathways that would otherwise
atrophy.118

Woodwork: The woodworking program at El Rio will begin in fifth grade and continue through
the eighth grade. The woodworking program will help to connect children to the natural world
through the use of wood and natural materials that they will turn into everyday objects such as
spoons and stools. This connection helps foster an understanding of our natural resources and
the importance of conservancy. The primary goal of the woodworking program will be to translate
a design drawn in two dimensions into three dimensions. Manual dexterity and hand-eye
coordination will be key. Manual dexterity and the ability to translate a design drawn in two
dimensions into three dimensions are just a few of the skills that will be learned through
woodworking, where students will progress from making handles for their own knives, which they
in turn will use to create other projects, including spoons, bowls, and eventually, three-legged
stools in the eighth grade. Additionally, woodworking expands and gives practical application to
mathematics study and carpentry gives students a toolkit of skills that can be applied to a variety
of professions later in life.

Music (Strings, Recorder, Chorus, etc.): The making of music is an essential part of what it
means to be human, and has been shown to stimulate brain development.t'® Students at El Rio
will experience music from around the world, first through choral music and singing games, then
with interval and pentatonic flutes, and then the recorder, which will be continued through eighth
grade, along with singing as part of the Main Lesson. Pending funds availability, violin will be
taught to all students in fourth and fifth grade, and students will be able to choose to continue

115 Benson, H. (2001). “Mind-Body Pioneer.” Psychology Today, 34, pp. 56-60.

116 Friedlaender, D., Beckham, K., Zheng, X., & Darling-Hammond, L. (2015). Growing a Waldorf-Inspired Approach
in a Public School District. Stanford, CA: Stanford Center for Opportunity Policy in Education pp.51

117 Gardiner, A.F., Knowles, F., and Jeffrey, N. (1996). "Learning improved by arts training." Nature 381, 284.

118 Schwartz, E. (2009). Discover Waldorf Education: Knitting and Intellectual Development.

119 (2006). “First Evidence That Musical Training Affects Brain Development in Young Children.” Science News.
September 20, 2006.
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this study, or take up another stringed or orchestral instrument and join the orchestra in middle
school, or become part of the chorus or recorder ensemble.

Movement/Games: The selection of movement activities and games will be done with a deep
understanding of child development and alignment with California Physical Education and Health
content standards. Games and Movement Education are another key component of the Waldorf
pedagogy, which uses a deep understanding of child development in the selection of activities
and emphasis, such as whether to focus on cooperation or following rules, for example. Each
class will begin with a spoken verse to focus the group and its intention for the class, and will
follow a predictable structure. There will be a focus on the balance of “breathing” in the class,
alternating between inbreath or focused attention with quieter games, and the outbreath, or more
highly active portion. There will always be aspects of the class that involve working together as a
group, and parts for reflection, with each individual student focused on one’s own body and
movement. In first and second grade, games will be less structured and will be played in a circle,
focusing on the class community as a whole. Progressing through the grades, students will
become aware of their own individuality, and the classes will be tailored to reflect this through the
evolving curriculum, adding games played in lines beginning in the third grade, for instance. In
fifth grade, in conjunction with studying the ancient civilizations and particularly, the Olympics in
Ancient Greece, students will learn classical sports and gather with other schools studying the
same curriculum from across the region to participate in the Greek Pentathlon, where students
will compete in teams alongside others from different schools. In the sixth, seventh, and eighth
grades, more conventional team and individual sports will become a part of the curriculum, when
students will be ready to focus on the rules that one needs to abide by, and how to work together
as a team while at the same time developing their own individuality, and seeing where their own
work ethic, self-discipline, and dedication affect the outcome. At the same time, they will also
learn circus arts such as juggling, tightrope walking, and unicycling to bring fun, joy, and self-
confidence at what can be a difficult point in adolescence and provide opportunities for students
who might not excel in traditional sports to find opportunities for success. In the sixth grade,
students will participate in the Medieval Games with other schools from the region in conjunction
with their studies of the Middle Ages, and participate in events such as obstacle courses,
jousting, and archery. In the seventh and eighth grade, students will learn track and field events
and have their opportunity to learn the techniques for all of them before selecting several to
participate in at an area track meet that they will train for throughout the school year.

They will also experience the competitive aspect of sports at school for the first time, and learn
about sportsmanship and grace in the face of disappointing outcomes. Through learning
technigue and precision in sports, they will gain awareness of the world and themselves. The
coordination and movement skills they will learn through this program will serve them for life, and
they will gain skills in unexpected ways, such as hand-eye coordination through traditional string
games, footwork and cardiovascular strength through jumping rope. Aside from physical fithess
and related athletic skills, these classes will also work on a social-emotional level by teaching
students to learn to work with one another to achieve a goal before they play competitively
against one another, how to play safely, and to gain an appreciation for all kinds of movement
and physical activity.

Gardening: Students in all grades will participate in the gardening program, which will include
growing food and plants used throughout the curriculum, from plants used for natural plant dyes
in the kindergarten and handwork program, to produce for a school farmer’s market. As many
schools have demonstrated, gardening activities are readily aligned with core content standards
across all subjects: ELA/ELD, Math, Science and Social Science at each grade level.'?° Since

120 hitps:/iwww.lifelab.org/about/
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1979, Life Lab has been a leader in demonstrating the benefits of living classrooms on K-8
learning. Their work has been recognized by numerous groups including the California School
Board Association, National Science Teachers Association, National Science Foundation,
National Science Resources Center/Smithsonian Institute, and the U.S. Department of
Education.

Following the state-wide adoption of the Next Generation Science Standards (NGSS), Life Lab
released a document outlining the K-8 NGSS standards best contextualized through garden-
based learning experiences. For grades K-2, living classrooms give students the opportunity to
observe patterns in the natural and human designed world. Through the process of collecting
and sharing their observations of patterns in the natural world, students also develop Common
Core literacy and mathematical reasoning skills. For grades 3-5, students dive deeper into their
observations of the structure, function, growth, and development of living organisms. These
scientific practices support mathematical development through the collection, organization, and
sense-making of measurement data. As students summarize and formulate claims from the data,
they develop literacy skills through evidence-based reasoning. For grades 6-8, garden-based
learning transitions from focus on organism-based research to larger systems-based thinking as
students explore the interconnectedness of ecosystems and the cycling of matter and energy
transfer within those ecosystems. These scientific practices necessitate an increasing level of
rigor in both literacy and mathematics as students articulate their understanding of systems-level
processes, model interrelationships, and analyze data as evidence for cause and effect
relationships. Through El Rio’s living classroom, as demonstrated through Life Lab’s work,
students in grades K-8 will have a cross-disciplinary learning experience that will deepen their
conceptual understanding of Earth’s living systems while developing rigorous science, literacy,
and mathematical skills in alignment with Common Core and the Next Generation Science
Standards.

Where feasible based on our facilities and assuming funding is available, we hope to incorporate
cooking into the curriculum as well, such as preparing a feast to culminate the study of Ancient
India, or prepping the daily snacks that are an essential part of the kindergarten curriculum.
Additionally, a Fall Harvest market created from the seasonal harvest from the school garden will
give students in upper grades opportunity to hone their entrepreneurship skills, participate
meaningfully in the growing the health of their community, and raise money for class trips and
other school projects.

Class Plays: Each year, each grade level will put on a play that is connected to the curriculum. The
play will be both selected and cast by the Class Teachers, and often adapted to create opportunities
for each child to step forward into the assigned role and stretch their abilities. The dynamic and
artistic tension of preparing a creative endeavor for the school community and their families creates
a sense of interdependence among the students, who must band together and rise to the occasion
for the sake of the looming performance. This builds camaraderie among the students and offers a
wonderful gift to the community as well. Play production offers opportunities for speech formation
and development of dramatic skills, set design and visual arts practice from materials such as paper
mache, paint, and hand-sewn fabric, as well as choral and instrumental music and dance
performances, which are often incorporated. The end goal will not be about the product of the
performance itself but rather the inner experience for the children throughout the entire experience.

When the children have the opportunity to embody a character totally unlike their own as a role in a
play, they can actually change as people, and create themselves anew.'?! Similarly, they can see

121 Catterall, J. (2009). Doing Well and Doing Good by Doing Art: The effects of education in the visual and
performing arts on the achievements and values of young adults. Los Angeles/London: Imagination Group/I-Group
Books.
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their peers in a new light, and develop new relationships out of this as well. Also, the unpredictability
of a live show, where anything can happen and often does, teaches students how to face the
uncertainties of life and to learn that no matter what happens, to keep calm, improvise, and stay in
character. This life lesson is an immeasurable gift that makes it worth the time, energy and hard
work. To echo Hamlet, “The play’s the thing!”

Community Building

El Rio will also be squarely focused on several instructional strategies and models to build a
supportive community around our students, teachers, parents and staff. In addition to strategies
already discussed that also will foster community (e.g., studying world languages and cultures, class
plays) we will employ the following strategies to effectively build community within our school:

e Looping

¢ Council

e Parent Education

Looping with the Class Teacher/Relationship-Based Education: The Main Lesson will be
taught by the Class Teacher, who will stay with the same group of students for multiple years
(1s:-4™ grades, and 5"-8™" grades), teaching all core academic subjects in a self-contained
classroom. In the mixed age transitional kindergarten/kindergarten, children will have the same
teacher for up to two years, which will allow children to have an experience of stability and
nurturing in the early childhood program as well. As students and their Class Teacher move
through the grades, the camaraderie and sense of being a group among both the teacher and
students will gain in strength with each year. This will provide consistency and a sense of
security for students to feel safe to take risks as learners. For the teacher, it will be a chance to
demonstrate lifelong learning and ongoing personal development, as they often will take up the
learning of new subjects in advance of teaching their students, not teaching the same content
year after year. Class Teachers will also serve as an anchor for students who might be in crisis
or experiencing trauma outside the classroom, or who might not have a consistent adult
presence in their lives outside of school. Teachers will help create ideal conditions through
learning, which the constructivist Vygotsky called the “zone of proximal development,” ability to
scaffold, or providing just the right level of support to allow for learning in a way that is supportive
and low-stress.

Council: As part of the Ojai Foundation’s Council in Schools program, teachers will act as
facilitators to guide students in sharing stories and learning to truly listen, stay present, and not
just wait for their turn to speak. An LAUSD best practice, Council is a mindfulness practice that
builds self-awareness and awareness in relationships, along with valuable conflict resolution
skills'?2, Council can also be a way to build leadership capacities in children as they take on
assigned roles, and they can learn to become facilitators themselves. Teachers and students
can learn from the collective wisdom of the group, and take action based on the knowledge
gained in council circles. The practice of participating in Council creates a common social
emotional language for the school and addresses the five core competencies listed above.
Stemming from the indigenous practice of speaking and listening from the heart, all grades
classes will participate in this powerful social-emotional learning strategy and community building
activity that promotes an environment of trust, respect, and understanding both in the classroom
and at school.

Parent Engagement: As their children learn through knitting, outdoor education, woodworking,
and music, parents will be given opportunities to experience and learn what their children are
learning, along with the educational research and rationale behind what is being taught, through

122 Zimmerman, J & Coyle, G. The Way of Council, 2" Ed. Bramble Books, Las Vegas, 2009.
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weekend and evening workshops that will allow for working parents to fully participate. Another
opportunity for parents to connect with the school will be through our year-round cultural
festivals. Celebrating festivals with the school community of parents, children, relatives, and
teachers will bring a sense of rhythm and anticipation, and honoring these seasonal celebrations
each and every year will be a way of keeping time, interweaving life and cycles of nature. The
festival life of the school will be an important way of building community, beginning with a Back
to School Hoedown square dance and potluck, then followed by the Rose Ceremony, welcoming
the new first graders and introducing them to their Class Teacher. There also will be a Festival of
Courage, a Harvest Festival, Dia de Los Muertos celebration, a Festival of Light, a Winter Spiral,
Lunar New Year, and a May Day celebration to welcome the spring. Honoring and celebrating
the cultures represented by the school’s families will enhance engagement and sense of
belonging. Additionally, families will be invited to bring and share activities, demonstrations, and
stories from their culture and heritage to enliven and enrich the school experience for everyone.
Finally, parents will be invited to help facilitate service projects in the school and broader
community, along with Living Classroom activities (acting as chaperones),*?® further developing
a strong sense of school community.

Outdoor Education

As noted above, outdoor education is a priority in Waldorf education, especially for an urban
environment. In addition to a comprehensive school garden program, El Rio will focus on
implementing the Living Class room and taking a phenomenological approach to science.

The Living Classroom: Each Friday afternoon, (and for TK and kindergarten students, daily)
students will engage in outdoor learning as part of a “Living Classroom.” For kindergarteners,
that might mean working in the school garden, or taking a neighborhood walk to identify trees
and other flora in the area immediately surrounding the campus. In grades 1-8, students will
integrate science, math, history/social science lessons aligned to their Main Lessons via
engagement with the surrounding neighborhood, parks, the nearby Los Angeles National Forest,
and even subway rides to visit other areas of Los Angeles. Language arts opportunities such as
journaling and reflection, social-emotional learning via Council, and foraging, orienteering, map-
making, and other life skills, will all be incorporated into Living Classroom activities. Where
possible and pending funding, students will take overnight field trips to California wilderness
areas to complement academic studies in botany, geology, astronomy and more. In the process
of this experiential learning, children will take on team-building challenges such as setting up
tents, cooking in the great outdoors, and gain a personal connection to the environment to learn
what being a steward really means. They will also learn to take personal responsibility in a way
that they cannot do at home with their parents waiting in the wings to help out.

Phenomenological Approach to Science: Based on Goethe’s phenomenology of nature, a
phenomenological approach to science is one that uses careful observation as its foundation
and takes a qualitative approach to research and experimentation as a starting point.'?* Students
at El Rio will study the world around them through the lens of what they can actually observe and
experience, with Living Classroom activities and projects an integral part of this experience.
Students will be given an opportunity to experience a phenomenon, and then to try and connect
their experience to laws or relationships. Whereas in a traditional science setting, students are
given the laws and relationships, then guided through a proof of why they hold true, in a
phenomenological approach thinking becomes active and there is room to question deeply and
make room for new insights. In this way, science at El Rio will take a phenomenological
approach, encouraging students to experience the world beginning from sense impressions that

123 E| Rio will comply with all District policies and procedures for parent volunteers engaged in activities with children.
124 Skaftnesmo, T. (2009, May). Goethe's Phenomenology of Nature: A Juvenilization of Science. In Biology
Forum/Rivista di Biologia (Vol. 102, No. 2).
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come from careful observation. Inquiry is the starting point, and from it, looking and discovery. In
this way, students will be free to come to their own conclusions, to create connections and look
for relationships between perceptions, and finally form concepts, unlike in traditional science
education, which begins with assumptions and deductions. We will incorporate the NGSS
standards which guide all scientific teaching and learning, and our overarching goal will be to
continually provide opportunities for students to explore the world with wonder and foster lifelong
scientific curiosity for all learners.

Area of Study TK/Kindergarten | Grades l1and 2 | Grade 3 Grade 4
Study of the Observation and On-going Nature | Geography of Geography of our
natural world exploration of Studies class: local state and region
“Outdoor observation and | surroundings Zoology
Listen to and Classroom” and of | exploration of Farming and Trip to zoo or
reenact stories | local surroundings | local gardening animal park
with ecological | during weekly surroundings, Shelters,
themes nature walks nature activities clothing, and
and seasonal fibers
crafts 2 day organic
farm trip

Study of human

Listen to and

Listen to and

Cultural history of

Cultural history of

beings and reenact stories reenact stories dwelling, food, local region and
their with ecological with ecological clothing, state
relationship to themes themes measurement, Biographies of
the Trips to pumpkin | and farming famous
environment farm, ocean, methods around | environmental
local open the world figures
spaces, etc. Weekly Emphasis on
gardening and importance of
cooking classes | human being’s
Host or trips to responsibility for
local artisans and | animals in
craftspeople zoology studies
Local trip,
survival skills
Promoting Help teachers Daily Daily Daily
healthy living with daily environmentally environmentally environmentally
habits environmentally conscious conscious conscious
conscious responsibilities responsibilities responsibilities
responsibilities Composting, Development of Native garden
such as sorting gardening, self-sufficiency tending
trash and caring cleaning through building,
for indoor/outdoor | Local walks textiles, cooking,

plants

and gardening
Local walks
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relation to regions
of the United

ancient Rome to
the Middle Ages

the Renaissance
and Reformations

Area of Study Grade 5 Grade 6 Grade 7 Grade 8
Study of the Geography of our | World geography | World geography | World
natural world continent through earth and history geography:
Botany science: biomes. | Physics peoples of the
Study of insects geology, physics, | Anatomy and earth,
Trips to study and astronomy nutrition meteorology,
botany Hiking trip to the Inorganic physics,
mountains chemistry anatomy and
Astronomy Wilderness physiology,
overnight experience organic
chemistry
Class trip
Study of human | Cultural histories | Cultural Cultural
being’s and biographies histories/technolo | histories/technolo | Cultural
relationship to of environmental | gical gical histories/technol
the environment | stewards in developments of | developments of | ogical

developments of
Revolutions to

school’s recycling
and composting

hygiene
addressed in
human anatomy
and physiology,
and chemistry

States and in relation to | around the world | present day
Cultural geography of Study of human Biographies of
histories/technolo | Europe, Asia, being as environmental
gical Africa, and synthesis through | stewards
developments of | Arabian anatomy and Visit
ancient India and | Peninsula physiology environmental
Middle East to Biographies of studies high school
the Age of Environmental Tall ship sailing and/or
ancient Greece stewards experience sustainable
Trips to a Developing an community
wastewater eco-friendly Application of
treatment center, | business in scientific
beekeeper, and Business Math principles in
plant nursery Trip to landfill industry

Trips to factory

and museums

Promoting Daily Daily Daily Daily
healthy habits environmentally environmentally environmentally environmentally

conscious conscious conscious conscious
responsibilities responsibilities responsibilities responsibilities
Gardening Leadership in Nutrition and Nutrition and

hygiene
addressed in
human anatomy
and physiology,
and chemistry

El Rio will use the Ambitious Science Teaching Framework to ensure its phenomenological
approach to science is aligned with the Universal Design for Learning strategies and the seven
core principles in public Waldorf education.
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Ambitious Science Teaching Framework
The Ambitious Science Teaching Framework will provide teachers with a clear learning cycle for
science education that contextualizes and deepens the strategies outlined in the schoolwide
UDL Framework. In practice, Ambitious Science Teaching (AST) looks like:
e Teachers anchoring their instruction in complex and puzzling natural events?*
e Students engaging in multiple rounds of creating and revising scientific models,
explanations and evidence-based arguments?
e Teachers using a variety of discourse strategies with students to get them to think
deeply and to respond to each other’s thinking?
e Students prompting each other to engage in sense-making talk during investigations and
other activities!
e Students’ ideas being represented publicly and worked on by the class?!
e Teachers using specialized tools and routines to support students who are not willing or
able to participate without help?!
e Students speaking up about what information or experiences they need to move their
thinking forward?*

These practices align with the strategies outlined in the UDL Framework as well as the 7
principles of public Waldorf education. AST is supported by four sets of core practices that work
together throughout every unit of study. These practices start with designing units of instruction
(Planning for engagement with important science ideas); they then focus on making visible what
students currently know about the science being taught (Eliciting students’ ideas); they help the
teacher guide sense-making talk around investigations and other kinds of lab activities or
readings (Supporting on-going changes in thinking); and finally they help the teacher scaffold
students’ efforts to put everything together near the end of a unit (Pressing for evidence-based
explanations).

Supporting on-

going changes
in thinking

17 o
’e”tion to e’

Ihttps://ambitiousscienceteaching.org/get-started/

Curriculum and Instruction

Key Features and Components of the El Rio Curriculum

El Rio Community School’s curricular and instructional design will be based on CCSS/NGSS and the
Frameworks for Instructional Design, integrated and taught within the context of a Waldorf-based,
developmentally attuned curriculum, along with innovative elements that might be considered
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“Waldorf 2.0” for the 215t century, the public sector, and that are responsive to the particular needs of
the children of this community. While we practically treat aspects of the curriculum as “core,”
because we consider the development of the whole child being in balance and healthy to be
essential, we note that the traditional “core” subjects of ELA, Math, Science and Social Science will
be taught by appropriately credentialed teachers. El Rio’s educational team will be made up of highly
gualified teachers who meet federal and state requirements for credentials as well as meeting the
qualifications for or working toward Waldorf certification. Qualified teachers who meet field-specific
requirements will run our specialty programs.

Curriculum

English Language Art (Core)

The ELA curriculum is based on California Common Core State Standards for English Language
Arts, along with the Reading / Language Arts Framework; as well as the California English Language
Arts/English Language Development Framework: Reading, Writing, Listening and Speaking.'®® El
Rio’s developmental approach to ELA and ELD mirrors human history: literacy is introduced first
through stories and pictures followed by letter forms in order to deeply learn the rudiments of writing
and then reading. This process is accompanied by phonetic work in songs, poems, and games,
helping to establish a joyful and living experience of language. As teachers loop with their classes,
they will engage in vertical articulation, and collaborate with their peers to integrate ELA strands into
other core classroom learning. All faculty will emphasize close reading and informational text,
aligned with grade level expectations in the standards.

The curriculum will be based on leveled readers and books from CDE-recommended grade level
reading lists, publisher texts and teacher-created curricula using a variety of resources to enhance
student learning. English Learners and students who are struggling are provided access to reading
materials through use of leveled libraries with high-interest books at all levels, one-on-one reading
tutoring; and partner reading. Since students develop more quickly as fluent readers and writers if
they have had numerous opportunities to listen to fluent readers, students will listen to fluent readers
frequently through shared reading, read-alouds, books on tape, and listening centers.

On a dally basis, all students will engage in reading, writing, speaking and listening activities to
become fluent readers who comprehend and value literature, and are competent writers, articulate
speakers and thoughtful listeners who can communicate effectively. In all grades, letter and word
study will include spelling instruction and targeted vocabulary development. Letter and Word Study
in the primary grades (TK/K-2) will focus primarily on phonics instruction in which sounds/spellings
are introduced systematically and sequentially, taught in isolation, blended into whole words, and
practiced in decodable texts. Spelling instruction and word-work activities allow students to practice
sound/spelling patterns by building, manipulating, and sorting words to reinforce decoding and word
attack skills. Classroom word walls will contribute to a print-rich environment, and word wall games
and activities will reinforce learning. Spelling instruction will be based on a student’s developmental
stage, as determined by administration of Words Their Way Qualitative Spelling Inventory. Targeted
vocabulary development at all levels will be aimed at making sure students acquire new word
knowledge and increase their depth of knowledge over time. Instruction in specific words and
concepts will occur through explicit teaching and modeling when words are conceptually difficult. For
example, teachers pre-teach vocabulary that is important to student understanding of the content or
due to its usefulness or general utility.

Beginning in kindergarten, teachers in every grade will guide students through the writing process so
that students become independent writers who can write on demand for a variety of audiences and
purposes, namely opinion/argument pieces, informative/ explanatory texts, and narratives. Students

125 hitp:/iwww.cde.ca.gov/cilrl/cf/elaeldfrmwrksbeadopted.asp
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will write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence; informative/explanatory texts to examine and convey
complex ideas and information clearly and accurately through the effective selection, organization,
and analysis of content; and narratives to develop real or imagined experiences or events using
effective technigue, well-chosen details, and well-structured event sequences.

In all classrooms, teachers will provide students with multiple opportunities to explore oral
communication and master speaking and listening skills. For example, students will develop active
and responsive listening skills through class and small group discussions, oral presentations and
reports. Each teacher will use scaffolding strategies to help English Learners build confidence in
communicating information and ideas. Teachers will develop specific rubrics based on ELA and
ELD standards that they share with students in order to communicate expectations. These rubrics
will provide students with an understanding of the components of effective speaking and listening.

TK/Kindergarten: Literacy skills will be developed indirectly through a language-rich environment of
complex storytelling and other imaginative oral speech and literature such as rhythmic poetry,
nursery rhymes, songs, and puppetry.

First Grade: Speech exercises, oral retelling and recapitulation of lesson content; formal
introduction to letters, writing and reading through story, images and phonics; fairytales from around
the world; poetry recitation, speech, spelling, simple sentences.

Second Grade: Speech exercises, oral retelling and recapitulation of lesson content; elements of
grammar including adjectives; spelling, reading: using context, word recognition, reading out loud;
animal fables and legends from around the world, with particular attention to stories from students’
ancestries and from foreign languages being studied; writing teacher generated paragraphs and
writing student generated paragraphs.

Third Grade: Speech exercises, oral retelling and recapitulation of lesson content; elements of
grammar: nouns, verbs, adjectives, and adverbs; beginning cursive handwriting; punctuation;
composition; spelling; recitation; reading for different purposes; world creation myths.

Fourth Grade: Speech exercises, oral retelling and recapitulation of lesson content; elements of
grammar; continuing cursive; punctuation; book reports and creative writing; summaries of lesson
content; Norse mythology; oral presentations; play reading; reading fluency with class readers;
spelling, using a dictionary.

Fifth Grade: Speech exercises, oral retelling and recapitulation of lesson content; elements of
grammar; continuing cursive; punctuation; mechanics: continued work on capitalization and
punctuation; dictionary skills; reading comprehension; introducing the three-part composition; Greek
myths; report writing.

Sixth Grade: Speech exercises, oral retelling and recapitulation of lesson content; biographies; oral
reports; business letters; spelling; essay writing: narrative, descriptive, and expository; distinguishing
between fact and opinion; the Ramayana; grammar work will continue including the study of syntax;
assigned reading.

Seventh Grade: Speech exercises, oral retelling and recapitulation of lesson content; creative
writing; grammar: phrases; distinction between formal and informal expression; fragments and run-
on sentences; spelling and punctuation; assigned reading; classical literature; lyric poetry; play
writing; letter writing; three-part essay writing; Shakespeare.
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Eighth Grade: Speech exercises, oral retelling and recapitulation of lesson content; epic poetry;
non-fiction; short story as a genre; literary elements of plot, characterization, setting, mood, and
theme; grammar: complex sentences and dependent clauses; essential and non-essential clauses
and their punctuation; sentence combining using these devices; consistency of verb tense;
composition; assigned reading; business and practical writing; writing process; continued work on
three part essay: developing cogent expository writing and thesis statements; research skills and
note-taking, outlining, bibliography, MLA standards; 8th grade project and presentation.

English Lanquage Development

The ELD program will implement both the California ELD Standards and the English Language
Arts/English Language Development Framework for California Public Schools (ELA/ELD
Framework). ELD will be integrated into the Main Lesson and all other learning, along with 30
minutes of daily Designated ELD, differentiated for individual learners as determined by their fluency
levels. Designated ELD will be based on DataWork’s Launch to Literacy and Link to Literacy
curriculum, a standards-aligned program that is structured in a way that the message of how to read,
write, and use language is consistent with how English is taught to native speakers. This systematic,
synthetic phonics approach begins with simple skills and concepts and advances in complexity as
students advance from starting to developing English learners. For older students (grades 3 and
up), Intensive Explicit Direct Instruction lessons cover a range of topics such as: using simple verb
tenses, determining the meaning of words using context clues, and determining the main purpose of
a text. Flashcards are also incorporated throughout the curriculum to address topics like antonyms,
homophones, and multiple-meaning words.

English Learners at El Rio will have many opportunities to engage in meaningful language practices
at an appropriate level of challenge and complexity. As described more fully in the section on
English Learners below, at El Rio, ELD instruction:

¢ Will emphasize listening and speaking, although it can incorporate reading and writing

o Wil explicitly teach elements of English (e.g., vocabulary, syntax, grammar, functions and
conventions)

Will be planned and delivered with specific language objectives for each lesson

Will integrate meaning and communication to support explicit teaching of language

Will Include carefully planned interactive activities among students

Will provide students with corrective feedback on form

Will emphasize academic language as well as conversational language

Will continue until students meet reclassification criteria

Will be offered in designated and integrated structures — designated will feature differentiated
curricula by level

The overall structure of the approach for English Learners will be primarily based on the Sheltered
Instructional Observation Protocol (SIOP). The SIOP model is a research proven framework for
meeting the needs of English Learners in ways that are in alignment with Waldorf educational
methodologies. El Rio teachers will become adept at using best practices from the SIOP model as
part of their professional development. Explicit support strategies for English Learners will include:

e Collaborative, engaging and purposeful teaching strategies

e Connecting content with students’ prior knowledge to build context and meaning
e Authentic learning experiences, including project-based approaches

e Increased focus on conceptual understanding and learning

¢ Arts infused learning as well movement activities

El Rio Community School Charter Petition 60



EL RIO\L

Community School

e Scaffolding techniques to temporarily support students as they develop proficiency
o Predictable rhythms, routines and schedules

e Safe learning environments that build community and reward risk-taking

e Use of manipulatives, graphic organizers, and other hands-on tools

e Reading and writing workshops

¢ Building phonological awareness and explicitly teaching academic vocabulary

Mathematics (Core)

Math curriculum will be based on California’s Common Core Content and Practice Standards and
Frameworks for instructional design. El Rio’s math curriculum will be built to hone students’ logical
and critical thinking, as well as develop an appreciation for the clarity and beauty of the laws of
mathematics. Math concepts will be introduced not only conceptually but also kinesthetically and
artistically to ensure access and understanding for all types of learners. The curriculum imparts the
standard components of mathematical knowledge necessary for success in high school and beyond:
arithmetic, fractions and decimals, percentages, measurement, algebra, ratios, geometry, number
bases, and more. The goals of the math curriculum are for students to gain fluency with numbers,
build mathematical reasoning skills, develop a strong math vocabulary, and apply algebraic concepts
to problem solving. Ultimately, El Rio aims to equip all students with the skills and knowledge
necessary to complete Algebra | successfully by the end of eighth grade.

Jo Boaler's Mindset Mathematics series will serve as the primary base for our mathematics
curriculum. The Mindset program utilizes visualization, play and investigation, along with current
brain research, to promote active student engagement. It features open, creative and visual math
tasks that improve student test scores and ensure a positive relationship to mathematics. Teachers
will also utilize various instructional resources and hands-on activities (e.g., manipulatives, games,
measuring, patterning, cooking and art projects) that enable students to learn by doing and relate
math concepts and skills to their lives. Students will be supported through small group and one-on-
one intervention, consistent practice towards mastery and speed in basic computations, increased
time for problem-solving activities, and other strategies. El Rio teachers also will adopt Cognitively
Guided Instruction (CGl), a methodology for problem solving in which students are sense-makers
who actively participate in the learning process. CGl has three major components: number sense
routines (warm ups or mental math to engage students at the start of a lesson), problem solving
(using real-world problems for students to devise solutions and communicate their strategies), and
counting collections (used in lower grades as students count by 1s, and then larger sets).

TK/Kindergarten: The qualities of numbers; sorting and ordering; rhythm counting with movement
and song; measuring in baking and cooking; woodworking.

First Grade: Qualities of numbers; counting to at least to 100; written numerals, both Arabic and
Roman; introduction to the four operations of arithmetic: addition, subtraction, multiplication, and
division; mental arithmetic; times tables of 2, 3, 5, 10; addition and subtraction facts to 20.

Second Grade: Review of all work so far; continue with four operations of arithmetic; addition and
subtraction into multiple digits; multiplication into multiple-digit multiplicands; culturally diverse story
problems; counting by 2,3, 5, and 10; beginning multiplication tables; graphs and tables; place value
to 1,000; mental math, including word problems; odd and even numbers; introduction and practice
with place value; read calendar and other beginning story elements related to time; regrouping,
estimation.
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Third Grade: Review of all work so far; Higher multiplication tables through 12; culturally diverse
word problems, verbally and in print; mental arithmetic; standardized measures of length, distance,
weight, volume, money, time; ability to convert in denominations of those measures, i.e. hours to
days to weeks, dollars to dimes, gallons to quarts, feet to miles, place value to 10,000; estimation
and rounding off; increasingly difficult whole number operations: addition and subtraction, multiple-
digit long multiplication, introduction of multiple-digit long division.

Fourth Grade: Review of all work so far; mastery of multiplication tables 1 - 12; addition,
subtraction, and division facts to 25; four digit multiplication; long division; fractions; equivalent
fractions; converting improper fractions to mixed numbers and vice versa; factoring; four processes
with fractions; rules of divisibility, prime numbers, and composite humbers; least common multiple
and greatest common factor; mental math; measurement, conversion, freehand drawing and
identification of lines and angles, classification of shapes by properties of their lines and angles.

Fifth Grade: Review of all work so far; mental arithmetic, including mental arithmetic with fractions;
decimals; place value with decimals; all operations with decimals, including rounding off;
decimal/fraction conversion; comparative values of decimals and fractions, and operations that
involve both simultaneously, i.e. 5.2 - 7 %; fractions; metric system; activities exploring the wonder of
number, patterns in multiplication tables, etc.

Sixth Grade: Review of all work so far; mental math; whole numbers, fractions, and decimals; ratios;
percent; percent as conversions of and equal values to fractions and decimals; applications of
percent to various practical situations; proportions; geometric drawing with instruments; use of
protractor to measure and construct angles; construction of basic angles; geometry of quadrilaterals,
areas and perimeters; business math: history of money; simple interest; commissions, rates, unit
pricing, discount, mark-up, tips; algebra; graphing (bar, circle, line); mean, median, and mode;
geometric formulas with plane and solid shapes; positive and negative numbers; strategies for
problem-solving, puzzles, logic exercises.

Seventh Grade: Review of all work so far; mental math; unit pricing, rates of increase and decrease,
multi-step applications; Algebra/equations; geometry: review of quadrilaterals, extend to trapezoids
and irregular quadrilaterals; circles: deriving formulae for circumference and area; geometry of line
and angle; Fibonacci numbers, Golden Ratio, Golden Rectangle, etc.; Pythagorean theorem;
area/perimeter/volume; linear graphing; powers and roots; finding approximate square root of any
number; problem-solving.

Eighth Grade: Review all work so far; mental math; Algebra; quadratic equations; number bases;
decimal system in expanded notation and scientific notation; binary system, including four operations
in it; solid geometry; problem solving: situation problems, puzzles, challenges, and logic, figuring out
how to solve problems in various ways without obvious algorithms.

History-Social Science (Core)

The California Common Core State Standards and the recently adopted California State Framework
for Social Studies and History (2016) will provide a foundation for students’ learning in history/social
science. At El Rio, the study of history and social science begins with folk and fairy tales and
continues to mythology and legends; stories from the Bible, Qur'an, Ramayana; and other cultural
texts from around the world. In middle and upper grades students study original source documents,
biographies and autobiographies. By living in these cultures through their legends, literature, and
stories of important individuals, students gain flexibility and an appreciation for humankind’s
diversity. By the end of 8" grade, students have journeyed from origin myths and ancient
civilizations to the Middle Ages, the Renaissance and the Age of Exploration, through the various
revolutions to the present day.
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Students will be encouraged to ask questions and make decisions that will impact the future,
learning how to be active and engaged citizens in a global society. The history-social science
curriculum will:
e Focus on mastery of California Common Core State Standards
o Emphasize scientific inquiry to ask and answer questions about events that shaped history,
and to pursue answers to events currently taking place
e Encourage participation as local, national and global citizens
Make connections between past and present people, places and events in history
¢ |dentify geographical, historical, and environmental components of California

Broad social studies themes and content will include topics such as family life, culture, community,
the environment, economics, and state/national/world history. All content will be integrated across
disciplines with connections to mathematics, science, and art. Multimedia resources, hands-on
experiences (e.g., cultural artifacts) and field trips will be utilized as much as possible to enhance the
curriculum. Online resources may be used for supplemental research and information in upper
grades. Teachers will focus on reinforcing and employing reading comprehension, writing, and
listening/speaking standards as they teach social science content. Students will have access to
primary and secondary historical sources, maps, charts, and timelines from which to draw
information about the time periods and cultures being studied. Teachers will use graphic organizers,
charts, visual aids and other similar resources to support development of analytic skills and to assist
English Learners.

TK/Kindergarten: Multicultural stories, rhymes and songs; archetypal stories about human
relationships, challenges and quests are presented from culturally diverse sources; through
anticipation of and preparation for seasonal festivals, students gain a sense of the cycles of the
seasons and the passing of time. Geography: home surroundings of the school - land, plants, and
animals at and near our school; the water cycle.

First Grade: Multicultural stories, myths and legends; archetypal stories about human relationships,
challenges, and quests are presented from culturally diverse sources; through anticipation of and
preparation for seasonal festivals, students gain a sense of the cycles of the seasons and the
passing of time. Geography: home surroundings of the school - land, plants, and animals at and
near our school; the water cycle.

Second Grade: Multicultural stories, myths and legends focused on world heroes/heroines,
particularly changemakers such as Buddha, Gandhi, Cesar Chavez, Eleanor Roosevelt, Martin
Luther King, and Mother Teresa; Jataka tales. Geography: home surroundings of where students
live - land, plants, and animals; the water cycle; seasonal stories relating human beings to a living
earth.

Third Grade: History: students will be brought into a sense of linear time through the teaching of
time as it relates to the day, month, year, and seasons. Geography: The curriculum will provide the
student with the opportunity to learn about three essential, practical requirements for all of
humankind—how we work with nature to provide ourselves with food, clothing, and shelter. “Bird’s
eye view” of the farm as an introduction to elementary map-making. Seasonal activities relating to
man’s responsibility as a steward of the earth.

Fourth Grade: Local and California history, with a particular focus on the indigenous people of the
local area; family histories of the students. Geography: Local and California geography; map making.
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Fifth Grade: Ancient civilizations: Mayan, Indian, Egyptian, Mesopotamian, Persian, Greek.
Geography: American geography as related to states study; vegetation; agriculture; culture and
economics; geography of ancient civilizations; mapping.

Sixth Grade: Roman and Medieval History; Ancient Chinese History. Geography: European
geography; Asian geography; map making.

Seventh Grade: The Renaissance; Age of Exploration; beginnings of modern science. African
Histories and the slave trade. Geography: Africa, Central and South America; ocean currents, world
wind and weather patterns; latitude and longitude; map making.

Eighth Grade: Study of revolutions: French, Russian, Haitian, Industrial, American, and
technological; American history; current events. Geography: world geography; map making.

Science (Core)

El Rio will use the Next Generation Science Standards (NGSS), which emphasize and align to our
goals through inquiry-oriented investigations, real-life application, and interdisciplinary thinking about
scientific concepts (www.nextgenscience.org). At El Rio, science will be taught experientially, which
develops independent thinking and sound judgement. Through this process, the teacher will set up
an experiment, then invite students to carefully observe, ponder and discuss, allowing them to
discover the resulting law, formula, or scientific principle on their own. Students will be expected to
demonstrate in course projects: how to apply the scientific method to design controlled experiments;
the ability to analyze and interpret qualitative and quantitative data; how to apply scientific writing
skills to communicate conclusions from scientific data; and the ability to apply scientific knowledge
and research to current social and world issues.

Additionally, through our Friday afternoon Living Classroom time, students will learn about nature
through direct experience of the natural world, advancing to the study of Zoology, Botany,
Mineralogy, Astronomy, Physics (including Optics, Thermal Physics, Acoustics, Static and Current
Electricity, Magnetism, Mechanics), and Physiology. The science program will:
e Focus on mastery of Next Generation Science Standards
e Emphasize science as a process of formulating and answering questions about the physical
world and encourage students to pursue answers to their own scientific queries
o Promote appreciation of the natural world and develop skills such as hypothesis formulation,
identification, experimentation, evaluation, documentation and presentation
e Provide meaningful scientific experiments that enable for students to make real-life
connections.

TK/Kindergarten: Cooking, baking; nature stories; nature walks and observations; gardening.

First Grade: Imaginative nature stories of land, plant, the water cycle, and animal life; nature walks;
observations; gardening; observing seasonal changes.

Second Grade: Imaginative nature stories of land, plant, the water cycle, and animal life, garden
and nature studies; observation and inquiry.

Third Grade: Farming - life of land, crops, and animals that provide food and clothing to people; and
gardening: planting and maintaining an organic garden; ecosystems; shelters - house building past
and present, here and in other world cultures.

Fourth Grade: Zoology; habitats; the web of life/food chain; in connection to local geography -
mining, desert formation, coastal landscapes, and mountain building.
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Fifth Grade: Botany; plant reproductive systems; continuation of garden and nature studies; lab
work; field work; biomes. Integrated in geography studies - continental water drainage systems,
mountain building and aging, weather and climate.

Sixth Grade: Mineralogy; physics - acoustics, electricity, magnetism, optics, and heat; beginning
astronomy; continuation of garden and nature studies.

Seventh Grade: Physics: optics; acoustics; mechanics; human physiology and sexuality; astronomy
continued; inorganic chemistry; nutrition.

Eighth Grade: Physics; organic chemistry; human anatomy - skeletal system; meteorology, climate
and environmental studies integrated into geography blocks.

Visual and Performing Arts (Non-Core)

TK/Kindergarten: Art: Wet-on-wet watercolor painting focused on color experiences that are
unconnected to form, using color stories to guide the children, crayon illustrations. Performing Arts:
Reenacting fairy tales and stories from the curriculum for classmates. Music: Singing in morning
circle and throughout the day

First Grade: Art: form drawing - straight and curved lines and variations thereof; wet-on-wet
watercolor painting, emphasizing an experience of working with color, rather than creating formed
pictures; beeswax modeling; crayon illustrations; handwriting: printing of upper and lowercase
letters; clay modeling, Performing Arts: class play that originates from the curriculum. Music: singing;
pentatonic flute: develops finger coordination, concentration, and breath control.

Second Grade: Art: form drawing; wet-on-wet watercolor painting with complementary colors;
beeswax modeling; handwriting: printing of upper and lowercase letters: crayon illustrations.
Performing Arts: class play that originates from the curriculum. Music: singing up to an octave;
pentatonic flute, singing in rounds by end of year

Third Grade: Art: form drawing; beeswax modeling; clay modeling; handwriting: cursive; drawing.
Performing Arts: class play that originates from the curriculum; strings concert. Music: singing in
rounds and parts; recorder; beginning to read music. Introduction to stringed instrument playing.

Fourth Grade: Art: clay modeling; form drawing; wet-on-wet watercolor representational painting;
drawing. Performing Arts: class play that originates from the curriculum; strings concert. Music:
singing; recorder; Stringed instruments; continuing to read music

Fifth Grade: Art: calligraphy; form drawing; wet-on-wet watercolor painting; object drawing; clay
modeling; woodworking; drawing. Performing Art: class play that originates from the curriculum;
strings concert. Music: singing; stringed instruments; introduction of wind instrument playing;
reading music.

Sixth Grade: Form drawing; tissue paper stained glass; designing crests, watercolor painting,
charcoal drawing; woodworking. Performing Arts: class play that originates from the curriculum;
strings, winds, and choral concert. Art electives: photography, animation, jewelry making. Music
electives: ukulele, percussion, chorus, string or wind instruments.

Seventh Grade: Art: perspective drawing; Platonic solids; Chiaroscuro technique; veil painting; clay
modeling; pastel drawing. Performing Arts: class play that originates from the curriculum; strings,
winds and choral concert. Art electives: photography, animation, jewelry making. Music electives:
ukulele, percussion, chorus, string or wind instruments.
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Eighth Grade: Black and white drawing; clay modeling; watercolor painting. Performing Arts: class
play that originates from the curriculum; strings concert. Art electives: photography, animation,
jewelry making. Music electives: ukulele, percussion, chorus, string or wind instruments.

Practical Arts (Non-Core)

TK/Kindergarten: Handwork: finger knitting, hand sewing pouches and small seasonal crafts, wet
felting

First Grade: Handwork: making wooden knitting needles; knitting will be practiced to develop
concentration, fine motor skills, visual tracking, and sequencing.

Second Grade: Handwork: knitting patterns to knit and purl developing pattern recognition and
perpetuation, concentration, fine motor skill development, resulting in specific projects such as
rabbits, balls, and hats.

Third Grade: Handwork: crocheting will be practiced to develop pattern and placement recognition,
and finger dexterity; knitting will be continued, with the class making hats for the homeless for
community service.

Fourth Grade: Handwork: cross-stitch, elements of design: symmetry, lightness, heaviness, and
color intensity; embroidery; simple sewing.

Fifth Grade: Handwork: 4 needle knitting; knitting in the round; making socks, mittens, or hats.
Woodwork: improve visual motor skills and two hands coordination by making woodworking projects
such as eggs or spinning tops; sequencing in a project; will also learn the to follow directions and
work safely.

Sixth Grade: Handwork: embroidery; hand-sewing stuffed animals. Woodwork: promoting creativity
and ability to self-correct work by making serving spoons, or bowls.

Seventh Grade: Handwork: design and construct hand-made doll and clothes. Woodwork:
Encourage diligent work and self-motivation; acknowledge the beauty of their work by designing and
making a toy with movable parts.

Eighth Grade: Handwork: machine sewing designing and making bags and clothes. Woodwork:
Improve time management; enjoy work by making a 3-legged stool.

Movement/Games (P.E./Health) (Non-Core)

Students will be exposed to a variety of physical movement activities and health lessons that will suit
diverse learning styles and skills, based on the Physical Education Framewaork for California Public
Schools: Kindergarten through Grade Twelve. Through focused instruction on campus during
Movement/Games (akin to P.E.) class periods as well as through our “Living Classroom” sessions
on Fridays that will include hiking, climbing, physically active games and myriad outdoor activities,
students will all receive at least 200 minutes of P.E. instruction every two weeks.

TK/Kindergarten: Daily walks around campus, weekly walks around the neighborhood, frequent
hikes in Debs Park and other local natural areas led by faculty and parents.

First Grade: Gross motor movement such as skipping, hopping, galloping, starting and stopping are
practiced and combined with pace and rhythm; singing, hand clapping, circle, and imitation games.
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Second Grade: Gross motor movement such as skipping, hopping, galloping, jumping and sliding,
and matching these movements to pace and rhythm; singing, hand clapping, circle, and imitation
games; chasing, dodging, jumping rope, and striking a ball.

Third Grade: Continuity and change in movement; hand clapping, circle, and imitation games; Order
and sequence of movement through a variety of gross motor control skills such as running, dribbling
a ball, skipping, jumping to match rhythm, speed and motion.

Fourth Grade: Manipulating objects in and through space. Throwing, kicking, catching, striking,
dribbling, passing, transferring weight from feet to hands, jumping and landing for height and
distance, practicing balance with various objects. Development of endurance and cardiovascular
capacity.

Fifth Grade: Manipulating objects with accuracy and speed. Usage of fundamental strategies,
practice, and coordination. Skill games with and without balls. Balancing food intake with activity.
Responsible personal behavior, distinguishing between unsafe/safe and following/ignoring rules.
Olympic sports: running, jumping, discus, javelin, wrestling, culminating in a multi-school Pentathlon;
preparation and practice for the Fitness Test.

Sixth Grade: Working cooperatively to achieve a common goal. Throwing, dribbling; dance;
identifying the five components of fithess; participation in vigorous activity for 20 minutes. Knowing
warm-up and cool-down activities and how to measure heart rate. Being able to offer rule changes
that improve a game. Team cooperation and effective practice. Introduction to team sports, such as
volleyball, basketball, and flag football; keeping score; learning to outwit an opponent during
activities like jousting, tug of war and “steeplechase”/obstacle course in preparation for an inter-
school Medieval Games event.

Seventh Grade: Meeting challenges and making decisions; performing a variety of dances; offering
basic offensive / defensive strategies; participation in vigorous activity for 20 minutes; knowing
warm-up and cool-down activities and how to measure heart rate; offering rule changes to improve a
game; team cooperation. Track & Field events: running, sprinting, long jump, shot put, hammer,
hurdles; participation in annual multi-school Track and Field Meet, push-ups, team sports.

Eighth Grade: Working as a team to solve problems; basic offense/defense strategies; participation
in vigorous activity for 20 minutes; knowing warm-up and cool-down activities and how to measure
heart rate; offering rule changes to improve game; team cooperation; team sports and fitness;
participation in annual multi-school Track and Field Meet.

World Languages (Non-Core)

El Rio’s foreign language program will incorporate the California World Language Standards and the
California Framework for Foreign Language, K-12. In Grades 1-5 students will take both Spanish
and Mandarin classes for 45 minutes two times per week. In Grades 6-8 students will choose to
continue their studies in either Spanish or Mandarin and will have 45 minutes of language instruction
four times per week.

TK/Kindergarten: Seasonal Spanish and Mandarin songs and poems as part of morning circle
First Grade: Mandarin and Spanish will be taught through plays, songs, rhythms, and games, and
through connecting to global pen pals/other classrooms in Spanish and Mandarin speaking
countries.

Second Grade: Mandarin and Spanish will continue: songs, plays, poetry, stories counting, games,
and simple conversations.
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Third Grade: Mandarin and Spanish continued with songs, plays, and conversations; absorption of
the languages is accomplished through the use of imitation, repetition, and rhythm.

Fourth Grade: Mandarin and Spanish immersion will continue with writing, reading, and poetry.

Fifth Grade: Mandarin and Spanish immersion will continue; verb tenses; simple reading and
conversation.

Sixth Grade: Mandarin and Spanish will continue with speaking, reading and writing.

Seventh Grade: Mandarin and Spanish will continue with speaking, reading, and writing.
Eighth Grade: Reading, writing and speaking in Mandarin and Spanish.

Environmental Stewardship (Non-Core)

Incorporating interdisciplinary standards from ELA, Math, Science and Social Science, El Rio’s

environmental stewardship curriculum will bring students into nature and emphasize hands-on
experiences.

TK/Kindergarten: Stories told about the cycles of life and death in nature. Instilling eco-literacy
through nature walks and hikes. Gardening, recycling and composting.

First Grade: Stories told about the cycles of life and death in nature. Stories about nature that teach
students about their place in the ecosystem and their personal ability to effect change. Instilling eco-
literacy through nature walks and hikes. Gardening, recycling and composting.

Second Grade: Stories with themes of transformation teach the concept of evolution in an
imaginative way, laying a metaphorical foundation for the forces of nature that will be studied
scientifically later. Stories of heroic individuals, such as the Rev. Martin Luther King, Jr., Henry David
Thoreau, or Jane Goodall teach students about their unique place in the ecosystem and their
personal ability to affect change. Instilling eco-literacy through nature walks and hikes. Gardening,
recycling and composting.

Third Grade: Creation myths from different cultures about the origins of the earth and human beings
will lead to the idea that the whole world is a single holistic environment. Gardening and farming
curriculum reinforce lessons about nature and the seasons. Instilling eco-literacy through nature
walks and hikes. Gardening, recycling and composting.

Fourth Grade: Students will learn and describe the many unique aspects of their local environment
with a special focus on the human interaction with the animal kingdom. Instilling eco-literacy through
nature walks and hikes. Gardening, recycling and composting.

Fifth Grade: American regional and physical geography related to vegetation, animals, and
agriculture will be studied to develop a greater understanding of the interconnectedness of life and
environment, particularly through the study of botany and zoology. Instilling eco-literacy through
nature walks and hikes. Gardening, recycling and composting.

Sixth Grade: Global geography will provide studies in different peoples and cultures in reference to
their natural environments. Continued gardening, recycling and composting.

Seventh Grade: Focus will be on food choices and nutrition by investigating the effects of food

production, diet, and nutrition on human health and the environment. Continued gardening,
composting and recycling.
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Eighth Grade: Focus on sources, production, uses, and environmental effects of energy in the study
of the historical birth of the industrial age and the economic globalization of today. Field trips and
field study are a large part of learning. Continued gardening, composting and recycling.

Digital Literacy (Non-Core)

Cyber Civics was first developed for the Journey School, a Waldorf charter school in Orange County,
California. The three-year program focuses on critical thinking, problem solving, and ethical
discussions that address digital media issues.

Third Grade: Typing and keyboarding in preparation for standardized testing.
Fourth Grade: Typing and keyboarding in preparation for standardized testing.
Fifth Grade: Cyber Civics

Sixth Grade: Cyber Civics

Seventh Grade: Cyber Civics; robotics

Eighth Grade: Cyber Civics; coding

INNOVATIVE CURRICULAR COMPONENTS OF THE EDUCATIONAL PROGRAM

As detailed throughout the previous sections, El Rio is being carefully designed to incorporate an
innovative, Waldorf-based holistic approach to education that includes the arts, world languages,
environmental stewardship and technology in thoughtful ways tied to students’ development.
Through engaging the whole child on an academic, social-emotional and kinesthetic level, our
approach offers multiple pathways to success and meets the needs of all students. Multi-
disciplinary, project-based study, led by teachers that loop with classes for multiple years, ensures
differentiated, specialized instruction tailored to each student’s needs in an environment of trust and
respect. Outdoor education and expeditionary learning opportunities take instruction beyond the
classroom and grow students’ capacities for wonder and curiosity about the natural world and their
fellow human beings,

INTERVENTION AND ENRICHMENT PROGRAMS

As detailed more fully below, El Rio will implement a Multi-Tiered System of Support (MTSS),
beginning with high-quality instruction and universal screening of all children in the general
education classroom. Struggling learners may participate in interventions at increasing levels of
intensity to accelerate their rate of learning. These services may be offered by a variety of personnel,
including general education teachers, special educators, and specialists. Each student’s progress
will be closely monitored to assess both the learning rate and level of performance of individual
students.

As detailed in the previous sections, enrichments at El Rio are integrated in all aspects of learning

and are all-encompassing across the arts, multi-cultural and world language experiences, outdoor
learning, PE/Health, and technology.
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INSTRUCTIONAL MATERIALS

El Rio teachers will choose from a diverse assortment of resources and materials to deliver the
innovative and personalized curriculum, which will be standards-based and aligned with Waldorf
principles. In designing each unit block for a particular class of students, class teachers will utilize
materials available in our Teachers Resource Library, which will include both textbooks and primary
source material, along with a wide variety of resources on child development and educational theory.
Teachers also will rely on El Rio’s Instructional Resources Bibliography (available upon request)
which includes myriad standards-aligned resources across all grades and subjects. In addition to
these resources, teachers at El Rio will draw upon a broad range of instructional resources to
successfully bring standards-based Waldorf Education to their students and will continually update
the bibliography to reflect current best practices, diversity, and the ever-growing canon of high-
quality print materials.

Each class teacher will carefully tailor their presentations to feature stories and imagery that will
engage the imaginations of their particular students, whom they will know well because of El Rio’s
looping practices. Recognizing that each student will need to see him or herself represented in story
and image, and as part of El Rio’s culturally responsive curriculum, class teachers will select source
materials for stories and narratives that reflect and honor their students’ cultural heritage. Each
special subject teacher will also tailor their projects to suit the strengths and interests of that
particular class.

Through dedicated summer training and planning time, ongoing professional development, and daily
planning periods for class teachers, teachers will be given the freedom to thoughtfully create lessons
for the children in their own classes, with access to a compendium of block outlines, lesson plans,
rubrics, and authentic assessments El Rio will build over time that can serve as models and
resources for teachers. Waldorf methods demonstration lessons, assistance from experienced
colleagues, plus support and close supervision from the Educational Director will ensure that all
teachers are structuring their lessons appropriately and integrating CCSS-aligned Waldorf methods
in delivering the content. Teachers will also have a Public Waldorf CCSS-aligned scope and
sequence for reference, as well as outlines for the key components and considerations for each
block, along with suggested and example stories, artistic activities, and music. Through all of these
supports, teachers will be given the scaffolding, along with the space and autonomy to create
culturally responsive, differentiated lessons that are personalized for their particular group of
children.

Standard textbooks will be used as a basis for lesson plans in math especially, and may be adopted
at the middle school level. Teachers will be able to choose from a variety of instructional materials
and decide on adoption together in collaboration with the Educational Director so that instruction can
be taught in a focused and coherent manner across grade levels. Textbooks are a valuable
resource for both teachers (in lesson planning) and students (as research materials) but it is
important to note that textbooks do not drive decisions about what students learn - rather they are
seen as part of a toolkit and used as a resource to deliver standards-based lessons. As a matter of
course, books such as encyclopedias, atlases, dictionaries, and other reference material will always
be available in the classroom. Assignments and projects will give students opportunities to gain
competence in a variety of information-retrieval skills by the time they reach middle school.

A detailed bibliography already has been developed that includes dozens of resources for teachers

and specific texts for students in each subject area (available upon request). The following includes
a small sampling/summary of the resources we will use to create and build our curriculum.

El Rio Community School Charter Petition 70



EL RIO\L

Community School

English Language Arts Selected multi-cultural/national fairy tales, fables, poems; Leveled
Readers; selected novels; Norton anthologies; Words Their Way:
Word Study for Phonics, Vocabulary, and Spelling Instruction;
Grammar Series (Words are Categorical); LANGUAGE! Live

California

ELD Launch to Literacy and Link to Literacy

Math CGI; Marilyn Burns’ Math & Literature series; Mindset Mathematics
series; Rassmussen Key to Math series; Prentice Hall Pre-Algebra
and Algebra

Science Selected stories about science and nature; gardening books and

stories; Harcourt Brace Science texts

Social Science/History Multicultural literature, folk tales; Houghton Mifflin California History
series; Bonnie Shemie’s history books; selected texts re: world
history, revolutions, etc.

World Languages EntreCulturas 1-3; Andando Caminos: Teaching Spanish in
Waldorf Schools; Language Teaching in Steiner Waldorf Schools;
Integrated Chinese.

Visual and Performing Selected instructional manuals and research on knitting,

Arts (including Handwork, | woodworking,

Woodwork, etc.)

P.E./Health (Games & Selected instructional manuals on Waldorf approach to Games and
Movement) Movement; The Well Balanced Child: Movement and Early
Learning; Growing an In-Sync Child; Kinesthetic Learning for
Adolescents.

The use of high quality artistic and other resource materials for creating Main Lesson books and
student work will provide students a sense that their work is valued and will promote holding oneself
to a high standard and completing work that is of the highest quality. Artist-quality colored pencils,
paints, and crayons create richer colors, blend more easily to show more subtle hues and variations,
and allow for detailed and beautiful writing, imagery, and designs. What follows is an overview of
additional, Waldorf-based instructional materials.

In Kindergarten, instructional materials will be chosen to enhance the children’s imaginary play, to
deliver stories and songs that are rich in language and imagery, and to support the purposeful
activities the children participate in daily. In the Kindergarten and lower grades, age-appropriate play
materials, and instructional support tools will be selected or handmade natural materials such as silk,
wood, and wool, giving students a sense of connection to their natural environment. Maintaining an
environment of beauty and simplicity and avoiding busy-ness in classroom decor and materials will
allow students to focus better and feel more relaxed and nurtured. These Waldorf instructional
materials will support El Rio’s approach to arts-integration within the framework of the CCSS.

In grades 1-8, teachers will use a wide variety of materials and resources, such as primary source
materials, realia, manipulatives, visual aids, prepared worksheets, texts, vocabulary lists, maps,
diagrams, and when appropriate, multimedia. The multi-disciplinary and thematic Main Lessons
which will form the core of the day will be developed from primary sources, texts, and other relevant
materials, and supplemented with field trips and experiential activities such as gardening, cooking, or
building. Much of the Main Lesson will be delivered orally, then written on blackboards using hand-
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drawn supportive imagery. The students will replicate it into specially designed blank books, known
as Main Lesson Books, creating their own thematic subject or “text” books for each unit block. As

students’ written skills develop, they will start to take their own notes, transposing them into text for
their books, which they will also illustrate beautifully. These books will serve as an important record
of learning that will provide teachers and parents with feedback on accomplishments and progress.

The class teacher will also be able to decide that instead of (or in addition to) Main Lesson Books,
students will create either individual or group projects as another mode of demonstrating learning
during the unit block. For example, at the end of a three-week block on the Renaissance, student
work may include model flying machines a la Leonardo Da Vinci; a block on Projective Geometry
could result in a Geodesic dome structure built on campus. For these special projects, El Rio will
have a variety of recycled materials on hand in the Teachers’ Resource Library.

Web Resources

WECAN: www.waldorfearlychildhood.org

Alliance for Childhood: www.allianceforchildhood.net
www.millennialchild.com
www.waldorfhomeschoolers.com
www.whywaldorfworks.org

www.live-education.com

Instructional Methods and Strategies

As detailed above, El Rio will address the CCSS, NGSS, and other state content standards, through
an arts-integrated, project-based curriculum that holds students accountable to high academic
standards and mastery of content based on key aspects of Waldorf education. The thematic, project-
based approach is one that will emphasize learning through experience and hands-on learning that
fosters multiple intelligences. The arts, kinesthetic learning, and narrative storytelling will be infused
into every Main Lesson block and specialty class lesson, whether in Mandarin or mathematics, and
this will allow for learning that will be joyful, engage the intellect at a developmentally appropriate
level, and nurture creativity and the imagination.

Although teachers are given a great deal of flexibility in designing the integrated Main Lesson and
other instructional periods in order to differentiate instruction for all learners, there are key structures,
ample supports, teacher resources, and systems/processes by which instructors will be set up for
success in terms of planning and implementing instruction.

Lesson Planning and Support

Preparation for each school year will begin in summer when all class teachers will attend the “Art of
Teaching” week long workshops hosted at various Waldorf teacher training centers, including Ocean
Charter School and the Waldorf Institute of Southern California. There, teachers will be deeply
immersed in grade-level curriculum design, instructional strategies, and classroom management
tools, as well as child development and brain research study. Teachers return home armed with
tools to design the approaching year’s curriculum.

At the beginning of July, each Class Teacher will provide the Educational Director with outlines of
their “block rotation:” a schedule of each Main Lesson block they will teach for that year, alternating
between Math/Science and ELA/Humanities focus. The Educational Director will give feedback and
provide necessary instructional resources and supports as needed. Once block rotations are
approved, teachers gather educational resources using the El Rio resource library of rubrics,
previous year’s lesson plans, and other instructional materials.
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Once school begins, teachers will submit detailed lesson plans for the next Main Lesson Block to the
Educational Director two weeks in advance of beginning instruction in that Block. The Educational
Director will review lesson plans to provide feedback and ensure alignment to the 7 principles of
public Waldorf education, Common Core and Next Generation Science Standards, and school-wide
continuity in student learning experience.

Accountability
Teacher accountability to Common Core State Standards, Waldorf principles and methodology, and
grade level and schoolwide norms will be ensured through multiple systems including 1) lesson plan
review, 2) informal observation and feedback cycles, 3) student achievement data, 4) collaborative
planning time, and 5) community instructional rounds.
1) Lesson Plan Review
The Educational Director will be responsible for reviewing lesson plans submitted by all
classroom teachers. Classroom teachers will submit their lesson plans to the Educational
Director two weeks before the lesson’s instruction. Teachers will use the Universal Design
for Learning (UDL) Framework to design lessons aligned with Common Core (CC) and Next
Generation Science Standards (NGSS). UDL is a framework designed to improve and
optimize teaching and learning for all people based on scientific insights into how humans
learn. The goal of the UDL Framework is to cultivate expert learners who are 1) Purposeful
and Motivated, 2) Resourceful and Knowledgeable, and 3) Strategic and Goal-Oriented. The
table below outlines the guidelines for instruction anchored in the UDL Framework:
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Universal Design for Learning Guidelines

Access

Build

Internalize

Provide multiple means of

Engagement 5

Affective Networks &
The "WHY" of learning

Provide options for

Recruiting Interest (7] 9

® Optimize individual choice and
autonomy (7.1) >

® Optimize relevance, value, and
authenticity (7.2} >

® Minimize threats and distractions (7.3)

>

Provide options for

Sustaining Effort & Persistence (3) 9

e Heighten salience of goals and
objactives (8.1) >

@ Vary demands and resources to
optimize challenge (82) >

o Foster collaboration and community
(83) >

® Increase mastery-oriented feedback
84>

Provide options for
Self Regulation (9] ©)

o Promote expectations and beliefs that
optimize motivation (9.1) >

@ Facilitate personal coping skilis and
strategies (9.2) >

o Develop self-assessment and reflection
931>

Expert Learners who are..

Provide multiple means of

Representation 5

Recognition Networks
The "WHAT" of learning

Provide options for

Parception (1) 9

» Offer ways of customizing the display of
information (1.1) >

« Offer akternatives for auditory
Information (1.2) >

® Offer alternatives for visual information
(13>

Provide options for

Language & Symbols (2) ©)

© Clarify vocabulary and symbols (2.1) >

® Clarify syntax and structure (22) >

® Suppon decoding of text, mathematical
notation, and symbols {23) »

® Promote understanding across
languages (2.4) ¥

® lllustrate through multiple media (25) >

Provide options for

Comprehension (3] ©)

@ Activate or supply background
knowledge (3.3} ¥

e Highlight patterns, critical features, big
ideas, and relationships (3.2} >

o Guide information processing and
visualization (3.3) >

o Maximuze transfer and generalization
(341>

Provide muitiple means of
Action & Expression 5

Strategic Networks R
The "HOW" of leamning e
Provide options for

Physical Action {4) ©

® Vary the methods for response and
navigation (4.1) >

® Optimize access to tools and assistive
technologies [4.2) >

Provide options for

Expression & Communication (5} 9

o Use multiple media for communication
50>

» Use multple tools for construction and
compasition (5.2) >

© Build fluencies with graduated levels of
support for practice and performance
53} >

Provide options for

Executive Functions (6} £

@ Guide appropriate goal-setting (6.1)

o Support planning and strategy
development {6.2) >

o Facilitate managing information and
resources |6.3) >

o Enhance capacity for monitoring
progress (6.4) ¥

Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

To ensure consistency and alignment with El Rio’s Educational Philosophy, key components
of the UDL Framework have been mapped to each of the 7 principles of public Waldorf
education. During summer professional development, El Rio teachers will have the
opportunity to dive deep into the fundamental pedagogy underpinning the 7 principles of
public Waldorf education. There they will have the opportunity to practice planning with the
UDL Framework to create rigorous, engaging, Waldorf-aligned educational experiences. In
addition, key components of the UDL Framework have been mapped to the 7 principles of
public Waldorf education below to illustrate the relationship between the two:
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Waldorf-Integrated Universal Design for Learning (UDL) Framework

7 Principles of Public Waldorf Education Universal Design for Learning?!?®
Public Waldorf education is founded on a Recruiting Interest
coherent image of the developing human being. | UDL seeks to increase access to learning
through multiple means of engagement,
% Each human being is a unique individual who brings | referred to as Recruiting Interest. Teachers
T | specific gifts, creative potential, and intentions to can incorporate these methods into their
m | this life. Public Waldorf education addresses planning by -
<Z( multiple aspects of the developing child including - Optimizing individual choice and
s | the physical, emotional, intellectual, social, cultural, autonomy to empower learners to
% moral, and spiritual. Through this, each child is take charge of their own learning.
w | helped to integrate into a maturing whole, able to - Optimizing relevance, value, and
|3_: determine a unique path through life. authenticity in ways that connect
w learning to experiences that are
O | Rudolf Steiner’s educational insights are seen as a meaningful and valuable.
'(-'DJ primary, but not exclusive, source of guidance for - Minimizing threats and distractions in
< | an understanding of the image of the human being. order to foster a safe space to learn
= and take risks.
An understanding of child development guides | Executive Functions
all aspects of the educational program, to the The UDL Framework provides multiple
greatest extent possible within established supports to plan developmentally
legal mandates. appropriate lessons for students to engage
in, including an explicit focus on Executive
Human development proceeds in approximate 7- Functions. Teachers can incorporate these
year phases. Each phase has characteristic methods into their planning by -
Z | physical, emotional, and cognitive dimensionsand | -  Guiding students to practice setting
'g a primary learning orientation. challenging and authentic goals.
o - Supporting students in planning and
9 The Public Waldorf educational program, including strategy development to problem-solve
“>J the curriculum, teaching methodologies, and and achieve goals.
W | assessment methods, work with this - Facilitating and managing information
[a) . .
A | understanding of human development to address and resources to support students with
— | the needs of the individual and the class in order organization and memory using flexible
5 to support comprehensive learning and healthy, tools and processes.
balanced development. - Enhancing capacity for monitoring
progress through analyzing growth
Our developmental perspective informs how state over time and how to build from it.
and federal mandates, including curriculum
sequence, standardized testing, and college and
career readiness, are met.

126 http://www.cast.org/our-work/about-

udl.html?utm_source=udlguidelines&utm medium=web&utm_campaign=none&utm_content=homepage#.XKztuOtKh

Ql

El Rio Community School Charter Petition

75



http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XKztuOtKhQI
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XKztuOtKhQI
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XKztuOtKhQI

EL RIO\L

Community School

SOCIAL CHANGE THROUGH EDUCATION

Public Waldorf education exists to serve both
the individual and society.

Public Waldorf education seeks to offer the most
supportive conditions possible for the
development of each student’s unique capacities
and for engendering the following qualities to work
towards positive social change:
- A harmonious relationship between thinking,
feeling, and willing;
- Self-awareness and social competence;
- Developmentally appropriate, academically
informed, independent thinking;
- The initiative and confidence necessary to
transform intentions into realities; and
- Aninterest in the world, with active respect
and a feeling of responsibility for oneself,
one’s community, and the environment.

Such individuals will be able to participate
meaningfully in society.

Expression & Communication

The UDL framework prioritizes alternative
modalities for expression, both to the level
the playing field among learners and to
allow the learner to appropriately (or easily)
express knowledge, ideas and concepts in
the learning environment. These methods
enable students to develop a diverse range
of strategies to communicate and express
their ideas with others. Strategies teachers
can leverage in their planning to support this
development include —

- Using multiple media for
communication such that students can
express their learning in flexible ways.

- Using multiple tools for construction
and composition enabling students to
share thoughts and ideas using tools
that complement the learning goal.

- Building fluencies with graduated levels
of support for practice and
performance to apply and gradually
releasing scaffolds to support
independent learning.

HUMAN RELATIONSHIPS

Public Waldorf Schools foster a culture of
healthy relationships.

Enduring relationships -- and the time needed to
develop them -- are central to Public Waldorf
education. The teacher works with each student
and class as a whole to support relationship-
based learning.

Healthy working relationships with parents,
colleagues, and all stakeholders are essential to
the well-being of the student, class, and school
community. Everyone benefits from a community
life that includes festivals, events, adult education,
study, and volunteer activities.

Public Waldorf education encourages
collaboration in schools, within the Alliance for
Public Waldorf Education, among all schools
working out of a developmental approach, in
conjunction with the broader field of education.

Self-Regulation

The UDL Framework ability to self-
regulate—to strategically modulate one’s
emotional reactions or states in order to be
more effective at coping and engaging with
the environment—is a critical aspect of
human development and interpersonal
relationships. Teachers can explicitly
develop self-regulation skills among their
students by —

- Promoting expectations and beliefs
that optimize motivation by setting
personal goals that inspire confidence
and ownership of learning among
students.

- Facilitating personal coping skills and
strategies that support students in
developing and managing healthy
emotional responses and interactions.

- Developing self-assessment and
reflection protocols for students that
increase awareness around progress
toward goals and how to learn from
mistakes.
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ACCESS AND DIVERSITY

Public Waldorf Schools work to increase
diversity and access to all sectors of society.

Public Waldorf schools respond to unique
demands and cultures in a wide range of locations
in order to provide maximum access to a diverse
range of students. Schools work towards ensuring
that students do not experience discrimination in
admission, retention, or participation.

Public Waldorf schools and teachers have the
responsibility to creatively address the
developmental needs of the students with the
most inclusive possible approaches for all
learners.

The Public Waldorf program and curriculum is
developed by the school to reflect its student
population.

Sustaining Effort & Persistence
The UDL Framework enables access and
diversity by building the individual skills in
self-regulation and self-determination that
will equalize such learning opportunities. In
addition, UDL focuses on creating an
external environment that equalizes
accessibility by supporting learners who
differ in initial motivation, self-regulation
skills, and other associated influencers.
Teachers can facilitate this environment
through their planning by —

Heightening the salience of goals and

objectives, while setting a vision for the

goal and why it matters.

- Varying demands and resources to
optimize challenge such that students
can rise to high expectations using
flexible tools and supports.

- Fostering collaboration and community
by cultivating an inclusive community
of learners.

- Increasing mastery-oriented feedback
to guide learning by emphasizing the
role of effort and process.

COLLABORATIVE LEADERSHIP

School leadership is conducted through
shared responsibilities within established legal
structures.

Faculty, staff, administration and boards of a
Public Waldorf school collaborate to guide and
lead the school with input from stakeholder
groups. To the greatest extent possible, decisions
related to the educational program are the
responsibility of those faculty and staff with
knowledge and experience of Rudolf Steiner’s
educational insights.

Governance and internal administration are
implemented in a manner that cultivates active
collaboration, supportive relationships, effective
leadership, consequential action, and
accountability. A Public Waldorf school is
committed to studying and deepening its
understanding of best practices of governance
appropriate to its stage of organizational
development.

Common Language for Collaborative
Planning

By norming on the UDL Framework as our
approach to curriculum planning, teachers
will have a common language to utilize as
they describe their approach to instructional
design. Having a common language
enables teachers to engage in more
effective collaborative planning efforts.
Research in schools using teacher teams
with common planning (CP) time finds that
high levels of CP are associated with higher
student achievement gains as well as a
more positive work climate, increased
parent engagement, and higher job
satisfaction among teachers (Flowers,
1999).

Flowers, Nancy & Mertens, Steven & Mulhall,
Peter. (1999). The Impact of Teaming: Five
Research-Based Outcomes. Middle School
Journal. 31. 10.1080/00940771.1999.11494619.
LINK
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SCHOOLS AS LEARNING COMMUNITIES

Public Waldorf schools cultivate a love of Leveraging Assessments to Differentiate
lifelong learning and self-knowledge. Instruction

By norming on the UDL Framework as our
Public Waldorf education emphasizes continuous | approach to curriculum planning, teachers
engagement in learning and self-reflective will be able to engage in a shared reflective
practices that support ongoing improvement. At practice during weekly staff meetings. This
the individual and classroom level, teachers reflect | will be an opportunity for teachers to learn
regularly on their observations of the students and | from one another and exchange best

of the educational process. Essential aspects of practices that improve El Rio’s collective
school-wide work and professional development approach to education. These experiences
include self-reflection, peer review, faculty and will be facilitated through a variety of
individual study, artistic activity, and research. exercises including self-reflection, peer

review, faculty and individual study, artistic
Rudolf Steiner is a primary, but not exclusive, activities, and research.

source of guidance for developing an active inner,
meditative life and an understanding of the
dynamics within society.

Public Waldorf schools encourage all community
members to engage in active and ongoing ways to
enhance their capacities as human beings through
self-reflection and conscious social engagement.

El Rio Community School Charter Petition
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Informal Observations and Feedback

The Educational Director will conduct informal observation and feedback cycles with all
instructional staff to ensure instruction is aligned with CC and NGSS state standards, the 7
principles of public Waldorf education, and consistent with the school’s Educational
Philosophy.

Student Achievement Data

Teachers will utilize the principles of data-driven instruction to inform lesson planning,
continually adjusting lesson plans according to results attained from benchmark and ongoing
assessments. The Educational Director will leverage the observation and feedback cycles to
support teachers in strategically reflecting on and responding to student achievement data.
In addition, schoolwide professional development sessions will ensure consistent progress
monitoring of student achievement and provide teachers will collaborative planning time to
identify trends, particularly with special populations, and formulate a responsive plan.

Collaborative Planning Time

During collaborative planning time, teachers will work collaboratively on lesson planning to
ensure grade level standards are being met across disciplines. They will also have the
opportunity to engage in data dives, respond to trends in student progress, and share best
practices. Collaborative Planning Time will take place both formally during designated
professional development sessions and informally as facilitated through school culture
building.

Community Instructional Rounds

In addition, El Rio will institute the use of quarterly “Instructional Rounds” with a team
comprised of the Educational Director, an El Rio board member, an El Rio teacher, a
community member, a parent, and if possible, a representative from another community
school. Four times each school year, this team will meet to make the rounds at El Rio,
choosing one category from the Dimensions of Achievement to focus on, visiting classrooms
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using that category as a lens to see what extent the statements in that category are true for
students and teachers, using a non-judgmental observational protocol. At the conclusion of
the Instructional Rounds, the team will discuss trends, and complete a form with observation
feedback, including a statement of what is true of El Rio classrooms today for that category,
and what the team hopes to be true for the future, with a specific action step toward that
goal. The Dimensions of Achievement are outlined below, detailing both teacher and student
actions in alignment with El Rio’s Educational Philosophy:

Dimension of
Achievement

Students

Teachers and Leaders

Mastery of
Knowledge and
Skills

Demonstrate proficiency and deeper
understanding: show mastery in a body of
knowledge and skills within each discipline.t

Apply their learning: transfer knowledge
and skills to novel, meaningful tasks.*

Think critically: analyze, evaluate, and
synthesize complex ideas and consider
multiple perspectives.!

Communicate clearly: write, speak, and
present ideas effectively in a variety of
media within and across disciplines.*

Ensure that curriculum, instruction, and
assessments are rigorous, meaningful, and
aligned with standards.*

Use assessment practices that position
students as leaders of their own learning.*

Use meaningful data for both teachers and
students to track progress toward learning
goals.?

Engage all students in daily lessons that require
critical thinking about complex, worthy ideas,
texts, and problems.!

High-Quality
Student Work

Create complex work: demonstrate higher-
order thinking, multiple perspectives and
transfer of understanding.!

Demonstrate craftsmanship: create work
that is accurate and beautiful in conception
and execution.!

Create authentic work: demonstrate
original thinking and voice, connect to real-
world issues and formats, and when
possible, create work that is meaningful to
the community beyond the school.*

Design tasks that ask students to apply,
analyze, evaluate and create as part of their
work.!

Use models of excellence, critique, and multiple
drafts to support all students to produce work of
exceptional quality.*

Connect students to the world beyond school
through meaningful fieldwork, expert
collaborators, research, and service learning.!

El Rio Community School Charter Petition

79




EL RIO\L

Community School

Dimension of
Achievement

Students

Teachers and Leaders

Social Change
through
Education

Students will express empathy when
people are excluded or mistreated because
of their identities and concern when they
themselves experience bias.?

Students will recognize their own
responsibility to stand up to exclusion,
prejudice and injustice.?

Students will speak up with courage and
respect when they or someone else has
been hurt or wronged by bias.?

Students will make principled decisions
about when and how to take a stand
against bias and injustice in their everyday
lives and will do so despite negative peer or
group pressure.?

Students will plan and carry out collective
action against bias and injustice in the world
and will evaluate what strategies are most
effective.?

Facilitate educational conversation with
students, modeling strategies that allow for
disagreement, yet honor divergent
perspectives.

Establish and maintain an inclusive classroom
environment, maintaining specific focus to
include historically marginalized groups.

Create curriculum that highlights changemakers
in society who have effected change on both
grassroots and institutional levels.

Mediate restorative justice practices during
Council that enable community-wide
restoration.

Engage in a continuous practice of self-
reflection on Diversity, Equity, and Inclusion in
teaching practices

Model “Brave Spaces” and conversation tools
students can use to address conflict

Diversity and
Inclusion?

Students will express comfort with people
who are both similar to and different from
them and engage respectfully with all
people.?

Students will develop language and
knowledge to accurately and respectfully
describe how people (including themselves)
are both similar to and different from each
other and others in their identity groups.?

Students will respectfully express
curiosity about the history and lived
experiences of others and will exchange
ideas and beliefs in an open-minded way.?

Students will respond to diversity by
building empathy, respect,
understanding and connection.?

Students will examine diversity in social,
cultural, political and historical contexts
rather than in ways that are superficial or
oversimplified.?

Healthy working relationships with parents,
colleagues, and all stakeholders are essential
to the well-being of the student, class, and
school community.®

Faculty, staff, administration and boards of a
Public Waldorf school collaborate to guide and
lead the school with input from stakeholder
groups.®

Governance and internal administration are
implemented in a manner that cultivates active
collaboration, supportive relationships, effective
leadership, consequential action, and
accountability. A Public Waldorf school is
committed to studying and deepening its
understanding of best practices of governance
appropriate to its stage of organizational
development.®

The board of El Rio Community School will be
reflective of the community in terms of
representing the variety of stakeholders and
their unigue viewpoints.

Ihttps://eleducation.org/uploads/downloads/ELED-CorePractices-1115.pdf

2https://www.tolerance.org/sites/default/files/2017-06/TT_Social Justice Standards 0.pdf

Shttp://www.allianceforpublicwaldorfeducation.org/wp-content/uploads/2018/02/CORE-PRINCIPLES.final .11.08.16-

copy.pdf
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Instructional Vignette

A vivid example of what the El Rio version of the Waldorf model will look like in practice, from
planning to actual instruction includes the following vignette, or instructional “scene;” it is a snapshot
of the instruction that will be visible in all classrooms, including storytelling, arts-integration,
interdisciplinary, project-based learning, and integrated English Language Development.

In the third grade classroom, students study “The Practical Arts” in a Main Lesson block devoted to
explorations of how people from around the world approach meeting basic human needs. The block
integrates language arts, math, science and social studies into learning about all of these practical
arts, including cultivation and preparation of food, construction of shelters, and creation of
clothing/materials to provide warmth and protection from the elements.

For the world shelters component of the block, students listen to stirring stories of people living in
shelters the world over: for example, houseboat dwellers in China, the Inuit people of the Arctic
region, and the reindeer-herding Dukha of Mongolia, living in birchbark yurts.

During the Main Lesson, the teacher tells the students an original story about Batu, a Mongolian
child living on the tundra with a generational family of reindeer herders. They begin the story by
playing a Mongolian melody on their recorder to bring calm to the classroom and evoke a sense of
place. They tell the story clearly and slowly; the story is rich with sensory detail and new vocabulary
words, which the teacher has written on the chalkboard, along with an explanatory illustration of Batu
next to her birchbark yurt. The students then take out their Main Lesson Books and proceed to copy
the new vocabulary words using their finest cursive penmanship. The teacher models the steps of
the writing process on the board and assists individual students as needed.

Then students break into small groups to retell the story, jotting down key points into a teacher-
created graphic organizer, while the teacher circulates providing primary language support,
scaffolding language instruction by pairing students who need more assistance with native language
speakers with higher levels of English fluency, and providing further explication.

After finishing the recapitulation, the teacher asks the students to, as a group, tell her the story as
she writes it down on the board. Individual students raise their hands to contribute, using their
graphic organizers and are provided sentence frames to practice academic language. The teacher
walks around to the small groups posing math word problems that utilize multiplication, which the
students are learning. Problems are differentiated according to both math skill level and language
abilities.

In preparation for a reading the following day on the geography of the region, students are provided
a simplified copy of the text to take home. This pre-teaching allows lowers the affective filter
because students will have a basic comprehension of new material.

Then the teacher instructs the children to take out their colored pencils and draw their own version of
the scene on the chalkboard. The teacher models on the chalkboard the various artistic principles
being taught and leads them step by step through creating the illustration. Finally, the teacher tells
the students to put away their books and stand up for some movement exercises. She leads the
class through a series of movements that coordinate with the one of the times tables, then concludes
by replaying the Mongolian melody to signal the end of the lesson.

In order to plan this lesson as part of a three-week block, the teacher utilizes the El Rio-created
lesson plan template with the UDL framework, and through backwards design planning, identifies the
desired outcomes and creates formative, authentic assessments that will provide evidence of
students obtaining these outcomes.
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Inspired by the story of Batu and his home, among the many tales they have heard, students begin
to design shelters of their own after a trip to the library to check out books that best align with their
ideas. They first create scale drawings, and then use found materials to build models of these
structures which include landscape elements/features from the environment showing an
understanding of the geography of the region, and the natural resources available for construction.
Students study different forms of measurement and its evolution and standardization, and apply this
knowledge to creating accurate scale drawings and models. Students then choose one shelter to
build a full-scale replica of, and then work collaboratively for the next three weeks to build on school
grounds. They also create Main Lesson books as an ongoing, authentic record of their learning,
including illustrations, original essays and text, and diagrams/schematics when applicable. Cross-
cultural learning experiences are supplemented with visits to area museums, such as the Natural
History Museum, the Autry Museum, and the Wishtoyo Chumash Village in Malibu to have even
more hands-on experience with real-life artifacts.

This example highlights how the key pedagogical features of El Rio work in tandem with lesson
planning and preparation, and ensure fidelity to our educational model, as well as excellent
academic outcomes for all learners.

In addition, authentic formative assessments allow for teachers to effectively assess student
learning. Toward that end, El Rio teachers will use the El Rio Dimensions of Achievement
Framework as an important assessment tool, informed by Expeditionary Learning and the Teaching
Tolerance Anti-Bias framework.

Implementation and Mastery of State Content and Performance Standards

El Rio’s instructional methods, curriculum, and instructional materials will support implementation
and ensure mastery of California’s content and performance standards by design. Through our Main
Lesson and collaborative specialty subject instruction that will integrate the arts into each lesson, the
whole-class dynamic developed through looping that will allow for a strong social structure and
emotional support for all learners, and by a developmentally appropriate, responsive curriculum that
will be continually building schema through a thematic, connected approach, students will be able to
grow as learners and work toward mastery of CCSS core content. ELA/ELD standards will be
embedded in our methodology, which will be naturally SDAIE-based (Specifically Designed
Academic Instruction in English) through its emphasis on using multiple modalities and real-world
objects/experiences to enhance understanding. NGSS will be incorporated into our
phenomenological approach to science, which will emphasize ecology, sustainability, and careful
observation of the world.

Development of Technology Related Skills and Student Use of Technology

At El Rio, tech and media literacy will occur in a specific and developmentally appropriate timeframe.
Before the introduction of media and technology, it will be critical to develop students’ social
emotional skills and prioritize their interactions with fellow students and teachers, exploring the world
of ideas and participating in the creative process.

Our approach to technology will be to first and foremost situate it as an integral part of the human
project. Since man invented the wheel, he has been innovating and iterating. Students will trace the
arc of technological history from its humblest beginnings through the grades by doing projects that
teach them first-hand how each piece of tech was transformative in its power. Starting with making
their own knitting needles in first grade, to building a house in 3rd grade, to engineering a viaduct in
6th grade, to inventing their own flying machine in 7th grade, culminating in coding their own
computer in 8th grade, students will grasp first-hand the frustrations and triumphs of making
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something from nothing. This multidisciplinary approach will remove tech from its narrow modern-
day emphasis on computing to encompass everything they take for granted already and everything
they have yet to dream up. This history-of-technology piece will be part of our holistic take on
STEAM education, in which each element will be woven throughout the curriculum in a multi-
disciplinary, project-based way.

Once introduced, El Rio believes it is imperative for students to understand the value of technology,
its many uses, and its continued importance as a tool. Beginning in 3rd grade, computers will be
used as a platform to take standardized tests and will be gradually introduced as a learning tool
beginning in 5th grade. In terms of media and digital literacy, in the early grades the emphasis will be
on engagement via human contact with teachers and peers; the development of the imagination;
hands-on, real world learning; and on mastering the use of tactile educational tools before moving on
to more modern technology. Therefore, students will learn to write beautifully in print and then
cursive using fountain pens before learning keyboarding. They will learn to knit, and even write their
own patterns, which are a type of binary code, before learning about computer programming. They
will learn to sew by hand before being introduced to sewing machines. Also beginning in the third
grade, in preparation for taking computer-based state standardized assessments, students will gain
proficiency in keyboard/computer use to ensure that their test scores accurately reflect their
academic performance and are not in any way hindered by the lack of technology-based instruction
in the classroom.

An integrated media literacy program will begin in 5th grade and continue through 8th grade.
Students will study Digital Literacy and Cyber Citizenship through the award-winning Cyber Civics
curriculum, as well as keyboarding, robotics and coding. Middle schoolers will learn how to use
technology to research and showcase their project-based learning, learning how to evaluate
sources, how to be conscientious digital citizens, and becoming aware of how technology can be
both an amazing tool as well as one full of risks.

In the younger grades, students will use Chromebooks, while students in grades 4th-8th will use a
combination of iPads and laptops for research, the writing process, presentations, projects, and
assessments.

Transitional Kindergarten

El Rio will welcome students whose fifth birthday falls between September 15t and December 1%t into
our Transitional Kindergarten (TK) program, which is conducted in combined classrooms with our
Kindergarten students. The TK curriculum will include the California Preschool Learning Foundations
(Foundations) developed by the California Department of Education, (Senate Bill (SB) 858 (Chapter
32, Statutes of 2014) as well as the same curriculum as our Kindergarten program. All
TK/Kindergarten students will participate in our play-based and standards-aligned experiential
curriculum, which will offer differentiated instruction for both TK and K students that is
developmentally appropriate and in which all the benefits of mixed-age classrooms can be enjoyed.
The older children will be models for the younger children and will develop their capacity for
patience, as well as gain leadership opportunities, and the younger children will benefit from being a
part of a family of learners that will support and care for one another. Pacing will become truly
individualized, self-esteem will blossom, and all learners will be seen for their strengths and what
they can do in this arrangement, and they will have the gift of time to unfold developmentally before
stepping up to the academic demands of the grades. Curriculum pacing and instructional delivery
will be monitored through the use of data to ensure TK students are able to master content before
moving on in an age-appropriate way. Throughout our TK/K classrooms — particularly in anticipation
of the fact that many of our students may not have attended high-quality preschools before enrolling
at El Rio — we will incorporate a variety of early childhood development practices regarding language
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development, fine and gross motor development, and a foundational background in mathematics,

science and social studies.

Teachers assigned to a TK classroom after July 1, 2015, must have been issued at least one
credential by the Commission on Teacher Credentialing (CTC), and shall, by August 1, 2020, have

one of the following:

e Atleast 24 units in early childhood education, or childhood development, or both; or
e As determined by the LEA (El Rio) employing the teacher, professional experience in a

classroom setting with preschool age children that is comparable to the 24 units of education

described above

e A child development permit issued by the CTC.

Academic Calendar and Schedules

El Rio will provide 183 days of instruction each year.

Academic Calendar 2020-2021

First Day of School

Tuesday, August 18, 2020

Labor Day

Monday, September 7, 2020

Indigenous People’s Day

Monday, October 12, 2020

Thanksgiving Break

November 25-27, 2020

Winter Break

December 21, 2020-January 8, 2021

Martin Luther King, Jr. Day

Monday, January 18, 2021

Presidents’ Day/February Break

February 15-19, 2021

Spring Break

Monday, March 29-Friday, April 2, 2021

Memorial Day

May 31, 2021

Last Day of School

June 18, 2021
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2020-2021
Academic Year Calendar
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Daily and Weekly Schedules

Circle Time/Class Meetings: In TK/Kindergarten, students begin the day as a group doing games,
songs, rhymes, recitation and kinesthetic activities integrating ELA and math. In Grades 1-8, this
circle time is folded into the beginning of the main lesson, when teachers “wake up” their students by
a quick round of movement, recitation, or music. Additionally, in Grades 1-8, the end of each day
includes a 15 minute Class Meeting in which students check in with their Class Teacher, review
assignments and close with a brief reflection and verse recitation.

Main Lesson: In grades 1-8, the day will be built around the Main Lesson, alternating days with
focus on Humanities and Math/Science, while still incorporating daily math and language arts
practice as well as integrated English Language Development. This will be a two-hour morning
period (8:30a-10:30a for grades 1-5, 10:30a-12:30p for grades 6-8) aligned with when children are
developmentally most awake and eager for academic work. Using the technique of Block
scheduling, the class teacher will focus on one interdisciplinary theme over several weeks, giving
students time to develop an in-depth relationship with each subject.

Practice Periods and Specialty Classes: After the morning Main Lesson, the students will attend a
combination of practice periods and specialty classes for the rest of the day. Practice periods will
include daily, 45-minute math and language arts practice periods over the course of the week, in
addition to the math and ELA the students will receive in Main Lesson. In TK/Kindergarten, specialty
classes will include painting and drawing, cooking, handwork, beeswax modeling, and music. In
Grades 1-5, specialty classes will include world languages (Spanish & Mandarin),
handwork/woodwork, painting, games/movement, and music. In Grades 6-8 students will be offered
music electives (choir, strings, or recorder ensemble) and art electives (clay modeling, form
drawing), and will choose one World Language in which to specialize.

A Balanced Rhythm: Classes will be scheduled to give the students a rhythmic experience of both
the day and the week, balancing focused periods of concentration with more outwardly focused
activities that build interpersonal skills and capacities. This balance of inward and outward
experiences is referred to as “breathing” and will be an intentional practice of each teacher’s
individual lessons as well as the daily and weekly schedule of every class.

El Rio Community School Charter Petition 86



EL RIO\L

Community School

Living Classroom: Each Friday afternoon, the entire school will spend time outside — in the school
garden, at a local park, walking in the neighborhood, or further afield in Angeles National Forest (a
10-15 minute drive, via volunteer parent drivers with proper insurance and completed background
checks on file, from Highland Park) in a “Living Classroom.” Each class will maintain their daily
rhythm, with a mix of concentrated study pertaining to the Main Lesson, physical activity such as
hiking, climbing, and orienteering, and group team-building skills, trust exercises, and our Council

practice. In addition, TK/Kindergarten will include a daily Living Classroom program aligned with the
NGSS standards in order to offer more opportunities for play-based, experiential education

appropriate to young children.

Regular Day: TK and Kindergarten

Time Monday Tuesday Wednesday Friday Instructional
Minutes
8:30-9:00 Movement/Ga | Movement/Ga | Movement/Ga | Movement/Ga | 30
a.m. mes (PE) mes (PE) mes (PE) mes (PE)
9:00-9:30 Circle Time Circle Time Circle Time Circle Time 30
a.m.
9:30-10:30 | Specialty Specialty Specialty Specialty 60
a.m. Classes/Desig | Classes/Desig | Classes/Desig | Classes/Desig
nated ELD nated ELD nated ELD nated ELD
10:30-11:00 | Clean- Clean- Clean- Clean-
a.m. up/Snack up/Snack up/Snack up/Snack
1la.m.- Living Living Living Living 140
12:15 p.m. | Classroom Classroom Classroom Classroom
12:15-12:40 | Lunch Lunch Lunch (Lunch outside
p.m. 12:15-12:40)
12:40-1:15 | ELA: ELA: ELA:
p.m. Storytelling Storytelling Storytelling
1:15-1:45 Specialty Specialty Specialty
p.m. Classes Classes Classes
1:45 p.m. Dismissal Dismissal Dismissal Dismissal TOTAL 260

Early Dismissal: TK/Kindergarten

Time Thursday Instructional
Minutes

8:30-9:00 a.m. Movement/Games (PE) 30

9:00-9:30 a.m. Circle Time 30

9:30-10:30 a.m. Specialty Classes/Designated ELD 60

10:30-11:00 a.m.
1la.m.-12:15 p.m.

Clean-up/Snack
ELA/Storytelling (35 minutes) 75
Living Classroom

Lunch/Early Dismissal

12:15-12:40 p.m. TOTAL 195
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Regular Days: 15t-3"® Grades

El Rio Community School Charter Petition

Time Monday Tuesday Wednesday Friday Instructional
Minutes
8:30-10:30 Main Lesson: Main Lesson: Main Lesson: Main Lesson: 120
a.m. Humanities Math & Humanities Math &
Science Science
10:30-11:00 Snack/Recess | Snack/Recess | Snack/Recess Snack/Recess
a.m.
11:00-11:45 Practice Practice Practice Period: | Practice 45
a.m. Period: Period: ELA/Designated | Period:
ELA/Designat | ELA/Designat | ELD ELA/Designat
ed ELD ed ELD ed ELD
11:45-12:30 Spanish Mandarin Spanish Practice 45
Period: Math
12:30-1:00 Lunch/Recess | Lunch/Recess | Lunch/Recess Lunch Outside
1:00-1:45 Practice Practice Practice Period: | Living 135
Period: Math Period: Math Math Classroom
1:45-2:30 Handwork Painting Music
2:30-3:15 Music PE Handwork
3:15-3:30 Class Class Class Class 15
Meeting/Dismi | Meeting/Dismi | Meeting/Dismiss | Meeting/Dismi
ssal ssal al ssal TOTAL 360
Early Dismissal: 15t-379 Grades
Thursday Schedule | Thursday Instructional
Minutes
8:30-10:30 a.m. Main Lesson: Math & 120
Science/lntegrated ELD
10:30-10:40 a.m. Snack
10:40-11:20 a.m. Practice Period: 40
ELA/Designated ELD
11:20-12:00 Practice Period: Math 40
12:00-12:45 Mandarin 45
12:45-1:00 Lunch
1:00 Dismissal TOTAL 245
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Regular Days: 4th-5th Grades

Time Monday Tuesday Wednesday Friday Instructional
Minutes
8:30-10:30 | Main Lesson: Main Lesson: Main Lesson: Main Lesson: 120
Math/Science | Humanities Math/Science Math/Science
10:30- Snack/Recess | Snack/Recess | Snack/Recess Snack/Recess
11:00
11:00- Practice Practice Practice Period: | Practice 45
11:45 Period: Math Period: Math Math Period: Math
11:45- Mandarin Spanish Mandarin Practice 45
12:30 Period:
Designated
ELD
12:30-1:00 | Lunch/Recess | Lunch/Recess | Lunch/Recess Lunch Outside
1:00-1:45 Woodworking | Painting Handwork Living 135
Classroom
1:45-2:30 Practice Practice Practice Period:
Period: Period: ELA/Designate
ELA/Designat | ELA/Designat | d ELD
ed ELD ed ELD
2:30-3:15 Games/Move Music Games/Movem
ment (PE) ent (PE)
3:15-3:30 Class Class Class Class 15
Meeting/Dismi | Meeting/Dismi | Meeting/Dismis | Meeting/Dismi
ssal ssal sal ssal TOTAL 360

Early Dismissal: 4"-5!" Grades

Thursday Thursday Instructional
Schedule Minutes
8:30-10:30 Main Lesson: 120
a.m. Humanities
10:30-10:40 Snack
a.m.
10:40-11:20 Practice Period: 40
a.m. ELA/Designated
ELD
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Thursday Thursday Instructional

Schedule Minutes

11:20-12:00 Practice Period: 40

Math

12:00-12:45 Spanish 45

12:45-1:00 Lunch TOTAL 245
Regular Days: 6th-8th Grades

Time Monday Tuesday Wednesday | Friday Instructional

Minutes

8:30-9:15 Movement/G | Woodwork/ Art Elective | Music Elective | 45

a.m. ames (PE) Handwork

9:15-10:00 | Mandarin/ Mandarin/ Mandarin/ Math 45

a.m. Spanish Spanish Spanish

10:00- Nutrition Nutrition Nutrition Nutrition

10:30 a.m.

10:30 a.m.- | Main Lesson: | Main Lesson: | Main Main Lesson: 120
12:30 p.m. | Humanities Math/Science | Lesson: Humanities

Humanities

12:30-1:00 | Lunch Lunch Lunch Lunch

p.m. (Outside)

1:00-1:45 Math Math Math Living 135
p.m. Classroom

1:45-2:30 Language Language Language

p.m. Arts/Designat | Arts/Designat | Arts/Designa

ed ELD ed ELD ted ELD

2:30-3:15 Music Painting Music

p.m. Elective Elective

3:15-3:30 Class Class Class Class 15

p.m. Meeting/Dism | Meeting/Dism | Meeting/Dis | Meeting/Dismi

issal issal missal ssal TOTAL 360
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Early Dismissal Days: 6th-8th Grades

Thursday Thursday Instructional
Schedule Minutes
8:30-9:15 a.m. | Movement/Games (PE) 45
9:15-10:00 a.m. | Mandarin/ 45

Spanish
10:00-12:00 Main Lesson: Math/Science | 120
a.m.
12:00-12:45pm | Language Arts/Designated | 45

ELD

Lunch
12:45-1:00
1:00 Early Dismissal at 1:00 TOTAL 255

Instructional Minutes and Days Calculator

Number of Number of
Instr. Number of Instr.
Number of | Number of |[Minutes Per Instr. Number of Total Minutes
Number of Instr. Early Early Number of |Minutes Per| Number of Instr. Minutes Number of Above/
Regular |Minutes Per| Dismissal Dismissal Minimum | Minimum [Other] |Minutes Per| Total Number | Req'd Per Instr. Below State|
Grades Grades Offered Days Regular Day Days Day Days Day Days [Other] Day | of Instr. Days | State Law Minutes Req't.
TKIK Yes 145 260 38 195 0 0 0 0 183 36000 45110 9110
1 Yes 145 360 38 245 0 0 0 0 183 50400 61510 11110
2 Yes 145 360 38 245 0 0 0 0 183 50400 61510 11110
3 Yes 145 360 38 245 0 0 0 0 183 50400 61510 11110
4 Yes 145 360 38 245 0 0 0 0 183 54000 61510 7510
5 Yes 145 360 38 245 0 0 0 0 183 54000 61510 7510
6 Yes 145 360 38 255 0 0 0 0 183 54000 61890 7890
7 Yes 145 360 38 255 0 0 0 0 183 54000 61890 7890
8 Yes 145 360 38 255 0 0 0 0 183 54000 61890 7890
9 No 0 64800 0 -64800
10 No 0 64800 0 -64800
11 No 0 64800 0 -64800
12 No 0 64800 0 -64800

Recruiting and Staffing the School with Qualified Teachers

Among independent Waldorf schools throughout the country and even worldwide, there is an
establ